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This study  is  concerned w ith  th e  s e l f —concepts o f prim ary aged 
c h ild re n .C o n s id e ra tio n  i s  given in  P a r t  1 to  s e l f  theo ry  in  g en era l 
and a  th e o r e t ic a l  exam ination o f th e  development o f s e lf -c o n c e p ts  
in  c h ild re n  and th e  problem s of s e lf -c o n c e p t measurement «
The second p a r t  o f th e  study re p o r ts  on a f a c to r  a n a ly t ic a l  c o n s tr ­
u c tio n  o f a  s e lf -c o n c e p t s c a le .  The f i n a l  v e rs io n  o f th e  s c a le  co n ta in s  
21 item s and a sse sse s  f iv e  s p e c if ic  s e lf -c o n c e p ts , b e h av io u ra l, 
s o c ia l ,  g en e ra l sch o o l, academic and p a r e n ta l .  A g lo b a l s e lf -c o n c e p t 
sco re  i s  o b ta in ed  by summing th e  sco res  on th e  5 s u b sc a le s .
A sample o f  742 c h ild re n  rang ing  I n  age from 7 to  11 y e a rs  o ld , 
com pleted th e  s c a le .  S ig n if ic a n t  age d if fe re n c e s  were ap p aren t in  
th a t  th e  youngesi> c h ild re n  had th e  h ig h e s t g lo b a l ,  b eh av io u ra l and 
p a re n ta l  s e l f  sco res  and a lso  th e  low est g en era l school and academic
s e l f  s c o re s . S ig n if ic a n t  sex  d if fe re n c e s  were found in  th a t  g i r l s
had h ig h e r sco res  than  boys on th e  g lo b a l, b eh av io u ra l and p a re n ta l  
s e l f  s c a le s ,  b u t low er sco res  on th e  g en era l school s c a le .  No sex 
d if fe re n c e  was observed f o r  s o c ia l  o r academic s e l f .
The e f f e c t  o f s o c ia l  c la s s ,  p ee r s t a tu s ,  a b i l i t y  group, r e l a t i v e  
a b i l i t y  group, s ib l in g s  and fam ily  p o s i t io n  was in v e s t ig a te d  w ith  
re s p e c t to  th e  s e lf -c o n c e p t s c o re s . S ig n if ic a n t  d if fe re n c e s  were 
found in : -
1 . g lo b a l s e lf -c o n c e p t f o r  r e l a t i v e  a b i l i t y
2 . s o c ia l  s e lf -c o n c e p t f o r  p e e r  s t a tu s ,  a b i l i t y  group and
r e la t iv e  a b i l i t y  group
3 . g en e ra l school se lf -c o n c e p t f o r  s o c ia l  c la s s
4 . academic s e lf -c o n c e p t f o r  p e e r s t a t u s ,  a b i l i t y  group and 
r e la t iv e  a b i l i t y  group.
No s ig n i f ic a n t  r e s u l t s  were ob ta in ed  f o r  b eh av io u ra l and p a re n ta l  
s e lf -c o n c e p ts  w ith  re s p e c t to  any o f th e  s e le c te d  v a r ia b le s .
IV
F in a l ly ,  th e  use o f s p e c if ic  s e lf -c o n c e p t s c a le s  i s  advocated 
r a th e r  than  g lo b a l s e lf -c o n c e p t sca les.M easu res o f " r e la t iv e "  a b i l i t y ,  
r a th e r  th an  "ab so lu te"  a b i l i t y ,  a re  co n sidered  to  be im portan t fo r  
fu tu re  s e lf -c o n c e p t re se a rc h  in  th e  a re a  o f academic achievem ent.




THEORETICAL CONSIDERiiTIONS AIO EMPIRICAL RESEARCHES INTO THE 
SELF-CONCEPT.
PAGE
* * * * * * * *
CHAPTER ONE. m  INTRODUCTION TO SELF THEORY. 
************* . ********************************* 
A B rie f  H is to r ic a l  Overview.
E arly  P sy ch o lo g ica l I n t e r e s t .  
S oc io -P sycho log ica l C o n trib u tio n s  
The Neo-Freudianso 
A Resurgence in  S e lf  I n t e r e s t .  
Phenom enological C o n tr ib u tio n s .











CNmPTER TWO. SOME SELF THEORY DILSI4ASa 17-
* * * * * * * * * * * * *  * * * * * * * * * * * * * * * * * * *  i'r * * * * * * * * * * *
In tro d u c tio n . ^ ( •
I s  a  Concept o f S e lf  U seful? 17 •
The S e lf :  A R e a lity  o r E xp lanato ry  C o nstruct?  18 .
The S e lf  as S in g le  o r M u ltip le . 20 .
Confusion in  S e lf  Term inology. 21.
The S e lf  Concept©
, Summary.
CHAPTER THREE. A THEORETICAL CONSIDERATION OF SELF 
DEVELOPMENT©
* * * * * * * * * * * * * * *  * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *  
In tro d u c tio n .





CHAPTER THREE co n tin u ed .
**************************
The E f fe c t of the  Fam ily. 
The Role of th e  School. 
S o c ia l In f lu en c e s . 
Summary.
PAGE





CHAPTER FOUR. DEVELOPMENTAL AND F.ildlLY BÎFLUEITCES ON THE 
SELF-CONCEPT©
*########*##* *******************************************")H(^*
In tro d u c tio n .
E a rly  S e lf  Development.
M iddle Childhood and S e lf  Development. 
Adolescence and th e  S e l f .
P a re n ta l  P ercep tio n s  and C h ild re n 's  S e lf -  
Concepts©
Self-C oncep ts and Family R e la tio n sh ip s .












* * * * * * * * * * * * *
THE SCHOOL AND THE SELF-CONCEPT.
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
55
In tro d u c tio n . 55.
I ^ e  o f School and S e lf-C o n cep t. 55.
Stream ing and C h ild re n 's  S e lf-C o n cep ts . 57.
T each e r 's  R atings o f C h ild re n 's  S e lf—C oncepts. 59.
Teacher E xpectation  and C h ild re n 's  S e lf—C oncepts. 61©
S elf-C oncep t Enhancement.
C h ild re n 's  Self-C oncept and Teaching S ty le .  
S e lf  Concept and Achievement: Causal S tu d ie s .
Academic Achievement and S e lf-C o n cep t.
A b il i ty  Grouping and S e lf-C o n cep t.







7 7 . 
7 9 .
V l’l
CHAPTER SIX. SOCIAL INFLUENCES ON THE SELF—CONCEPT.
************* **********^-**^-*-K-^-^*************************
In tro d u c tio n .
The Role o f th e  S ig n if ic a n t  O th er.
F rien d  P e rc e p tio n  and th e  S e lf-C oncep t. 
S o c ia l S ta tu s  and th e  S e lf-C o n cep t.
Summai;^  ^o -
CHAPTER SEVELT.
**************
GENERAL PROBLE^ IS IN SELF-CONCEPT 
MEASURmaT. 
*%*************************************#*** 
In tro d u c tio n .
Inadequate  S elf-C oncep t D e f in i t io n s .
The E quivalence o f S e lf—Concept M easures. 
The S u b je c tiv e  N ature o f th e  S e lf-C o n cep t. 
S o c ia l D esirab ility ©
Research D esigns.
Common Problem s in  P sy ch o lo g ica l T e s tin g . 
V a lid ity  o f S elf-C oncep t M easures. 
R e l ia b i l i ty  o f S elf-C oncep t M easures. 
Summary.
PAGE



















* * * * * * * * * * * * * *
SELF-CONCEPT ASSESSMENT TECHNIQUES. 
*#*####*###****************************#* 
H is to r ic a l  In tro d u c tio n .
S elf-C oncep t Assessment Using S e lf  R eports 
G eneral C ritic ism s  o f th e  S e lf  R eport. 








V l l l
PART TWO. 
****************
AN E'IPIRIGAL STUDY OF THE SELF-CONCEPTS OF A GROUP OF PRBIARY 
AGED CHILDREN.
INTRODUCTION. ■
* * * * * * * * * * * * * * * *
CHAPTER NINE. COLLECTION OF A POOL OF SCALE ITM'iS.
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
Proposed S e lf  Scales©
I n i t i a l  C o lle c tio n  of a  Pool of Items 
Main C o lle c tio n  o f Pool o f Item s.
, Items from P rev ious R esearch.
PAGE








* * * * * * * * * * * *
CONSTRUCTION OF' 'THE SELF-CONCEPT SCALE© 
VERSION 1 .
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
C o n stru c tio n .
A d m in is tra tio n  o f th e  S c a le s .
A nalysis  and R e su lts .







* * * * * * * * * * * * * * *
CONSTRUCTION OF THE SELF-CONCEPT SCALE© 
VERSION 2 .
****************************************'
C o n stru c tio n .
sample and A d m in is tra tio n .
F a c to r  A nalysis and R e su lts .






CHAPTER TWELVE. CONSTRUCTION OF THE SELF-CONCEPT SCALE© 
VERSION 3 .
*.######********* *****************************************
C o n stru c tio n .
A d m in is tra tio n .









* * * * * * *
D iscu ssio n . 160.
CHAPTER THIRTEElU CONSTRUCTION OF THE SELF-CONCEPT SCALE.
• Fli'lAL VERSION.
*#############*### * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
C o n stru c tio n .
A d m in is tra tio n .
F a c to r A nalysis  and R e s u lts .
D iscussion .









CHAPTER FOUR'TEEN. DATA COLLECTION.
* * * * * * * * * * * * * * * * *  * * * * * * * * * * * * * * * * * * * * * * *
Sample.
E ng lish  P ic tu re  Vocabulary T e s t.
Main T es tin g  -  An In tro d u c tio n .
The Self-C oncept S c a le s .
S ociom etric  M easurement.
S o c ia l C lass M easurement.
Measurement of Fam ily V a r ia b le s .
Summary.
CHAPTER FIFTEEN © DATA ANALYSIS: AGE AI'TD SEX DïFFEREîîCES
IN THE SELF-CONCEPT.
***% % **% ******** * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
In tro d u c tio n .
Age and Sex D iffe ren ces  in  Global S e l f -  
Concept.
B ehavioural S elf-C oncep t: Age and Sex
D iffe re n c es .
Age and Sex D iffe ren ces  in  th e  S o c ia l S e l f -  
Concept.
G eneral School S e lf-C oncep t: Age and Sex
D iffe re n c e s .
Academic S e lf-C oncep t: Age and Sex D if fe r ­
ences.















1 9 9 .
CHAPTER PIP'IEEW continued*
********■>********************
Age and Sex D iffe ren ces  in  P a re n ta l  S elf- 
Concept,
C onclusion,
Summary of R esu lts  o f Tables 20 .to 31*
PAGE





* * * * * * * * * * * * * * * *
DATA ANALYSIS: THE EFFECT 0F SELECTED 
VARIABLES ,0N SELF-CONCEPTo
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * % ^ ^ ^ ^
In tro d u c tio n *
E f fe c t  o f S o c ia l C lass on S e lf-C o n cep t, 
E f fe c t o f P eer S ta tu s  on S e lf-C o n cep t, 
A b il i ty  Group and S e lf-C o n cep t,
R e la tiv e  A b il i ty  and S e lf-C oncep t.










c h ap te r  seventeen© SUÎUÏARY, APPRillSALS AND RECO#iENDATIONS, 
* * * * * * * * * * * * * # # * * * * %  * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
Resume,
Summary of Main F in d in g s ,
Some C ritic ism s  o f t h i s  S tudy, 







* * * * * * * * * * * * * * * *
274,
LIST OF APPENDICIO), 
* * * * * * * * * * * * * * * * * * * * *
3 0 8 ,
X I
TABLE INDEX.
* * * * * * * * * * * * * * * * * * * *
TABLE 1# P roduct moment c o r r e la t io n  c o e f f ic ie n ts  between sco re s  on each
item  and th e  t o t a l  academic s e lf -c o n c e p t s c a le  s c o re . (N = 59) ,
TABLE 2 . P roduct moment c o r r e la t io n  c o e f f ic ie n ts  between sco res  on each
item  and th e  t o t a l  s o c i a l ■se lf -c o n c e p t s c a le  s c o re . (N = 59) .- c
TABLE 3 .  P roduct moment c o r r e la t io n  c o e f f ic ie n ts  between sco res  on each 
item  and th e  t o t a l  fam ily  s e lf -c o n c e p t s c o re . (N = 59) .
TABLE 4 . P roduct moment c o r r e la t io n  .c o e f f ic ie n ts  between sco res  on each
item  and th e  t o t a l  p h y s ic a l s e lf -c o n c e p t s c o re . (W = 59) .
TaHjE 5» P roduct moment c o r r e la t io n  c o e f f ic ie n ts  between sco res  on each
item  and th e  t o t a l  em otional s e lf -c o n c e p t s c o re . (H -  59) .
TiLBLE 6 . A l i s t  o f f a c to r s  in  term s o f t h e i r  e igenvalues and p e rc e n t­
ages o f v a r ia n c e . F a c to r A nalysis o f N = 100, V = 32.
TABLE 7 . I n te r  f a c to r  c o r r e la t io n s .  F a c to r  A nalysis  o f IT = 100,
V = 32 .
TABLE 8 . A f a c to r  by f a c to r  l i s t i n g  o f t h e i r  item  lo a d in g s . F a c to r  
A nalysis  o f N = 100, V = 3 2 .
Table 9 » a  l i s t  o f f a c to r s  in  term s o f t h e i r  e igenvalues and p e rc e n t­
ages o f v a r ia n c e . F a c to r A nalysis  o f N = 110, V = 38.
TABLE 10 . I n te r  f a c to r  c o r r e la t io n s .  F a c to r A nalysis  o f N = 110,
V = 38.
TABLE 11. A f a c to r  by f a c to r  l i s t i n g  o f t h e i r  item  lo a d in g s . F a c to r
A nalysis  o f N = 110, V = 38.
X I 1
TABLE 12. D is tr ib u tio n  o f main sample by age and sex .
TiLBLE 13. A l i s t  o f f a c to r s  in  term s o f t h e i r  e igenvalues and p e rc e n t­
ages o f v a r ia n c e . F a c to r A nalysis  o f N = 742, V = 26.
TABLE 14. I n te r  f a c to r  c o r r e la t io n s .  F ac to r A nalysis o f N = 742,
V = 26.
TABLE 15 . A f a c to r  by f a c to r  l i s t i n g  o f t h e i r  item lo a d in g s . F a c to r  
A nalysis  o f N = 742> V = 26.
TABLE 1 6 . A l i s t  o f f a c to r s  in  term s o f t h e i r  e igenvalues and p e rc e n t­
ages o f v a r ia n c e . F a c to r  A nalysis  of W = 742, V = 21 .
TABLE 1 7 . I n te r  f a c to r  c o r r e la t io n s .  F a c to r A nalysis o f N = 742,
V = 21.
TABLE 1 8 . A f a c to r  by f a c to r  l i s t i n g  o f t h e i r  item lo a d in g s .
F a c to r A nalysis o f N = 742, V = 2 1 .
TABLE 1 9 . T e s t - r e te s t  r e l i a b i l i t y  c o r r e la t io n  c o e f f ic ie n ts  f o r  th e  
s e lf -c o n c e p t s c a le s .  N = 7 9 *
table 20. R esu lts  o f th e  2 way anovar o f g lo b a l s e lf -c o n c e p t by 
sex  and age.
Table 21 . Means on g lo b a l s e lf -c o n c e p t f o r  th e  groups shorn in  th e  
2 way anovar in  Table 20.
TABLE 22. R esu lts  o f th e  2 way anovar o f b eh av iou ra l s e l f  by sex
and age.
TABLE 23 o Means on behav iou ra l s e l f  f o r  th e  groups shovm in  th e  2
way anovar in  Table 22.
x i i l
TABLE 24 . R esu lts  o f th e  2 way anovar o f s o c ia l  s e l f  by age and sex .
TABLE 2 5 . Means on s o c ia l  s e l f  f o r  th e  groups shovm in  th e  2 way 
anovar in  Table 24.
T/lBLE 2 6 . R esu lts  o f th e  2 way anovar of g enera l school s e l f  by age 
and sex .
Table 2 7 . Means on g en era l school s e l f  fo r  th e  groups shoxm in  th e
2 way anovar in  Table 26.
table 28. R esu lts  o f the  2 way anovar of academic s e l f  by age and sex,
ta b le  2 9 . Means on academic s e l f  f o r  th e  groups shorn in  th e  2 
way anovar in  Table 28.
TJiBLE 30. R esu lts  o f th e  2 way anovar o f p a re n ta l  s e l f  by age and 
sex .
TABLE 3 1 . Means on p a re n ta l  s e l f  f o r  th e  groups shown in  th e  2 way 
anovar in  Table 30.
T;IBLE 3 2 . R esu lts  o f th e  3 way anovar of g lo b a l s e lf -c o n c e p t by 
s o c ia l  c la s s ,  sex and age.
TABLE 33. Means on g lo b a l s e lf -c o n c e p t fo r  th e  groups shovm in  th e
3 way anovar in  Table 32 .
TABLE 3 4 . R esu lts  o f th e  3 way anovar of b eh av io u ra l s e l f  by s o c ia l  
c la s s ,  sex and ag e .
TABLE 3 5 . Means on b eh av io u ra l s e l f  f o r  th e  groups shown in  th e  3
way anovar in  Table 34»
X IV
TABLE 36. R esu lts  o f  th e  3 way anovar o f s o c ia l  s e l f  by s o c ia l
c la s s ,  sex and age.
TABLE 37• Means on s o c ia l  s e l f  fo r  th e  groups shown in  th e  3 way 
anovar in  Table 36.
T/iELE 38. R esu lts  o f th e  3 way anovar o f g en e ra l school s e l f  by s o c ia l  
c la s s ,  sex  and age.
TABLE 39* Means on g e n e ra l school s e l f  f o r  th e  groups shorn  in  th e  
3 way anovar in  Table 38.
TABLE 40* R esu lts  o f th e  3 way anovar o f academic s e l f  by s o c ia l  
c la s s ,  sex and age.
TABLE 41* Means on academic s e l f  f o r  th e  groups shorn in  th e  3 way 
anovar in  Table 40*
TABLE 42* R esu lts  o f th e  3 way anovar o f p a re n ta l  s e l f  .. 
by s o c ia l  c l a s s , 's e x  and age,.
table 43 . Means on p a re n ta l  s e l f  f o r  th e  groups shovm in  th e  3 
way anovar in  Table 42 .
Table 44* R esu lts  o f th e  3 way anovar o f g lo b a l s e lf -c o n c e p t by 
p e e r s t a tu s ,  sex  and age.
TABLE 45* Means on g lo b a l s e lf -c o n c e p t f o r  th e  groups shovm in  
th e  3 way anovar in  Table 44* -
Table 46 . R esu lts  of th e  3 way anovar of b eh av io u ra l s e l f  by p e e r  
s t a tu s ,  sex and age.
TABLE 47 * Means on beh av io u ra l s e l f  f o r  th e  groups shovm in  th e
3 v/ay anovar in  Table 4 6 .
XV
Table 48 . R esu lts  o f th e  3 way. anovar o f s o c ia l  s e l f  by p ee r
s ta tu s ,  sex  and age.
TABLE 49* Means on s o c ia l  s e l f  f o r  th e  groups shown in  th e  3 way 
anovar in  Table 48 .
table 50* R esu lts  o f th e  3 way anovar o f g en era l school s e l f  by 
p e e r s t a t u s ,  sex  and ag e .
TvlBLE 5Î® Means on g en e ra l school s e l f  fo r  the  groups shown in  th e  
3 way anovar in  Table 50*
ta b le  52* R esu lts  o f th e  3 way anovar of academic s e l f  by p e e r 
s t a t u s ,  sex  and age.
Table 53* Means on academic s e l f  fo r  the  groups shoxm in  th e  3 vray 
anovar in  Table 52*
Table 54* R esu lts  o f th é  3 way anovar o f p a re n ta l  s e l f  by p e e r 
s t a tu s ,  sex  and age.
TABLE 55* Means on p a re n ta l  s e l f  f o r  the  groups shoxm in  th e  3 
way anovar in  Table 54*
Table 56* R esu lts  o f th e  3 x-^ ay anovar of g lo b a l s e lf -c o n c e p t by 
a b i l i t y  group, sex and age.
Table 57* Means on g lo b a l s e lf -c o n c e p t fo r  th e  groups shovm in  th e  
3 way anovar in  Table 56*
TABLE 58. R esu lts  o f th e  3 v/ay anovar o f b eh av iou ra l s e l f  by a b i l i t y  
group, sex and age.
TABLE 5 9 . Means on b eh av io u ra l s e l f  fo r  th e  groups shoxm in  th e  3
way anovar in  Table 5 8 *
X V I
table 60* R esu lts  o f th e  3 way anovar o f s o c ia l  s e l f  by a b i l i t y
group, sex and age.
TABLE 6l* Means on s o c ia l  s e l f  f o r  th e  groups shown in  th e  3 way 
anovar in  Table 60.
TABLE 62. R esu lts  o f th e  3 xvay anovar o f general, school, s e l f  by 
a b i l i t y  group, sex  and age.
TABLE 63. Means on g en era l school s e l f  fo r  th e  groups shown in  th e  
3 way anovar in  Table 62.
TABLE 64. R esu lts  o f  th e  3 way anovar o f academic s e l f  by a b i l i t y  
group, sex and age.
TABLE 65. Means on academic s e l f  fo r  th e  groups shovm in  th e  3 
vmy anovar in  Table 64.
ta b le  66. R esu lts  o f th e  3 way anovar of p a re n ta l  s e l f  by a b i l i t y  
group, sex  and age.
TABLE 67. Means on p a re n ta l  s e l f  f o r  th e  groups shoxm in  th e  3 
way anovar in  Table 66 .
TiiBLE 68. R esu lts  o f th e  3 xmy anovar o f g lo b a l s e lf -c o n c e p t ly  
r e la t iv e  a b i l i t y ,  sex and age.
ta b le  69. Means on g lo b a l s e lf -c o n c e p t fo r  th e  groups shown in  th e  
3 vjay anovar in  Table 68.
TABLE 70 . R esu lts  o f th e  3 xvay anovar o f beh av io u ra l s e l f  by 
r e l a t iv e  a b i l i t y ,  sex and age.
TABLE 71 . Means on b eh av io u ra l s e l f  f o r  th e  groups shown in  th e  3 
way anovar in  Table 70.
X V I1
TABLE 72 . R esu lts  o f the  3 way anovar o f s o c ia l  s e l f  by r e l a t i v e
a b i l i t y ,  sex and ag e ,
TABLE 73. Means on s o c ia l  s e l f  f o r  th e  groups shovm in  th e  3 xmy 
anoVar in  Table 72.
T/lBLE 74. R esu lts  of th e  3 v;ay anovar of g en era l school s e l f  by 
r e l a t iv e  a b i l i t y ,  sex  and age.
TABLE 75 . Means on g en era l school s e l f  fo r  th e  groups shovm in  th e
3 viay anovar in  Table 74*
Ti\BLE 76 . R esu lts  o f th e  3 way anovar o f academic s e l f  by r e l a t i v e
a b i l i t y ,  sex  and ag e .
TABLE 77 . Means on academic s e l f  f o r  th e  groups shown in  th e  3 
way anovar in  Table 760
TABLE 78 . R esu lts  of th e  3 way anovar o f p a re n ta l  s e l f  by r e l a t i v e  
a b i l i t y ,  sex and age.
Table 79 . Means on p a re n ta l  s e l f  f o r  th e  groups shovm in  th e  3 
way anovar in  Table 78 .
table 80. R esu lts  o f the  3 way anovar o f g lo b a l s e lf -c o n c e p t by
s ib l in g s ,  sex  and age.
TABLE 81 . Means on global se lf -c o n c e p t f o r  th e  groups shown in  th e  
3 way anovar in  Table 80 .
TiYBLE 8 2 o R esu lts  o f th e  3 viay anovar o f beh av io u ra l s e l f  by s ib l in g s ,  
sex  and age.
TABLE 83 . Means on beh av io u ra l s e l f  f o r  th e  groups shovm in  th e  3
way anovar in  Table 82.
X V I1 1
TABLE 8 4 # R esu lts  o f th e  3 way anovar o f s o c ia l  s e l f  by s ib l in g s ,
sex  and ag e .
TABLE 85 . Means on s o c ia l  s e l f  f o r  th e  groups shown in  th e  3 
way anovar in  Table 8 4 #
TABLE 86 . R esu lts  o f th e  3 way anovar of g en e ra l school s e l f  by 
s ib l in g s ,  sex  and age.
TABLE 8 7 . Means on g en e ra l s c h o o l .s e l f  fo r  th e  groups shown in  th e  
3 way anovar in  Table 86 .
TABLE 88 . R esu lts  o f th e  3 way anovar o f academic s e l f  by s ib l in g s ,  
sex  and ag e .
TABLE 89 . Means on academic s e l f  f o r  th e  groups shoxm in  th e  3 way 
anovar in  Table 88.
TABLE 90 . R esu lts  o f the  3 way anovar o f p a re n ta l  s e l f  by s ib l in g s ,  
and ag e .
ta b le  91. Means on p a re n ta l  s e l f  f o r  th e  groups shown in  th e  3 way 
anovar in  Table 90*
TABLE 92 . R esu lts  o f th e  3 way anovar o f g lo b a l s e lf -c o n c e p t by 
fam ily  p o s i t io n ,  sex and ag e .
TJÜ3LE 93.- Means on g lo b a l s e lf -c o n c e p t fo r  th e  groups shoxm in  th e  
3 way anovar in  Table 92* —
TABLE 94 . R esu lts  o f th e  3 way anovar o f b eh av io u ra l s e l f  by fam ily  
p o s i t io n ,  sex  and age.
ta b le  9 5 . Means on b eh av io u ra l s e l f  f o r  th e  groups shoxm in  th e
3 way anovar in .T ab le  94*
X IX
TABLE 9 6 . R esu lts  o f th e  3 way anovar o f s o c ia l  s e l f  by fam ily
p o s i t io n ,  sex  and age.
TABLE 9 7 . Means on s o c ia l  s e l f  f o r  th e  groups shown in  th e  o  way 
anovar in  Table 9 6 .
TABLE 98. R esu lts  o f th e  3 way anovar o f g en era l school s e l f  by 
fam ily  p o s i t io n ,  sex and age.
ta b le  9 9 . Means on g en era l school s e l f  f o r  th e  groups shown in  th e  
3 way anovar in  Table 9 8 .
TiLBLE 100. R esu lts  o f th e  3 way anovar o f academic s e l f  by fam ily  
p o s i t io n ,  sex  and ag e .
table 101. Means on academic s e l f  f o r  th e  groups shoxm in  th e  3 
xvay anovar in  Table 100.
TABLE 102. R esu lts  o f th e  3 way anovar o f p a re n ta l  s e l f  by fam ily  
p o s i t io n ,  sex  and age.
TABLE 103 . Means on p a re n ta l  s e l f  f o r  th e  groups shown in  th e  3 
way anovar in  Table 102.
p.l.
CHAPTER ONE. AN INTRODUCTION TO SELF THEORY.
************* *********************************
The c h ap te r heeding  i s  perhaps ambiguous in  th a t  i t  su g g es ts  t h a t  
th e re  i s  one s e l f - th e o r y .  This i s  f a r  from c o r r e c t .  Over th e  l a s t  
e i ^ t  o r n in e  decades many th e o r i s t s  have propounded t h e i r  viexfs on 
th e  s e l f .  The b e l i e f  in  th e  v a lu e  o f th e  c o n s tru c t o f th e  s e l f  ranges 
from th a t  o f a  u s e fu l ex p lan a to ry  c o n s tru c t to  th a t  o f th e  most c e n t r a l  
concept in  psychology. F or some i t  i s  a  necessary  c o n s tru c t;  f o r  o th e r  
th e o r i s t s  i t  i s  o f l i t t l e  v a lu e .
This ch ap te r w il l  review  th e  v a rio u s  th e o r ie s  p e r ta in in g  to  th e  s e l f .  
I t  w il l  i l l u s t r a t e  th e  c o n sid e rab le  th e o r e t ic a l  d a ta  amassed on th e  
s e l f .  Common and d iv e rg en t views w il l  be emphasized w ith in  a  rough 
ch ro n o lo g ica l framexvork.
A DRIED' historical OVERVIEW.
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
The c o n s tru c t o f s e l f  began as a  p h i lo s ­
o p h ic a l id e a . The Greek maxim o f "Know th y s e lf"  can be reg a rd ed  as 
an a n c ie n t re fe re n c e  to  th i s  c o n s tr u c t .  Ideas about th e  s e l f  a re  a lso  
d is c e rn ib le  in  th e  Homeric v.xritings which expressed  th e  d i s t in c t io n  
between th e  p h y s ica l human body and some non-physica l e n t i ty  o r  fu n c t­
io n . There x-jas c o n sid e rab le  sp e c u la tio n  about th e  n a tu re  o f th e  so u l 
among th e  G reeks. With th e  coming o f C h r is t ia n i ty  i t  became accep ted  
th a t  man was composed o f two p a r ts  -  a  body and a s o u l. T his rem ained 
th e  p re s id in g  viex-j up to  th e  Middle Ages. '
D escartes*  s ta tem en t " I  th in k , th e re fo re  I  am." r e f le c te d  m an's 
search  f o r  id e n t i ty .  This marked a break  w ith  m ediaeval th o u g h t and 
"knowing" was considered  to  be th e  s e l f 's  prim ary fu n c tio n . Thus f o r  
D escartes  t h i s  id e a  le d  to  th e  n a tu re  o f th e  mind o r s o u l .  F or many 
years  th e re  were c o n tra s t in g  views on th e  mind-body problem . P h ilo sr- 
ophers such as Locke, Hume and Kant each advanced th e i r  th e o r ie s  on th e  
r e la t io n s h ip  o f th e  mind, s e l f ,  sou l and reaso n .
During th e  n in e te e n th  cen tu ry  d isc u ss io n s  o f th e  n o tio n  o f  th e  s e l f  
became more d e ta i le d  and d i f f e r e n t i a t e d .  Most o f th e se  id eas  were 
developed alm ost e x c lu s iv e ly  on th e  b a s is  o f re p o r ts  o f d i r e c t  co n sc ious
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experience© This was u su a lly  th e  t h e o r i s t 's  experience© F or a 
tim e t h i s  method o f in tro sp e c t io n  was dominant©
As psychology slov/ly emerged as a  sep a ra te  su b je c t from ph ilosophy  
i t  took w ith  i t  th e  c o n s tru c t o f th e  s e l f .  Hearnshaw ( 1964, Pol38)
( 1) in  summarising th e  c o n tr ib u tio n  o f James W ard's work on th e  p h i l ­
osophy o f th e  mind says th a t  th e  s e l f  can never be l e f t  o u t o f any 
p sy ch o lo g ica l a n a ly s is .
W illiam James (1890) ( 2) in  h is  c la s s ic  c h ap te r on "The Conscious­
ness o f S e lf"  p ro v id ed  th e  fo u n d a tio n  fo r  much o f th e  re c e n t th e o r iz in g  
about th e  s e l f .  The American s o c ia l  p sy ch o lo g is t G.H. Cooley h e lp ed  
to  cement th e  b a s is  f o r  an e a r ly  s o c ia l  view as to  th e  o r ig in s  o f  th e  
s e l f .  H is " look ing  g la s s  theo ry" became a m iles to n e  a long  th e  p a th  
o f  s e l f  th e o ry . However, in t r o s p e c t io n is t s  such as C alk ins ( 1915)
( 3) a lso  con tinued  to  study th e  s e l f .
The nex t t h i r t y  y ears  saw l i t t l e  a t te n t io n  being  p a id  to  s e l f  th e o ry  © 
This was probably  due to  th e  impact o f th e  b e h a v io u r is t ic  movement in  
psychology. T heir te n e ts  re fu sed  to  acknowledge th e  r o le  o f conscious 
ex p e rien ce . In s te a d  they  focused  upon s tim u lu s-re sp o n se  th e o ry  as a  
p u re ly  o b je c tiv e  experim ental branch o f n a tu ra l  s c ie n c e .
In  th e  1940's  th e re  was a  resu rgence  of i n t e r e s t  among p sy c h o lo g is ts  
in  th e  c o n s tru c t o f s e l f .  I t  became th e  d isc u ss io n  p o in t f o r  bo th  
s o c io lo g ic a l and p sy ch c -.an a ly tica l th e o r ie s ,  such as Mead and th a t  o f  
F reud . These two t r a d i t io n s  to  some e x te n t complemented each o th e r  
in  t h e i r  d i f f e r e n t  approaches to  th e  in flu en c es  on s e l f ,  w ith  re s p e c t  
. to  fam ily  and s o c ia l  f a c to r s .
I n te r e s t  in  th e  s e l f  was m ain ta ined  by th e  neo-F reudians in  t h e i r  
e f f o r t s  to  renovate  and e la b o ra te  F re u d 's  th e o r ie s ,  w hile S u ll iv a n , 
fo r  in s ta n c e , i n i t i a t e d  h is  own fo rm u la tio n s  on th e  c o n s tru c t  o f  s e l f .
In  a d d it io n  to  th e se  in flu en ces  many c l i n i r a l  p sy c h o lo g is ts  to s se d  
t h e i r  id eas  in to  th e  mainstream  of s e l f  th e o ry . One o f th e  most impor­
ta n t  c o n tr ib u to rs  was C arl Rogers© In  psychotherapy he fo rm u la ted  a
( 1)© Hearnshaw, L .S . ( 1964) A Sh o r t  H is to ry  o f B r i t i s h  Psychology
1840- 1940 .
1 2 ) . Jam es, W. ( 1890) Pr in c ip l es o f Psychology. M acm illan.
( 3) .  C g lk in s , M.W. ( 1915] S e lf  in " S c ie n t i f ic  Psychology"
American J .  o f P sych o l. 26, 495-524°
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thorough s ta tem en t o f s e l f  th eo ry  and a ttem p ted  to  hack i t  up w ith  
em p irica l s tu d ie s .
S ince th a t  tim e an enormous volume of th e o r e t ic a l  and em p irica l 
s tu d ie s  has accum ulated. Indeed , as s ta t e d  by Vfylie in  1968, a l l  th e  
th e o r ie s  o f p e rs o n a li ty  idiich have been p u t fo r th  w ith in  th e  l a s t  
two decades a ss ig n  im portance to  s e l f - r e f e r e n t  c o n s tru c ts  ©
This s e c tio n  was in ten d ed  on ly  to  g ive an overviexv o f th e  main 
landmarks in  s e l f  th eo ry  u s in g  a  h i s to r i c a l  p e rs p e c tiv e . I t  was 
designed  as a  foundation  f o r  th e  rem aining s e c tio n s  o f  th i s  c h ap te r  
which w i l l  tak e  a more c r i t i c a l  look  a t  th e  te n e ts  o f th e  v a rio u s  
th e o r ie s  which inc lu d e  s e l f - r e f e r e n t  c o n s tru c ts .
EARLY psychological IITTEREST.
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
A lth o u ^  some p sy ch o lo g is ts  had cons­
id e re d  se lf-aw aren ess  in  o b je c tiv e  term s p r io r  to  I 89O, i t  was W ill­
iam James xvho became th e  tu rn in g  p o in t in  b r in g in g  th e  s e l f  to  th e  
a t te n t io n  o f p sy c h o lo g is ts . A ccording to  James ( 189O P .291) (4) a  
man’s s e l f ,  in  i t s  w idest sen se , i s  th e  sum t o t a l  o f a l l  th a t  he can 
c a l l  his© This i s  a  very  g en era l and a l l  embracing concept o f th e  
s e l f .  Indeed, one may argue th a t  i t  i s  too  g en era l because James 
would c o n sid e r a  man’ s s e l f  to  in c lu d e  h is  body, p sych ic  pow ers, 
c lo th e s , house, w ife , c h ild re n , a n c e s to rs , f r ie n d s ,  re p u ta t io n , w orks, 
la n d s , h o rse s , y ach t and even h is  bank acco u n t.
Prom th i s  wide in te r p r e ta t io n  o f a  man’ s s e l f ,  James narrows i t  
dovjn to  fo u r c o n s t i tu e n ts .  These a re :
1 . The M a te ria l S e l f .  This i s  concerned w ith  th e  c rav ings o f th e  
body, a  d e s ire  fo r  p e rso n a l adornment, a c q u is i t iv e  im pulses and a l l  
dom estic com forts.
2 . The S o c ia l Self© This sense o f s e l f  p e r ta in e d  to  s t a t u s ,  p r e s t ig e  
and friendsh ip©  This sen se , James argued (P .2 9 4 ), i s  th e  r e s u l t  o f
W y lie ,B .C . ( 1968) "The p r e s e n t  s t a t u s  o f  s e l f  th e o ry * "
I n :  B o rg a tta ,E .F *  and Lambert,W .W . Handbook on P e r s o n a l i ty *
Ch. 12 . C hicago : Rand M cN ally.
(4 )  Jam es,W . ( 189O) P r i n c i p l e s  o f  P sy c h o lo g y . M acm illan .
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th e  re c o g n itio n  a, man g e ts  from h is  f r ie n d s .  Thus a man could  
have as many s o c ia l  s e lv e s  as th e re  a re  in d iv id u a ls  who reco g n ise  
him.
3 . The S p i r i tu a l  Self© This r e f e r s  to  man’ s s e l f  th a t  i s  invo lved  
in  th e  p u rs u i t  o f i n t e l l e c t u a l  g o a ls , e th ic a l  and r e l ig io u s  a s p i r a t ­
io n s . A ll emotions and d e s ire s  would f i t  in to  t h i s  c a te g o ry .
4 . The Pure Ego. This would inc lu d e  th e  stream  o f though t ivhich 
makes up th e  in d iv id u a l’ s sense o f p ersonal iden tity©
W illiam James has re c e iv e d  h igh  p ra is e  fo r  be ing  one o f th e  f i r s t  
p sy ch o lo g is ts  to  have w r i t te n  e x ten s iv e ly  on th e  s e l f .  Reviewing h is  
work some n in e ty  y e a r s - l a t e r  le ad s  me to  suggest th a t  th e  v a lu e  o f James 
work on th e  s e l f  l i e s  n o t so much nowadays in  i t s  s p e c i f ic  co n ten t b u t 
r a th e r  on i t s  e f f e c t .  In  o th e r  words, th e  theoi^j'- was acc e p tab le  in  
i t s  w idest te rm s, b u t more im p o rtan tly  i t  focused  p sy ch o lo g ica l a t t e h t -  
t io n  on th e  concept o f  s e l f  and i n i t i a t e d  f u r th e r  p sy ch o lo g ica l though t
on th e  c o n s tru c t .
In t r o s p e c t io n is t s  a lso  p layed  th e i r  p a r t  in  th e  ea.rly th e o r is in g  
about th e  s e l f .  One o f th e  main p sy ch o lo g is ts  in  th i s  f i e l d  was Mary 
C a lk in s . She w rote e x te n s iv e ly  on th e  to p ic  over a  p e r io d  o f tim e . 
G alkins (l915) (5> m ain ta ined  th a t  th e  c h a r a c te r i s t ic s  o f th e  s e l f  
com prise an enduring s t r u c tu r e ,  an in d iv id u a l i ty ,  th a t  i s  fundamenual 
to  one’ s ex periences and th a t  i t  i s  r e la te d  to  i t s  environm ent.
The method o f approach used  by in t r o s p e c t io n is t s  i s  n o t s c i e n t i f i c  
enough fo r  many w r i t e r s .  T heir ideas were s a id  to  be too  vague.
Diggory (1966 P . 38’) ( 6) ,  in  rev iew ing  the  work o f G alk in s, made th e  
b i t in g  comment th a t  a lthough  she had decided views o f h e r  oxm about 
what she meant by " th e  s e l f "  i t  was hard  to  t e l l  e x ac tly  what they  
w ere. The in flu en c e  o f in tro sp e c t io n  on th e  c o n s tru c t o f s e l f  has 
been minimal©
( 5) .  C a lk in s , M.W. ( 1915) "The S e lf  in  S c ie n t i f i c  Psychology"
American J .  o f Psychol© 26, 495-524.  ^ . .
t ë J ë " I g i b r y r ^ 7 ^ ’rX l9 ô 6 ) S e lf  E v a lua tion : Concepts and S tu d n ^
John Wiley and Son, New Y ork.
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SOGIO-PSYCKOLOGIGAL CONTRIBUTIONS.
***********************-k-**********^^*
C re d it f o r  an e a r ly  so c io lo g ic a l 
i n t e r e s t  in  th e  s e l f  i s  u s u a lly  g iven  to  C harles H. C ooley. He 
reco g n ised  th a t  th e  s o c ia l  m ilie u  from which a person  comes w il l  con t­
r ib u te  h e a v ily  to  how a person  views h im s e lf . He developed h is  th eo ry  
o f th e  s e l f  as one th a t  i s  p r im a ri ly  concerned w ith  how th e  s e l f  grows 
as a consequence o f in te rp e rs o n a l in te r a c t io n s .
Cooley (1902; P . 136) (?) d e fin ed  th e  s e l f  as a l l  th a t  i s  d e s ig n a ted  
in  common speech Iqy th e  pronouns o f th e  f i r s t  person  s in g u la r , i* e .
' I * ,  'm e ',  'm y ', 'm in e ',  and 'm y s e l f '.  The d i s t in c t iv e  th in g  f o r  
Cooley i s  th e  "m y -fee lin g " , o r sense o f a p p ro p r ia tio n .
The now famous concept o f th e  "looking—g la s s  s e l f "  was in tro d u ced  
by Cooley. W riting about th e  s o c ia l  s e l f  he says i t  " . . .m ig h t  be 
c a l le d  th e  r e f le c te d  o r look ing  g la ss  s e l f .
'Each to  each a  lo o k in g  g la s s
R e flec ts  th e  o th e r  th a t  doth  p a s s ' " (P .152)
Thus, as we see our p h y s ic a l appearance in  a m irro r ; so in  im ag in a tio n , 
we p e rc e iv e  in  a n o th e r 's  mind some thought o f our appearance, m anners, 
aim s, deeds, c h a ra c te r , f r ie n d s  and so on. P e rc e iv in g  th e se  id eas  we 
a re  th en  v a rio u s ly  a f fe c te d  by them.
I  f e e l  i t  i s  im portan t to  add, and many w r ite r s  overlook  th e  f a c t ,  
th a t  Cooley q u a l i f ie d  h is  id e a  o f a lo o k in g  g la s s  s e l f .E s s e n t i a l  to  
h is  th eo ry  i s  no t ju s t  th e  mere r e f le c t io n  o f o n e 's  s e l f ,  b u t th e  
imagined judgement o f o th e rs  and more im p o rtan tly  th a t  tn e  c h a ia c te r  
and w e i ^ t  o f th a t  o th e r  person , in  whose mind we see o u rs e lv e s , makes
a l l  th e  d if fe re n c e  to  our feeling©
A nother c o n tr ib u tio n  made by Cooley to  s e l f  th eo ry  l i t e r a t u r e  was 
h is  id e a  o f th e  " in te rn a l iz e d  o th e r" .  The in d iv id u a l comes to  develop 
a m ental image o f o th e rs  w ith  whom he in te rac ts©  These m ental images 
f o r  th a t  in d iv id u a l become re a l  f a c t s .  To conclude th i s  b r i e f  review  
o f C oo ley 's  work, i t  should  be no ted  th a t  f o r  him th e  s o c ia l  s e l f
( 7)0  Cooley, C.H. (1902) _Human Na tu re  and th e  S o c ia l O rder. _
New York: C harles S c rib n e r .
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fe e l in g  a  person  has i s  o f m ajor importance* I t  i s  one th a t  w ith  a l l  
normal people w il l  rem ain, in  one form o r an o th er, as th e  m ainspring  
o f endeavour and a c h ie f  i n t e r e s t  o f the  im agination  th roughou t l i f e *  
H is to r ic a l ly ,  w ith  one o r two ex cep tio n s , w ide-spread  p sy ch o lo g ica l 
in te r e s t  in  th e  s e lf -c o n c e p t d e c lin e d  fo r  some years*  The s e l f  th eo ry  
o f George H* Mead had a  s tro n g  and im portan t impact in  re fo c u s in g  
a t te n t io n  on th e  c o n s tru c t o f th e  s e lf*  Mead, who co n sid e red  h im se lf 
a s o c ia l  "behav iou rist, endeavoured to  show th a t  th e  mind and th e  s e l f  
a re  t o t a l l y  s o c ia l  in  n a tu re  and th a t  language p rov ides th e  mechanism 
f o r  t h e i r  emergence*
Ideas in  s e l f  th eo ry  a re  o f te n  ambiguous so i t  i s  s a t i s f y in g  to  
f in d  a t h e o r i s t  l ik e  Mead (l934? P*136) ( 8) who s ta t e s  c le a r ly  th a t  
th e  s e l f  has th e  c h a r a c te r i s t i c  th a t  i t  i s  an o b je c t to  i t s e l f .  Thus 
f o r  Mead h is  concep tion  o f th e  s e l f  i s  th a t  o f an o b je c t o f aw areness 
r a th e r  than  a system o f p rocesseso
The development o f th e  sense o f s e l f  i s  a lso  d e a lt  w ith  by Mead*
The sense o f s e l f  i s  n o t p re s e n t a t  b ir th *  He saw p lay  as b e in g  
in s tru m en ta l in  i t s  development* I f  p la y e rs  tak e  p a r t  in  games w ith  
ru le s  then  acco rd ing  to  Head t h i s  h e lp s  to  fa sh io n  t h e i r  s o c ia l  play*
A s e l f  i s  on ly  a t ta in a b le  w ith in  s o c ia l  experience*
M ead's view th a t  an in d iv id u a l p o ssesses  a  s e l f  only  in  r e l a t i o n  
to  th e  se lv e s  o f th e  o th e r  members o f h is  s o c ia l  group gave r i s e  to  
th e  n o tio n  o f th e  " g e n e ra lis e d  o ther*"T his m odified  and ex tended  
C ooley 's id ea  o f a  lo ok ing—g la s s  s e l f .  Ihe  a l l  im portan t s o c ia l  
group th a t  forms a p e rs o n 's  sense  o f s e l f  i s  c a l le d  th e  g e n e ra l is e d  
other*
Another concept th a t  i s  r e la te d  to  th e  lo o k in g -g la ss  s e l f  i s  th a t  
o f  a  " s ig n if ic a n t  o th e r" .  This phrase  is  a  landmark in  s e l f - th e o r y  
l i t e r a tu r e *  I t  has been a lso  th e  fo c a l p o in t o f numerous re se a rc h  
s tu d ie s*  The term  is  u s u a lly  a t t r ib u te d  to  H arry So S u lliv an *  For 
him, as fo r  Cooley and Mead, th e  s e l f  a r is e s  out o f s o c ia l  in t e r a c t io n .  
However, S u lliv a n  em phasized th e  in te ra c t io n  o f th e  c h i ld  w ith  
s ig n i f ic a n t  o th e rs , p a r t i c u la r ly  th e  mother f ig u r e ,  r a th e r  th an  w ith  
s o c ie ty  in  g en era l * T his term  g e n e ra lly  has been g ra d u a lly  ex tended  
over th e  y ears  by o th e r  w r i te r s  to  inc lude  a l l  th o se  who a re  i n s t r ­
um ental in  shaping  an in d iv id u a l 's  sense o f s e lf*  Thus a  " s ig n i f i c a n t




o th e r"  i s  any person  whose op in ion  i s  im portan t to  the  c h i ld ,  and 
hence co u ld  in flu en c e  h is /h e r  s e lf -c o n c e p t.
S u ll iv a n  was in te r e s te d  in  th e  a n a ly s is  o f a n x ie ty . He was ooncerned 
w ith  th e  r e la t io n s h ip  between an x ie ty  and th e  p sych ic  mechanisms th a t  
a l l  in d iv id u a ls  d ev ise  to  evade an x ie ty -p ro d u c in g  ex p e rien ces . Obvious­
ly ,  h i s  id eas  d ep art from those  o f Cooley and Mead. S u l l iv a n 's  sense  
o f  s e l f  ( 1971) ( 9) i s  an o rg a n iz a tio n  o f ed u ca tiv e  experience  c a l le d  
in to  b e in g  by th e  n e c e s s ity  to  avoid  o r minimize in c id e n ts  o f an x ie ty  o 
This s e l f  system ev en tu a lly  develops in to  a  s ta b le ,  s e l f -p e rp e tu a t ­
in g  and independent a sp e c t o f th e  p e r s o n a l i ty .  C h ild ren  w i l l  inte3>- 
n a l i s e  th o se  va lu es  and p ro h ib it io n s  th a t  w i l l  he lp  th e  achievem ent o f 
s a t i s f a c t i o n  in  ways th a t  a re  approved o f by " s ig n if ic a n t  o th e r s " .
By m id -in fancy  th e se  a re  o rgan ised  in to  th e  "Good-me'*, "Bad—me", and 
th e  "Hot-m e."
To summarise S u l l iv a n 's  c o n tr ib u tio n  to  s e l f - th e o ry ,  one would say 
h is  s e l f  system  a r i s e s  from th e  in d iv id u a l 's  in te rp e rs o n a l ex p erien ce  
in  such a way as to  le s se n  the  e f f e c ts  o f  a n x ie ty .
THE NEO-EREUDlAi\rS.
* * * * * * * * * * * * * * * * * * * *
The b r i e f  trea tm en t o f S u l l iv a n 's  id eas  above 
seem to  be a  convenient l in k  from th e  te n e ts  o f  th e  s o c ia l  s e l f
t h e o r i s t s  such as Cooley and Mead to  those  o f th e  so c a l le d  neo-
F reu d ia n s . The l a t t e r  group, as c l in ic ia n s ,  based  t h e i r  fo rm u la tio n s  
on th e  r e tro s p e c t iv e  re p o r ts  o f p a t ie n ts  in  tre a tm e n t. This s e c t io n  
w il l  review  t h e i r  c o n tr ib u tio n  to  s e l f  th e o ry . The c o n s id e ra tio n  o f 
p sy c h o lo g is ts  su c h 'a s  F reud, A d ler, Homey and S u lliv an  i s  perhaps a 
l i t t l e  tenuous in  th a t  many d i f f e r in g  views a re  ex p ressed . They a re  
n o t s e l f  th e o r i s t s  as such, r a th e r  p sy c h o lo g is ts  who have advanced 
th e o r ie s  in  which a  k in d  o f s e l f  r e f e r e n t  c o n s tru c t may be d is c e r n ib le .
F re u d 's  c o n tr ib u tio n s  to  s e l f  th eo ry  , f o r  in s ta n c e , were by no 
means d i r e c t .  He b u i l t  the  t o t a l  p e r s o n a li ty  around h is  concep ts o f
( 9) .  S u ll iv a n , H .S . ( l9 7 l)  "Beginnings o f th e  S e lf-S y stem ."
In  P e r s o n a l i ty : Readings in  Theory  and R esearch .
S outhw ell, E.A. and Merbaun, M. Brooks -  C ole.
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th e  id , ego and superego. W ithout going in to  a  leng thy  d isc u ss io n  
o f F reu d ian  psychology, i t  would appear th a t  h is  concept o f  th e  ego, 
which a c te d  between th e  id  and th e  o u ts id e  w orld, is  somewhat s im ila r  
to  th e  s e l f  concep t. However, as no ted  by % l i e  (1968 P .728) ( lO ) , 
Freud d id  n o t a t ta c h  much im portance to  th e  ro le  o f th e  ego u n t i l  
l a t e r  in  h is  w ritin g so
Freud assumed th a t  m an's behav iour i s  m o tiva ted  by inborn  in s t in c t s ,  
A dler added th e  e f f e c t  o f s o c ia l  ex p erien ce . He (l935> P '5 )  ( n )  
b e lie v e s  th a t  no t only  does h e re d ity  g ive man c e r ta in  a b i l i t i e s  b u t 
th a t  th e  environm ent he l iv e s  in  g ives him c e r ta in  im pressionso These 
given a b i l i t i e s ,  and th e  im pressions gained, to g e th e r  w ith  th e  in te r ­
p re ta t io n  a  man makes o f them, determ ines th a t  man's a t t i t u d e  to  l i f e .  
Thus a  man w i l l  c o n s tru c t h is  ovna p e rs o n a lity  by h is  in te r p r e ta t io n  
o f th e  raw m a te r ia l o f h e re d ity  and ex p erien ce . I t  i s  a t  t h i s  p o in t  • 
th a t  A d le r 's  views a re  seen to  c o n tr ib u te  to  s e l f —th e o ry . H is s e l f  
i s  a su b je c tiv e  system by which a person  in te r p r e ts  h is  e x p e r ie n c e s .
Tifo concepts form th e  b a sis  o f A d lerian  psychology _ i.e .  " s ty le  o f 
l i f e "  and th e  " c re a tiv e  s e l f " . A dler co n sid ered  th a t  every person  
has th e  same goal in  l i f e ,  namely th a t  o f s u p e r io r i ty ,  b u t th e re  a re  
many d if f e r e n t  " l i f e - s ty le s "  f o r  achieving th a t  g o a l. Thus each p e r­
son a rran g es  h is  s ty le  o f l i f e  in  such a way as to  achieve su p e r io r­
i t y  over o th e r  people who a re  seeking s im ila r  g o a ls .
A p e rs o n 's  s ty le  o f l i f e  i s  formed e a r ly  in  ch ildhood. E xperiences 
a re  then  a s s im ila te d  accord ing  to  th i s  unique s ty le .  Hence every 
c h ild  adopts c e r ta in  means which promote h is  l i f e - s t y l e .  In  tn i s  way 
h is  s ty le  o f l i f e  becomes s e t .  The ro le  o f A d le r 's  c re a t iv e  s e l f  i s  
to  in te rv e n e  between th e  s t im u li  a c t in g  upon th e  c h ild  and th e  
responses he makes to  them. This in te r p r e ta t io n  w il l  determ ine th e  
c h i ld 's  behaviour f a r  more than  th e  'r e a l i ty *  o f tne  s i t u a t io n .  Thus, 
th e  main id ea  o f A d le r 's  s e l f  i s  th e  in d iv id u a l 's  a ttem pt to  make 
sense o f s i tu a t io n s  in  such a way as to  p re se rv e  o r enhance t h e i r  
s ty le  o f l i f e .
( 10) .  W ylie, R.C. ( 1968) "The P re se n t S ta tu s  o f S e lf  Theory"
In: Bor g a t t a  , E.F. and Lambert, W.W. Handbook on Persona l i ty ^
Ch. 12. Chicago: Rand McNally. ”
( 11) .  A d le r, A. ( 1935) The Fundamental Views o f In d iv id u a l Psych­
ology . In te rn a t io n a l  Jo u rn a l o f Psychology. 1 ,
p . 9.
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The e f f e c t  of s o c ia l  s i tu a t io n s  on b a s ic  a n x ie ty  i s  th e  main 
c o n tr ib u tio n  o f .Karen Homey to  s e l f —th e o ry . She co n sid ered  th a t  
th e re  were manj  ^ adverse f a c to r s  in  th e  environm ent th a t  cou ld  produce 
a n x ie ty , aud thus in s e c u r i ty ,  in  a  ch ild*  People use v a rio u s  means 
to  a d ju s t  to  t h e i r  a n x ie t ie s  and Horney (l945) ( l^ )  c l a s s i f i e s  th re e
1 . Moving toward people  (com pliance o r love)
2 . Moving a g a in s t people  (ag g re ss io n  o r  power)
3 . Moving away from people (detachm ent o r independence) '
I t  i s  H orney 's d isc u ss io n  o f th e  e f f e c t s  of an x ie ty  and th e  defences 
she sees a g a in s t an x ie ty  th a t  has re lev an ce  to  s e l f - th e o r y .  One 
method she suggests  o f coping w ith  a n x ie ty  i s  to  form an " id e a liz e d  
image" o f  o n e 's  c a p a b i l i t i e s . This id e a l  has th e  e f f e c t  o f b o ls te r in g  
s e lf -e s te e m . However, i f  th e  le v e ls  s e t  by t h i s  image a re  u n r e a l i s t i c  
then  d i s s a t i s f a c t io n  w il l  creep in .  The id e a l iz e d  image th u s  p la y s  
an im portan t ro le  in  how a  person  e v a lu a te s  h im se lf .
This lo o se  grouping o f S u lliv a n , A dler and Horney to g e th e r  i l l u s ­
t r a t e s  th e  s o c ia l  p ro cesses  a t  work in  each o f t h e i r  th e o r ie s .  I t  
a lso  le d  to  th e  emergence o f im portan t concepts w ith in  s e l f —th e o ry , 
based upon th e  e f f e c t  o f so c ie ty , such as th e  s ig n if ic a n t  oth e r ,  
th e  c re a t iv e  s e l f  and th e  id e a l iz e d  image.
A RESURGENCE IN SELF INTEREST.
* * * * * * * * * * * * * * * * * * * * * * * * * * * * % * *  -
From about th e  m id-n ineteen  f o r t i e s  
th e re  has been a  v a s t  q u a n tity  o f l i t e r a t u r e  which has d e a l t  w ith  
th e  s e l f .  I t  was around th i s  tim e th a t  q u a n ti t iv e  m easures were 
b eing  in tro d u ced  in  an attem pt to  measure th e  in d iv i f n a l 's  s e l f  c o n ce p t. 
There was a lso  a  growth in  re se a rc h  work on th e  s e l f ,  a lthough  t h i s  
was m ainly confined  to  c o r r e la t io n a l  s tu d ie s .  However, s in c e  t h i s  
ch ap te r i s  d ea lin g  w ith  th e  th e o r e t ic a l  a sp e c ts  o f  s e l f  th e o ry , d is ­
cu ssion  h e re  w il l  be l im ite d  to  th o se  th e o r i s t s  who a ttem p ted  to  
in tro d u ce  new ideas in  s e l f  th eo ry  o r  who t r i e d  to  expand o r c l a r i f y  
v a rio u s  a sp e c ts  o f p re v io u s ly  s ta t e d  s e l f  th e o ry .
( 12) .  , Horney, K. (l945) Our In n e r G o n f liç ts l_ _ 4 E 2 5 f Ï H 2 ÏE :_ _
JJ^Anry . o f _ NeurosiSju_
New York: W.W. N orton.
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A bone o f co n ten tio n  about t h i s  p e rio d  of tim e vjas th e  d isc u ss io n  
o f the  s e l f  and tlje  ego. G hein 's  a r t i c l e  (1944) 113) Was ty p ic a l  o f 
th e  th e o r is in g  concerning the  d if fe re n c e s  in  op in ion  about tn e  meaning 
o'f s e l f  and ego. The two concepts fo r  Ghein a re  not id e n t ic a l  because 
we a re  d i r e c t ly  aware o f the  s e l f ,  b u t no t o f th e  ego—fu n c tio n so  He 
saw the  ego as a  m o tiv a tio n a l — c o g n itiv e  s t ru c tu re  b u i l t  up ciround 
th e  s e l f .  I t  would be p le a s a n t to  re p o r t  th a t  th e  d if fe re n c e s  between 
th e  s e l f  and th e  ego have been re so lv ed , b u t u n fo r tu n a te ly  th e  term in­
o lo g ic a l  confusion  surround ing  th e se  two c o n s tru c ts  s t i l l  e x i s t s .
E e r to c c i ( 1945) ( l 4) d iscu ssed  no t only the  r e la t io n s h ip  o f th e  ' 
s e l f  and th e  ego bu t considered  th e  p e r s o n a li ty  as w e ll .  He extended 
s e l f  th eo ry  by in tro d u c in g  th e  concept o f th e  "p sy ch o lo g ica l s e l f " .
This he advocated as a way of s id e s te p p in g  th e  d i f f i c u l t i e s  a s s o c ia te d  
w ith  p h ilo so p h ic a l concep tions o f th e  s e l f .  The s e l f  as seen by E e r to c c i 
i s  the  agen t ever o rg an is in g  i t s  a c t i v i t i e s  in  r e l a t iv e ly  s ta b le  p e rs ­
o n a l i ty  p a t te rn s  and e v a lu a tin g  i t s  ad justm ents in  th e  l i g h t  o f e n v ir­
onmental demands.
Changing d ire c t io n  away from th e  ego, K ilg a rd  (l949) ( ip )  co n sid e red  
a concept o f s e l f  was necessary  in  u n d ers tan d in g  the  mechanism of 
ad justm ent in  m o tiv a tio n a l th e o ry . He co n sid ered  th a t  unaided  in t r o ­
sp ec tio n  i s  bound to  y ie ld  a d i s to r te d  view o f the  s e lf  ana th u s  i n t r ­
oduced th e  term th e  " in fe r re d  s e lf " o  This s e l f  w ill be in fe r r e d  from 
th e  d a ta  open to  an e x te rn a l o b se rv e r. This " in fe r re d  s e l f "  should  
g ive a  coheren t account of m o tiva ted  beh av io u r. The only  way to  do 
th i s  would be to  ex p la in
1 . The c o n tin u ity  o f m o tiv a tio n a l p a t te rn s
2. The g en o ty p ica l p a t te rn in g  o f m otives
3 . How th e  im portant human m otives a re  in te r -p e rs o n a l  bo th  in  o r ig in  
and ex p ress io n
However, in  my view, although  H ilg a rd  s e ts  up th e  c o n d itio n s  n ecessa ry  
to  in f e r  a  s e l f  concept he does l i t t l e  to  t e s t  them. This le av e s  h is  
id eas  as in te r e s t in g  only  on a  h i s t o r i c a l  l e v e l .
( 13) .  Ghein, I .  ( 1944) "The Awareness o f S e lf  and th e  S tru c tu re  o f 
th e  Ego" P sy ch o lo g ica l Review 51j 304-314*
( 14) .  B e r t^ 8 I 7 ’ PTÂT"“I Ï 9 4 5 r " '^ ^ e  P sy ch o lo g ica l S e lf ,  th e  Ego, and 
P e r s o n a l i ty ."  P sy ch o lo g ica l Review. 5?j 91—99* ^
( 15) .  H ilg a r d ,~ R T “ Xl9497 "HÜmân"motives and th e  concept o f s e l f ."
American Psycholog ist^  4> 374-382.
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In  c o n tr a s t ,  a  m ajor c o n tr ib u to r  to  s e lf - th e o ry  and one o f th e  
f i r s t  p sy ch o lo g is ts  to  develop th e  id ea  th a t  norm ally fu n c tio n in g  
people s t r iv e  fo r  co n sis ten cy  was Lecky (l945) ( l 6)« The s e l f -  
concept f o r  him was th e  nucleus o f the  p e r s o n a l i ty .  He argues 
(P .135) th a t  in  o rd e r to  be im m ediately a ss im ila te d , th e  id e a  
formed as th e  r e s u l t  o f  a  new experience  must be f e l t  by th e  person  
concerned to  be c o n s is te n t  w ith  th e  ideas a lread y  p re se n t in  h is  
p e r s o n a l i ty .  On th e  o th e r  hand, id eas  whose in co n sis ten cy  a re  re c ­
ognised  as th e  p e r s o n a l i ty  develops must be e x p e lled . T h ro u ^ o u t 
l i f e  th e re  i s  a  c o n s ta n t a s s im ila t io n  o f new id eas  and th e  ex p u lsio n  
o f o ld  id e a s . The s e l f  concept has a  key ro le  to  p lay  in  t h i s  pro­
c e s s . I t  i s  th e  nucleus o f th e  p e rs o n a lity  and as such i t  determ­
in es  which concepts a re  to  be a s s im ila te d . This approach to  s e l f  was 
a  m ajor s te p  forw ard  because re se a rc h  could  t e s t  i t .
In  th e  p reced in g  pages many d i f f e r e n t  id eas  concern ing  th e  s e l f  
have been review ed. However, few o f th e  th e o r ie s  have y ie ld e d  any 
s c i e n t i f i c  knowledge about th e  s e l f .  So f a r  th e re  has been a  mass 
o f th e o r is in g  bu t l i t t l e  em p irica l .s tu d y . This om ission from s e l f  
th eo ry  was rem edied by a group o f p sy ch o lo g is ts  who d e a l t  w ith  th e  
phenom enological n o tio n  o f th e  s e l f .  These re se a rc h e rs  had a  m assive 
e f f e c t  on fu tu re  re se a rc h  and some o f th e  main c o n tr ib u to rs  w il l  be 
review ed n e x t.
PHEÎTOMENOLOGIG.AL CONTRIBUTIONS o 
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
Snygg and Combs a re  two le a d e rs  in  
th e  f i e l d  o f phenom enological a n a ly s is  o f th e  s e l f .  T n e ir views 
a re  somewhat s im ila r  to  th a t  o f Lecky. They b e lie v e  ( l9 5 9 j P*129) 
( 1Y) th a t  th e  fundam ental need o f the  organism is  the  sea rch  f o r  
adequacy. To ach ieve th e  adequate s e l f  th e  in d iv id u a l needs to  
develop a  h i ^  degree o f c o n s is te n c y . Thus th e  search  f o r  adequacy
(16) .  Lecky, P . (l945) S e lf-C o n sis ten cy : A Theory o f P e r so n a lity
New York: I s la n d  P r e s s .
( 17) .  C om bs, A.W. and Snygg, D . (1959) In d iv id u a l Behavio u r .
New York; H arper and Row.
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must n e c e s sa r ily  invo lve th e  in d iv id u a l in  a  search  f o r  s e l f  
co n sis ten cy  as w e ll. Combs and Snygg*s phenomenal s e l f  (Pol53) 
p e rp e tu a te s  i t s e l f  by p e rm itt in g  only  such p e rcep tio n s  as a re  
c o n s is te n t w ith i t s  a lread y  e x is t in g  s t r u c tu r e .  The s im i la r i ty  
to  Lecky*s views i s  obvious. However, th i s  i s  only one a sp ec t
o f t h e i r  s e l f  theory  and to  do them ju s t i c e ,  a  resume o f t h e i r
ideas i s  given below.
The b a s ic  assum ption u n d e rly in g  th e  th e o r e t ic a l  p o s i t io n  o f 
Combs and Snygg i s  th a t  a l l  behav iour i s  bo th  determ ined by and 
r e la te d  to  a  p e rso n 's  phenomenal f i e l d .  This f i e l d  no t only  in c lu d es  
a l l  a  p e rs o n 's  p e rc ep tio n s  about h im se lf bu t those  o u ts id e  h im se lf 
as w e ll .  From th i s  t o t a l  phenomenal f i e l d  each person  d i f f e r e n t i a t e s  
a phenomenal s e l f .  Combs and Snygg suggest (P.126) th a t  th i s  phen­
omenal s e l f  i s  the  o rg a n is a tio n  o f a l l  the  ways a person  has of 
see ing  h im se lf . I t  i s  h im se lf from h is  own p o in t o f view . These 
p e rcep tio n s  o f h im se lf vary  w idely  in  th e i r  im portance fo r  h is  p e rs ­
onal t iy  . The phenomenal s e l f  i s  the  s e l f  in  a g iven  s i tu a t io n  rega-r—
d le ss  o f i t s  importanceo The p e rc e p tu a l f i e l d  i s  now f u r th e r  d i f i e r —
e n tia te d  to  include only those  p e rc ep tio n s  about s e l f  which seem 
most v i t a l  or im portan t to  th e  person  h im se lf . This o rg a n iz a tio n  
they  c a l l  th e  s e lf -c o n c e p t. These concepts a re  the  very  core  o f a 
p e rs o n 's  p e r s o n a li ty .
Thus a very  c le a r  model of th e  s e l f  was s u g g e s te d  by Gomes and 
bnj''gg. .The im portance o f t h e i r  id eas  l i e s  no t only in  t h e i r  th e o r­
e t i c a l  fo rm u la tions on the  s e l f ,  b u t t h e i r  work a lso  s e t  in  m otion 
many s tu d ie s  to  examine th e  s e l f  concep t. As they  s t a t e  (P .123) 
th e  s e l f  i s  no t a very  u se fu l s c i e n t i f i c  concept u n le ss  i t  i s  p re ­
c is e ly  d e fin ed .
Another, phenom enological t h e o r i s t  whose work is  o f paramount 
im portance i s  C arl Rogers© P a r t  o f h is  th eo ry  a lso  has a  g re a t 
d eal in  common w ith  L ècky 's id e a  o f s e lf - c o n s is te n c y . Rogers ( l9 5 1 , 
Po498) ( 18) d e fin e s  th e  s e lf -c o n c e p t as an o rg an ised , f l u i d  b u t 
c o n s is te n t  conceptual p a t te rn  o f p e rc ep tio n s  o f  c h a r a c te r i s t i c s  and 
r e la t io n s h ip s  o f th e  " I"  o r th e  "me", to g e th e r  w ith  v a lu es  a tta c h e d
( 18) .  Rogers, C.R. ( l9 5 l)  C lie n t C entered  Therapy.
H o u s to n  M iff l in :  B oston.
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to  th ese  concepts. The se lf -c o n c e p t, he con sid ers, includes  
only those c h a r a c te r is t ic s  o f the ind iv idu al th at he i s  aware o f ,  
and over which he b e lie v e s  he ex erc ises  c o n tr o l. ®here i s  a b asic  
need to maintain and enhance the s e l f .
Rogers p re sen te d  a  system  o f psychotherapy which was term ed "non­
d i r e c t iv e " .  This was b u i l t  around th e  im portance o f th e  s e l f  in  
human ad ju stm en t. The concept o f th e  s e l f  has many fe a tu re s  which 
Rogers d iscu sses  in  a  s e r ie s  o f n in e te en  p ro p o s it io n s  ( l9 5 1 j P .483 
c f ) ,  b u t th e  main id eas  seem to  be th a t  th e  s e l f  s t r iv e s  f o r  c o n sis ­
ten cy , a  person  behaves in  ways which a re  c o n s is te n t  w ith  th e  s e l f ,  
experiences th a t  a re  n o t c o n s is te n t  w ith  th e  s e l f  a re  seen  as t h r e a t s ,  
and th e  s e l f  may a l t e r  due to  m a tu ra tio n .
The famous phrase " fu lly  fu n ction in g  person" was introduced by 
Rogers to describe the person who i s  in  the s ta te  o f complete cong­
ruence o f s e l f  w ith experience. This type o f person according to  
Rogers ( 196I ,  P .190) ( 19) could consider each stim ulus very care­
fu l ly  and choose the course o f ac tio n  which would come c lo s e s t  to  
s a t is fy in g  h is  needs in  that s itu a t io n .
The work o f Rogers i s  thus very important to self-theoi^'- in  th at 
i t  puts forvjard a c lea r  a r tic u la tio n  o f views about the s e l f .  These 
ideas or proposition s could be te s te d  and thus fu rther em pirical 
work was generated. By no means the le a s t  o f th is  research was 
the in i t i a l  t e s t in g  published in  Rogers and %rmond (1954) (20)o
A POT-POURRI OF SELF-THEORIES ©
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
In the la s t  th ir ty  years, various  
th eor ies o f  the s e l f  have been p o stu la ted . Some have tr ie d  to  
expand previous concepts w hile others have advanced new id e a s . None 
o f  these th eo r ies  a tta in ed  the importance o f those considered in  
the previous s e c t io n . However, some o f the main th eo r ie s  w i l l  be
( 19) .  Rogers,. C.R. ( 1961) On Becoming a Person.
Houghton M ifflin : Boston© '
( 20) .  Rogers, C.R. and %rmond, R.F. (Eds. 1954) . Psychotherapy 
and P erso n a lity  Change U n iversity  o f Chicago P r e ss .
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co n sid e red  h e re  i f  on ly  to  i l l u s t r a t e  th a t  th e o r e t ic a l  fo rm u la t­
ions were s t i l l  be in g  made amid th e  p r o l i f e r a t i o n  o f em p irica l 
Work.
Maslow ( 1954) ( 21) fo r  in s ta n c e , t r i e d  to  s h i f t  th e  emphasis 
away from th e  c o n s id e ra tio n  o f s ic k  people to  th a t  o f h e a lth y  p e o p le . 
He reasoned  th a t  n o t enough re sea rc h  had been focused  on th e  in d iv ­
id u a l 's  s tre n g th s ;  th u s  he p a id  l i t t l e  a t te n t io n  to  th e  concepts 
o f h a te ,  g u i l t ,  c o n f l i c t  e tc .  In s te a d , he considered  th a t  man has 
f iv e  b a s ic  needs a rran g ed  in  h ie ra r c h ic a l  o rd e r . The most im portan t 
o f  th e se  needs i s  th a t  o f  " s e l f - a c tu a l iz a t io n " .  This was th e  cen t­
r a l  concept in  h is  th eo ry  and i t  i s  th e  need fo r  s e l f - f u l f i lm e n t  i . e . 
•to ach ieve  o n e 's  p o t e n t i a l .
To id e n t i fy  th is , need Maslow s tu d ie d  p eo p le , l iv in g  and dead, 
who he co n sid e red  had achieved  t h e i r  h i p e s t  p o te n t ia l ,  eg E in s te in ,  
R oosevelt, and then  l i s t e d  15 s e l f —a c tu a l iz in g  c h a r a c te r i s t i c s  th a t  
se p a ra te d  them from o rd in a ry  p eo p le . . With re g a rd  to  s e l f - th e o ry  some 
o f  th e se  c h a r a c te r i s t i c s  a re  in te r e s t in g  and worth m en tion ing . The 
people s tu d ie d  tended  to  be r e a l i ty - o r ie n te d ;  a ccep tin g  o f  th em selves, 
o th e r  peo p le  and th e  n a tu ra l  w orld; and to  form profound and deeply  
em otional r e la t io n s h ip s  w ith on ly  a few s p e c i f ic a l ly  loved  p e o p le .
Maslow t r i e d  to  p re s e n t th e  "o th e r  h a lf"  o f th e  p ic tu r e  and conc­
e n tra te d  on th e  b r ig h te r  s id e  o f m an's p e r s o n a l i ty .  A com pletely  
d i f f e r e n t  way o f  exam ining th e  s e l f  was suggested  by S arb in  (l952)
( 22) who was in te r e s te d  in  th e  development o f th e  s e l f  in  terras o f 
c o g n itiv e  s t r u c tu r e s .
S a rb in  advocates th a t  behaviour i s  o rg an ised  around c o g n itiv e  
s t r u c tu r e s .  The s e l f  i s  one such co g n itiv e  s t ru c tu re  and i t  i s  
a lso  o rg an ised  around su b s tru c tu re s  c a l le d  em p irica l s e lv e s .  The 
s e l f  i s  n o t p re se n t a t  b i r t h  b u t i s  th e  r e s u l t  o f experience  and -S 
s u b je c t to  c o n tin u a l and p ro g re ss iv e  change. A model was u sed  by 
S arb in  to  d e sc rib e  a  developm ental sequence o f 5 s ta g e s  beg inn ing  
w ith  th e  "som atic  s e l f "  in  th e  f i r s t  month o f l i f e  and f in i s h in g  
w ith  th e  " s o c ia l  s e l f "  a t  around th e  age o f 2 y e a rs  o ld . T his 
s o c ia l  s e l f  i s  n o t seen as th e  end, b u t only  as th e  beg inn ing  o f
( 21) .  Maslow, A.H. (l954) M o tiva tion  and P er s o n a l i ty .__
New York; H arper.
( 22) .  S a rb in , T.R. ( 1952) "A p re fa c e  to  a  p sy ch o lo g ica l a n a ly s is
o f  th e  s e l f . "  P sy ch o lo g ica l Review. 59, 11-22.
p . 1 5 .
*********
the se lf -o r g a n isa tio n  which then becomes tremendously com plicated  
by fu rther d if fe r e n t ia t io n s  in  the cogn itive  structure due to the  
ro le -ta k in g  p rocess.
The value o f Sarbin 's contribu tion  to se lf-th eo ry  l i e s  in  h is  
attempt to create a model fo r  early  self-developm ent. However, i t  
did prove to be a com plicated one and, o f n e c e ss ity , one o f in fer ­
ence rather than em pirical f a c t .  About th is  time another but more 
major p sy ch o lo g ist than Sarbin was in tere sted  in  the seq u en tia l 
appearance o f  the s e l f .  This was Gordon A llp ort.
In order to avoid the confusion between "self"  or "ego" fu n ction s  
A llp ort ( 1955, PoAl of) ( 23) introduced a new term into  s e l f  th eo iy  
-  the proprium. This concept includes everything in  p erso n a lity  
that contribu tes towards a sense o f inward un ity  . The p ropriate  
functions suggested by A llp ort are not innate but develop gradually  
and in  the fo llow in g  sequence.
1 . B odily s e l f ;  th is  i s  the anchor fo r  self-aw areness
2 . S e lf - id e n t ity ;  . c h ild  recogn ises h im self as a d is t in c t  p o in t o f  r e f­
erence through acquiring language.
3o Self-esteem ; an in d iv id u a l's  evaluation  o f h im self
4 . S e lf-ex ten sio n ; p o ssession s denoted by the words "mine", "my"
but not anj'' parts o f the body
5 . Self-im age; how others view the ind ividual
60 R ational thinking; occurs between 6 and 12 years o f  age when
the c h ild  ex erc ises  r e f le c t iv e  and formal thought.
7* Propriate s tr iv in g ; th is  g iv es  a sense o f purpose and aims at 
long term g o a ls .
Together th ese seven fu nctions comprise A llp o r t's  proprium.
Although they are o f  in te r e s t  as a contribution  to s e l f  theory and 
o ften  d iscu ssed  at length  in  the l it e r a tu r e , they never generated  
the kind o f  research necessary to gain  them wide acceptance.
( 23) .  A llp o rt, G.M. ( 1955) Becoming. New Haven: Yale U n iversity
P ress .
Pol6e
* * * * * * * *
SUIfflÆARÏ. 
* * * * * * * *
The concept o f s e l f  began as a  p h ilo so p h ic a l idea* In  I 89O 
W illiam James l a i d  th e  fo u n d a tio n  fo r  modern p sy ch o lo g ica l t h o u ^ t  
on th e  s e l f .  L a te r  th e  e f f e c t  o f  so c ia l  re la t io n s h ip s  on th e  
development o f  th e  s e l f  was examined by s o c ia l  p sy ch o lo g is ts .T h e  
id e a  o f  a  " lo o k in g -g la ss"  s e l f  was in tro d u ced  by Goolqy and th e  
n o tio n  o f  "g e n e ra lis e d  o th e rs"  was expanded by Mead. The in te r a c t io n  
o f  th e  c h i ld  w ith  " s ig n if ic a n t  o th e rs"  was emphasized by S u ll iv a n .
The so c a l le d  neo-Freudians in tro d u ced  concepts such as th e  " c re a tiv e  
s e l f "  and " id e a liz e d  im age".
The 1940*8 saw a  resu rgence  o f i n te r e s t  in  th e  s e l f .  The concept 
o f  " se lf -c o n s is te n c y "  was advanced by P re sc o t Lecky and phenomenolog­
ic a l  p sy c h o lo g is ts  such as Combs and Snygg, and Rogers co n sid e red  th e  
concept o f  th e  s e l f  to  be e s s e n t ia l  in  e x p la in in g  human beh av io u r.
The l a s t  t h i r t y  y e a rs  has seen  an upsurge in  re sea rc h  s tu d ie s  concern­
ing  th e  s e l f .
Today, th e  s e lf -c o n c e p t i s  th e  su b je c t o f an enormous body of 
th eo ry  and re sea rc h  which has been amassed over th e  y e a r s .  Some o f 
th e se  th e o r ie s  have been review ed in  t h i s  c h a p te r . Vliat needs to  be 
answered now i s  "What r 6a l ly  i s  th e  s e lf ? "  The nex t c h ap te r  w il l  
i l l u s t r a t e  th e  d i f f i c u l ty  in  answ ering t h i s  q u e s tio n .
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INTRODUCTION.
* * * * * * * * * * * * * * *
What r e a l ly  i s  th e  " s e lf" ?  I t  i s  an im possib le  ta sk  
to  answer t h i s  q u estio n  by t ry in g  to  a b s tr a c t  i t s  essence from p a s t  
l i t e r a t u r e .  Scores o f th e o r ie s  and d e f in i t io n s  o f " s e l f "  have been 
p u t forward© Many d i f f e r e n t  f a c e ts  o f th e  s e l f  have been d e sc rib e d  
such as c re a t iv e  s e l f ,  som atic s e l f ,  id e a l s e l f ,  p h y s ica l s e l f ,  
phenomenal s e l f  e t c .  Concepts o f th e  s e l f  have been advanced in  th e  
form o f s e l f  p re f ix e d  term s such as s e l f - a c tu a l iz a t io n ,  se lf - im a g e . 
S e l f - id e n t i ty  e t c .  Probably  th e  two most p o pu lar ideas from th e  
ex ten s iv e  l i s t  o f s e l f  term s a re  s e lf -c o n c e p t and self-esteem ©  How­
ev er, e x a c tly  what th e  d if fe re n c e  i s  between th e se  two term s i s  d i f f ­
i c u l t  to  a s s e s s ,  as w il l  be i l l u s t r a t e d  a t  th e  end o f t h i s  c h a p te r .
The form at o f th i s  ch ap te r i s  to  analy se  th e  deb a te , o r  a t  tim es 
th e  co n fu sio n , concern ing  th e  n a tu re  o f th e  s e l f  and to  g ive  co n sid e r­
a t io n  to  th e  n o tio n  o f s e lf -c o n c e p t.
IS A CONCEPT OF SELF USEFUL?
* * * * * * * * * * * * * * * * * * * * * * * * *  * * * *
I t  has been asked whether a  c o n s tru c t 
o f  s e l f  i s  even n ecessa ry  in  psychology. A llp o r t  (l955> P«36) ( l )  
poses t h i s  q u estio n  and concludes th a t  h is  answer can n o t be ca teg ­
o r ic a l  s in c e  i t  depends upon th e  p a r t i c u la r  usage o f " s e l f "  th a t  i s  
proposed . The p a r t i c u la r  n o tio n  o f th e  s e l f  th a t  he o b je c ts  to  i s  
th a t  o f  a  "homunculus" which i s  in a c c e s s ib le  to  p sy ch o lo g ica l a n a ly s is  
Most w r i te r s  on psychology, H a ll and Lindzey (l957> P .488) (2 ) ,
| l ) .  A l lp o r t ,  G.M. Becoming. New Haven: Yale U n iv e rs ity  P r e s s .
(2) . H a ll ,  C .S. and Lindzey, G. (1957) T heories o f  P e rso n a lity _ _  
John Wiley and Sons; New York.
Pol8.
* * * * * * * *
s ta te  c a te g o r ic a lly  th at the s e l f  i s  not a m etaphysical or r e lig io u s  
concept. This idea was a lso  re jec ted  as early  as I 89O when James 
viewed the concept o f  the soul as e n tir e ly  superfluous as a means o f  
accounting for  the fa c ts  o f  conscious experience.
The behaviourists* view i s  th at the construct o f s e l f  i s  t o t a l ly  
unnecessary® Watson ( 1919) (3) considered i t  was p o ss ib le  to  d efin e  
psychology as "the scien ce  o f behaviour" and the use o f terms such as 
consciousn ess, mental s ta te s ,  mind or the l ik e  was unnecessary. For 
him a d e ta ile d  and th orou ^  a n a ly sis  o f the in d iv id u a l's  observable  
behaviour was a l l  important. This p oin t o f view , fo r  a tim e, devalued  
the study o f  the s e l f  and dim inished i t s  worth as a p sych o log ica l 
Concept. I t  was not to  have a la s t in g  e f f e c t .
S e lf -r e fe r e n t  constructs soon became widespread in  psychology. Many 
th e o r is t s ,  as shown in  Chapter 1 , consider th at i t  i s  not only a 
u se fu l explanatory construct but a lso  a necessary one. Indeed, fo r  the 
phenomenological th e o r is ts  i t  i s  the most cen tra l concept in  psych­
o logy .
The answer to  the question posed a t the beginning o f th is  se c t io n  
must su re ly  be in  the a ffirm a tiv e , i f  only beca,use many p sy ch o lo g is ts  
have found i t  so . This does not o f course come to terms w ith the  
s p ir i t  o f  the qu estion . Simply because i t  has been found u se fu l by 
some th e o r is ts  does not mean i t  i s  n ecessary . The u se fu ln ess  o f  th e  
concept o f  s e l f  depends veiy  much on one's own th eo r e tic a l v iew p oin t. 
S u ffic e  to say that innumerable vTriters have found i t  not only u se­
fu l  but necessary .
This lead s onto another dilemma in  s e l f —th eo iy . I f  the id ea  o f  
the s e l f  i s  u sefu l and or necessary what then i s  i t s  nature? I s  i t  
u se fu l because the s e l f  " ex ists" , or i s  i t  u se fu l only as an explanat­
ory construct? A', one soon comes to  expect in  s e lf—theory, there i s  
no one simple answer.
THE SELF: A REALITY OR EXPLANATORY CONSTRUCT?
^^^****^.^.***************************************
This dilemma p o in ts  to  
the disagreement over whether the s e l f  i s  an e x is t in g  e n t ity  or
( 3) .  Watson, J .B . ( 1919) Psychology: From the Standpoint o f  a_
B eh av iou rist. J .B . Lippincot Company.
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w hether i t  has been in v en ted  as  an exp lana to ry  c o n s tru c t .  As
Gordon and Gergen (1988 P ,2 ) (4) p o in t ou t some in v e s t ig a to r s
spealc o f  th e  s e l f  as i f  i t  were an in d iv id u a l 's  m a te r ia l p o sse ss io n . 
This concept o f s e l f  i s  considered  as i f  i t  had r e a l  w orld p ro p e rt­
ies©
T h e o ris ts  who propose th a t  th e  s e l f  a c tu a l ly  e x is t s  co n sid e r th e  
r e a l i t y  o f s u b je c tiv e  l i f e .  Combs end Snygg f o r  in s ta n c e , ta k e  th e  
view th a t  to  th e  in d iv id u a l h im se lf th e  phenomenal s e l f  i s  always 
r e a l .  However, th ey  do q u a lify  th i s  sta tem en t by say in g  (l9 5 9 j P .123)
( 5) th a t  th e  q u estio n  o f whether a  r e a l  s e l f  e x is t s  o r does no t e x i s t  
i s  p r im a r i ly  an academic o r p h ilo so p h ic a l q u e s tio n . For them no one 
can observe a  s e l f  d i r e c t ly ,  bu t what i s  im portan t i s  th a t  th e  ways
in  which a s e l f  i s  p e rce iv ed  can be s tu d ie d  and th i s  le a d s  to  an un­
d e rs tan d in g  o f human b ehav iou r.
In  a l l  f a i rn e s s  to  Combs and Snygg, in  my view whed they a re  say in g  
i s  th a t  i t  i s  no t p sy ch o lo g ica lly  im portant w hether o r no t a " s e l l ’ 
r e a l ly  e x i s t s ,  b u t r a th e r  what c o n s t i tu te s  r e a l i t y  fo r  th e  individuc-1 . 
I f  i t  p e rc e iv e d  as r e a l  then  th e  e f f e c ts  o f - th i s  w il l  be r e a l  to  th a t  
in d iv id u a d .
The opposing view o f th e  s e l f  i s  th a t  i t  i s  a  c o n s tru c t which has 
u t i l i t y  fo r  u n d e rs tan d in g  and p re d ic t in g  beh av io u r. This concept 
o f se lf-  i s  th u s  one o f in v e n tio n . Viewing th e  s e l f  ais an explanatory’’ 
concept w ith  h y p o th e tic a l  p ro p e r t ie s  makes th e  concept open to  s c ie n t­
i f i c  v a l id a t io n .  Lowe (1981) ( 6) has no doubts as to  what c o n s t i tu te s  
th e  s e l f  " . . . t h e  s e l f  i s  an a r t i f a c t  which i s  in v en ted  to  e x p la in  
e x p e rien ce" . Wylie C1968) (?) co n sid ers  th a t  th e  reaso n s some th e o r -  
i s t s  have thought i t  necessa ry  to  inven t s e l f - r e f e r e n t  c o n s tru c ts  
r e la f e  to  th eo iy  b u ild in g , bu t a lso  to  p e rso n a l op in ion  concern ing  
th e  t h e o r i s t ’ s view o f hum an-nature;. To sum up th i s  s e c t io n  maiy 
w r ite r s  would agree w ith  Johnson ( 1968) ( 8) who co n sid e rs  th a t  th e
( 4) .  Gordon, C. and Gergen, K .J . ( 1968) The S e lf  in  S ocial  l u t  e r a -  
c t i o n .  John Wiley and Sons.
t37^"C om bs, A.W. and Snygg, D. (l959) In d iv idual B eh a v io u r^
New York; H arper and Row©
( 6) .  Lowe, G.M. ( 1961) "The s e l f  concept: f a c t  o r a r t i f a c t . "  
P sy ch o lo g ica l B u lle t in  58; 325-338»
XyJ .  " W ylie, R.G.”XÏ9’êB) "The p re se n t s ta tu s  o f s e l f  th e o iy "
In : B o rg a tta , E .F . and Lambert, W.W. Handbook on P e r s o n a l i ty .
Ch. 12 . Chicago: Rand McNally.
( 8)© Johnson, H.W. ( 1968) "Persons and S e lv e s" . P h ilosophy  and
Phenomenology R esearch 28, 205-212.
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e x is te n c e  o f a  " s e lf "  i s  only  a  s o r t  o f h y p o th esis  used  to  ex p la in  
beh av io u r.
THE SELF AS SINGLE OR MULTIPLE.
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
F req u en tly  in  th e  l i t e r a t u r e  th e re  
a re  re fe re n c e s  to  " th e  s e lf "  « This would seem to  imply th e  id e a  o f 
" s e l f "  as  be ing  th a t  o f a  s in g le  e n t i t y .  I'^hile some th e o r i s t s  would 
agree w ith  th i s  view , care  needs to  be taken  because o f te n  re fe re n c e s  
to  " th e  s e l f "  d isg u ise  th e  id ea  th a t  i t  may, in  f a c t ,  be co n sid e red  
by th e  w r i te r  to  be m u ltip le  in  c h a ra c te r .
The id e a  o f  the  s e l f  be ing  u n i ta ry  in  n a tu re  emphasizes th a t  th e  
s e l f  c o n s tru c t needs to  be s tu d ie d  as a, whole. I t  thus has no indep­
endent s e l f - r e f e r e n t  c o n s tru c ts  th a t  can be s tu d ie d  fo r  t h e i r  ovna 
sak e . Such an approach i s  endorsed by Rogers ( l9 5 l)  (9)» Hi® th i r d  
p ro p o s itio n  co n sid ers  th a t  th e  organism re a c ts  as au o rg a n ised  whole 
to  i t s  phenomenal f i e l d .  I t  i s  a t  a l l  tim es a  t o t a l  o rg a n ised  system 
in  which a l t e r a t io n  o f any p a r t  may produce changes in  any o th e r  
p a r t .  This idea  i s  q u ite  in  l in e  w ith  R ogers' committed view to  
u n d e rs tan d in g  and s tu d y in g  th e  person  as a  u n if ie d  w hole. Indeed 
H je l le  and Z ie g le r  ( l9 ? 6 ,  P . 309) (lO) co n sid e r th a t  a lthough  R ogers' 
h o l i s t i c  emphasis i s  ev id en t throughout a l l  h is  th e o r iz in g  i t  i s  
most ev id en t in  h is  c o n s tru c t o f th e  s e l f .
C o n tra s tin g  w ith  th i s  i s  th e  view th a t  th e  s e l f  i s  m u ltip le  in  
c h a ra c te r .  This a r i s e s  from th e  o b se rv a tio n  th a t  an in d iv id u a l 's  
behav iour i s  not only  v a r ia b le  from one s i tu a t io n  to  a n o th e r , b u t 
can be in c o n s is te n t . Goopersmith ( 1967, P«2l) ( l l )  would ag ree  w ith  
a m u ltip le  s e l f  and ex p la in s  th a t  r a th e r  th an  study th e  m ultidim en­
s io n a l c o n s te l la t io n  o f concepts o f  th e  s e l f  in  i t s  e n t i r e ty  he would 
ra th e r  focus upon on ly  one dim ension -  th a t  o f e v a lu a tio n . F u r th e r ­
more, he co n sid ers  th a t  a lthough  " . . . i t  i s  c le a r ly  p o s s ib le  to  s tu d y  
any p a r t i c u la r  dim ension o r group o f dim ensions o f th e  s e l f —concept 
some seem to  w arran t g re a te r  a t t e n t io n  than  o th e r s ."
( 9) .  R ogers, C.R. ( 1951) C lie n t C entered Therapy.
Houghton M iff l in :  B oston.
( 10) .  H je l le ,  L,A. and Z ie g le r , D. (1976) P e rs o n a li; ^ m ^ o ^ e s j —  
B asic Assumptio n s ,  Res earch and A p p lic a tio n s . M c G ra w -H il l .
(1 1 ) . Goopersm ith, S . ( 1967) The A ntecedents o f Se l f  Esteem .
W.H. Freeman Co; San F ran c isco .
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The tendency to  view th e  s e l f  as s in g le  o r m u ltip le  in  c h a r­
a c te r  has re lev an ce  f o r  re sea rc h  m ethodology. A s in g le  measure o f 
s e l f ,  i . e .  a  g lo b a l sco re , would imply th e  view o f th e  s e l f  as a  
s in g le  e n t i t y .  A measure th a t  in v e s t ig a te s  s p e c if ic  a re as  o f the  
s e l f —c o n s tru c t would be b ia se d  in  favour o f t r e a t in g  th e  s e l f  as 
m u ltip le  in  c h a ra c te r . Z irk e l ( l9 7 l)  ( l2 )  c i t e s  in s ta n ce s  o f d i f f e r ­
ing  r e s u l t s  be ing  o b ta in ed  when g lo b a l and school r e la te d  s e lf -c o n ­
cep t m easures were u sed .
P a r t  o f  my study  i s  designed  to  in v e s t ig a te  th e  v a r ia t io n  o f a  
s in g le  measure o f s e l f  and s p e c if ic  measures o f s e l f  w ith  v a r ia b le s  
such as age, sex , a b i l i t y  and fam ily  c h a r a c te r i s t i c s .  My view is  
th a t  th e  s e l f  i s  m u ltip le  in  n a tu re  and th a t  th e  s p e c i f ic  a reas  of 
s e lf -c o n c e p t r a th e r  than  a  g lo b a l sco re  cou ld  be o f g re a te r  b e n e f i t  
in  a s se s s in g  th e  r e la t io n s h ip  between th e  s e l f  and v a r ia b le s  such 
as th o se  above.
CONFUSION IN SELF TERîOTOLOGfY.
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
An ever p re se n t problem in  s e l f  
th eo ry  l i t e r a t u r e  i s  the  v a r ie ty  o f term s used  and th e  d i f f i c u l t y  in  
d i f f e r e n t i a t in g  between them. The d isc u ss io n  as to  w hether th e  
c o n s tru c t o f s e l f  i s  regarded  as th e  p e rs o n 's  fe e l in g s  about h im se lf  
o r w hether i t  i s  a  group o f p sy ch o lo g ica l p ro cesses  which govern 
behaviour i s  a case in  p o in t .  The form er c o n s tru c t i s  u s u a lly  spoken 
o f  as th e  s e l f  as o b je c t and th e  l a t t e r  as s e l f  as subject©
L et us assume fo r  th e  sake o f th e  argument th a t  th e re  i s  a  d i f f e r ­
ence between th e se  two co ncep ts , a  d i s t in c t io n  in c id e n ta l ly  th a t  i s  
o f te n  b lu r r e d  by some w r i te r s .  A convention  has been su g g ested  by 
H all & Lindzey (1957, P .4-68) ( l3 )  to  denote th e se  co n cep ts . They 
suggest th a t  th e  s e l f - a s - o b je c t  i . e .  th e  p e rs o n 's  f e e l in g s  about 
h im se lf , should be c a l le d  th e  " s e l f "  and th e  s e l f - a s - s u b je c t  shou ld
(1 2 ) .  Z i rk e l ,  P . ( l9 7 l)  "S e lf-co n cep ts  e th n ic  group membership 
and m ix tu re" Review of Eduo. R esearch . 41, 211-225.
(1 3 ) . H a ll, C.S. and Lindzey, G. (I^B T T  T heories o f  Pe r s o n a l i ty  
John Wiley and Sons; New York.
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be term ed th e  "ego". Although I  have r e s t r i c t e d  th e  fo llo w in g  
examples to  th re e , from a choice o f many, th ey  w i l l  i l l u s t r a t e  th e  
confusion  in  s e l f  term inology .
G hein 's  (l944) ( l4 )  view th a t  th e  s e l f  i s  a co n ten t o f awareness 
w hile th e  ego i s  a m o tiv a tio n a l—c o g n itiv e  s t ru c tu re  b u i l t  up around 
th e  s e l f  seems to  be in  accord  w ith  th e  convention above. However, 
E e r to c c i 's  term inology (l945) ( l5 )  i® s, d i r e c t  sw itch . He co n sid e rs  
th e  s e l f - a s - o b je c t  to  be th e  ego and th e  eg o -as-p ro cess  to  be th e  
s e l f .  To fu r th e r  confuse the  is su e  Combs & Snygg (1959) ( l6 )  see  
t h e i r  phenomenal f i e l d  as both  o b je c t and s u b je c t ,  s in ce  i t  i s  a  
"doer" because i t  com pletely  determ ines behav iour and i t  i s  th e  ob­
je c t  because the  phenomenal s e l f  in c lu d es  a l l  th e  c h a r a c te r i s t i c s  
th a t  th e  in d iv id u a l co n sid ers  to  be "h im se lf" .
D esp ite  th e  frequency of use o f both  term s i . e .  s e l f  eud ego, 
th e re  i s  s t i l l  no unequivocal d e f in i t io n  a v a ila b le  fo r  e i t h e r .  
P h i l l ip s  ( 1964, P .104) ( 17) n o tes  th a t  very  o f te n  th e  term s a re  
used  as in te rch an g eab le  though they  re p re se n t d i f f e r e n t  a sp e c ts  o f 
th e  in d iv id u a l .  Furtherm ore, acco rd in g  to  E n g lish  and E n g lish  
( 1958) ( 18) they  d e lin e a te d  fo u r d i f f e r e n t  meanings given to  "ego" 
and seven meanings a c re d ite d  to  " s e l f " .
Only a few examples i .e .  ego, s e l f ,  s e l f - a s - o b je c t ,  s e l f - a s - s u b ­
j e c t ,  have been used  to  i l l u s t r a t e  th e  tu rm o il p re sen t in  s e l f -  
r e f e r e n t  te rm ino logy . There a re  many o th e r  examples, such as s e l f  
concept and s e l f  esteem to  which I  w i l l  r e tu rn  in  th e  nex t s e c t io n .  
However, th e  main p o in t is  th a t  s e l f —re fe re n t  c o n s tru c ts  o f te n  over­
lap  in  meaning and indeed , a s e l f —re fe re n t  la b e l  used  by one reseat- 
rc h e r  can mean the  o p p o site  to  th a t  favoured  by a n o th e r .
( 14) .  Ghein, I .  (l944) "The aw areness o f s e l f  and the  s t r u c tu r e  
o f th e  ego" P sy ch o lo g ica l Review 51; 304-314* -•
( 15) .  B ertoccIpP T IT  (19457 "'TH® p sy ch o lo g ica l s e l f ,  th e  ego, and 
p e r s o n a l i ty ."  P sy ch o lo g ica l Review. 52, 91-99*
( 16)0 Combs, ÂIwTând Snygg, D."~%l959) In d iv id u a l B ehaviour.
New York; H arper and Row.
( 17) .  P h i l l i p s ,  A .S. ( 1964) "S e lf  concepts in  c h ild re n "  Educ. 
R esearch . 6, 104—109*
t î 8 j ~ Ê ^ ï i s h ,  H.B. and E n g lish , A.G. (1958) A Comprehensive 
D ic tio n a ry  o f P sy ch o lo g ica l and Psychoana l y t i c a l  Terms.
Longmans, Green; New York.
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THE SELF CONCEPT. 
* * * * * * * * * * * * * * * *  * *
Many re se a rc h e rs  examine th e  s e lf -c o n c e p t w ithou t 
d e f in in g  i t .  The re a d e r  i s  l e f t  to  form h is  ovjn view o f  th e  s e l f -  
concept o r ,  i t  o f te n  seems to  he assumed th a t  th e  s e lf -c o n c e p t i s  
so w ell u n derstood  th a t  i t  d o e sn 't  need d e fin in g ! Z ir k e l - ( l9 7 l)
( 19) counted  15 d e f in i t io n s  o f s e lf -c o n c e p t e x p l ic i t ly  c i t e d  among 
th e  s tu d ie s  he rev iew ed . This s e c tio n  w il l  examine th e  u se  o f th e  
term s s e lf -c o n c e p t ,  and s e lf -e s te e m . F in a l ly , !  w il l  d e fin e  th e  
s e lf -c o n c e p t as i t  w i l l  he used in  th e  p re se n t s tu d y .
V ic to r  Raimy was th e  f i r s t  re s e a rc h e r  to  use  th e  term  " s e lf -c o n ­
cep t"  in  an  unpub lished  d o c to ra l d i s s e r ta t io n  in  1943, w r i t te n  under 
th e  guidance o f C arl R ogers. The s e l f —concept acco rd ing  to  Raimy 
( 1948) ( 20) i s  th e  map which each person  co n su lts  in  o rd e r to  
u n d ers tan d  h im se lf . The id ea  o f s e lf -c o n c e p t was developed more 
tho rough ly  by Rogers (l951> P.136) (2 l)  who thought o f i t  as an 
o rg an ised  c o n f ig u ra tio n  o r p e rc ep tio n s  o f th e  s e l f  which a re  admiss— 
ab le  to  aw areness. P a r t  o f h is  d e f in i t io n  in c lu d ed  such elem ents 
as th e  p e rc e p tio n s  o f  o n e 's  c h a r a c te r i s t ic s  and a b i l i t i e s  and th e  
concepts o f th e  s e l f  in  r e la t io n  to  o th e rs .
A whole l i s t  o f d e f in i t io n s  could  be in s e r te d  h e re ; however, 
only th e  common ground which e x is t s  between th e  v a rio u s  d e f in i t io n s  
o f s e lf -c o n c e p t w i l l  be s ta t e d .  The s e lf -c o n c e p t i s  view ed as th e  
way an in d iv id u a l p e rc e iv e s  h im se lf and h is  beh av io u r. This i s  
s tro n g ly  in flu en c ed  by th e  way o th e rs  p e rce iv e  him .
Throughout th e  l i t e r a t u r e  on th e  s e l f ,  re fe re n c e s  a re  made to  
th e  s e lf -c o n c e p t and to  s e lf -e s te e m . I t  i s  d i f f i c u l t  a t  tim es to  
a sse ss  i f  th e re  i s  any d if fe re n c e  between th e  term s s in ce  th e  way 
they  a re  u sed  o f te n  appear to  be synonymous. Goopersmith (1967; P *4) 
( 22) co n s id e rs  s e lf -e s te e m  to  be th e  ev a lu a tio n  th e  in d iv id u a l 
makes and cu sto m arily  m ain ta ins w ith  reg a rd  to  himself© I t  i s  th e
( 19)© Z irk e l ,  P . ( l9 7 l)  "S e lf-co n cep t: e th n ic  group membership 
and m ix tu re"  Review o f  Educ. R esearch . 4I ,  211-225.
( 20) .  Raimy, V.G. ( 1948] " S e lf - re fe re n c e  in  co u n se lin g  i n t e r ­
views" J .  C on su lt. P sycho l. 12, 153-163»
( 21) .  R ogers, C.R." ’”(19517 C lie n t Cen te red  Therapy Houghton 
M if f l in :  B oston.
( 22) .  Goopersm ith, S. ( 1967) The Antecede n ts o f S e lf  Esteem .__
W.H. Freeman Go; San F ran c isco .
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in d iv id u a l 's  p e rso n a l judgement o f  w o rth in e ss . ‘H iis d e f in i t io n  
s t r e s s e s  th a t  s e lf -e s te e m  is  th e  e v a lu a tiv e  .a t t i tu d e s  a  person  
h o ld s . In  c o n tr a s t ,  Vfylie ( 1968, P .740) (23) co nsiders  th e  s e l f -  
concept to  inc lude  a p e rs o n 's  e v a lu a tio n s  as w ell as h is  c o g n itio n s .
I  have no doubt th a t  th e  term s s e lf -c o n c e p t and se lf -e s te e m  
have been used  as id e n t ic a l  c o n s tru c ts  in  th e  l i t e r a t u r e .  Many ex­
amples a re  p re se n t in  which s e lf -c o n c e p ts  a re  r e f e r r e d  to  when th e  
m easuring in strum en ts  a re  la b e l le d  " se lf-e s te em  in v e n to r ie s " , and 
v ic e  v e r s a . However, some au th o rs  do m ain ta in  th a t  th e re  i s  g, 
d if fe re n c e  between th e  te rm s.
Calhoun and Morse (1977) ( 24) a ttem p ted  to  c la r i f y  th e  d i s t in c t io n
as they  saw i t .  For them, s e lf -c o n c e p t i s  th e  way an in d iv id u a l
p e rc e iv e s  h im se lf and h is  behav iour and i t  in c lu d es  h is  o p in io n  o f 
how o th e rs  view him. . S e lf-es teem  is  th e  in d iv id u a l ' s " s a t i s f a c t io n "  
w ith  th e  s e lf -c o n c e p t .  They c o n s id e r th a t  one can have a n e g a tiv e  
s e lf -c o n c e p t,  however, Germain (1978) ( 25) , w hile ag ree in g  tha,t 
th e  s e lf -c o n c e p t is  th e  in fo rm ation  o r co g n itio n s  an in d iv id u a l 
has about h is  " s e lf "  and th a t  se lf -e s te e m  is  th e  judgement and 
fe e lin g s  about th e  " s e l f " ,  d e c la re s  th a t  i t  i s  m eaningless to  ta ,lk  
about a  n eg a tiv e  s e lf -c o n c e p t .  He reasons th a t  i t  is  no t p o s s ib le
to  have n eg a tiv e  aw areness o r in fo rm atio n  nor to  have a  n e g a tiv e
o rg a n is a tio n  o f in fo rm atio n . Beane and Lipka ( 198O) (26) would 
a lso  ag ree  th a t  th e  s e lf -c o n c e p t i s  d e s c r ip t iv e ,  w hile s e lf -e s te e m  
i s  v a lu a t iv e ,  and they  c a l l  fo r  re se a rc h  that exp lo res s e lf -c o n c ­
ep t and se lf -e s te e m  as r e la te d  b u t d i s t i n c t  c o n s tru c ts  w ith in  
s e lf -p e rc e p t io n .
The d i s t in c t io n  th u s  drawn between s e lf -c o n c e p t and s e lf -e s te e m , 
in  my view i s  such th a t  even more confusion  cou ld  a r i s e  in  s e l f  
te rm in o lo g y . I t  i s  alm ost im possib le  to  have in fo rm ation  about o n e 's  
s e l f  w ithou t an e v a lu a tiv e  a sp e c t be ing  p re s e n t .  A concept o f o n e 's
( 23) .  W ylie, R.C. ( 1968) "The p re s e n t s ta tu s  of s e l f  th eo ry "
In : B o rg a tta , E .F . and Lambert, W.W. Handbook on Pe r s o n a l i ty .
Ch. 12. Chicago: Rand McNally.
( 24) .  Calhoun, G. and Morse, W.C. (1977) "S e lf-co n cep t and s e l f ­
esteem : an o th er p e rs p e c tiv e ."  Psychology in  t he School s .  14, 
318- 322.
( 25) .  Germain, R.B. (1978) " S e lf  concept and s e l f  esteem re-exam ­
ined" Psychology in  th e  S choo ls . 15; 386-390*
( 26) .  ^ n i 7 ’J^ÂT7"'ând"'Lipkâ,RTFT"' ( 198O) "S e lf-co n cep t and s e l f ­
esteem : A c o n s tru c t d i f f e r e n t ia t io n "  C h ild  Study J o u rn a l 10, 1—6.
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a b i l i t y ,  worth and so on i s  not b u ilt  up in  the absence o f  the  
evaluation  o f th e ir  m erit. The p oin t at issu e  i s  whether a s e l f -  
concept can be developed in  is o la t io n  without an evaluation  o f i t s  
worth, i . e .  can a se lf-co n cep t develop without a concept o f s e l f ­
esteem being n e c essa r ily  part o f i t?  The two are bound togeth er  
in tim a te ly . '
/mother poin t concerning the d is t in c t io n  o f se lf-co n cep t and s e l f ­
esteem as suggested by Calhoun and others i s  that manj^  se lf-c o n c ep t  
measuring techniques do in fa c t  have va lu ation a l a sp ects . Would 
these be rensmed jo in t  s e l l —concept and se lf-e steem  measures? iTie . 
attempt to  devise  se lf-e steem  techniques which a ssess  the eva lu ation  
of a person 's se lf-co n cep t or the design of se lf-co n cep t techniques 
th at only measure d escr ip tiv e  data without any form o f judgement 
o f s a t is fa c t io n  would pose innumerable problems.
This present study i s  c o n c e r n e d  with ch ild ren 's  se lf-c o n c ep ts  
and thus i t  i s  p ertin en t at th is  stage to define what meaning I  
propose to g ive to the s e l f —concept. The work o f Burns (l977) (2 f) 
has in fluen ced  the w r ite r 's  concep tualization  o f the s e lf -c o n c e p t .
The se lf-co n cep t i s  à person 's perception o f h im se lf. I t  inclu des  
a l l  the b e l ie f s  a person has concerning h im se lf. These perceptions  
are not simply d escr ip tiv e  but are a lso  ev a lu a tiv e , in  ad d ition  a 
person's behaviour or response in  a given s itu a t io n  could b e, and 
often  i s ,  a ffec ted  by that person 's concept of h im se lf. This def­
in it io n  o f se lf-co n cep t includes concepts o f b e l ie f ,  eva lu ation  
and behaviour response. In th is  respect the se lf-co n cep t can be 
considered a,S a se t  o f  s e l f —a tt itu d e s . The em pirical work in  Part 
2 o f th is  study is  a measure o f those se lf-c o n c ep ts , considered as 
a se t  o f s e l f - a t t i t u d e s .
SmmARYo
* * * * * * * *
Many p sy ch o lo g ists  consider the concept o f s e l f  to  be a necessary  
con stru ct. However, the s e l f  needs an operational d e f in it io n  to
( 27) .  Burns, R.B. "The s e l f  concept and i t s  relevance to acade­
mic achievement" In; Child,B (Ed.) Reading in  Psycholo^_for__
H olt, Rinehart and Winston, London.
( 1977) .
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make i t  a  u se fu l concep t. The consensus o f op in ion  among 
p sy c h o lo g is ts  i s  to  reg a rd  th e  s e l f  as an ex p lan a to ry  c o n s tru c t 
fo r  u n d ers tan d in g  human behaviour© The s e l f  i s - a ls o  u s u a lly  con­
s id e re d  to  be m u lti-d im ensiona l in  n a tu re .
Many term s in  s e lf - th e o ry  a re  confusing  and d i f f i c u l t  to  d e lin e ­
a t e .  Although th e  term  " se lf -c o n c e p t"  was f i r s t  in tro d u ced  by Vic­
to r  Raimy in  1943 no one d e f in i t io n  o f the  s e lf -c o n c e p t has gained  
u n iv e rs a l  accep tan ce . Furtherm ore, confusion  o f te n  occurs in  th e  
in te r p r e ta t io n  o f s e lf -c o n c e p t and se lf -e s te e m . F in a l ly ,  th e  s e l f -  
concept was d e fin ed , w ith reg a rd  to  th i s  p re se n t s tudy , in  term s o f 
a  s e t  o f s e l f - a t t i t u d e s .
So f a r  l i t t l e  m ention has been made o f s e l f  developm ent. The 
growth o f th e  concept o f th e  s e l f  in  c h ild re n  i s  th e  main theme 
o f th e  nex t c h a n te r .
P .27 .
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* * * * * * * * * * * * * * * *
S e lf  th eo ry  o f te n  argues th a t  knowledge o f a  p e rs o n 's  
s e lf -c o n c e p t enab les th e o r i s t s  to  p re d ic t  h is  behav iou r. Thus any 
m o d if ic a tio n  o f th e  se lf -c o n c e p t should r e s u l t  in  p re d ic ta b le  chang­
es in  b eh av io u r. I t  i s  th e re fo re  im portan t to  id e n t i fy  th o se  
in flu en c es  th a t  s tro n g ly  a f f e c t  th e  development and m aintenance o f
th e  s e lf - c o n c e p t.
The id e n t i f i c a t io n  o f th e se  in flu en ces  rem ain, however, l im ite d .  
According to  F i t t s  (1971, P .27) ( l )  most o f th e  a v a ila b le  l i t e r a t u r e  
th e o r iz e s ,  sp e c u la te s , hypo thesizes and q u estio n s  -  th e re  i s  l i t t l e  
h a rd  re se a rc h  d a ta . The reasons fo r  th i s  he co n sid e rs  to  be in su f­
f i c i e n t  experim en tal work in  developm ental psychology g en era ted  by 
s e lf - th e o ry ;  t h i s  la ck  o f re sea rc h  a r i s e s  o u t o f th e  g en e ra l p rob­
lem o f m easuring " th e  s e lf "  and th e  s p e c i f ic  problem o f m easuring 
th e  s e lf -c o n c e p ts  o f  young c h ild re n .
The s p e c if ic  problems o f se lf -c o n c e p t measurement w il l  be consid­
e red  l a t e r  in  C hapter 7 . The d isc u ss io n  o f th e  experim ental work 
in  th e  f i e l d ,  o f se lf-developm ent w il l  be review ed in  C hapters 4 ,
5 and 6 . This p re se n t ch ap te r w il l  co n ce n tra te  on th e  th e o r e t ic a l  
a sp ec t o f  th e  development o f the  s e l f .
EARLY DEVELOPMENT.
* * * * * * * * * * * * * * * * * * * *
There appears to  be common agreement among 
p sy ch o lo g ists  th at the construct o f s e l f  i s  not present at b ir th , 
although some philosophers such as D escartes and Kant assume th at
( l ) .  F i t t s ,  W.H. e t  a l  ( l9 7 l)  "The S e lf  Concep t and S e lf-A c tu a l^  
iz a t io n " . R esearch Monograph No.3, N a sh v ille , Dede W allace C e n te r .
p . 28.
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a sense o f s e l f  i s  in b o rn . A vague form o f s e l f  i s  suggested  
by Combs and Snygg (l959 j P .132) ( 2) p r io r  to  b i r t h .  They co n sid e r 
th at some k in d  o f p e rc e p tu a l f i e l d  e x is ts  fo r  every in d iv id u a l even 
b e fo re  b i r t h .  I t s  p re c is e  c h a ra c te r  i s  c lo sed  to  our understand­
in g , b u t they assume th a t  i t  i s  vague.and u n d if f e r e n t ia te d ,  being  
r e s t r i c t e d  to  the  most p a r t  to  p e rcep tio n s  o f p re s su re .
The b i r t h  o f the  baby begins th e  major development o f th e  phenom­
en al s e l f .  The consequent d isco v ery  o f th e  s e l f  i s  not an easy o r 
sim ple p ro c e ss , bu t r a th e r  a  long  and involved  m a tte r o f e x p lo ra tio n  
and d iscovery  beg inn ing  w ith  th e  d i f f e r e n t ia t io n s  o f  th e  d i s t in c t io n s
between "me" and "not me".
When a ssess in g  th e  p ro cess  through which a c h ild  becomes aware o f  
h im se lf J e r s i l d  ( 1963, P . I I 6) ( 3) b e lie v e s  i t  i s ,  oi n e c e s s i ty , one 
o f  in feren ce . A very young baby f e e ls  a su ccessio n  of sen sation s  
and when he s t a r t s  to  d i f f e r e n t i a t e  between th e se  and th e  co n d itio n s  
th a t  produce them, th en  th e  f i r s t  s te p  in  h is  se lf-aw aren ess  has 
begun. These ideas a re  comi.ion ground fo r  many th e o r i s t s  and are- 
summed up by Hamachek (l9 7 1 j P.IO) ( 4) who a lso  co n sid ers  th a t  th e  
n a tu re  o f a c h i ld 's  growing aw areness cannot be d i r e c t ly  a ss e sse d , 
and must be ap p ra ised  la rg e ly  through an in f e r e n t ia l  p ro c e ss .
This process was i l lu s tr a te d  in  th e  l a t e  nineteenth cen tu ry  by 
P rey e r who observed and wrote about th e  p ro g ress  made by h is  son 
in  h is  f i r s t  th re e  y e a rs  o f l i f e .  P rey e r ( 1965, P ‘143) ( 5) n o te s  
th at above a l l  i t  was th e  a tten tio n  to  th e  p a r ts  o f h is  o\m  body 
and th e  a r t i c l e s  o f h is  d ress  th a t  h e lped  a long  th e  s e p a ra tio n  
in  thought o f th e  c h i ld 's  body from a l l  other o b je c ts .  The c h i ld  
slow ly g a in s  a  dim fe e l in g  th at th e  "I" e x is t s  and as he g e ts
( 2) .  Combs, A.W. and Snygg, D. (l959) Individual Behaviour^
New York; Harper and How.
( 3) .  J e r s i l d ,  A.T. ( 1963) % e Adole sc e n t S e l f .  M acmillan and 
Co.
( 4) .  Hamachek, B.E. ( l9 7 l)  Encoun te r s  w ith  th e S e l f .   i i o l t ,
R in eh art and Winston; New York.
( 5) ,  P rey e r, W. E x p ression and th e f e e l in g  o f se l f .  Reproduced 




o ld e r , and by fu r th e r  a b s tr a c t io n ,  the  concept o f "I" i s  form ed.
The normal c h ild  accord ing  to  S p itz  ( 1965) ( 6) seems to  show 
th e  f i r s t  s ig n  o f awareness o f a "non I"  around th e  age o f th re e  
months. This p rocess  o f d i f f e r e n t ia t io n s  i s  a ided  by th e  p e rc ep t­
ions o f th e  c h i ld . As Murphy ( l9 4 7 , P«486 cf) (7) i l l u s t r a t e s ,  th e  
c h i ld  p e rc e iv e s  h im se lf by u s in g  h is  eyes to  see h is  body, h is  e a rs  
to  l i s t e n  to  th e  sounds he makes e tc .
The f i r s t  reco g n isab le  s tag e  in  se lf -c o n sc io u sn ess  f o r  A llp o r t
i s  th e  "b o d ily  s e l f " .  This i s  th e  c h i ld 's  anchor fo r  h is  se lf -a w a re ­
n e ss . As A llp o r t ( 1971, P .160) (8) p o in ts  o u t, u n t i l  th e  c h i ld  has
a  f a i r l y  d e f in i te  concep tion  o f h im se lf as an independent person
he cannot co n cep tu a lize  h is  r e la t io n s h ip  to  th e  su rround ing  w orld , 
and hence la ck s  th e  su b je c tiv e  nucleus f o r  th e  development o f  h is  
own p e r s o n a l i ty .  Several c o n d itio n s  a re  re sp o n s ib le  f o r  th e  i n f a n t 's  
la ck  o f s e lf -c o n sc io u sn e s s . These a re  a  d e fic ien c y  in  memory, th e  
Ungraded c h a ra c te r  o f th e  in fa n ts  em otional responses and a d e f ic ie n c y  
in  language.
The growth o f language h a sten s  th e  p ro cess  o f s e p a ra tio n  between 
h im se lf and the  environm ent. T his was s t r e s s e d  by Head who consid­
e red  th a t  th e  use o f language was th e  mechanism f o r  th e  emergence 
o f th e  s e l f .  Some in fo rm ation  about th e  development o f s e l f  has 
been gained  in d i r e c t ly  from a s tudy  o f  e a r ly  language. F or in s ta n c e , 
G ese ll and I lg  ( l9 4 3 , P . 337) (9) show th a t  by about 2 y ea rs  a  c h i ld  
u ses  "m ine", "me" and "I"© This in d ic a te s  th a t  th e  concepts o f s e l f  
i s  f irm ly , i f  only  sim ply, e s ta b lis h e d  in  th e  c h i ld 's  mind.
The n o tio n  o f re g u la r  s tag e s  in  th e  e a r ly  development o f s e l f  
i s  r e fu te d  by Cooley ( 1902, P .168) (lO) who s t a t e s  th a t  th e  sen tim en ts  
o f th e  s e l f  develop by im p ercep tib le  g rad u a tio n s  out o f th e  crude 
a p p ro p r iâ t iv e  in s t in c t  o f new born  b a b ie s , and th a t  t h e i r  m an ife s t­
a tio n s  vary  in d e f in i te ly  in  d i f f e r e n t  c a se s ;
(6) . S p itz , R. ( 1965) The F i r s t  Y ear o f L i f e .  I n te rn a t io n a l  
U n iv e r s i t ie s  P re s s , New York.
( 7) .  Murphy, G. (1947) P e r s o n a l i ty .  A b io s o c ia l  approach to  
o r ig in s  and s t r u c tu r e .  H arper and B ro th e rs : New York.
tsy V  ^ A iip o r t, G.mT""XÏ971) P e r s o n a l i ty .  A P sy ch o lo g ica l I n t e r p r e t -  
a t io n .  C onstab le , London. 4 tE "Ê d itio n .
X9) o G e se ll, A.L. and I l g ,  F . I .  (l943) In fan t  and C h ild  in  th e  
C u ltu re  o f  Today. London, H arper.
X W I— Cooley, C .S. ( 1902) Human N ature and th e  S o c ia l O rd er.
New York: C harles S c r ib n e r .
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* * * * * * * * *
To sura up, one can say th a t  th e  study o f a  c h i ld 's  development 
o f  s e l f  i s  one o f in fe re n c e . The se p a ra tio n  o f h im se lf  from h is  
environm ent marks an awareness o f  h im se lf . The o nset o f  language 
in c re a se s  th e  r a te  o f development o f th e  c h i ld 's  sense o f  s e l f .
The most im portan t in flu en ce  on th e  ty p ic a l  c h i ld  i s  obv iously  
h i s  p a re n ts .  T he ir e f f e c t  and in flu en c e  w il l  be co n sid e red  in  th e  
n ex t s e c t io n .
THE EFFECT OF THE FAMILY.
* * * * * * * * * * * * * * * * * * * * * * * * * *
Use cannot be made in  t h i s  s e c t io n  o f  expl­
i c i t  th e o r ie s  because veiy  few th e o r ie s  d e a lin g  w ith  th e  fam ily  e x is t ,  
There i s  an overwhelming c o n v ic tio n  th a t  th e  e f f e c t  o f th e  fam ily  
must be one o f paramount im portance in  in f lu e n c in g  th e  develop ing  
s e lf - c o n c e p t .  However, no sy stem a tic  th eo ry  has been p roposed  th a t  
d ea ls  e x c lu s iv e ly  w ith  th e  sense o f  s e l f  in  fam ily  l i f e .
What has a r is e n  over th e  y ea rs  a re  numerous hypotheses and ques­
t io n s  concern ing  th e  e f f e c t  o f fam ily  l i f e  and th i s  has s tim u la te d  
re sea rc h  in  t h i s  a re a . This s e c tio n  i s  d e a lin g  w ith th e  th e o r e t ic a l  
background to  s e lf -c o n c e p t development and th u s  th e  em p irica l 
f in d in g s  w il l  be delayed u n t i l  C hapter 4» F or the  p re s e n t ,  some 
views w il l  be p re sen te d  which i l l u s t r a t e  th e  id eas  commonly examined 
when th e  in flu en ce  o f fam ily  l i f e  i s  considered  on the  development 
o f th e  s e l f .
At an e a r ly  age th e  most s ig n i f ic a n t  o th e rs  in  a  c h i ld 's  l i f e  
are  h is  p a re n ts ,  in  normal c ircum stances they  a re  th e  ever p re s e n t 
people who c o n tro l the, b ab y 's  way o f l i i e .  The e f f e c t  o f t h e i r  
c h i ld  re a r in g  p ra c t ic e s  and e a r ly  t r a in in g  p rocedures must be 
s u b s ta n t ia l  in  moulding th e  development o f th e  c h i ld 's  sense o f 
s e l f .
As th e  c h ild  grows o ld e r  he assumes h is  p la c e  in  th e  fam ily  
u n i t .  The in te r - r e la t io n s h ip s  p re se n t n o t on ly  w ith h is  p a re n ts  
bu t a lso  w ith  h is  s ib l in g s  w il l  c o n tr ib u te  to  h is  s e lf - c o n c e p t .
Fam ily v a r ia b le s  such as b i r t h  o rd e r , s t a tu s ,  sex  and number o f 
s ib l in g s  w il l  a lso  be im p o rtan t. The main p o in t to  c o n sid e r h e re  
f o r  example i s  no t so much th e  a c tu a l b i r t h  o rd e r , bu t th e  a t te n d -
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an t responses o f th e  p a re n ts  to  o th e r c h ild re n  and id ie ther they  
m ain ta in  a  balance o f  love  between a l l .  Prom th e  p o in t o f  view o f 
s e l f - th e o iy  t h i s  b a lan ce  o f a f fe c t io n  must no t only be p re s e n t  b u t 
must a lso  be p e rc e iv e d  by th e  c h i ld .  Many w r ite r s  would rem ind u s , 
eg bihkmeyer ( 1965, P . I 89) ( l l ) , th a t  i t  i s  v i t a l  to  reco g n ise  th a t  
in  each in s ta n c e  th e  v a r ia b le s  a re  d i f f e r e n t  enough to  b r in g  about 
a unique in d iv id u a l .
P r id e  o f p la c e  i s  g iven  by Combs and bnygg (l959) ( l2 )  to  th e  
ro le  o f fam ily  in f lu e n c e s  upon th e  development o f t h e i r  n o tio n  o f
th e  phenomenal s e l f .  They s t a t e  c a te g o r ic a l ly  (P.134) th a t  no ex­
p e rie n ce  in  th e  development o f th e  c h i ld 's  concept o f s e l f  i s  q u ite  
.so im portan t o r  f a r  reach in g  as h is  e a r l i e s t  experiences w ith  h is  
fam ily . The fe e l  th a t  even every day in te ra c t io n s ,  a l t h o u ^  o f te n  
seemly p ro s a ic  and common p la c e , probably  have th e  deepest and 
most profound e f f e c t s  upon th e  development o f th e  s e l f .
The fo u r  main a re a s  o f in flu en ce  accord ing  to  Combs and Snygg 
( p .136 of) a re  worth s t a t i n g .
1. The fam ily  p ro v id es  th e  e a r l i e s t  experience o f th e  c h i ld 's  
adequacy o r inadequacy. These e a r ly  d i f f e r e n t ia t io n s  o f  s e l f ,
as l ik e d  o r u n lik e d , adequate o r inadequate  and so on, may change 
in  l a t e r  l i f e ,  bu t n ever e a s i ly  o r q u ick ly .
2 . The fam ily  p rov ide  experiences f o r  acceptance o f s e l f  and
o th e rs .
3o From th e  fam ily  th e  c h i ld  f i r s t  ga ins fe e l in g s  o f s e lf -e x p a n s io n  
and id e n t i f i c a t io n  w ith  o th e r s .  This id e n t i f i c a t io n  grows b ro ad er 
as th e  c h i ld  grows o ld e r .
4 . The fam ily  e s ta b l is h e s  e a r ly  expec tancies  o f both  a g en e ra l 
c u l tu ra l  n a tu re , and h ig h ly  s p e c i f ic  ones o f what i s  expec ted  o f 
the  c h i ld .
A very  d i f f i c u l t  a re a  to  t e s t ,  bu t one which appears to  have a 
f a r  re ach in g  e f f e c t  on s e lf -c o n c e p t development i s  the  n a tu re  o f 
th e  r e la t io n s h ip  a  c h i ld  has w ith  h is  p a re n ts .  I s  th e  q u a l i ty  
o f r e la t io n s h ip s  such th a t  i t  w il l  promote th e  growth o f a  h e a lth y  
s e lf?  T h is , i s  no t measured by how many m a te r ia l th in g s  th e  c h i ld  
i s  g iven , b u t r a th e r  th e  depth of f e e l in g  o r c a r in g  th a t  e x is t s
( 11) .  Dinkmeyer, D.Ü. ( 1965) C h ild  Development .  The Emerging^
S e lf .  P re n tic e  H a ll, In c ; New J e r se y .
XÎ27T Combs, A.W. and Snygg, Do (l959) In d iv id u a l Behav io u r .
New York; H arper and Row.
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"between parent and c h ild . In t h is  respect the p erso n a lity  o f  
the parents plays a dominant r o le .
Many suggestions have "been given  to  i l lu s t r a t e  the fa m ily 's  
in flu en ce on a c h ild 's  s e lf -c o n c e p t . These range from ea rly  reai^  
ing  p r a c tic e s , the fam ily c o n s te lla t io n , id e n t if ic a t io n  with p arents, 
f e e l in g s  o f  s e l f  worth, to  the nature o f  the re la tio n sh ip  "between 
parent and c h ild . The e f f e c t  o f the fam ily i s  fa r  reaching, "but 
from an early  age another agency i s  able to  in fluence the c h ild 's  
se lf -c o n c e p t. This i s  the sch o o l, and i t  can play a major part 
in  the c h ild 's  l i f e  fo r  a considerab le tim e.
TEIE ROLE OF THE SCHOOL.
* * * * * * * * * * * * * * * * * * * * * * * * *
the time children come to school they have 
already formed ideas about them selves. They could have, depending 
upon th e ir  upbringing, a lso  formed early  notions o f  th e ir  a b i l i t y .
The sch o o l, the teachers and the other p u p ils w il l  fo r  a t le a s t  
11 years be a major in flu en ce in  shaping th e ir  se lf-co n cep to  Indeed, 
next to  the home the school i s  probably the most important in flu en ce  
in  developing the c h ild 's  self-concept©
Even the kind o f  school b u ild in g  could in flu ence some ch ild ren 's  
s e lf -c o n c e p t . Per in stan ce , i f  sch ools are designed as open plan  
and are s ta ffe d  by teachers committed to i t s  id ea ls  i t  seems reason^ 
able to  some w riters th at i t s  in fluen ce in  shaping c h ild ren 's  s e l f -  
concepts could be d if fe r e n t from th at o f a tr a d it io n a lly  b u i l t  school 
with tr a d it io n a l tim etables and s ta f fe d  by equally  committed tea ch ers . 
Bysides the b u ild in g , the in tern a l organ isation  o f  the school could  
be a t e l l i n g  fa c to r . The p ra c tice  o f  streaming i s  a case in  p o in t .
I t  i s  reasonable to propose th a t t h is  could have a major in flu en ce  
cn the way the ch ild ren  p erceive them selves in  school m atters.
The e f f e c t  o f the teacher rather than the kind o f school i s  much 
mere l ik e ly  to help shape the ea r ly  se lf -c o n c e p t. The teacher has 
8ui opportunity to  become a s ig n if ic a n t  other in  a  c h ild 's  l i f e .
This i s  net achieved simply because he i s  part o f  the educational 
system and as such a fig u re  o f a u th cr iiy .  The most important fa c to r  
w il l  be h is  p erso n a lity . The way he uses h is  p o s it io n , h is  manner
p . 33.
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o f  speaking to  the p u p ils , h is  encouragement or otherw ise w i l l  a l l  
have a potent e f f e c t  on h is  p u p ils .
The expectations o f  the teacher w il l  a lso  modify the c h ild 's  
sense o f  s e l f .  Teachers vdio expect th e ir  p u p ils  to  do w e ll o ften  
f in d  th a t the ch ild ren  respond to  th ese higher ex p ecta tio n s . The 
reverse i s  a lso  tru e , and the danger i s  that i f  a teacher does not 
expect a great deal from h is  p u p ils  and he shows i t  l y  expression , 
gesture or manner then he could ser io u sly  damage the c h i ld 's  develop­
in g  sense o f s e l f .  Teachers should he aware th at they can have a 
considerable e f f e c t  on ch ild ren  and o ften  the enhancement or the  
reduction in  a c h ild 's  perception  o f h im self can be lo n g - la s t in g .
The negative in flu en ces o f  school have been s ta ted  by Purkey 
( 1970, P .40) ( 13) .  He sees  th at fo r  some ch ild ren  sch ools may be­
come p laces where they face  fa i lu r e ,  r e jec tio n  and d a ily  raninders 
o f  th e ir  l im ita t io n s . Lim iting in fluences on a c h ild 's  se lf -c o n c ep t  
could be*
1 . The sch o o l's  d isp o s it io n  to  dispense rewards and punishments, 
successes and fa i lu r e s  cn a large  s c a le .
2 . C ertain com petitive evaluations th at ignore varying s o c io lo g ic a l  
backgrounds and d ifferen ces  in  a b i l i iy .
3 . The formation o f  a b i l i ty  groupings th at could lead  to  s e l f -  
f u l f i l l i n g  prophecies.
However, he does add th at th ese  featu res can be m odified by teachers  
who are aware o f  the need to prevent negative se lf -c o n c e p ts  and who 
v/ant to  make worthwhile changes.
As w ell as the school being an organisation  with s t a f f  th a t can 
enhance or hinder the growth o f  a c h ild 's  se lf-co n cep t i t  i s  a lso  
a place th at ca ters fo r  large  numbers o f ch ildren  in  a s o c ia l  co n te x t. 
The c h ild 's  peer group w il l  a lso  exert th e ir  own in flu en ces  upon 
h is  se lf-co n cep t development. School i s  not the only p la ce  th a t a
( 13)0 Purkey, W.W. (l970) S e lf  Concept and School Achievement. 
P ren tice  H all Inot Engelwood C liffs»  New J ersey .
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c h i ld  comes in to  c o n ta c t w ith  h is  p e e r s , h u t i t  i s  a  p la c e  th a t  
he i s  o b lig e d  to  a t te n d  and come fa c e  to  fa c e  w ith  la rg e  numbers 
o f h is  fe llo w  p e e r s .  The e f f e c t s  o f  h is  p eers  and s o c ie ty  in  gen­
e ra l  i s  co n sid e red  in  th e  nex t s e c t io n .
SOCIAL INFLUENCES.
* * * * * * * * * * * * * * * * * * * *
A b a s ic  te n e t  o f  s e l f - th e o ry  i s  t h a t ,  a f t e r  th e  
c h i ld  has managed to  s e p a ra te  h im se lf  from h is  su rround ing  o b je c ts ,  
th e  development o f  th e  s e l f  con tin u es  through a  p ro cess  o f  s o c ia l  
in te r a c t io n .  Many w r i te r s eg S h e r if  & S h e r if  (1956, P*594) ( l 4 ) ;  
would ag ree  th a t  th e  s e l f  cou ld  n o t develop m erely t h r o u ^  m atu r­
a t io n  o f  th e  organism . I t  i s  formed in  a  s o c ia l  environm ent.
The views o f  Cooley, McDougall, Mead, A dler and S u lliv a n  a re  
r e a l ly  th e  fo u n d a tio n  on which s o c ia l  in flu en c es  on th e  d evelop ing  
sense o f  s e l f  a re  b a sed . T h e ir views underp in  a l l  th e o r e t i c a l  
fo rm ations on th e  s e l f .  Although t h e i r  views were d iscu ssed  in  
C hapter 1 a  summary o f  them does have re lev an ce  to  th i s  s e c t io n .
Cooley developed th e  th eo ry  o f  th e  s e l f  as i t  a ro se  from i n t e r -  ^  
p e rso n a l in te r a c t io n s .  McDougall (1908, P .155) ( l5 )  r e i t e r a t e d  th e  
id ea  o f th e  s e l f  as e s s e n t ia l ly  a  s o c ia l  p roduct and m ain ta in ed  
th a t  i t  a lso  im plied  a  c o n sta n t re fe re n c e  to  o th e r s .  He s t a t e d  
th a t  i t  was no t m erely a  concep tion  o f s e l f ,  b u t always o f  o n e 's  
s e l f  in  r e la t io n  to  o th e r  s e lv e s .  S o c ia l co n d itio n s  re le v a n t  to  
th e  in d iv id u a l and h i s  in te r a c t io n  w ith  th e  s o c ia l  w orld were 
c e n tr a l  to  M ead's view o f  th e  develop ing  s e l f .  This s o c ia l ly  form ed 
s e l f  grows on ly  where th e re  i s  s o c ia l  communication. S u l l iv a n 's  
p o s i t io n  i s  c lo se  to  th e  p rev io u s  w r i t e r s '  in  th a t  he a rgues th a t  
a  c h i ld  i s  su b je c te d  to  continuous in te rp e rs o n a l  s i tu a t io n s  in  
which he a s s im ila te s  " r e f le c te d  a p p ra is a ls ."
A m ajor f a c to r  th a t  can be co n sid ered  as a  " s ig n i f ic a n t  o th e r"  
in  a  c h i ld 's  development o f  s e l f  i s  h i s  p e e r  group. S ince a tte n d a n c e  
a t  school norm ally  widens a  c h i ld 's  c i r c l e  o f  f r ie n d s  i t  i s  th u s  
p o s s ib le  th a t  a  c h i ld 's  s e lf -c o n c e p t could  be a l te r e d  d u rin g  th e  tim e
(1 4 ) . S h e r if ,  M. and S h e r if ,  C.W. (1956) An O u tlin e  o f  S o c ia l  
P8ychology.__ H arper and Row.
( 15) .  McDougall, W. ( 1908) An In tro d u c tio n  to  S o c ia l P sycho logy . 
Methuen & Co* London. (22nd” E d itio n  1 9 3 l) •
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spent a t school© His peer group is  not lim ited  to school o f  
course hut i t  i s  in  school th at the range o f in fluence i s  g r e a te s t .
The q u a lity  o f the in flu en ce may only he lim ited  to a sm all peer  
group th a t the c h ild  plays with both a t school and in  h is  immediate 
nei^bourhood.
The peer group i s  important because i t  can act as a s o c ia l iz in g  
agency which provides an early  experience c f  so c ia l in terp lay  out­
s id e  the c h ild 's  fam ily . This in tera ctio n  can help the c h ild  to  
form h is  own so c ia l and s e l f  id e n t ity . H is peers are used as a 
means o f  judging h im se lf, and the c h ild  forms h is  se lf-c o n c ep t by 
gradually balancing h is  views again st those o f  h is  p eers . The 
s o c ia l ly  derived r e f le c te d  appraisals o f  h is  peers can a lso  lead  
to  an awareness o f  h im self and in fluen ce h is  concept o f  s e l f .
SUMMARY.
* * * * * * * * * *
There are other in fluences th at contribute to a c h i ld 's  
developing sense o f s e l f  such as cu ltu ra l in feren ces , adolescence  
and unconscious s e l f  p ro cesses . However, s in ce  my study i s  conc­
erned w ith th e s e l f  concepts o f primary aged school ch ild ren , and 
at th is  age the most s ig n if ic a n t  fa c to rs  in flu en cin g  the c h ild  
are. the fam ily , school and the peer group, the above d iscu ssio n
has been lim ited  to th ese  in flu en ces .
I t  i s  u su a lly  accepted that the construct o f s e l f  i s  not present
at b ir th . The young baby slowly becomes aware o f h is  sen se o f  s e l f .  
He i s  r a ise d  in  a p a r ticu la r  fam ily c o n s te lla t io n  and from th is  
fam ily atmosphere a se lf-co n cep t begins to appear. Early assessm ent 
o f a c h i ld 's  sense o f s e l f  i s  one o f in feren ce. The s e l f  develops 
as the c h ild  separates h im self from h is  environmen': and acquires
language s k i l l s .  The fam ily atmosphere i s  probably the most impo3>-
tan t in flu en ce  cn the c h ild 's  s e l f —development.
School with i t s  demands, opportunities and expectations fu rth er  
moulds th e c h ild 's  v iew s. This occurs alongside h is  in ter a c tio n  
with h is  peer group whose a tt itu d es  and opinions he has to  judge 
and in te r n a lise  i f  accep tab le . Only those people who are s ig n if ic a n t  
to  the c h ild  can a lte r  h is  se lf -c o n c e p t.
At t h i s  p o in t, bearing in  mind th at there are extrem ely few long­
itu d in a l stu d ies  in  the lite r a tu r e  and th at the use o f various s e l f ­
p . 36.
* * * * * * * *
concept measures preclude str in g en t comparative statem ents, a 
review o f the relevan t research on fam ily , school and peers and 
th e ir  e f f e c t  on se lf-co n cep t w i l l  be undertaken in  the next three  
chapters.
p . 37.
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CHAPTER FOUR©
* * * * * * * * * * * * * * * *
DEVELOPMENTAL AND FAMILY INFLUENCES ON THE SELF-CONCEPT. 
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
INTRODUCTION©
* * * * * * * * * * * * * * * *
The preceding chapter examined the th e o r e t ic a l aspect  
o f  se lf-c o n c ep t development. This chapter w il l  review the research  
fin d in g s concerning self-developm ent in  two areas© The f i r s t  area  
w il l  include the developmental changes in  the se lf-c o n c ep t up to  and 
inclu d ing adolescence. Secondly, the in flu ence o f the fam ily on 
se lf-c o n c ep t development w il l  he analysed with p a r ticu la r  referen ce  
to  ch ild ren 's  perceptions o f  th e ir  parents, c h ild  rearing tech n iq u es, 
fam ily re la tio n sh ip s  and b ir th  order.
In the sec tio n s  d ea lin g  with the developmental changes in  the  
c h ild 's  se lf-co n cep t research stu d ies  have been lim ited  to  th ose  
th at have examined the var iab les o f  age and sex . Furthermore, only  
those s tu d ies  which have examined age and sex  as the main two v a r i­
ab les have been s e le c te d . The reason i s  because numerous s tu d ies  
have considered age and sex  togeth er with many other v a r ia b le s .  
In clu sion  at th is  stage  w i l l  lengthen unduly th is  p a ricu lar  sec ­
t io n . N everth eless, th ese  fin d in gs w il l  be reviewed and con trasted  
with the fin d in gs o f  th is  p a r ticu la r  study in  the data a n a ly s is  
chapters in  PART 2 i . e .  Chapter 15 and 16.
EARLY SELF DEVELOPMENT.
* * * * * * * * * * * * * * * * * * * * * * * *
Theoretical discussions f a r  pu-tntunl)er -the
em pirical research in  early  se lf -c c n c e p t development. The obvious 
reason fo r  th is  i s  the extremely young age involved  and i t s  attendant 
m e th o d o lo g ic a l,d if f ic u lt ie s . Seme stu d ies  have taken the u se  c f  th e  
f i r s t  personal pronoun as evidence th at at le a s t  a  p r im itiv e  stage  
in  the development o f s e l f  awareness has been reached. Research 
in v o lv in g  only one c h ild , such as Bain (1936) ( l ) ,  i s  in te r e s t in g  
but lim ite d  in  scope. Larger samples have been used by the fo llo w in g  
two research ers.  ■   ■ ____________ _
( l ) .  Bain, R. (19.36) "The se lf-a n d -o th er  words o f  the c h ild ."  
American J . o f Lociol . 41, 767—775.
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Basing her, study upon the observational records o f spontaneous 
conversations o f 203 ch ild ren  en ro lled  in  the nursery school and 
experim ental kindergarten o f  the U n iversity  o f Minnesota, Goodenough 
( 1938) ( 2) in v estig a ted  the use o f pronouns by young ch ild ren .
Samples o f  the c h ild 's  conversation were made when he was alone in  a 
room w ith an observer who provided him with toys and p ic tu re  books, 
but who avoided d irec t verbal stim u lation  as fa r  as p o s s ib le , and 
a lso  during a fr e e  p lay  hour with other ch ild ren .
The fin d in g s in d icated  th at the percentage o f  pronouns in  the  
to t a l  sample showed l i t t l e  co n s isten t change w ith age or sex  a fte r  
the age c f  th ree . However, pronouns o f the f i r s t  person sin gu lar  
were used fa r  more frequ en tly  during play with other ch ild ren  than 
when the c h ild  was alone w ith an a d u lt. The sex  d ifferen ces  found 
in  those aspects o f  pronoun use th at in d icated  a developmental 
trend were not large but did favour the g i r l s .
This kind o f study i s  lim ited  in  th a t s e l f  awareness i s  only  
in ferred  from the use o f personal pronouns and cer ta in  ch ild ren  
at th is  age are more a r t ic u la te  than o th ers . This does not nece­
s s a r ily  mean th at th e ir  sense o f  s e l f  i s  greater — only th a t they  
can v e rb a lise  th e ir  f e e l in g s .  N everth eless, Goodenougb does 
provide an in te r e s t in g  example o f early  s e l f  awareness-ibeing lin k ed  
with language.
In  a la te r  study with nursery school ch ild ren  Ames (l952) (3) 
a lso  c o lle c te d  data about the sense o f s e l f  in ferred  from the c h i ld 's  
own v erb a lisa tio n s  as he played unaware th at he was being observed  
th ro u ^  a one-way screen . Behaviour which was a lso  adjudged to  
express the sense o f s e l f  was noted by a tra in ed  observer. Prom the  
r e su lts  obtained Imes presents a developmental p ic tu re  o f  the growth 
o f the s e l f  up to four years o f  age.
( 2) .  Goodenou^, P© (l938 ) "The use o f  pronouns by young ch ildren: 
a note on the development o f  self-aw areness" J .  G enetic Psychology.
52, 333-346.
( 3) .  Ames, L.B. (l952 ) "The sense o f s e l f  o f nursery school 
ch ild ren  as m anifested by th e ir  verbal behavicur" J .  Genetic P ^ c h o l .
81, 193- 232.
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At 1-12 months the in fan t d iscovers h im self and at about 18 
months he strengthens h is  sense o f s e l f  by opposing others with  
h is  fa v o u rite  word "No"# Shortly afterwards another fa v o u rite  
word i s  "mine"; vdiile a t about 2^ years o ld  some in terpersonal 
re la tio n sh ip s  are formed* At the age o f  3 years, showing l e s s  need  
to  strengthen h is  sense o f  s e l f ,  he s ta r ts  to use the word "we".
By the age o f  4 years he s ta r ts  b oastin g  and comparing h im se lf with  
o th ers . The sense o f  s e l f ,  Ames concludes, appears to develop la r g e ly  
in  r e la t io n  to the mother, then other adults and f in a l ly  in  r e la t io n  
to  p eers .
This attempt by Ames to study the development o f  the s e l f  has i t s  
d e fe c ts . The main one i s  the s e le c t io n  o f  data© The problem o f  
in feren ce i s  again p resen t. The behaviour s e le c te d  as in d ic e s  c f  a 
sense o f  s e l f  have no true v a l id it y .  However, i t  was a worthvdiile 
study in  th at i t  does in d ica te  the p o ss ib le  sequence in  s e l f  develop­
ment.
The next two s tu d ies  used samples o f  o lder children and i l lu s t r a t e  
th at at th is  age measurement i s  somewhat e a s ie r . More im portantly  
they h i ^ l i ^ t  the contrasting, fin d in gs regarding age and sex  th at  
are found throughout the research l it e r a tu r e .
Using 461 children from kindergarten and from grades 1 and 2 
Soule e ta l ( 1981) ( 4) in v estig a ted  the age and sex  d ifferen ces  in  
components o f  the se lf-co n cep t as measured by the In stru ctio n  Object­
iv e s  Exchange S elf-A ppraisa l Inventory. This purported to  measure 
four dimensions o f  the s e l f  i . e .  fam ily , peers, s c h o la s t ic  and 
general components. They found no sex  d ifferen ces  p resen t, but 
did fin d  that the ch ildren  in  the second grade had s ig n if ic a n t ly  
higher scores than children from the kindergarten or grade 1 .
Care needs to be exerc ised  in  accepting  th ese  fin d in gs s in ce  the  
sample o f  43 children in  the second grade i s  fa r  lower than th ose  
t e s te d  in  kindergarten and f i r s t  grade i . e .  I 5I and 267 r e s p e c t iv e ly .
Somewhat d if fe r in g  r e su lts  regarding sex were found however by
( 4) .  Sou le, J .C ., Drummond, R .J . and M clntire, W.G. ( 198I)  
"Dimensions o f  s e l f  concept fo r  ch ild ren  in  kindergarten and grades 
one and two." P sycholog ica l R eports. 48, 83-88.
P.40.
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Guardo and Bohan ( l9 7 l)  ( 5 ) .  They p o stu la ted  four necessary , but 
not n e c essa r ily  s u f f ic ie n t ,  c h a r a c te r is t ic s  o f  a sense o f  s e lf - id e n ­
t i t y .  These were a sense o f  humanity, se x u a lity , in d iv id u a lity  and 
continuity# The sample co n sisted  o f  116 middle c la ss  p u p ils  in  
kindergarten through th ird  grade at a p u b lic  school in  New York. 
R esults based upon responses to in terview  questions supported th e  
b a sic  n otion  th at ch ildren  have a sense o f  id e n tity  that shows age 
and sex  d if fe re n c e s . Guardo and Bohan concluded that the sen se o f  
s e l f—id e n t ity  i s  a developmental phenomenon th at p a r a lle ls  P ia g etia n  
fin d in gs regarding co g n itiv e  development in  th at the responses o f  
younger children  and o lder ch ild ren  show c lea r  q u a lita t iv e  d ifferen ­
c e s . In ad d ition , sex  d ifferen ces  in  a c h ild 's  sense o f  s e l f  
were minor a t age 6 years but in creased  with age.
The d i f f ic u lt y  in  th is  period  o f  early  development o f  the s e l f  i s  
one o f  measurement. In terms o f  construct v a l id ity  the fin d in g s  must 
be viewed with caution . At b e st  they only in d ica te  the emerging 
pattern  o f  s e l f  awareness. In the next se c t io n  the use o f  personal 
pronouns and the ra tin g  o f  behavioural responses by observers g iv e s  
way to  a "pen and paper" assessm ent o f  the s e l f .
MIDDLE CHILDHOOD AND SELF DEVELOPMENT. 
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
This period  o f  development fo r
the c h ild  i s  o ften  c r u c ia l. He i s  not only aware o f  h im se lf and h is  
fam ily , but he i s  attending school and in creasin g  h is  c ir c le  o f  
fr ie n d s . The fa c t  th at th is  tim e i s  a period  o f  considerable growth 
in  se lf-co n cep t i s  underlined by Fahey and P h il l ip s  ( l9 8 l)  ( 6) .
They used a sample o f  2,610 C atholic  primary school ch ild ren  ranging  
in  age from 6 years to  llg- y ea rs . The ch ild ren  completed a s e l f -  
report measure in  answer to  the question  "Who Am I? A nalysis o f  
the responses suggest s ig n if ic a n t  se lf-c o n c ep t change.
( 5 ) .  Guardo, C .J. and Bohan, J .B . ( l9 7 l)  "Development o f  a sen se  
o f  s e l f - id e n t i t y  in  children" C hild Develo pment 42, 1909-1921.
( 6) .  Fahey, M. a n d  P h il l ip s ,  8©' ( l9 8 l )  s e l f  concept in
middle childhood: some base l in e  data."
Child Study Journal. 11, 15^165#
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The breath o f  s e l f  d escrip tion s increased  from recogn ition  o f  
a few p h y sica l q u a lit ie s  such as motor s k i l l s ,  sex and age to  some 
twenty f iv e  c a te g o r ie s . These 25 ca tegories included e th n ic  aware­
n e ss , ambition and id ea l s e l f .  The o ld er su b jects  chose p rop erties  
th at d if fe r e n t ia te d  them from th e ir  peers which in d ica ted  an increased  
sense o f  id e n t ity . The value o f  th is  research l i e s  in  the d irec tio n  
th at th ese  increased  ca tegories took . One would obviously expect 
a greater  number o f  ca tegories as the su b jects  grow o ld er  but the  
in te r e s t in g  p o in t fo r  se lf -th eo r y  i s  the increased  stren gth  o f  the  
concept o f  " se lf - id e n t ity " .
An e a r lie r  study th at a lso  i l lu s t r a t e d  the d irectio n  th a t s e l f -  
concepts take with growing m aturity was P h il l ip s  ( 1963) (? ) •  He 
used th ird  and s ix th  grade ch ild ren  from two schools in  the same 
school system . The number in  the sample was 192. To study th e ir  
s e l f  perceptions he used a m odified version  o f  Amatora's C hildren's  
P erso n a lity  S ca le , which measured s o c ia l  c h a r a c te r is t ic s  and school 
achievement as perceived  by the c h ild . P h i l l ip s  a lso  obtained ra tin g s  
fo r  each c h ild  from h is  teacher and three o f  h is  p eers . The accuracy 
o f the c h i ld 's  s e l f  perception in  each area was checked by comparison 
with th ose o f  h is  teacher and p eers . In general i t  was found th at  
the s e l f —perceptions o f  o lder ch ildren  were more accurate or r e a l i s t i c  
than those o f  younger ch ild ren .
M ethodological lim ita tio n s  o f  the previous two stu d ies  are appar­
e n t. For example, the se lf-co n cep t technique in  each case i s  doubt­
fu l  s in ce  i t  appears only a face v a lid ity  has been used in  s e le c t in g  
the se lf-c o n c ep t c r i t e r ia .  However, once again i t  i s  in te r e s t in g  to  
note th e apparent d irec tio n  o f  the change in  the concepts o f  s e l f
as ch ildren  grow o ld er .
These changing se lf-co n cep ts  were a lso  in v e stig a te d  by Long e ta l
( 1967) ( 8 ) .  This study applied a non-verbal measure o f  the s e l f -
( 7) .  P h i l l ip s ,  B.N. ( 1963) "Age changes in  accuracy o f  s e l f  per­
ceptions" Child Development 34, 1041—1046.
( 8 ) .  Long, BëHT7~Benderson, E.H. and Z i l le r ,  R.C. ( I 967) 
"Developmental changes in  the s e l f  concept during middle childhood  
M errill -  Palmer Q uarterly. 13, 201-215.
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concept to  ch ild ren  between the ages o f  6 and 12 years* A ll the  
ch ild ren  attended the same sch oo l, were mainly vdiite, m id d led  ass  
and s l ig h t ly  above average in  I.Q,. Random procedures were used  
to  reduce the numbers to  26 boys and 26 g ir ls  in  each o f  th e s ix  
grades# The s e l f  concept measure involved the ch ild ren  in  s e le c t in g  
and arranging symbols to  represent h im self in  re la tio n sh ip  to  sa l­
ie n t oth er people, and purported to  measure the s e l f - s o c ia l  constructs  
c f  in d iv id u ation , esteon , power, id e n t if ic a t io n  and s o c ia l  dependency.
This study produced many varied  fin d in g s, but in  re la tio n sh ip  to  
th is  s e c t io n  a meaningful pattern  did emerge# Boys showed greater  
in d iv id u ation , independence and a lien a tio n  from adults than g i r l s .
For both sexes the change from f i r s t  to  second grade represented  a 
s ig n if ic a n t  d isc o n tin u ity . The se lf-e steem  score in  the f i r s t  grade 
was the h ig h est in  the study, w hile the mean score obtained by the  
second grade was the lo w est. A fter the second grade the c h ild  tended  
to  grow c lo se r  to others (w ith the exception o f  the tea ch er), h igher  
in  s e lf -e s te o n  and more ind iv idu ated . In s p ite  o f  the novel s e l f -  
concept measure, th is  research did  a t le a s t  show the changing nature 
o f  the s e l f  during middle childhood.
An attempt was made by some researchers to study the e f f e c t  o f  the  
id ea l s e l f  with age. This notion  was o ften  used a t one tim e to  in d ­
ic a te  th e k ind o f  s e l f  th at a su b ject would l ik e  to  a t ta in . I t  i s  
not g iven  the great a tten tio n  today th at i t  once commanded, however 
i t  does have value when i t  i s  compared with the s e l f  and a measure o f  
congruence i s  obtained between th e two concepts»'
The development o f  the id ea l se lf-co n cep t was in v e stig a te d  by 
H a v i^ u rst e ta l (1946) (9) vàiose su b jects completed an essay on 
"The person I  would l ik e  to be." A te n ta tiv e  age sequence was sugge­
sted  in  th a t as th j  c h ild  grew o lder h is  choice o f  person moved away 
from h is  immediate fam ily . At 6-8 years the fam ily tended to  be
( 9) .  H a v i^ u r st, R .J ., Robinson, M.Z. and Dorr, M. (l946) "The 
development o f  the id e a l s e l f  in  childhood and adolescence"
J .  Educ. Research. 40, 241-257*
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chosen w hile  between 8-16 y e a rs  th e  person  chosen tended  to  become 
more a b s t r a c t ,  u n t i l  a  com posite im aginaiy person  was chosen . In  
a  seque l to  th i s  s tudy  H av ighurst and Macdonald (l955) (lO) "U-sed 
s im ila r  techn iques w ith  New Zealand c h ild re n . The same developm ental 
tre n d  was found w ith  th e se  c h ild re n  as th a t  observed  in  th e  e a r l i e r
stu ty  with American ch ild ren . »
The preceding s tu d ies  though valuable in  showing the growth o f  an 
id ea l s e l f  away from a fam ily model to  an abstract one does not i l l u s ­
tr a te  the concurrent development o f  the s e lf -c o n c e p t. This was attenp— 
ted  by Koocher (1974) ( l l )  who formed groups based on P ia g e t 's  cogn it­
iv e  developmental le v e l s  u sin g  as su b jects 75 children ranging in  age 
from 6 to 15 y ea rs . The sample was o f  above average in te l l ig e n c e  and 
e s s e n t ia l ly  middle c la s s .  The Index o f  Adjustment and Values was 
used as the measure o f  s e lf - r a t in g , other and id ea l—s e l f  r a tin g .
No sex  d ifferen ces  were found in  any o f  the groups fo r  any o f  the  
r a tin g s . The ch ild ren  in  the préopérâtional group did not tend to  
view others as s ig n if ic a n t ly  d if fe r e n t  to  them selves. This lends  
em pirical support to  th e o r is ts  who maintain that ch ildren  a t th is  
stage o f  development do not perceive  others as d is t in c t  e n t i t i e s .
In both the concrete and form al-operational groups s ig n if ic a n t  d i f f ­
erences were found between s e l f  and other ra tin gs in  th a t ch ild ren  
viewed others l e s s  p o s it iv e ly  than the s e l f .  This i s  r e a lly  viiat 
would be expected from s e l f —theory. The id ea l—s e l f  was c o n s is te n t ly  
h i^ e r  in  a l l  groups and more importantly increased  s ig n if ic a n t ly  
as the su bjects moved beyond the preoperational l e v e l .  This answers 
the question ra ised  a f te r  the la s t  study. I t  i s  c lea r  from Koocher's 
woifc that as ch ild ren  get o lder and move in to  m o r e  advanced le v e l s  
o f  co g n itiv e  fu n ction in g  th e ir  id e a l - s e l f  concepts move away from
th e ir  s e lf -c o n c e p ts .
A ssessin g  the r e s u lt s  o f  the research on self-developm ent in  
middle childhood as reviewed h ere, and overlooking the shortcomings
(lO ). H a v i^ u rst, R .J . and Macdonald, D.V. (1955) "Development o f  
the id ea l s e l f  in  New Zealand and American Children." J . Educ. 
Research. 49, 263-273. ^
t i l )  . Cher, G.P. (1974) "Emerging selfh ood  and c o g n itiv e  
development." J . G enetic P sych ol. 125, 79-88©
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in  th e ir  research stru ctu re, the fo llow in g  i s  presented as a 
te n ta tiv e  developmental pattern  o f the s e l f  • The in flu en ce o f  age 
and sex  i s  varied  with no uniform o v era ll progression . In general 
though the sense o f  s e l f  tends to increase w ith age and becomes 
more r e a l i s t i c .  Ideal s e l f  ra tin g s  tend to be higher than self-conr- 
cept ra tin g  a t a l l  ages.
ADOLESCENCE AND THE SELF.
* * * * * * * * * * * * * * * * * * * * * * * * * * * *
My study i s  only concerned with primary 
school ch ild ren 's  se lf-co n cep ts  and hence the period  o f  adolescence  
i s  ou tsid e  i t s  compass. However, to  round o f f  the developmental 
aspect o f  the s e l f ,  b r ie f  mention w i l l  be made o f  se lf-co n cep t studr- 
ie s  through adolescence. The number o f  a r t ic le s  w il l  be lim ite d  to  
only fou r.
Amatora (l95?) ( l2 )  in d icated  th at s e lf -e v a lu a tio n  on each o f 22 
p erso n a lity  ra tin gs i s  p o ss ib le  and that developmental trends are 
revea led . D ifferen ces e x is ted  between the sexes and across the f iv e  
age le v e ls  stud ied  i . e .  9—13 y e a rs . Engel (1959) ( l3 )  in  a lo n g it­
ud inal approach over two years found th at the se lf-co n cep t in  adol­
escence was r e la t iv e ly  s ta b le , and she concluded that the c r y s ta ll­
is a t io n  o f  the se lf-co n cep t i s  achieved e a r lie r  than adolescence. 
Using a Q sort as a measure o f  se lf-e steem  she found th at the s e l f -  
concept was independent o f  age, sex  and in te l l ig e n c e .
Carlson ( 1965) ( 14) in  a fu rther lon g itu d in a l study over a 6 year  
period found, as Engel did , th a t se lf-e steem  i s  a r e la t iv e ly  s ta b le  
dimension o f  the s e l f  and i s  independent o f se x . F in a lly  Long e ta l
( 1968) ( 15) in  an extension  o f th e ir  196? study used students taken  
from grades 6 to 12. One o f th e ir  many fin d in g s was th at se lf-e ste e m
( 12) .  Amatora, S i s t e r  Mary. (l957) "Developmental tre n d s  in  p re ­
ado lescence  and in  e a r ly  ado lescence  in  s e l f —e v a lu a tio n "
J . G enetic P sychol. 91, 89-97*
Î Ï 3 ) Ë ngeï, M. "11959) "%he s t a b i l i t y  o f  th e  s e lf -c o n c e p t in
adolescence."  J .  Abnormal and S o c ia l Psychol .  58, 211-215.
( 14) .  Carlson7“R. (l9^5) S t a b i l i t y  and change in  the a d o le sce n t's  
self-im age ."  Child Development. 36, 659—666.
( 15) .  Long, BIH., Z i l le r ,  R.C. and Henderson, E.H. ( 1968) 
"Developmental changes in  the s e l f  concept during adolescence."
School Review. 76, 210-230.
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increased, w ith age.
The development o f an early  sense o f  s e l f  in  a c h ild  i s  in te i^  
woven not only with age and sex  hut with h is  fam ily . The fo llo w in g  
sec tio n s  w i l l  consider the various in flu en ces the fam ily has in  shap­
ing the developing se lf -c o n c e p t .
PARENTAL PERCEPTIONS AND CHILDREN'S SELF CONCEPTS. 
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
The parents' r o le  in  
in flu en c in g  a c h ild 's  concept o f s e l f  i s  o f paramount importance.
They c er ta in ly  f u l f i l  the notion  o f  a " s ig n ifica n t other" . The imp­
ortance o f  th e ir  views to  the c h ild  i s  a major tenet o f  s e l f —th eory# 
However, t h is  i s  not the only th eo iy  advanced fo r  the development o f  
the s e l f  w ith in  the fam ily atmosphere. I t  i s  worth w hile to  consider  
an a lte r n a tiv e  view and to  try  and determine the value o f  each.
Two popular, and to  some extent competing, explanations o f  the  
development o f the se lf-co n cep t can he id e n t if ie d  as the " r e f le c t io n  
theory" and the " im itation  theory". These are referred  to  as the  
"mirror" versus the "model" theory r e sp e c tiv e ly . The mirror theory  
i s  an in teg ra l part o f  the symbolic in te r a c t io n is t  tr a d it io n  in  
vdiich the se lf-co n cep t i s  viewed as a product o f the r e f le c te d  
app raisa ls o f s ig n if ic a n t  o th ers . The model theory derives from 
s o c ia l  learn ing theory, e sp e c ia lly  from the work o f  Bandura. In  
th is  theory, the c h ild  acquires most o f  h is  behavioural character­
i s t i c s  and a tt itu d es  through the process o f im ita tin g  various oth­
e r s . These two th eo r ies  thus re ly  on two d iffe re n t p rocesses to  
account fo r  se lf-co n cep t development.
Gecas e ta l  ( 1974) ( 16) in v estig a ted  the r e la t iv e  importance o f  
th ese two processes and derived two Hypotheses. Their h y p o th esis , 
derived from the mirror th eo iy , i s  th at the parental eva lu ation  o f
( 16) .  Gecas, V ., C alon ico , J.M. and Thomas, D.L. (l9T4) "The 
development o f  s e l f  concept in  th e  c h ild :  m irro r th eo ry  v e rsu s
model theo ry"
J .  S o c ia l Psychology. 92, 67-76 .
p . 4 6 .
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the c h ild  i s  p o s it iv e ly  r e la ted  to  the c h ild 's  s e lf -c o n c e p t. On 
th e b a s is  o f  the model theory the parental se lf-co n cep t i s  suggested  
to  be p o s it iv e ly  re la ted  to the c h ild 's  se lf -c o n c e p t.
A random sample o f 300 "intact'V fa m ilie s  contain ing both parents 
and at le a s t  two ch ild ren  were used in  the study. A sem antic d if fe r ­
e n t ia l  technique produced measures o f s e l f —concept o f  each fam ily  
member, parents' perceptions o f  th e ir  ch ild ren , and c h ild re n 's  per­
cep tion s o f th e ir  p arents. A fter completion o f the questionnaires  
219 fa m ilie s  were used fo r  the a n a ly s is . Gecas e ta l  found th at the  
o v era ll trend o f  the data in d icated  th at a c h i ld 's  se lf -c o n c ep t i s  
more c lo se ly  r e la ted  to  h is  parents' perceptions o f  him than i t  i s  
to  h is  parents' own se lf-co n cep t io n s . The mirror theory o f  r e f l e ­
c ted  app raisa ls o f  s ig n if ic a n t  others i s  thus favoured by t h is  
research .
Care must be exerc ised  in  eva luating  th ese  fin d in gs s in ce  the  
co rre la tio n s  were small i . e .  mirror hypothesis — 0 .5X  ^ ^ *41 
model hypothesis -  .1 4 < r < .3 1 o  Thus the r e su lts  should be con­
sid ered  to be more su ggestive  than conclusive in  teims o f  the re la ­
t iv e  importance o f  the two p ro cesses . I t  does in d ica te , neverthe­
l e s s ,  the importance o f  the parents in  th e ir  ro le  o f s ig n if ic a n t  
o th er s .
Early co rre la tio n a l evidence o f the re la tio n sh ip  between parent­
a l evaluations o f the c h ild  and the c h ild 's  se lf -e v a lu a tio n s  was 
provided by Helper (1958) ( 1 7 ) . He used 74 ch ildren  in  the 8th  
and 9th grades o f  a secondaiy school and some 53 o f th e ir  parents  
co-operated in  providing the necessary r a tin g s . On the whole.
Helper found that the data did  seem to  poin t to  the ex is ten ce  o f  a 
s l i ^ t  but rea l tendency towards s im ila r ity  between parents' eval­
u ation s o f  th e ir  ch ildren  and the ch ild ren 's  s e lf -e v a lu a t io n s .
The major disadvantage o f  th is  study was the sample. Since over 
o n e-h a lf o f  the fa th ers involved were employed in  an academic 
capacity  ly  a u n iv e r s ity , the fa m ilie s  must be considered to  be
( 17) .  Helper, M.M. (1958) " P aren ta l evaluations o f ch ild ren  and 
c h ild re n 's  se lf -e v a lu a tio n s ."  J.Abnormal and S o c ia l P sy ch o l.
56, 190- 194.
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prim arily rep resen tative o f  a narrow portion  o f  the socio-econom ic  
spectrum.
â somewhat s im ila r  study was attempted by Bledsoe and Higgins 
( 1973) ( l 8 ) .  S im ilar c r it ic ism s  a lso  apply regarding th e ir  sample. 
The g en era lity  o f the fin d in gs i s  somewhat lim ited  by the r e la t iv e  
homogeneity o f  the su b jec ts . These comprised 100 ch ild ren  from the 
ninth grade and th e ir  parents, who were above average in te l l ig e n c e  
and mainly from a middle c la s s  background. S e lf-p ercep tio n s were 
measured on e i ^ t  v a r ia b les  o f  "How I  see  myself" and /  or "How
I see my ch ild ."
In a l l  e i ^ t  v a r ia b le s , the parents* perceptions o f  th e ir  adol­
escen ts were more favourable than the adolescents* se lf -c o n c e p ts , 
however only  two o f th ese  d ifferen ces  were s ig n if ic a n t . The mothers 
and fa th ers  agreed in  th e ir  perceptions o f  th e ir  o ffsp r in g . In 
essence then th is  study tends to agree with the two previous s tu d ies  
in  that parental evaluation  o f  th e ir  c h ild 's  se lf-co n cep t i s  sim­
i la r  to th e ir  c h ild 's  actual s e lf -c o n c e p t. This underlines the id ea  
that parents are s ig n if ic a n t  o th ers whose in flu ence i s  r e la ted  to  
th e ir  c h ild 's  se lf-co n cep t growth. I t  does not prove, o f  course, 
th at the c h ild 's  se lf-co n cep t has been shaped by the parental eva l­
u a tio n . I t  only in fer s  th at as s ig n if ic a n t  others the eva luations  
o f  parents can lead  to  ch ildren  achieving se lf-co n cep ts  in  accord­
ance w ith th ese p ercep tion s.
One discordant note i s  struck by the evidence o f  Hhite and Human
( 1976) ( 19) . They found th at both parents and teachers o f  a group 
o f 46 ch ild ren , ranging in  age from 3 to 5 years, did not recogn ise  
the s e l f / s o c ia l  fe e lin g s  o f  th e ir  ch ild ren . The parents, as in  the  
two previous s tu d ies , were mainly a sso c ia ted  v/ith a u n iv e r s ity  and 
thus the fin d in gs a lth o u ^  p ertin en t to  the other s tu d ies  can not 
be g en era lised . However, they found th at the parents and teachers  
did agree with each other regarding the ch ild ren 's  s e l f / s o c ia l
(1 8 ) . B ledsoe, J.C . and Wiggins, R.G. (1973) "Congruence o f  _ ^ 
ad olescen ts' se lf-c o n c ep ts  and parents' perceptions o f ad o lescen ts  
self-con cep ts"  J . o f  Psychology. 83, 131—136.
( 19) .  White, W.F. and Human, S . (1976) "Relationship o f  s e l f  
concepts o f  th ree , four and f iv e  year o ld  ch ild ren  with mother, 
fa th er  and teacher percepts©" J . o f  Psy chology. 92, 191—194.
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constru cts and thus they did share a common adult c r i t e r ia  o f  
young ch ild ren 's  s e l f  conceptions.
On the whole t h is  se c t io n  in d ica tes  a s im ila r ity  between parental 
evalu ation s o f th e ir  c h ild 's  s e l f  concept and the c h i ld 's  s e l f  
concept as revealed  by the c h ild , although some doubt remains regain  
ding very young ch ild ren . Perhaps, children o f  th is  age, one could  
argue, have y e t to  in te r n a lise  the r e f le c te d  app raisa ls o f  s ig n if ic a n t  
others and thus there i s  no apparent s im ila r ity , as found by the  
la t t e r  study. What th ese  stu d ies  do not show i s  whether the parents 
are merely good judges o f  th e ir  ch ild ren 's  s e l f  concepts or whether 
the evaluations o f  the p arents, in tern a lised  by the ch ild ren , then  
r e su lts  in  a changed s e l f  concept sim ilar  to the ev a lu a tio n . S e l f -  
theory would expect such in flu en ce , but these stu d ies  do not prove 
i t .
SELF CONCEPTS AND FAMILY RELATIONSHIPS. ^
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
This sec tio n  w i l l  review  the  
fin d in g s o f  stu d ies  th at consider the q u ality  o f  the re la t io n sh ip  
th at e x is t s  in sid e  th e fam ily . Since s e l f —th eo iy  considers th e pare­
n ts  to  be s ig n if ic a n t  others in  the c h ild 's  l i f e  then the p a ren t's  
manner o f  c h ild  rearin g , depth of fe e l in g  and th e ir  a tt itu d e s  must 
be determ ining fa c to r s  in  the q u a lity  o f the c h ild 's  se lf -c o n c ep t  
growth.
Instead  o f  r e ly in g  on parents' own reports or observers' ra tin g s  
o f  parental a tt itu d es  Ausubel e ta l  (l954) (20) used the c h i ld 's  
perceptions o f h is  parents' a tt itu d e s  and re la ted  them to  c er ta in  
c h a r a c ter is t ic s  o f ego stru ctu re . The children were w hite and 
Came from in ta c t fa m il ie s .  Only a small sample o f  40 was s e le c te d  
from the fourth and f i f t h  grades o f  two elementary sch o o ls .
The perceptions o f  the ch ildren  were measured with resp ect to
(2 0 ) .A Ausubel, D.P. e ta l  (1954) "Perceived parent a tt itu d e s  as 
determinants o f  c h ild re n 's  ego structure."  C hild Development.
25, 173-183.
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t h e i r  accep t io n / r e je c t  io n  and i n t r i n s i c /  e x t r in s ic  v a lu a t io n  by 
p a r e n ts . I t  was proposed th a t  a lthough  th e  p a re n ts ' behav iour was 
o b je c t iv e , a  more re le v a n t  de term inan t in  e f f e c t in g  th e  c h i ld 's  
s e lf -c o n c e p t was r e a l ly  how th e  c h i ld  p e rce iv ed  h is  p a re n ts ' be­
h a v io u r .
The p e rc e p tio n s  o f  accep tance and i n t r i n s i c  v a lu a tio n  were h ig h ly  
C o rre la te d , and g i r l s  p e rce iv ed  them selves as s ig n i f ic a n t ly  more 
accep ted  and i n t r i n s i c a l l y  v a lu ed  th a n  d id  th e  boys. In  a d d itio n  
c h ild re n  who p e rce iv ed  them selves as  e x t r in s ic a l ly  v a lued  by p a re n ts  
showed, among o th e r  e f f e c t s ,  an u n r e a l i s t i c  s e lf -c o n c e p t and le s s  
advanced le v e ls  o f p e rs o n a li ty  m a tu r ity .
A lthough th e  s iz e  o f  th e  sample p rec lu d es  any g e n e ra l is a t io n s  
A usubel' s  s tudy  i s  im portan t because i t  dem onstrated  th a t  th e  c h i ld 's  
view o f  h i s  p a re n ts  has im p lic a tio n s  fo r  h is  s e l f  developm ent. This 
i s  on ly  one a sp ec t o f fam ily  l i f e  th a t  im pinges on s e lf -c o n c e p t grow th. 
R esearch was in v e s t ig a t in g  th e  a reas  o f  c h i ld  r e a r in g  tech n iq u es  
and b e l i e f s .  One o f  th e  m ajor s tu d ie s  in v e s t ig a t in g  th e se  f a c to r s  
was th e  re s e a rc h  o f  Coopersm ith ( 1967) ( 2 l ) .
He in te rv iew ed  th e  m others o f  th e  c h ild re n  invo lved  in  h is  study 
w ith  re s p e c t to  th e  ty p es  o f  d is c ip l in e  and c o n tro l they  had used  
w ith  t h e i r  c h ild re n . He d isco v ered  th a t  a  b o y 's  h i ^  se lf -e s te e m  
was a s s o c ia te d  w ith  h is  m o th e r 's  b e l i e f  in  th e  g re a te r  e f f ic ie n c y  
o f  rew ard r a th e r  th an  punishment ( P . I 91) ;  w ith  th e  u se  o f  r e s t r a i n t ,  
d e n ia l and is o la t io n  r a th e r  th an  e i th e r  co rp o ra l punishm ent o r  th e  
w ithdraw al o f  love ( P . I 92) ;  and w ith  th e  uSe o f  d is c u s s io n  and 
reaso n in g , r a th e r  th an  a u to c r a t ic  means o f  c o n tro l (P .2 1 4 ).
The fam ily  f a c to r s  th a t  le a d  to  th e  c h i ld  v a lu in g  h im se lf  a re  
l i s t e d  "ky Coopersmith as
1 . p a re n ta l  worth: w herely th e  c h i ld  senses th e  love and concern 
o f  h i s  fam ily  ,
2 . r e s p e c tfu l  tre a tm e n t: whereby th e  c h i l d 's  views a re  co n sid e red
( 21) .  Coopersm ith, S . ( 1967) The A ntecedents o f  S e lf  Esteem .__
W.H. Freeman Co; San F ra n c isc o .
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as a  member o f  th e  fam ily
3 . c le a r ly  d e fin ed  l im i t s :  whereby th e  c h i ld  comes to  know,
th rough  h i s  paren ts*  demands and ex p ec ta tio n  o f  success th a t  th ey  
ca re  what happens to  him#
In  Coopersmith*s s tudy  th e  warmth was measured c o n cu rren tly  w ith  
th e  c h i ld r e n 's  s e lf -e s te e m . In  a  study by Sears (l970) (22) th e  
p a re n ta l  warmth was m easured 7 y e a rs  be fo re  th e  assessm ent o f  th e  
c h ild re n ' s s e l f  concep t! He u sed  159 s ix th  grade c h ild re n  in  a  
fo llow -up  study o f  5 y e a r  o ld  k in d e rg a rte n  c h ild re n . Seven y e a rs  
p re v io u s ly  th e  m others o f  th e se  k in d e rg a r te n  c h ild re n  had  been 
in te rv iew ed  w ith  re g a rd  to  t h e i r  p a t te rn s  o f c h ild  r e a r in g .  In  
h i s  fo llow -up  study no a ttem p t was made by Sears to  g a in  f u r th e r  
in fo rm atio n  from th e  m others, b u t th e  c h ild re n  now in  th e  s ix th  
grade com pleted s e lf -c o n c e p t s c a le s  dev ised  by S e a rs .
The r e s u l t s  o b ta in e d  su g g es ts  th a t  a  c h i l d 's  s e lf -c o n c e p t a t  12 
y e a rs  o f  age i s  s ig n i f ic a n t ly  r e la te d  to  se v e ra l a sp e c ts  o f  th e  
fam ily  c o n s te l la t io n  which had a lread y  e x is te d  when he was 5 y e a rs  
o ld .  In  p a r t i c u l a r ,  e a r ly  p a re n ta l  warmth i s  a s so c ia te d  w ith  
h i ^  s e lf -c o n c e p t in  l a t e r  ch ildhood .
The f in d in g s  o f  bo th  Coopersmith and Sears a re  supplem entary . 
They sug g est th a t  w hether p a re n ta l  warmth i s  measured in  th e  e a r ly  
l i f e  o f  th e  c h i ld  o r  when he reaches th e  age o f 12, th e re  i s  a  
tendency f o r  warm and a c c e p tin g  p a re n ts  to  have c h ild re n  w ith  h ig h  
s e lf - c o n c e p ts .  B ias in  th e  r e s u l t s  o f  bo th  s tu d ie s  cou ld  have 
been in tro d u ced  because th e  e f f e c t  o f  th e  f a th e r  has n o t been meas­
u re d  d i r e c t l y .  The in fo rm atio n  concern ing  th e  f a th e r  was g a in ed  
t h r o u ^  th e  sons in  C oopersm ith 's  study and through th e  m others
in  th e  s tudy  by S e a rs .
N e v e rth e le ss , th e  u n d e rly in g  id e a  th a t  p a re n ta l  warmth tow ards 
th e  c h i ld  i s  im portan t i s  n o te d . T his id ea  was supported  in  two
( 22) .  Sears, R.R. (l970) "R elation o f early  s o c ia l iz a t io n  
experiences to s e l f  concepts and gender r o le  in  middle childhood."  
C hild Development. 41, 267-289.
p . 5 1 .
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re c e n t s tu d ie s  \diich showed th a t  p a re n ta l  warmth i s  n o t r e s t r i c t e d  
to  in t a c t  f a m il ie s .
Berg and K e lly ( 1979) (23) d iv id ed  57 c h ild re n  in  th e  age range 
9-15 y e a rs  in to  th re e  eq u a lly  s iz e d  groups. The groups were d iv id ed  
in to  d iv o rced  p a re n ts ;  in ta c t  fa m ilie s  h u t one p a r tn e r  r e je c te d ;  
and i n t a c t  and accep ted  p a re n ts .  The c h i ld r e n 's  s e l f  concep ts were 
ev a lu a ted  u s in g  th e  P ie r s —H a rris  C h ild re n 's  S e lf  Concept S c a le .
I t  was found th a t  c h ild re n  w ith  d ivorced  p a re n ts  d id  n o t have s e l f -  
concept l e v e l s  any low er than  th o se  o f  in ta c t—accep ted  f a m il ie s .  
However, c h ild re n  from in ta c t—re je c te d  fa m ilie s  showed s e lf -c o n c e p t 
le v e ls  s ig n i f ic a n t ly  low er than  th e  o th e r  two groups.
In  a  somewhat s im ila r  study  R ^chke and Raschke (l979) (24) 
c o l le c te d  d a ta  from 289 th i r d ,  s ix th  and e i ^ t h  g rad e rs  concern ing  
s e l f  co n cep ts , fam ily  s t ru c tu re  and fam ily  c o n f l i c t .  S e l f  concepts 
were a sse sse d  u s in g  th e  P ie r s —H a rris  s c a le  and d e ta i l s  o f  fam ily  
s t ru c tu re  and c o n f l ic t  were o b ta in ed  from s e l f - r e p o r t s .  No s ig n if ­
ic a n t d if f e r e n c e s  in  s e lf -c o n c e p t sco res  o f  c h ild re n  from in t a c t ,  
s in g le  p a re n t ,  r e c o n s t i tu te d  o r  o th e r  types o f  fa m ilie s  were found. 
However, s e l f  concept sco res  were s ig n i f ic a n t ly  low er f o r  c h ild ­
re n  who re p o r te d  h ig h e r  le v e ls  o f fam ily  c o n f l i c t .
These two s tu d ie s  in d ic a te  th a t  th e  im portan t f a c to r  in  fam ily  
l i f e  i s  th e  p resen ce  o f  love and warmth. In  t h e i r  absence and in  
co n d itio n s  o f  c o n f l i c t  and r e je c t io n  th e  growth o f  a  c h i l d 's  
s e lf -c o n c e p t can be h in d e re d . One fu r th e r  f a c to r  needs to  be 
c o n sid e red  and th a t  i s  th e  e f f e c t  o f  b i r t h  o rd e r  on a  c h i l d 's  
s e lf -c o n c e p t.
( 23) .  B erg, B. and K elly , R. (l979) "The measured se lf -e s te e m  
o f  c h ild re n  from broken, r e je c te d  and acc e p ted  f a m il ie s ."
J .  o f  D ivo rce . 2, 363-369»
X24) .  Rasch^V H .J. and Raschke, V .J . (1979) "Family c o n f l ic t  
and c h ild re n 's  s e l f  concepts: a comparison o f  in ta c t  and s in g le
parent fam ilies"  J . o f  Marriage and the Fam ily. 41, 
367-374.
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In  t h i s  p a r t i c u la r  a re a  o f fam ily  
in flu en c e  th e  e f f e c t  o f b i r t h  o rd e r on th e  s e lf -c o n c e p ts  o f  
c h ild re n  p ro v id es  c o n f l ic t in g  f in d in g s . Rosenberg ( 1965, P .107)
( 25) s tu d y in g  th e  s e l f - e s te a n  o f  ad o lescen ts  s ta t e s  th a t  th e re  i s  
l i t t l e  a s s o c ia t io n  between th e  c h i l d 's  b i r t h  o rd e r in  th e  fam ily  
and s e lf -e s te e m . The im portan t f a c to r  i s  w hether th e  c h i ld  has 
any b ro th e rs  o r  s i s t e r s .  The only  c h i ld ,  he found, ten d s  to  have 
h i ^ e r  se lf -e s te e m  th a n  o th e r  c h ild re n . However, R osenberg 's  
s t a t i s t i c a l  a n a ly s is ,  on which he bases h is  f in d in g s , i s  very  lim ­
i t e d  in  th a t  he only  quotes th e  e f f e c t s  o f  b i r t h  o rd e r and s e l f —es— 
te«n  in  terras o f  p e rc e n ta g e s .
Sex d if fe re n c e s  were a lso  found by Rosenberg when th e  com position  
o f  th e  s ib l in g  s t ru c tu re  was examined. F or in s ta n c e , in  fa m ilie s  
o f  a t  l e a s t  th re e  c h ild re n , i f  th e  m a jo rity  o f  th e  c h ild re n  a re  
boys, th en  th e  se lf -e s te e m  o f  th e  boys i s  l e s s  th an  boys in  fa m il ie s  
in  vdiich g i r l s  a re  in  th e  m a jo r ity . G ir ls  d i f f e r  from boys in  
th a t  i t  appears to  have l i t t l e  r e l a t io n  to  t h e i r  le v e l o f  s e l f ­
esteem w hether they a re  surrounded by b ro th e rs  o r  s i s t e r s .
The s tu d ie s  by Coopersmith ( 1967) and S ears  (l97G ), which have 
a lre ad y  been review ed concern ing  p a re n ta l  wairath, bo th  concluded 
th a t  b i r t h  o rd e r d id  e f f e c t  th e  le v e l  o f  th e  c h i ld 's  s e lf - c o n c e p t .  
S ears found th a t  sm all fam ily  s iz e  and e a r ly  o rd in a l p o s i t io n  re s ­
u l te d  in  h i ^  s e l f —concepts f o r  bo th  sex es , w hile  Coopersm ith 
a lso  suggested  th a t  b i r t h  o rd e r  had a  s ig n i f ic a n t  e f f e c t  on s e l f ­
esteem .
The ex ten s iv e  range o f  p o s s ib le  com binations o f  sex  w ith  s iz e  
o f  fam ily  i s  alm ost c e r ta in  to  produce v a ry in g  r e s u l t s  as i l l u s t ­
r a te d  above. In  a d d itio n  to  th e se  v a r ia b le s  some re sea rc h es  
have co n sid e red  th e  age sp ac ing  between s ib l in g s .  F or example, 
K idw ell ( 1982) ( 26) compared th e  s e lf -e s te e m  o f  raiddlebom s w ith
( 25) .  Rosenberg, M. ( 1965) S o c ie ty  and th e  A dolescent S e l f -  
Image P rin ce to n  U n iv e rs ity  P re s s :  P r in c e to n , New J e r s e y .
{ ^ 3 ) . K idw ell, J .S .  ( 1982) "The n e g lec te d  b i r t h  o rd e r: 
ra id d leb o m s."  J .  M arriage and th e  Fam ily . 44, 225-235»
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th at o f f i r s t  and la s t  b o m s. She a lso  considered the number, 
spacing and sex  o f the s ib lin g s  o f  the m iddlebom s. Data was obta­
ined from a secondary an a ly sis  o f  a n ational sample o f  2,200 boys 
from the tenth grade. Her r e s u lt s  in d icated  that middlebom males 
have s ig n if ic a n t ly  lower se lf-e steem  than f i r s t  or la s t  b o m s, 
and th àt th e ir  se lf-e steem  i s  s ig n if ic a n t ly  lower vdien the average 
spacing o f  th e ir  immediate s ib lin g  i s  two years compared with one 
year. The e f f e c t  o f  s is t e r s  i s  once again h ig h lig h ted  in  th a t the  
se lf-e steem  o f  the middle bom  i s  s ig n if ic a n t ly  enhanced vdien a l l  
h is  s ib lin g s  are s i s t e r s .
Once again the d if fe r in g  r e s u lt s  reviewed above i l lu s t r a t e  the 
com plicated nature o f  the e f f e c t  o f  b ir th  order. What has not been 
considered in  the research l it e r a tu r e  i s  the e f f e c t  o f  perceived  
s ib lin g  a ffe c t io n  bn s e lf -c o n c e p t . This returns to  the q u a lity  o f  
the re la tio n sh ip  o f  the s ib lin g s  being more in f lu e n t ia l  than simply 
the s iz e  o f  i t .  Purtheimore, the tim ing o f  the above s tu d ies  are 
a l l  d if fe r e n t in  th at age i s  a variable© No lo n g itu d in a l s tu d ie s ,  
to  ray knowledge, have been undertaken which have traced  th e develop­
ment o f  a c h ild  over a changing p a ttem  o f  s ib lin g  s tm o tu r e . The 
whole is su e  o f  b ir th  order and i t s  re la tio n sh ip  with se lf -c o n c e p t  
i s  unresolved..
SUMMARY©
* * * * * * * *
This chapter attempted to trace the development o f  the s e l f -  
concept from the early  years o f  a c h ild 's  l i f e  in to  h is  ad o lescen ce. 
No simple p a tte m  o f  growth emerged sin ce  the development o f  the  
s e l f  i s  dependent on a complex mixture o f age, sex , s ig n if ic a n t  
others and perceived  s e l f  ap p ra isa ls .
The se lf-co n cep t grows w ith in  a s o c ia l co n tex t. Research has 
taken the in creasin g  use o f  the f i r s t  personal pronoun as evidence  
o f  a developing s e l f .  With increasin g  age, sex  d ifferen ces  become 
apparent in  the c h ild 's  se lf -c o n c ep t, h is  sense o f  id e n t ity  grows.
P.54.
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and h is  se lf-c o n c ep t tends to become more r e a l i s t i c .  Adolescence 
i s  a cru c ia l p eriod  o f  growth fo r  the se lf -c o n c e p t.
The e f f e c t  o f  the fam ily on the developing s e l f  i s  c r u c ia l . The 
parents are the most " s ig n if ica n t others" in  th e early  years o f  a 
c h ild 's  l i f e  and th e ir  v iew s, comments and c h ild  rearing techniques 
a l l  help to  shape the c h ild 's  emerging se lf -c o n c e p t. The perceptions  
o f  ch ild ren  regarding th e ir  parents' a tt itu d es  in flu en ces th e ir  s e l f -  
concept. I t  was in te r e s t in g  to note th at the standard o f  perception  
by parents o f  th e ir  ch ild ren 's  se lf-co n cep t was good. The e f f e c t  
o f  b ir th  order on se lf-co n cep t i s  com plicated and more research i s  
needed concerning the s ib lin g  substructure in s id e  the fa m ily . How­
ever, the most fundamental aspect o f  the in flu en ce  o f  the fam ily i s  
the degree o f  warmth and love that e x is t s  w ith in  the fam ily . This 
i s  the one most cru cia l factor  in  the development o f  a hea lth y  s e l f .
p . 55.
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CHAPTER FIVE. THE SCHOOL AND THE SELF CONCEPT.
* * * * * * * * * * * * *  * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
INTRODUCTION.
* * * * * * * * * * * * * * *
The school i s  a whole new way o f l i f e  fo r  the c h ild  
on entry at age 4 or 5 ysars o ld . For more than a decade he w i l l  
he exposed to  school l i f e .  The c h ild  w i l l  gather im pressions from 
s ig n if ic a n t  others not only about h is  academic a b i l i t y  but about 
h is  s o c ia l  standing as w e ll .  This chapter w i l l  deal e x c lu s iv e ly  
with those fa c e ts  o f  school l i f e  th at in fluen ce the c h i ld 's  develop­
ing  s e lf -c o n c e p t . The e f fe c t s  o f h is  peer group w il l  be d iscu ssed  
in  Chapter 6 .
The e f f e c t  o f  school l i f e  i s  not r e s tr ic te d  to the p e r so n a lity , 
expectations and teach ing  s ty le  o f the sch o o l's  s t a f f ,  but a lso  
includes the school i t s e l f  and the organisation  op erative w ith in  
the sch o o l. The a b i l i t y  o f the c h ild , h is  a tt itu d e  to  sch o o l, h is  
va lu ation  o f  h is  teacher w il l  a l l  help to determine the growth o f  
h is  s e l f  concept during h is  attendance at sch o o l.
This chapter w i l l  review and contrast the fin d in gs o f  school 
based research p ertin en t to  the c h ild 's  development o f s e l f .  I t  i s  
not a sim ple task  because o f  the complex nature o f school l i f e  and 
the v a r ie ty  o f  experiences to which the c h ild  w il l  be introduced .
A ll school in flu en ces can be n eith er  te s te d  nor reviewed. Hence, 
the general trend o f th is  chapter w il l  be d irected  towards d iscu ss­
ing  the e f f e c t s  o f  the sch o o l's  organ isation , the tea ch ers , a b i l i t y  
groupings and school achievement.
TYPE OF SCHOOL AND SELF CONCEPT.
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
Schools are o ften  termed to  be tr a d it ­
io n a l, open p lan , experim ental, p r iva te  and p u b lic . Depending upon 
your own s e t  o f  values each can be superior to the others* This 
se c tio n  i s  concerned w ith whether research fin d in gs in d ica te  any
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d ifferen ces  'between school types and th e ir  e f f e c t s  on ch ild ren 's  
s e lf -c o n c e p ts .
Most o f the research in  th is  area considers "open schools" and 
i s  American. According to  Cockerhara and B levins (1976) ( l )  an 
open school i s  one th at fo llow s a f le x ib le  learn ing  environment 
with la rg e  open work areas, in  which the emphasis is  upon pupil 
d ec isio n  making and discovery forms o f learn ing are encouraged in  a 
non—graded organ isa tion . This form o f  education, i t  has Been 
suggested, would a s s is t  in  the development o f a p o s it iv e  a tt itu d e
towards the s e l f .
However, many stu d ies  have found no s ig n if ic a n t  d ifferen ce  Between 
th e  se lf-c o n c ep t o f students who attend open sch ools and those who 
attend the more tr a d it io n a l sch o o ls . Day and Brice (l977) (2) 
compared 100 s ix  year o ld  ch ildren  from four classrooms v a iy in g  in  
degree o f  "openness". They found no s ig n if ic a n t  d ifferen ce  in  the  
s e l f —concept scores o f  the ch ild ren  in  each c la s s .  K la ff and Doherty 
( 1975) ( 3) compared ch ild ren  from a tr a d it io n a l school and two 
open schools u sin g  the P ic to r ia l  S e lf  Concept S ca le . Their sample 
o f 185 ch ild ren  comprised kindergarten through second grade. No 
s ig n if ic a n t  d ifferen ces  in  se lf-co n cep t scores fo r  the ch ild ren  
from the two types o f school were found fo r  most o f the a n a ly ses . 
Sim ilar r e su lts  were reported By K lass and Hodge (1978) (4) who 
found no d ifferen ce  in  se lf-co n cep t scores fo r  th e ir  350 seventh  
graders who were d istr iB u ted  Between open and tr a d it io n a l c la ss ­
rooms .
Further confirm ation o f the aBove fin d in gs are supp lied  By 
two unpuBlished d is s e r ta t io n s . Rudawski (1974) (5) found, u sin g  
a sample o f  25O grade one through grade f iv e  p u p ils , th at no 
s ig n ifica n t d ifferen ces  were apparent in  the se lf-c o n c ep t scores
( 1) . Cockerham, W.C. and B lev in s , A.L. (1976) "Open school versus  
tr a d it io n a l school: s e l f  id e n t if ic a t io n  among n ative  American and 
white ad o lescen ts."  Sociology o f  Educ. 49, I 64- I 69.
( 2 ) .  Day, B. and B rice , R. U 97Y )'“A cadem ic achievement, s e l f  
concept development, and Behavior patterns o f  s ix  year o ld  ch ild ren  
in  open classroom s." Elanentary School Journal. 78, 132—139•
( 3 ) .  K la ff , F.R. and! DokertyT'E.M^ ( Ï 9 7 5 )  "Children's s e l f  concepts 
and a tt itu d e  toward school in  open and tr a d it io n a l classroom s.
J .  o f School Psychology 13, 97-103.
( 4 ) .  k l i S i ,  W.H."Eld“H3dge, S .E . (1978) "Self-esteem  in  open and 
tr a d it io n a l classrooms" J .  Sduc. P sychol. 70 , 701-705*
( 5) .  Rudawski, J .  (1974X "The comparative e f f e c t  o f open space 
versus s e l f  contained classroom on pupil s e l f  concept development.
UnpuBlished Doctoral T h esis. S t .  Louis Universi i y .
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o f th e  p u p i l s ,  as  m easured by th e  P i e r s - H a r r i s  C h i ld r e n 's  S e l f
C oncept S c a le ,  in  an open sp ace  env ironm en t and th o s e  p u p i l s  in
a  s e l f - c o n ta in e d  c la s s ro o m . K o h le r(1973) (6 ) a ls o  r e p o r te d  no
s i g n i f i c a n t  d i f f e r e n c e  in  any o f th e  s i x  a r e a s  o f  s e l f - c o n c e p t
a s s e s s e d  by th e  S e a ir 's  S e l f  C oncept In v e n to ry  f o r  some 316 c h i ld r e n
in  open and t r a d i t i o n a l  g ro u p s .
Some im pact o f s c h o o l ty p e  on p u p i l ' s  s e l f  c o n c e p t, how ever, was
d is c o v e re d  by P urkey  e t a l ( l 9 7 0 )  (7 ) who com pared a t r a d i t i o n a l
sch o o l w ith  an e x p e r im e n ta l  sc h o o l w hich in  t h e i r  o p in io n  was-
in n o v a t iv e .  The e x p e r im e n ta l  s c h o o l d id  n o t g rad e  t h e i r  p u p i l s ,
encouraged  them to  s e t  t h e i r  own le a r n in g  g o a ls  and made e x te n s iv e
use o f team te a c h in g .  T e s t in g  g ra d e s  3 th ro u g h  6 w ith  th e  C o o p ersm ith
S e lf  Esteem  In v e n to ry  P urkey  e t a l  o b ta in e d  mean s e l f - e s te e m  s c o r e s  o f
13.49  fo r  th e  4 l4  p u p i l s  in  th e  e x p e r im e n ta l  s c h o o l and 1 4 .3 4  f o r  th e
323 p u p i l s  in  th e  com parison  s c h o o l . I  f e e l  t h a t  a lth o u g h  t h i s
d i f f e r a n c e  i s  s i g n i f i c a n t  a t  th e  .001 l e v e l  i t  i s  n o t v e ry  marked
and t h a t  th e  f in d in g s  in  fa v o u r o f th e  e x p e r im e n ta l  s c h o o l sh o u ld
be t r e a t e d  c a u t io u s ly ,  e s p e c i a l l y  s in c e  no acco u n t was ta k e n  o f  th e
le n g th  o f tim e p u p i l s  had s p e n t in  th e  e x p e r im e n ta l  s c h o o l .
O v e ra l l ,  th e  e f f e c t  o f  ty p e  o f  sc h o o l on s e l f  c o n ce p t a p p e a rs  to  be
n o n - s ig n i f i c a n t .  T h is  i s  n o t a t  a l l  s u r p r i s i n g ,  in  my v iew , s in c e
th e  main in f lu e n c e  in  a  s c h o o l i s  n o t th e  method o f te a c h in g  b u t th e
k in d  o f t e a c h e r .  S c h o o ls , w h e th er th e y  a re  open o r t r a d i t i o n a l ,  w i l l
have com m itted t e a c h e r s .  T h is  b e in g  s o , th e n  th e r e  i s  n o t any re a s o n
to  c o n s id e r  t h a t  t h e i r  in f lu e n c e  i s  le s s e n e d  s im p ly  b e ca u se  o f  th e
sc h o o l ty p e .  D if f e ra n c e s  a re  more l i k e l y  to  be p r e s e n t  i f  a  t e a c h e r
i s  com m itted to  a  t r a d i t i o n a l  a p p ro a ch , b u t f in d s  h im s e lf  in  an
open sch o o l o r v ic e  v e r s a .  S in ce  t h i s ,  a r e a  o f  r e s e a r c h  in t o  s c h o o l
ty p e  i s  n o t s i g n i f i c a n t  th e  n e x t s e c t io n  w i l l  c o n s id e r  th e  e f f e c t
o f g ro u p in g  p ro c e d u re s  used  w ith in  s c h o o ls .
STREMING AND CHILDREN’S SELF CONCEPTS. 
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
T h is  a r e a  o f s e l f - c o n c e p t  
- r e s e a rc h  p ro v id e s  no s im p le  a n sw ers . A lthough  A cland (1973) (8 )  
s u g g e s ts  t h a t  te a c h e r s  who do n o t s tre a m  t h e i r  p u p i l s  j u s t i f y  t h e i r
( 6 ) .K o h le r ,P .T . ( 1973) "A com parison  o f  open and t r a d i t i o n a l  e d u c a t io n ;  
c o n d i t io n s  t h a t  prom ote s e l f  c o n c e p t ."  Unpub. P h .D . T h e s i s .
U n iv e r s i ty  o f  C o n n e c tic u t .  ..
( 7 ) .  P u rk ey ,W.-M., G raves ,W. and Z e l ln e r  ,M. (1970) " S e lf  p e r c e p t io n s  
o f  p u p i l s  in  an e x p e r im e n ta l  e lem en ta ry  s c h o o l ."
E lem en ta ry  S choo l J o u r n a l  71 , 166-171*
T 8 J. Â cland ,n .  TÎ9737 ^S tream in g  in  E n g lis h  P rim ary  S c h o o ls ."
B r i t .  J .  Educ. P s y c h o l. 4 3 , 13I - I 6I #
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a c tio n  by c la im ing  th a t  non^stream ing improves th e  s e lf -c o n c e p ts  
o f t h e i r  p u p ils  t h i s  r e la t io n s h ip  i s  n e i th e r  so c le a r  n o r s im p le .
That t h i s  r e la t io n s h ip  i s  indeed  q u ite  complex i s  shown by B arker 
Lunn ( 1970) ( 9) .  Her m ajor s tudy  o f 5,500 p u p ils  in  ju n io r  schools 
com prised 36 stream ed schools and 36 unstream ed sc h o o ls . B arker 
Lunn found th a t  n e i th e r  school o rg a n is a tio n  nor ty p e  o f te a c h e r  
e f fe c te d  th e  s e lf -c o n c e p t o f c h ild re n  o f above average in te l l ig e n c e ,  
b u t d id  e f f e c t  th o se  c h ild re n  who were average o r  below av erag e .
The m ajor f a c to r  th a t  d id  in flu en c e  th e  average and below average 
c h i ld r e n 's  academic s e l f —concept was th e  b e l ie f s  o f th e  te a c h e r s .
For in sta n ce , average children who were taught by "non-streaming" 
teachers in  an unstreamed school had more p o s it iv e  se lf -c o n c e p ts  
than th e ir  counterparts in  streamed sch o o ls . However, the poorest 
se lf-c o n c ep ts  in  the average a b i l i t y  range were h eld  by ch ild ren  
who had teachers who b e liev ed  in  streaming, but were teach in g  in  
an unstreamed sch oo l.
F e r r i  ( l9 7 l)  (lO) in v e s t ig a te d  th e  s e lf -c o n c e p ts  o f 8 l5  c h ild re n  
in  non-stream ed ju n io r  schoo ls and 9OI stream ed ju n io r
schoo ls who were subsequen tly  t r a n s f e r r e d  to  v a rio u s  k in d s  o f 
secondary sch o o l. Low a b i l i t y  p u p ils  developed more fav o u rab le  s e l f -  
concepts in  t h e i r  secondary  sch o o ls , w hile c h ild re n  who went to  
grammar schoo ls developed p o o re r s e lf - im a g e s . I t  thus appears  th a t  
b r ig h te r  c h ild re n  in  th e  prim ary school on a tte n d in g  grammar schoo ls  
were no lo n g e r top  o f t h e i r  c la s s  and consequently  t h i s  r e s u l te d  in  
p o o rer s e lf - c o n c e p ts .
I  ag ree  w ith  th e  su g g estio n s  by Nash (1976, P .60) ( l l )  t h a t  th e  
re sea rc h es  o f B arker Lunn and F e r r i  dem onstrate  two s ig n i f ic a n t  
r e la t io n s h ip s .  F i r s t l y ,  a  t e a c h e r 's  b e l i e f  about te a c h in g  seems 
to  a f f e c t  th e  s e l f  -concept o f th e  p u p ils  in  h e r  c l a s s .  Secondly , 
they  in d ic a te  how c e n tr a l  to  a  p u p i l 's  s e lf -c o n c e p t i s  h is  c la s s  
p o s i t io n .  I t  i s  n o t h is  a c tu a l a b i l i t y  th a t  seems to  m a tte r  so
( 9) .  Barker Lunn, J.C. (l970) Stream ing in  th e  P rim ary S choo l. 
S lo u ^ : N.F.E.R»
( 10) .  F e r r i, E. ( l9 7 l)  Streaming: Two Years A fte r . Slough: 
N.F.E.R.
( 11) • Nash, R. ( 1976) Teacher E xpectations and Pupil Learning.
Routledge and Kegan Paul: London.
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much as h is  a b i l i t y  as he compares i t  to  o th e rs  in  h is  c lass*
This l a t t e r  p o in t i s  examined l a t e r  in  th e  em p irica l p a r t  o f 
th i s  p re s e n t s tu d y . Two d i f f e r e n t  k inds o f a b i l i t y  groups a re  
formed in  t h a t  one g rouping  i s  based upon c h i ld r e n 's  a c tu a l  a b i l i t y  
sc o re s , as measured by th e  E .P .V .T . s c a le , and an o th er grouping i s  
formed o f  c h ild re n  who a re  grouped r e l a t iv e  to  th e  a b i l i t y  o f th e  
r e s t  o f t h e i r  c l a s s .  The s tre n g th  o f th e  r e la t io n s h ip  o f  each k in d  
o f  g rouping  i s  in v e s t ig a te d  w ith  reg a rd  to  th e  s e lf -c o n c e p t s c a le s  
dev ised  by m yself and i s  re p o rte d  in  P a r t  2, C hapter 16.
The s e l f  concepts, o f  h i ^  and low ach iev e rs  were examined by 
IVson ( 1967) ( 12) .  He used  a  sample o f 323 h e te ro g en eo u sly  grouped 
and 244 homogeneously grouped seventh  g ra d e rs . H i ^  a ch ie v e rs  rep o i'-  
te d  s ig n i f ic a n t ly  more p o s i t iv e  academic s e l f  concepts th a n  low 
a c h ie v e rs , b u t th i s  was re g a rd le ss  o f th e  grouping  p rocedure  u sed . 
However, d i f f e r e n t  f in d in g s  were re p o rte d  by Weiner and Weiner (l9 7 2 ) 
( 13) who in v e s t ig a te d  th e  e f f e c ts  o f placem ent in  a b i l i t y  groups 
u s in g  215 seven th  g ra d e rs . They found th a t  th e  p la c in g  o f  s tu d e n ts  
in  a  p a r t i c u l a r  a b i l i t y  group had no s ig n i f ic a n t  e f f e c t  on how 
they  re p o r te d  t h e i r  a t t i t u d e s  towards s e l f  and sch o o l.
These l a s t  two s e c tio n s  i l l u s t r a t e  th e  im portance o f th e  te a c h e r  
reg a rd in g  t h e i r  e f f e c t  upon c h i ld r e n 's  develop ing  sense  o f  s e l f .
Hence f u r th e r  c o n s id e ra tio n  w ill  be g iven  to  th e  " te ac h e r"  in  th e  
nex t th re e  s e c t io n s .  I n i t i a l l y ,  th e  accuracy o f th e  te a c h e r 's  
r a t in g s  o f  h i s  p u p i lé ' s e l f  concept w il l  be examined.
TEACHERS' RATINGS OF CHILDREN'S SELF CONCEPTS. 
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
I n i t i a l  re se a rc h  in  t h i s
a re a  focused  upon th e  re la t io n s h ip  between te a c h e rs ' p e rc e p tio n s  o f  
t h e i r  p u p i l s ' s e l f  concepts and t h e i r  p u p i l s ' a c tu a l  o r  re p o r te d  
s e lf - c o n c e p ts .  P e ik in s  ( 1958a) ( 14) u s in g  fo u r th  and s ix th  grade 
c h ild re n  in v e s t ig a te d  te a c h e rs ' and p e e r g roups ' p e rc e p tio n s  o f  
c h i ld r e n 's  s e l f  concepts© He found th a t  te a c h e rs ' p e rc e p tio n s  o f
( 12) .  ]jyson, E . ( 1967) "A study  o f a b i l i t y  grouping  and th e  s e l f  
co n cep t."  J .  Educ. R esearch . 60, 403-405*
( 13) . W einerV BTJT 'ind Wejjaer, E.A. (l972) " A b ili ty  g rouping , 
a t t i t u d e s  towards sch o o l, and s e l f  concept o f  seven th  grade s tu d e n ts  
P sy ch o lo g ica l R ep o rts . 30, 12—14#
{I%yi"^P%5kins, H.V. " (  1958a) "T eachers ' and p e e r s ' p e rc e p tio n s  o f  
c h i ld r e n 's  s e l f  co n cep ts ."  C hild  Development. 29, 203-220
p.60.
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ch ild ren 's  se lf-co n cep ts  are in  general p o s it iv e ly  and. s ig n if ic a n t ly  
related, to  the ch ild ren 's  expressed s e lf -c o n c e p ts . Furthermore, 
teachers who have completed three years o f a c h ild  study course ach­
ieved  s ig n if ic a n t ly  greater  correspondence between th e ir  perceptions  
o f ch ild ren 's  se lf-c o n c ep ts  and th e ir  expressed se lf -c o n c ep ts  than 
do teachers who have never p a r tic ip a ted  in  a c h ild  study course.
Further support fo r  th is  re la tio n sh ip  between teachers' perceptions  
o f ,  and ch ild ren 's  reported , se lf-co n cep ts  i s  supplied by Davidson 
and Lang ( i 960) ( 15) .  F ifth  and s ix th  grade ch ild ren  rated  them selves 
on measures g iv in g  scores on teacher favour a b il i ty  and s e lf -p e r c e p tio n .  
The teachers rated th e ir  pu p ils  on s c ^ e s  of. academic achievem ent, 
behavioural and p erso n a lity  c h a r a c te r is t ic s . The ch ild ren  a sse ssed  
them selves in  v e iy  much the same way as they considered th e ir  teacher  
a ssessed  them. In a d d ition , ch ildren  who th o u ^ t w ell o f them selves 
were a lso  regarded by th e ir  teachers as w e ll behaved and o f  h i ^  
a b i l i t y .
This s im ila r ity  o f views between teacher and pupil i s  a lso  found 
in  more recent research . Chang (1976) ( I 6) w ith ch ild ren  from th e  
fou rth , f i f t h  and s ix th  grades found a s ig n if ic a n t  re la t io n sh ip  
between the tea ch er's  ra tin g  o f the c h ild 's  se lf-co n cep t and the 
c h ild 's  reported se lf -c o n c e p t.
The importance o f th ese  s tu d ies  appears to be th re e fo ld . F ir s t ly ,th e y  
suggest th a t the teacher could provide r e lia b le  inform ation about 
a c h ild 's  s e l f  p ercep tion . Secondly, th is  perception  i s  enhanced 
by taking part in  c h ild  study cou rses. T hirdly, and more im portantly , 
i t  r a ise s  the question  as to  whether the c h ild 's  se lf -c o n c ep t i s  
p artly  formed in  response to the tea ch er's  v iew s. This la t t e r  idea  
o f the re la tio n sh ip  between teacher expectation  and i t s  e f f e c t  on : 
a c h ild 's  developing s e l f  concept i s  examined in  the next s e c t io n .
( 15) .  Davidson, H.H. and Lang, G. ( I 96O) "C hildren's perceptions  
o f th e ir  teachers' f e e l in g  towards them re la ted  to  s e l f  p ercep tion , 
school achievement and behaviour." J . Experimental Educ© 29,
107- 118. ' , . a.
( 16) .  Chang, T .s . ( 1976) "Self concepts, academic achievem ent, 
a n d  tea ch er's  ra tin g ."  Psychology in  the S chools. 13, 111-113.
p . 61.
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The i d e a  t h a t  one 
p e r s o n ’s e x p e c t a t i o n  f o r  a n o t h e r ’s b e h a v io u r  could  l e a d  t o  a s e l f -  
f u l f i l l i n g  p rophecy  was f i r s t  e x p e r i m e n t a l l y  t e s t e d  i n  an e d u c a t i o n a l  
s e t t i n g  by R o se n th a l  and J ac o b s o n  ( 1968 ) (17)* They p r e t e s t e d  a l l  t h e  
c h i l d r e n  i n  a p u b l i c  e l e m e n ta r y  s c h o o l  and gave each  o f  t h e  18 t e a c h e r s  
o f  g rad es  1 t o  6 a l i s t  o f  c h i l d r e n  o s t e n s i b l y  p r e d i c t e d  from t h e  t e s t  
who would show d r a m a t i c  i n t e l l e c t u a l  growth* In  a c t u a l  f a c t  t h e s e  so 
c a l l e d '  s p e c i a l  c h i l d r e n  were randomly  s e l e c t e d .  T e s t i n g  o v e r  t h e  
f o l l o w i n g  two y e a r s  showed t h a t  i n  g e n e r a l  s i g n i f i c a n t  g a i n s  were 
ach iev ed  by th e  ’’s p e c i a l ’’c h i l d r e n  i n  r e l a t i o n  to  th e  c o n t r o l  g ro u p .  
P o s e n t h a l  and J aco b so n  s u g g e s t e d  t h a t  t e a c h e r  e x p e c t a t i o n  o f  t h e i r  
p u p i l s '  pe r fo rm ance  cou ld  s e r v e  as  a s e l f - f u l f i l l i n g  p r o p h e c y .
However, t h e i r  s tu d y  has m e th o d o lo g ic a l d é f ic ie n c e s  and h as  been  
s e v e re ly  c r i t i c i s e d .  For i n s t a n c e ,  i t  i s  v e ry  d i f f i c u l t  to  a c c e p t  
t h a t  th e  te a c h e r s  r e a l l y  d id  a l t e r  t h e i r  a t t i t u d e s  and e x p e c ta t io n s  
e s p e c i a l l y  s in c e  th e y  a p p ea red  to  have p a id  v e ry  l i t t l e  a t t e n t i o n  to  
th e  l i s t  o f  C h ild re n  g iv en  to  them . N e v e r th e le s s ,  a t  th e  v e ry  l e a s t  
th e  v a lu e  o f t h e i r  r e s e a r c h  l i e s  in  th e  p r o l i f e r a t i o n  o f  f u r t h e r  
s tu d ie s  t h a t  i t  e n g en d e re d .
PalardyC  196.9 ) ( 18) i n v e s t i g a t e d  w h e th er t e a c h e r 's  r e p o r t e d  b e l i e f s  
ab o u t f i r s t  g rad e  b o y s ' p ro b a b le  s u c c e s s  in  re a d in g  had any s i g n i f i c a n t  
e f f e c t  on th e  b o y s ' e v e n tu a l  m easured  ach iev em en t in  r e a d in g .  The 
te a c h e r s  were asked  to  assum e t h a t  f i r s t  g rad e  g i r l s  would have a 
80% su c c e ss  r a t e  in  l e a r n in g  to  r e a d .  On t h i s  b a s i s  th e y  had to  
p r e d i c t  what r a t e  o f s u c c e s s  th e  boys would h av e . P a la rd y  found  t h a t  
when te a c h e r s  r e p o r te d  t h a t  boys a re  f a r  l e s s  s u c c e s s f u l  th a n  g i r l s  
in  l e a r n in g  to  r e a d ,  th e n  th e  boys w ere in  a c tu a l  f a c t  f a r  l e s s  
s u c c e s s f u l . However, when th e  te a c h e r s  r e p o r te d  t h a t  boys w ere as  
s u c c e s s f u l  as g i r l s  in  l e a r n in g  to  r e a d ,  th e n  th e  boys w ere a c t u a l l y  
found to  be e q u a l ly  s u c c e s s f u l .
The u n d e r ly in g  im p l ic a t io n s  o f  th e  above two s t u d i e s , i f  a p p l i c a b le  
to  s e l f  th e o ry , co u ld  le a d  to  d ra m a tic  r e s u l t s .T h e y  h i g h l i g h t  th e  
e f f e c t  o f th e  t e a c h e r 's  i n t e r a c t i o n  in  th e  c la s s ro o m . The q u e s t io n s  
he a s k s , th e  manner in  w hich he a sk s  them , and h i s  re s p o n s e  to  
answ ers w i l l  a l l  in f lu e n c e  h i s  p u p i l s . The manner o f  q u e s t io n in g  was 
o b serv ed  by Good ( 1970), (19 ) in  fo u r  f i r s t  g rad e  c l a s s e s . He found
( 17 ) '  R o s e n th a l , R. and J a c o b s o n ,L . ( I 9 6 8 ) Pygm alion in  th e  C lassro o m  
New York: H o lt ,  R in e h a r t  W in s to n .
( 18 ) .  P a la rd y ,J .M . ( 1969) "What te a c h e r s  b e l i e v e ,  w hat c h i ld r e n  
a c h ie v e ."  E lem en ta ry  S choo l J o u r n a l .  6 9 , 3 7 0 -3 7 4 .
( 1 9 ) • Good,TTE7”’r î97Ô7’’'^WhIch’’p û p i ï s :  do t e a c h e r s  c a l l  on?"
Elem. School J o u rn a l  70 , 190-198*
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t h a t  th e s e  te a c h e r s  gave low a c h ie v e r s  s i g n i f i c a n t l y  l e s s  
o p p o r tu n i ty  f o r  c la ss ro o m  re s p o n se  th a n  h ig h  a c h ie v e r s . T hus, h ig h  
a c h ie v e r s  were c a l l e d  upon w ith  g r e a t e r  f re q u e n c y , w hich  no d o ub t 
h e lp ed  to  r e in f o r c e  th e  v iew s t h a t  th e  c h i ld r e n  h e ld  o f  th e m s e lv e s .
The e f f e c t  o f th e  te a c h e r  co u ld  be b e n e f i c i a l  i f  he knew how to  
re sp o n d  to  p u p i l s  so as to  enhance t h e i r  s e l f - c o n c e p t s .
One s tu d y  t h a t  d e a ls  w ith  e x p e c ta t io n s  was a tte m p te d  by P a l f r e y  
( 1973) ( 2 0 ) . fié i n v e s t ig a te d  th e  e x p e c ta t io n s  o f th e  head  o f  a s c h o o l 
and cond u cted  a su rv e y  in  w hich he s u g g e s ts  t h a t  th e  h e a d te a c h e r s , 
th ro u g h  c o n tin u o u s  com m unication  w ith  th e  p u p i l s  and s t a f f ,  n o t o n ly  
s e r v e s  to  enhance or d im in is h  th e  c h i l d ’s e v a lu a t io n  o f  h im s e lf  b u t 
w i l l  a ls o  im p a rt to  th e  p u p i l s  in  t h e i r  ch arg e  a s e l f - im a g e  w hich 
r e f l e c t s  th e  h e a d te a c h e r s ’ h ig h ly  s u b je c t iv e  e v a lu a t io n  o f  th e  p u p i l s  
a s  a  p u p i l  and as a p e r s o n . These f in d i n g s ,  how ever, m ust be t r e a t e d  
w ith  c a u t io n  b ecau se  o f th e  e le m e n ta ry  s t a t i s t i c s  used  and th e  r e l a t ­
iv e ly  sm a ll number o f c h i ld r e n  and h e a d te a c h e rs  in  th e  sa m p le • The 
r e s u l t s  cou ld  be u se d , how ever, as a p o in te r  fo r  f u r t h e r  r e s e a r c h .
T h is  s e c t io n  has c o n s id e re d  th e  r a t i o n a l e  f o r  te a c h e r s  to  be th e  
p rim e m overs in  en h an c in g  a c h i l d ’s s e l f - c o n c e p t .  The c r u c i a l  q u e s t ­
io n  i s  v/hat e f f e c t  have th e y  had as shown in  p a s t  r e s e a r c h ?  Can 
te a c h e r s  be ta u g h t  in  a way t h a t  w i l l  im prove c h i l d r e n ’s s e l f  c o n c e p ts ?  
These q u e s t io n s  w i l l  be c o n s id e re d  in  th e  n e x t s e c t io n .
SELF CONCEPT ENHANCEMENT.
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The e f f e c t s  o f te a c h e r s  upon th e  dev e lo p m en t 
o f s e l f  c o n ce p ts  in  c h i ld r e n  was g iv en  prom inence by S ta in e s  (1938) 
( 2 1 ) .  He c o n s id e re d  th e  s e l f  to  be a l e a r n t  s t r u c t u r e  g row ing  m a in ly  
from  comments made by o th e r  p e o p le  and from  in f e r e n c e s  draw n by 
c h i ld r e n  o u t o f t h e i r  e x p e r ie n c e  in  home, s c h o o l and o th e r  s o c i a l  
g ro u p s . S ta in e s  found t h a t  marked d i f f e r e n c e s  o c c u rre d  betw een  
te a c h e r s  in  t h e i r  fre q u e n c y  o f use  o f s e l f - r e f e r e n c e  in  t h e i r  com m ents, 
p a r t i c u l a r l y  in  t h e i r  p o s i t i v e  and n e g a tiv e  comments on a c h i l d ’s 
p e rfo rm a n c e , s t a t u s  and s e l f  c o n f id e n c e . He a ls o  found t h a t  i t  was
( 2 0 ) .  P a l f r e y , C .F . (1973) ’’H e a d te a c h e rs  ’ e x p e c ta t io n s  and t h e i r  
p u p i l s ’ s e l f - c o n c e p t s . Educ. R e s e a rc h . 15, 123-127 *
( 2 1 ) .  S ta in e s ,J .V / .  ( 1938)"" "The s e l f  ""p ic tu re  as a f a c t o r  i n  th e  
c la s s ro o m ."  B r i t .  J .  E duc. P s y c h o l. 2 8 , 9 7 - 111.
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p o s s ib le  to  teach  so t h a t ,  w hile aim ing a t  th e  normal r e s u l t s  o f 
te a c h in g , s p e c i f ic  changes could, he maxie in  th e  c h i l d 's  s e l f - p i c t ­
u re .  Furtherm ore, changes in  a  c h i ld 's  s e l f - p ic tu r e  were in e v ita b le  
in  every classroom  w hether th e  te a c h e r  was aware o f them o r  a ttem p ted  
to  c o n tro l them.
N egative f in d in g s  were recorded  in  th e  fo llo w in g  two s tu d ie s  th a t  
a ttem p ted  to  c o n tro l th e  changes in  a  c h i ld 's  s e l f  co n cep t. Chadwick 
( 1966) ( 22) re p e a te d  S ta in e s ' experim ent b u t used  secondary p u p ils  
in s te a d  o f ju n io r  schoo l c h ild re n . She found t h a t ,  a lth o u g h  th e  
te ac h e rs  cou ld  in c o rp o ra te  in to  t h e i r  ro le  th e  behav iou r a p p ro p r ia te  
fo r  th e  h e a lth y  development o f  t h e i r  p u p i l s ' s e lf - c o n c e p ts ,  th e re  
was l i t t l e  change in  th e  s e lf -c o n c e p ts  o f t h e i r  p u p i l s .  Chadwick 
ex p la in ed  t h i s  adverse  r e s u l t  ty  c o n s id e rin g  th a t  o th e r  in f lu e n c e s  
could  be a c t in g  a g a in s t  th e  te a c h e rs ' a ttem p ts  a t  s e lf -c o n c e p t  en­
hancement such as s tream in g , ad o lescen t c h a r a c te r i s t i c s  and an in ­
s u f f ic ie n t  tim e p e r io d  f o r  th e  experim ent.
Workshops a re  d e sc rib e d  by Hogan and Green ( 1971) (23) in  which 
te ac h e rs  a re  h e lped  to  r e a l i s e  th a t  t h e i r  own behav iour g r e a t ly  
in flu en c es  s tu d e n t 's  self-concep ts©  During th e  workshop se s s io n s  
th e  te a c h e rs  a re  ta u g h t s p e c if ic  v e rb a l and no n -v erb a l resp o n ses  
as w ell a s  o th e r  classroom  p ra c t ic e s  designed  to  enhance t h e i r  
s tu d e n ts ' s e l f  co n cep ts . T he ir in v e s t ig a t io n  in to  th e  e f f e c t s  
o f th ese  workshops upon c h i ld r e n 's  s e lf -c o n c e p ts  in  fo u r th ,  f i f t h  
and s ix th  grade s tu d e n ts ,  however, re p o r te d  n e g a tiv e  ev id en ce .
The au th o rs  b e lie v e  th a t  th e  l im ita t io n s  o f t h e i r  study  had a  maj­
o r in flu en c e  on th e  f in d in g s .  The te a c h e rs , f o r  in s ta n c e , re c e iv e d  
l i t t l e  fo llo w  up in s t r u c t io n  o r  a s s is ta n c e  as th e  schoo l y e a r  
p ro g ressed  and th i s  coupled  w ith  th e  wide range o f s tu d e n t ach ieve­
ment and la rg e  c la s s  s iz e  served  to  m itig a te  th e  e f fe c t iv e n e s s  o f  
th e  p o s tu la te d  b eh av io u ra l changes.
A reaso n  f o r  f a i l u r e ,  in  bo th  th e  s tu d ie s  by Chadwick and by 
Hogan and Green, has been overlooked . I t  must n o t be assumed th a t
( 22) .  Chadwick, J .A . ( 1966) "Some e f f e c t s  o f  in c re a s in g  th e  
te a c h e rs ' knowledge o f t h e i r  p u p i ls ' s e l f - p i c tu r e s . "  U npublished  
M. Ed. T h e s is . M anchester U n iv e rs ity .
( 23) .  Hogan, E.O. and Green, R.L. ( l9 7 l)  "Can te a c h e rs  modify 
c h i ld r e n 's  s e lf -c o n c e p ts "  Teachers C ollege R ecord. 72, 422—426.
p . 64.
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simply imparting the knowledge relevant to the improvement o f  
pupils* s e l f  concepts w i l l  autom atically  enable the teacher to  
in ter n a liz e  i t  in to  h is  own teaching behaviour. I t  i s  my opinion  
th at cer ta in  teachers would, be fa r  more e f fe c t iv e  in  enhancing 
pu pils s e l f  concepts due to  th e ir  p erso n a lity .
This la s t  po in t i s  made in  a d if fe re n t way by Purkey (l9 7 0 j P .46)
( 24) T'dio considers th at each teacher needs to view h im self with  
resp ec t, l ik in g  and acceptance. Vfhen teachers have e s s e n t ia l ly  
favourable a tt itu d e s  towards them selves, they are then in  a much 
b etter  p o s it io n  to b u ild  p o s it iv e  and r e a l i s t i c  s e lf-c o n c ep ts  in  
th e ir  stu d en ts.
In con trast to  the l a s t  two stu d ies  other researchers th a t have 
in v estig a ted  pupil se lf-c o n c ep t enhancement have produced more 
p o s it iv e  r e s u lt s .  Landry e ta l  (l974) ( 25) stud ied  the e f f e c t s  o f  
a preschool se lf-c o n c ep t enhancement programme on a group o f  4 year  
o ld s . The programme was organised in to  33 sess io n s  covering an 
eleven week p er iod . The authors found s ig n if ic a n t  d ifferen ces  in  
se lf-co n cep t gains between the experimental and control group and 
concluded th at the programme had s a lie n t  e f fe c t s  on in creasin g  s e l f  
concepts in  4 year o ld  ch ild ren .
Hauserman e ta l  (1976) (26) used 30 children from grades kinder­
garten to fourth grade. A ll p u p ils se le c te d  had scored low in  
se lf-c o n c ep t measures; not only on the Bolea P ic to r ia l  Q S ort, but a lso  
according to  teacher judgement which was rated independently o f  the  
Q so rt r e s u lt s .  The enhancement procedure co n sisted  o f the prompting, 
by a teach er, o f  a p o s it iv e  s e l f  statem ent from the c h ild  fo llo w in g  
a su ccessfu l classroom experience. This statem ent was immediately 
fo llow ed by a p o s it iv e  s o c ia l  re in forcer  eg hug, wink, pat on the  
back, "I'm proud o f you", e tc .  At the end o f  the 40 day treatm ent 
period every c h ild  rece iv in g  the treatment showed a large  ga in  in  
se lf-c o n c ep t score , but no s ig n if ic a n t  change was shown by the  
control group. The gains were maintained on a delayed p o st t e s t  
given one month a fte r  the end o f the prompting procedures. ____________
( 24) .  Purkey, W.W. ( 1970) S e lf  Concept and School Achievement. 
P ren tice  H all Inc: Engelwood C lif f s :  ïîêwTIersey.
( 25) .  Landry, R.G., S ch ilson , E. and Par dew, E.W. (1974) " S e lf-  
concept enhancement in  a preschool program" J . o f Experimental 
Education . 42, 39-43*
^26) .  Hauserman, N ., M iller , J .S . and Bond, F .T . (1976) "A 
behavioural approach to changing se lf-co n cep ts  in  elementary 
school children" P sychological Record 26, 111-116.
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U sing a  sample o f c h ild re n  from grades one th rough 6 , from 
schoo ls w ith  p redom inate ly  b lack  p o p u la tio n s , P e lk e r e t a l  (l973)
( 27) s tu d ie d  th e  e f f e c t  o f a  te a c h e r  programme in  s e lf -c o n c e p t 
enhancement on th e  c h i ld r e n 's  self-concept©  In  g e n e ra l, th ey  found 
th a t  th e  s e l f  concept enhancement programme was re sp o n s ib le  fo r  
moderate changes in  th e  expected  d ir e c t io n  and th a t  th e  c h ild re n  
made im portan t g a in s  in  s e lf -c o n c e p t .
F u r th e r  evidence su p p o rtin g  th e  enhancement o f  p u p i l s ' s e l f  
concepts by te a c h e rs  i s  su p p lied  by W illiam s (1976) (2 8 ) . In  t h i s  
s tu d y , te a c h e rs  implemented classroom  a c t i v i t i e s  f o r  enhancing school 
s e lf -c o n c e p t .-  S ig n if ic a n t  in c re a se s  in  school s e lf -c o n c e p t were 
found f o r  fo u r th  g rad e rs  and improved fe e l in g s  about schoo l were 
n o tic e d  f o r  th e  second and t h i r d  g rad ers  in  th e  sam ple.
R esearch so f a r  has in d ic a te d  th a t  te a c h e rs  can be t a u ^ t  to  te a c h  
in  such a  way th a t  a  c h i ld 's  s e l f  concept w i l l  be enhanced. What 
needs to  be examined i s  w hether th i s  in c re a se  in  s e l f  concep t w i l l  
produce an in c re ase  in  r e la te d  behav iour p a t te r n s ,  and what e f f e c t  
enhancement in  one a re a  o f  th e  s e lf -c o n c e p t w i l l  have on th e  
g en era l s e l f  concep t. A f u r th e r  p o in t to  be co n sid e red  i s  w hether
s e lf -c o n c e p t w il l  be enhanced by achievem ent g a in s .
The fo llo w in g  two re sea rch es  supplement each o th e r  and a ttem p t 
to  answer some o f th e  q u estio n s  r a is e d  above. Lane and M uller
( 1977) ( 29) examined th e  impact o f o p eran t re in fo rcem en t o f  p o s i t iv e  
s e l f - d e s c r ip t iv e  behav iour on th e  s e l f  concepts and classroom  be­
hav iou r o f 60 f i f t h  g ra d e rs . These c h ild re n  had sco red  a t ,  o r  below , 
th e  group median on bo th  th e  in t e l l e c t u a l—s e l f  domain and t o t a l  
s e l f  concept sco re  on th e  Prim ary S e lf  Concept In v e n to ry . Three 
groups o f 20 were form ed, in  which one group re c e iv e d  w r i t t e n  r e ­
inforcem ent f o r  p o s i t iv e  s e l f  d e sc r ip tio n s  o f school perform ance, 
one f o r  g en e ra l s ta tem en ts  and th e  t h i r d  re c e iv e d  no re in fo rc e m e n t.
( 27) .  F e lk e r , D.W., Stanwyck, D .J . and Kay, R .S . (l973 ) "The
e f f e c t s  o f  a  te a c h e r  program in  s e lf -c o n c e p t enhancement on p u p i l 's
s e lf -c o n c e p t ,  a n x ie ty , and in t e l l e c t u a l  achievem ent r e s p o n s ib i l i ty ."  
J .  Educ. R esearch 66, 443-445*
X^BJ7~"HTïIâms7""F.E. ( 1976) "Re d isco v e rin g  th e  fo u r th  grade 
slump in  a  study o f c h i ld r e n 's  s e l f  concep ts" J . C re a tiv e  B eh av io r._
10, 15- 28 .
( 29) .  Lane, J .  and M u lle r, D. (l977) "The e f f e c t  o f a l t e r i n g  . 
s e l f - d e s c r ip t iv e  b eh av io r on s e l f  concept and classroom  b e h a v io r .
J .  o f P sy ch o l. 97) 115- 125.
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T his re sea rc h  in d ic a te d  th a t  c h ild re n  can q u ite  e a s i ly  be 
h e lp ed  to  d e sc rib e  them selves more p o s i t iv e ly ,  which r e f l e c t s  i t s e l f  
in  h ig h e r  s e l f  co n cep ts . This enhancement o f measured s e l f  concept 
was f a c to r  s p e c if ic  and d id  n o t s ig n i f ic a n t ly  change o th e r  a reas  
o f th e  measured s e l f  co n cep t. In  a d d it io n , however, th e se  changes 
d id  n o t p rov ide  support fo r  th e  w idely h e ld  n o tio n  th a t  changing 
s e l f  concept w il l  r e s u l t  in  b eh av io u ra l changes. In  my view , th e  
b e h av io u ra l responses m onitored by Lane and M uller were n o t only  
too  many i . e .  9 , b u t a lso  too d iv e rse  in  n a tu re . For in s ta n c e ,
" f u l l  day a tten d an ce  a t  sch o o l" , "handing homework in  on tim e" ,
"use o f  l ib r a r y "  e t c .  seem a  l i t t l e  nebulous as  b eh av io u ra l re sp o n ses, 
S ig n i f ic a n t  changes in v o lv in g  t h i s  ty p e  o f  behaviour cannot be 
reasonab ly  expected from a s e l f  enhancement programme o f two a ss ig n ­
ments p e r  week fo r  a  fo u r  week p e r io d .
The s tu d y  by Backer e t a l  (l977) (30) compared gains in  achievem ent 
and s e lf -c o n c e p t o f 23 f i r s t  g rad e rs  who re c e iv e d  in d iv id u a liz e d , 
s u p p o rtiv e , and success-em phasizing  in s t r u c t io n  w ith  th o se  o f 22 
p u p ils  who rece iv ed  more t r a d i t i o n a l  in s t r u c t io n .  No d i r e c t  te a c h in g  
o f  s e l f  concept o ccu rred . While th i s  study  s u f fe rs  from a  number 
o f m ethodolog ical l im i ta t io n s ,  i t s  f in d in g s  suggest th a t  in d iv id u a l­
iz ed  in s t r u c t io n  in  read in g  re a d in e ss  can enhance perform ance on a  
t e s t  o f  re a d in g  re a d in e s s  bu t does n o t a f f e c t  s e l f  concep t.
These two s tu d ie s  tak en  to g e th e r  suggest th a t  s e l f  concept may be 
more e a s i ly  changed t h r o u ^  d i r e c t ,  sy stem a tic  in s t r u c t io n ,  r a th e r  
th an  g lo b a l approaches which Seek to  p ro v id e  a  warm su p p o rtiv e  
classroom  atm osphere. Z irk e l (1972) (3 l)  would support t h i s  s u ^ — 
e s t io n ,  s in c e  he found th a t , t h e  u se  o f  s ig n i f ic a n t  o th e rs  eg p a re n ts  
and te a c h e rs ,  to  be more im portan t in  enhancing c h i ld r e n 's  s e l f  
concepts th a n  th e  use  o f  th e  school cu rricu lu m , c o u n se llin g  s e rv ic e s  
o r s p e c ia l is e d  programmes.
(3 0 ) . Backer, J .C . , Wooden, S . and M uller, D. (l977) " Ind iv idual- . 
ized , success orien ted  in stru ctio n s in  achievement and s e l f  concept 
o f  f i r s t  graiders." Perceptual and Motor S k i l l s  45» 721-722.
(3 1 ) . Z irk e l ,  P .A. 1 (1 9 7 2 ) ' "Enhancing th e  s e l f  concept o f  d isa d ­
van tage s tu d en ts"  C a l ifo rn ia  J .  o f Educ. R esearch . 23, 125—137*
p . 67.
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This s e c t io n  has i l l u s t r a t e d  c le a r ly  th a t  th e  s e l f  concepts o f 
c h ild re n  can he enhanced. What has n o t been d iscu ssed , a l t h o u ^  
i t  was b r i e f ly  m entioned, i s  th e  p e rs o n a li ty  o f th e  te a c h e r  and 
th e  e f f e c t  o f  h is  te a c h in g  s ty l e .  The e f f e c t s  o f th e se  w i l l  be 
review ed in  th e  n ex t s e c t io n .
CHILDREN'S SELF CONCEPT AND TEACHING STYLE. 
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
Bums ( 1976) ( 32) in v e s t­
ig a te d  th e  e f f e c t  o f  te a c h e rs ' a t t i tu d e s  to  s e l f  and o th e rs  w ith  
re sp e c t to  p re fe r re d  te ac h in g  approaches on a  continuum from tra d ­
i t i o n a l  to  p ro g re s s iv e . He found th a t  te a c h e rs  w ith  low s e lf -c o n ­
cep ts  favou r a  more t r a d i t i o n a l  approach, w ith  i t s  e v a lu a tio n  and 
co m p etitio n , w hile th o se  w ith  h ig h e r s e lf -c o n c e p ts  p r e f e r  a  person­
a l iz e d ,  u n s tru c te d  te a c h in g  approach. In  expanding th i s  p o in t .
Bums ( 1977, P .290) ( 33) argues th a t  s in ce  th e  p o sse ss io n  o f such 
low se lf -c o n c e p ts  engenders a  r e l a t iv e  r e s t r i c t i o n  in  e s ta b l is h in g  
warm p e rso n a l r e la t io n s h ip s ,  th en  i t  i s  l ik e ly  th a t  many p u p ils  
under th e  a eg is  o f such te a c h e rs  would be more l i a b le  to  develop 
le s s  p o s i t iv e  s e l f  a t t i t u d e s .  This would be due to  an atm osphere 
o f  co m p etitio n , im p erso n a lity  and i n f l e x i b i l i t y  o f te a c h in g  s ty le  
w ith i t s  consequent e f f e c t s  on perform ance. To t h i s ,  I  would add 
th e  p o s s ib le  c a ta s tro p h ic  e f f e c t  th i s  atmosphere could  have on 
c h ild re n  o f low a b i l i t y .
The above f in d in g s  a re  supported  by th e  s tudy  o f  Cheong and 
Wadden (1978) (34)* They examined th e  e f f e c t  on 5OO f o u r th ,  f i f t h  
and s ix th  grade p u p i l s ' s e lf -c o n c e p ts  when t a u ^ t  by two s ig n i f i c ­
a n tly  d i f f e r e n t  groups o f te a c h e rs . The te a c h e rs  were s e le c te d  
from a pool o f I 68 te a c h e rs  who had com pleted t e s t s  on p e rso n a l 
b e l i e f s ,  te ac h in g  p ra c t ic e s  and dogmatism. One group o f  11 teach ­
e rs  were la b e l le d  as th e  most experim ental o r l e a s t  dogm atic.
( 32) .  B urns, R.B. ( 1976) " S e lf  and te ac h in g  approaches"
Durham R es. Review. 36, 1079-1085*
B um s, " R'.B. ( 1977) "The s e l f  concept and i t s  re le v an c e
to  academic achievem ent" In : C h ild , D (E d.) Reading in  Psychology
f o r  th e  Teacher. H o lt, R in eh art and W inston, London.
%3'4) * 7Cheong, G .5. and Wadden, E .P . (1978) "The r e la t io n s h ip  
between te a c h e rs ' experim en tal .and dogmatic a t t i t u d e s ,  and t h e i r  
p u p i ls ' s e lf -c o n c e p t ."  A lb e rta  Jo u m a l o f Educ. R esearch .
24 , 121- 125.
p . 6 8 .
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w hile the other group o f  11 teachers were c la s s i f i e d  as the le a s t  
experim ental or most dogmatic© I t  was found that p u p ils  who were 
taught hy the most experim ental group o f  teachers had s ig n if ic a n t ly  
h i^ e r  se lf-co n cep ts  than the p u p ils  who were ta u ^ t  hy the le a s t  
experim ental group o f tea ch ers .
D ifferen t c h a r a c ter is tic s  o f  teach ing s ty le  were examined hy 
Trowbridge (l973) (35) who found th at teachers with low se lf -c o n c ­
epts tended to  ta lk  more and not allow  th e ir  pu p ils  to  ta lk  as 
much as p u p ils  t a u ^ t  by teachers w ith higher s e lf -c o n c e p ts . The 
group o f teachers w ith h i ^  s e l f —concepts tended to  use d ivergent 
and eva lu ative  th o u ^ t  more than teachers with lower s e lf -c o n c e p ts .
The la t t e r  were more l ik e ly  to use memory and convergent th inking  
with th e ir  c la s s .
The e f f e c t  o f the teach ers, and the organ isation  o f  the sch o o l, 
on ch ild ren 's  se lf-co n cep ts  have been considered so fa r  in  th is  
chapter. Considerable research has been undertaken in  the f i e l d  
o f school achievement w ith r e la t io n  to  ch ild ren 's  s e lf -c o n c e p ts .
The research concerning th is  re la tio n sh ip  w il l  be d iscu ssed  in  
the fo llo w in g  pages. Later in  Part 2 o f th is  present study, cer t­
a in  asp ects o f  a b i l i t y  and ch ild ren 's  se lf-co n cep t w il l  be 
in v e s tig a te d . In an attempt to g ive some order to the mass o f  
stu d ies  on th is  to p ic , the research fin d in gs have been grouped 
in to  the fo llow in g  ca tegories: causal s tu d ie s , a b i l i ty  grouping,
academic achievement and the e f f e c t  o f  th ese  re la t io n sh ip s  w ith  
fa c to r  s p e c if ic  and g lobal se lf-c o n c ep t measures.
SELF CONCEPT AND ACHIEVB1ENÏ: CAUSAL STUDIES.
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
A pioneer in  the area
o f  r e la t in g  se lf -c o n s is ten cy  to  school performance was Lecky (l945)
(3 6 ) . A fter observing the s p e ll in g  m istakes o f ch ild ren  he considered
(3 5 ) . Trowbridge, N. (l973) "Teacher se lf-co n cep t and teach in g  
sty le"  In: Towards a Science of  Teaching. By Chanan.G. (Ed.)
Slough. N.F.E.R.
(3 6 ) . Lecky, P . (l945) S elf-C onsisten cy: A Theoiy o f  P erso n a lity
New York: Island P ress .
p . 69.
* * * * * * * *
that they were sp e ll in g  more in  terms o f how they th o u ^ t they could  
s p e l l ,  rather than in  terms o f  th e ir  actu al s p e llin g  a b i l i t y .  Lecky 
was one o f  the f i r s t  to  consider th at low a b il i ty  in  academic su b jects  
may be re la ted  to a stu d en t's  conception o f h im self as being u n f it  
to  learn  academic m ateria l.
Many co rre la tio n a l stu d ies  have been made on the re la tio n sh ip  o f  
se lf-co n cep t with school achievement, but few have been concerned w ith  
the cau sative aspect o f the re la t io n sh ip . I f  the se lf-c o n c ep t i s  
antecedent to  the academic achievement then th is  has important re­
percussions fo r  school personnel; e sp e c ia lly  so , s in ce  the la s t  
sec tio n  in d icated  that ch ild ren 's  se lf-co n cep ts  are so amenable to  
teacher in flu en ce .
One exploratory study conducted by Wattenberg and C liffo r d  ( 1964)
( 37) attempted to answer the question as to  which i s  the antecedent 
fa c to r , the se lf-co n cep t or the achievement. Mental a b i l i t y  and 
se lf-co n cep t fo r  a sample o f  ch ild ren  in  th e ir  f i r s t  sem ester o f  
kindergarten in two elementary sch ools were measured. The two 
dimensions o f  the se lf-co n cep t measured were "competence" and "per­
sonal worth". Two and a h a lf  years la te r , measures were obtained  
fo r  se lf-co n cep t and fo r  the ch ild ren 's  progress in reading.
The two authors found th at the measures o f  se lf-co n cep t taken  
at the kindergarten were p red ic tiv e  o f reading achievement some 
two and a h a lf  years la t e r .  The a sso c ia tio n  between the s e lf -c o n ­
cept measure and the in te l l ig e n c e  t e s t  was low. Thus one could  
say th at the use o f the se lf-co n cep t measure in  kindergarten could  
add s ig n if ic a n t ly  to the p red ic tiv e  e ff ic ie n c y  o f the mental a b i l i t y  
t e s t s  normally employed. They concluded, a t le a s t ,  th at even as 
early  as kindergarten, se lf-co n cep t phenomena are antecedent to ,  
and p red ic tiv e  o f , reading achievement.
A b ility  and achievement te a ts  together with se lf-c o n c ep t s c a le s  
were adm inistered to a sample o f 225 s ix th  graders by Stenner and
( 37) .  Wattenberg, W.W. and C liffo rd , C. ( 1964) "R elation o f  s e l f -  
concepts to  beginning achievement in  reading." Child Development.
35, 461- 467.
p . 70.
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Katzenmeyer (1976) (3 8 ) . Their r e su lts  were s im ila r  to those o f  
Watteuherg and C liffo rd  in  that they found th at se lf -c o n c ep t, 
as measured hy th e ir  s c a le s , was shown to add s ig n if ic a n t ly  to the  
p red ic tio n  equation fo r  achievement over and above the contribu tion  
o f  non-verbal in te l l ig e n c e . They suggest th at assessments^.-of s e l f -  
concepts are not merely a r e f le c t io n  o f the p u p ils  more or le s s  
o b jec tiv e  appraisal o f  h is  own sc h o la s t ic  standing and a p titu d es, 
but rather represents a new domain o f u se fu l inform ation in  explain­
ing achievement d iffe re n c e s .
Doubts concerning th ese fin d in gs are ra ised  by Scheirer and 
Kraut ( 1979) ( 39) iu  th e ir  review a r t ic le  on the attempts to lin k  
se lf-co n cep t change with a consequent change in  educational achieve­
ment. They found r e la t iv e ly  few published stu d ies  d ea lin g  w ith t h is  
r e la t io n sh ip , when compared to the I 8 unpublished doctoral d is s e r t ­
a tion s summarised in  "D issertation  A bstracts" . Although not e n t ir e ly  
S a tis fa c to ry , th ese summaries g ive  a v a lid  review  o f  th e ir  f in d in g s ,  
and i f  taken as a whole, w ill  a t le a s t  g ive  some in d ica tio n  o f  the  
d irectio n  o f the re la tio n sh ip  between se lf-c o n c ep t and educational 
change. Scheirer and Kraut b e lie v e  that the overwhelming n egative  
evidence they reviewed fo r  a causal r e la tio n sh ip  should create  
caution among both educators and th e o r is t s ,  e sp e c ia lly  those who 
have assumed that enhancing a person 's fe e lin g s  about h im self  
would lead  to  higher academic, achievem ent.
ACADMIG ACH2EVMMT AND SELF-CONCEPT. 
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
The evidence o f causal s tu d ie s  
fo r  the re la tio n sh ip  o f se lf-co n cep t and achievement i s  lim ite d  
since  th e majority o f research in  th is  f i e l d  i s  co rre la tio n a l in  
nature. These co rre la tio n a l s tu d ies  are in  a way the lin k  between 
causal s tu d ies  and se lf-co n cep t enhancement programmes. C orrelat­
ion a l s tu d ies  do not provide evidence th at se lf-c o n c ep t in flu en ces
( 38) .  Stenner, A .J. and Katzenmeyer, W.G. (1976) " S elf-con cep t, 
a b i l i ty  and achievement in  a sample o f six:th grade students"
J . Educ. Research. 69, 270-273.
{ 39) . Scheirer,' M.A. and Kraut, R.E. (l9 7 9 ) "Increasing education al 
achievement v ia  se lf-co n cep t change." Review o f Educational Research#
49, 131- 150.
p . 71.
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academic achievement, hut they have encouraged educators to  
b e lie v e  th a t sp e c ia l attempts to enhance p u p ils ' se lf-c o n c ep ts  
m i^ t  increase th e ir  educational progress*
A cross sec tio n  o f thiS; lite r a tu r e  w il l  be reviewed below. I t  
w ill  begin with those stu d ies  th a t have used reading as a measure 
o f academic achievement, progress to  stu d ies  u sin g  other measures 
o f  achievement, and f in is h  with a review o f the work o f Brookover 
and h is  a s so c ia te s . The la t t e r  researchers have produced, perhaps, 
thé most im pressive o f these co rre la tio n a l s tu d ie s .
The study by Lamy ( 1965) (40) in v estig a ted  the re la tio n sh ip  
between ch ild ren 's  perceptions o f them selves in  kindergarten and 
th e ir  subsequent achievement in  reading in  the f i r s t  grade. She 
discovered th at ch ild ren 's  se lf-co n cep ts  were s ig n if ic a n t ly  r e la te d  
to  reading achievement and concluded that they were a lso  l ik e ly  
causal fa c to rs  o f such achievement — a conclusion  based unfortun­
a te ly  on her in te ip r e ta t io n  o f the data and not on the design  o f  
the study.
In an attempt to a scerta in  the re la tio n sh ip  between a c h ild 's  
se lf-co n cep t and h is  achievement Ozehosky and Clarke ( l9 7 l )  (4 l)  
te s te d  1042 ch ildren  in  37 kindergarten c la s s e s  in  New York.
From th is  in i t i a l  sample, two c r ite r io n  groups were s e t  up based  
upon teachers ra tings o f the ch ild ren 's  s e lf -c o n c e p t. These two 
groups co n sisted  o f the 50 h igh est rated ch ild ren  with regard to  
se lf-c o n c ep t, and the 50 low est rated . The ch ild ren  were equally  
d istr ib u ted  according to  sex .
These groups were then given two in d iv id u a lly  adm inistered  
se lf-co n cep t measures, only one o f which confirmed the teach ers' 
ratings o f the extreme se lf-co n cep t groups. This instrument was 
devised by the authors and was a non-verbal p ic to r ia l  measure 
c a lle d  the "U-Scale". The groups were a lso  given the M etrop olitian  
Readiness T ests as a measure o f achievement. Although ad v is in g
( 40)0 Lamy, M.W. ( 1965) "Relationships o f s e l f  perception  o f  
early  primary ch ild ren  to  achievement in  reading." In: Gordon, 
I .J .  (Ed.) Human Development; Readings in  Research.
Glenview, I l l in o is :  S cott Foresman.
(41) .  Ozehosky, R .J . and Clarke, E.T. (l9 7  ) "C hildren's s e l f -  
concept and kindergarten achievement” J* o f Psychology.
75, 185-192.
P.72o
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caution, in. the interpretation , o f the r e s u lt s , due to the extreme 
dichotomy o f the groups, the authors n everth eless  report th a t a t  
the kindergarten le v e l  se lf-co n cep t as measured was r e la te d  to  
achievement#
In contrast to  th ese  p o s it iv e  fin d in g s, W illiams (l973 ) (42) 
reported that she found no s ig n if ic a n t  co rre la tio n s between the  
se lf-co n cep ts  o f 133 ch ildren  in  the f i r s t  grade and th e ir  f i r s t  
or second grade reading achievement# The se lf-co n cep t measure 
was a m odified version  o f the Coopersmith S e lf  Esteem Inventory#
The n egative  r e su lt  could perhaps be explained in  that in  th is  
m odified version  o f the sca le  only three o f the twenty s ix  items 
referred  to  school d ir e c t ly  # Thus the sca le  measured a general 
se lf-co n cep t and not one s p e c if ic a l ly  re la ted  to  an academic or 
school s e lf#
Although other s tu d ies  did not use reading as th e ir  achievement 
measure, the pattern  i s  s im ila r  to that above# P iers and Harris 
( 1964) ( 43) used part o f th e ir  to ta l  sample to  examine the r e la t ­
ionship o f se lf-co n cep t with I#Q# and achievement# In gen era l, 
they found th at the co rre la tio n  between se lf-c o n c ep t scores and 
I#Q# and achievement was considerably greater a t s ix th  grade le v e l  
than a t th ird  grade l e v e l # The s ig n if ic a n t  re la tio n sh ip  o f  r — #32 
reported by P iers  and Harris fo r  the s ix th  grade ch ild ren  i s  
comparable to that o f r= .36 between s e l f  esteem and achievement as 
found by Coopersmith (l959) (44) with f i f t h  and s ix th  grad ers.
In a study th at in v estig a ted  se lf -c o n c e p ts , le v e l  o f a sp ira tio n  
and academic achievement in  segregated  sch ools Caplin ( 1968) (45) 
used a sample o f I 80 lower socio-econom ic ch ild ren  from the fo u rth , 
f i f t h  and s ix th  grades. He found th a t ch ild ren  having more p o s it iv e
( 42)0 W illiam s, J.H . (1973) "The re la tio n sh ip  o f se lf -c o n c ep t  
and reading achievement in  f i r s t  grade children" J .  Educ. Research  
66, 378-380. , .  x
( 43) .  P ie r s , E.V. and H arris, D.B. ( 1964) "Age and oth er corre­
la te s  o f se lf-co n cep t in  ch ildren ."  J .  Educ. P sychol. 55, 9 1 -9 5 .
( 44) .  Coopersmith, S.A . (l959) "A method o f determ ining types  
o f se lf-e steem ."  J .  Abnormal and Soc. P sych ol. 59, 8 7 -94 .
( 45) . Caplin, M.DT ( 1968)~ e l f  concept, le v e l  o f a sp ir a tio n , 
and academic achievement." J .  o f Negro Education. 37 , 435-439 .
p . 73.
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se lf-c o n c ep ts  had higher academic achievement. The co rre la tio n  
between the se lf-co n cep t measure and the achievement score was 
r= .52 with p ^ oOOl.
Bledsoe ( 1967) ( 46) a lso  discovered a low to moderately p o s it iv e  
re la tio n sh ip  fo r  se lf-co n cep t and achievement. In a d d ition , a sex  
d ifferen ce  was apparent in  th at the re la tio n sh ip  was only s ig n if ic a n t  
fo r  boys, and was not s ig n if ic a n t  fo r  the g ir l s  in  e ith e r  the fourth  
or s ix th  grades.
An example o f con trastin g  fin d in gs to those above would be the 
study by Chang (l976) (4 7 ) . lu  her sample o f I 98 fou rth , f i f t h  and 
s ix th  graders no s ig n if ic a n t  re la tio n sh ip  was found between s e l f -  
concept, as measured by the P iers  and Harris s c a le , and achievement 
scores in  reading and mathematics©
The much quoted research o f Brookover and h is  a sso c ia te s  ( 1962 , 
1964 , 1965 , 1967) deals with an age range ou tsid e  the scope o f the 
present study. However, because o f i t s  importance i t  w il l  be 
b r ie f ly  reviewed h ere . Brookover e ta l  reported a number o f  r e la ted  
stu d ies  in  a lon g itu d in a l programme in volv in g  12 to 18 year olds©
They made use o f  a s p e c if ic  academic se lf-co n cep t measure rather  
than a g lob a l one and found th at ( 1964) ( 48) there i s  a s ig n if ic a n t  
co rre la tio n  between se lf-co n cep t and academic performance, even 
when I.Q . i s  co n tro lled . Furthermore, in  some su bjects s p e c if ic  
se lf-c o n c ep ts  o f a b i l i t y  i s  a s ig n if ic a n t ly  b e tter  p red ictor  o f  
s p e c if ic  subject achievement than i s  a g lobal se lf-co n cep t measure.
Brookover a lso  found ( 1967) (49) th at se lf-c o n c ep t o f  a b i l i t y  
and school achievement were s ig n if ic a n t ly  corre la ted  a t a l l  grade 
le v e ls  in  the sample. The co rre la tio n s ranged from O.48 to  0 .6 3
( 46) .  B ledsoe, J .C . ( 1967) " Self concepts o f ch ild ren  and th e ir  
in te l l ig e n c e ;  achievement, in te r e s ts  and anxiety" Childhood 
Education . 43, 436-438.
t47T© Chang, T .S. ( 1976) " S elf concepts, academic achievem ent, 
and tea ch er 's  ra tin g ."  Psychology in  the Schools 13, 111—113.
( 48) .  Brookover, W.B., Thoraas7~S. ,  and'Patterson, A. ( 1964)
" S elf concept o f  a b i l i t y  and school achievement" Sociol© o f  
Education. 37, 271-279.
1(4977 Brookover, W.B., Erickson, E.L. and Jo in er , L.M. ( 1967)
" S elf concept o f a b i l i t y  and school achievement: re la tio n sh ip
o f  se lf-c o n c ep t to achievement in  h i ^  school" Co-operative  
Research P roject No. 2831, East Lansing, Michigan S ta te  U n iv e r s ity .
p . 74.
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over the s ix  y ea rs .
An important idea to a r ise  from the work o f Brookover i s  th at  
o f se lf-co n cep t o f a b i l i ty  being a th reshold  v ar iab le , which in te r ­
venes between s o c ia l c la s s  and school performance. Low socio-econom ic  
sta tu s cannot by i t s e l f  explain  low academic achievement, s in ce  not 
a l l  p u p ils  o f low s o c ia l  c la ss  do poorly at sch oo l. Conversely, 
not a l l  middle and upper c la ss  ch ild ren  perform w ell in  sch o o l. Thus, 
Brookover suggests th at below a cer ta in  a b i l i t y  le v e l ,  ch ild ren  
ir re sp e c tiv e  o f th e ir  s o c ia l  c la s s  or se lf-co n cep t w il l  not do w e ll .  
Although i f  the se lf-co n cep t i s  low, then not even very ab le middle 
c la ss  ch ild ren  w il l  do w e ll.
The stu d ies  reviewed in  th is  s ec tio n  in d ica te  that in  general a 
low p o s it iv e  re la tio n sh ip  e x is t s  between se lf-co n cep t and achievem ent. 
I t  i s  in te r e s t in g  to  note that some stu d ies  o f sen ior p u p ils  have 
used se lf-co n cep t o f a b i l i ty  and s e lf -p r e d ic t io n  as a measure o f  
s c h o la s t ic  achievement. These s tu d ies  eg K eefer ( 1969) ( 50) ,
Jones and Strowig ( 1968) ( 51);  and Jones and Grieneeks (l970 ) (52) 
point to  the use o f se lf-co n cep t o f a b i l i ty  as being ju st as good 
a- p red ictor  o f achievement fo r  c o lle g e  students as the p r e -c o lle g e  
assessm ents normally used i . e .  standardised t e s t s  and grade p o in t  
averages.
The debate concerning se lf-co n cep t and achievement, the e f f e c t s  
o f enhancement o f the se lf-co n cep t and causal e f fe c t s  w il l  con tin ue.
So many variab les need to be co n tro lled  to  explore the above ideas  
th a t no group o f stu d ies  have been undertaken th a t have provided  
d e f in it iv e  answers. I t  may be p r o fita b le  a t th is  poin t to  consider  
the ro le  o f  se lf-co n cep t in a b i l i ty  groupings.
( 50) .  K eefer, K.E. (l9&9) " S e lf-p red ic tio n  /  f  academic achievement 
by c o lle g e  students."  J . Educ. Res earch. 63, 53-56.
( 51) .  Jones, J.G . and Strowig, R,W% ( 1968) "Adolescent id e n t ity  
and s e l f  perception as p red ictors o f s c h o la s t ic  achievement"
J .  Educ. Research. 62, 78-81.
X5277 Jones, J.G. and Grieneeks, L. (l970) "Measures o f s e l f ­
perception  as p red ictors o f s c h o la s t ic  achievement" J . Educ.
Research. 63, 201-203.
p . 75.
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ABILITY GROUPING AND SELF-CONCEPT. 
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Manj'’ stu d ies have examined the
se lf-c o n c ep ts  o f ch ild ren  and a b il ity  grouping. To be more spe­
c i f i c ,  th ese  a b i l i ty  groups do not u su a lly  e x is t  in  p r a c t ic e .
Groups o f high and low a b il ity  children are id e n t if ie d  from the  
school population and th e ir  se lf-co n cep ts  studied^ The d ifferen ce  
i s  important because two concepts are in volved i . e .  e x is t in g  
a b il i ty  groups due to  streaming or s e t t in g  i s  not the same as 
ch ild ren  being assigned  to an a b il ity  group fo r  the purposes o f  
a s t a t i s t i c a l  a n a ly s is . O verall, the trend suggested by th ese  stud­
ie s  i s  fo r  children  in  the h ighest a b i l i ty  groups to have the h ig h est  
se lf -c o n c e p ts , although there are exceptions as one u su a lly  fin d s
in  se lf-co n cep t researchi
A comparative a n a ly sis  was made o f the se lf-co n cep t scores obta­
ined from a sample o f 510 fourth through s ix th  graders by Anastasiow  
( 1972) ( 53) .  A v a r ie ty  o f a b i l i ty  measures were adm inistered and 
the top 2 /^0 and the bottom 2 ^  o f the ch ildren  were assign ed  in to  
high and low a b i l i t y  groups r e sp e c tiv e ly . The r e s u lt s  in d ica ted  
that ch ild ren  who have low a b il i ty  scores a lso  have s ig n if ic a n t ly  
more n egative  ways o f ra tin g  them selves. A sex  d ifferen ce  was a lso  
apparent in  that low a b i l i t y  g ir ls  were found to have a much more 
negative view o f them selves than low a b il i ty  boys.
Bruininks (1978) (54) in  a very small sample o f  23 learn in g  
d isab led  ch ild ren  found th at th e ir  se lf-co n cep ts  were much lower 
than th ose  o f non-disabled ch ild ren . In an e a r lie r  study Dyson
( 1967) ( 55) a lso  found that high achievers reported s ig n if ic a n t ly  
higher se lf-c o n c ep ts  than low achieving p u p ils .
In a recent study o f g if te d  ch ild ren , Karnes ana. Wherry ( 1981)
( 56) compared the se lf-co n cep ts  o f the 90 g if t e d  ch ild ren  w ith a
( 53) .  Anastasiow, N .J . (l972) "Sex d ifferen ces  in  se lf -c o n c ep t  
scores o f  high and low a b il i ty  elementary students" _ 2 }e_ G if;^ _  
Child Quarterly 11, 112-116. , . ,
X 54j7rB'ruininks, V.L. (1978) "Peer sta tu s  and p erso n a lity  char­
a c t e r is t ic s  o f  learn in g  d isabled and non d isab led  students  
J .  o f Learning D is a b i l i t ie s .  11, 484—489® _
T5577’^ W sôn7”ÊT'""IÎ5677 ^ s t u d y  o f a b i l i ty  grouping and the s e l f -
concept." J . Educ. Research. 60, 403-405*
( 56) .  KarnüTTTÂT'iBd'MriBTy, J .N . ( 1981) "Self-con cep ts o f  
g if te d  students as measured by the P iers  Harris C hildren 's S e l f -
Concept Scale" Psych o log ica l Reports. 49, 903-906.
p . 76.
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group o f  58 n on -g if ted  ch ild ren . They found that the former group 
had s ig n if ic a n t ly  higher se lf-co n cep ts  as measured by the P iers  
Harris C hildren's S e lf  Concept Scale©
So fa r  research has suggested th at there i s  a d ifferen ce  between 
the se lf-co n cep ts  o f  ch ildren  who are high in  academic a b i l i t y  and 
those who are low in  academic a b ility *  However, fu rther work has 
concentrated on th ose children  who are academ ically b righ t but do 
not achieve th e ir  p o te n tia l in  academic attainm ent.
An i n i t i a l  study by Walsh ( 1956) (57) used elementary school boys, 
who were academ ically b r i ^ t ,  and s p l i t  them in to  overachievers  
and underachievers. She found th at the underachievers had more 
negative fe e lin g s  about them selves than did the high a ch iev ers . These 
fin d in gs were supported by Kanoy e ta l  ( 1980) ( 58) who found in  a 
small sample o f b righ t ch ild ren , I .Q . I I 6 , th at ach ievers had 
s ig n if ic a n t ly  higher se lf-co n cep t scores than unachievers, as meas­
ured by the " in te llec tu a l"  and "school status" subscales o f  the  
P iers and Harris C hildren's S e lf  Concept S c a le .
D iffe re n t r e s u l t s  were re p o rte d  by Trowbridge (l974) (59)* When 
she in v e s t ig a te d  th e  r e la t io n s h ip  between s e lf -c o n c e p t and I .Q . 
in  an elem entary  sch o o l, she found th a t  c h ild re n  on b o th  th e  h i ^  
end and th e  low end o f  th e  I.Q . continwom had low er sco res  on 
C oopersm ith 's S .E .I .  th an  those  c h ild re n  in  th e  m iddle ra n g e .
Not w ithstanding the la t t e r  study, r e su lts  tend to  agree th at  
academ ically bright ch ild ren  have h i^ e r  se lf-c o n c ep ts  than le s s  
a b il i ty  ch ild ren . Furthermore, i t  appears th a t underachieving  
bright ch ild ren  a lso  have lower se lf-co n cep ts  than th e ir  overach— 
iev in g  counterparts. A search o f  the lite r a tu r e  by m yself has not 
produced any stu d ies  th a t deal with the e f f e c t  on se lf-c o n c ep t  
o f r e la t iv e  a b i l i ty  groupings. These r e la t iv e  a b i l i t y  groups con­
s i s t  o f ch ildren  who are judged academ ically in  r e la t io n  to  the
( 57) .  Walsh, A.M. ( 1956) S e lf  Concepts o f  B right Boys w ith  
Learning Di f f i c u l t i e s .  New^York: Teachers”C o llege , Columbia
U niver. ,  ^ .
( 58) .  Kanoy, R.G., Johnson^ B.W. and Kanoy, K.W. (i9 6 0 ) Locus 
o f con tro l and s e l f  concept in  achieving and under ach iev in g  b r igh t  
elementary students" Psychology in  the S ch ools. 17, 395-399•
( 59) ,  Trowbridge, N. (1974) "Self concept and I .Q . in  elem entary 
school children" C a lifo rn ia  J .  o f Educ. Research. 25, 37-49*
p . 77.
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a b il i ty  o f th e ir  classm ates and not according to an o b jec tiv e  
measure. . The e f f e c t  o f  th is  type o f grouping i s  considered in  Part 
2 o f th is  study, and i t  forms part o f my em pirical work i . e .  Chapter 
16.
GLOBAL AND SPECIFIC MEASURES OF SELF-CONCEPT. 
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
Returning to the re la t io n sh ip  
o f se lf-co n cep t to  achievement in  sch ool, one more observation  needs 
to  be made before concluding th is  chapter. A major reason fo r  only  
moderate co rre la tio n s  being obtained fo r  th is  re la tio n sh ip  l i e s ,  
perhaps, in  the frequent use o f g lobal se lf-co n cep t sc a le s  rather  
than fa c to r  s p e c if ic  se lf-co n cep t s c a le s . This idea w i l l  be exam­
ined below, but because i t  i s  cen tra l to  the o r ien ta tio n  o f  th is  
present study i t  w i l l  be d iscu ssed  in greater d e ta il  in  Part 2 , i . e .  
Chapters 15 and 16.
I t  i s  in te r e s t in g  to note th at Brookover*s higher co rre la tio n s  
ranging from O.48 to  0 .6 3  were obtained with a s p e c if ic  se lf-c o n c ep t  
measure o f a b i l i t y .  In another study already reviewed. Caplin
( 1968) ( 60) a lso  noted th at the se lf-co n cep t sc a le  he used r e la te d  
d ir e c t ly  to  two s p e c if ic  measures i . e . _  the p u p il's  fe e l in g s  about 
h im self as a person and/or so c ia l being; and secondly, to  h is  f e e l ­
ings about sch o o l. Caplin reports that by separating out those  
items r e la t in g  to  school s e lf-c o n c ep t, an an a ly sis  o f  the r e s u lt s  
showed th at th ese items carried  the w e i^ t  o f the s ig n if ic a n t  
re la tio n sh ip  which he found between se lf-co n cep t and achievem ent.
Mints ( 1975) ( 61) and Mintz and M uller ( 1977) (62) examined the  
co rre la tio n  between academic achievement and fa c to r  s p e c i f ic ,  as 
w ell as g lo b a l, measures o f the se lf-co n cep t fo r  314 fourth  and 
s ix th  grade ch ild ren  d iv ided  in to  grade le v e l  groups, w ith and with­
out Spanish surnames. The Primary S e lf  Concept Inventory was used
( 60) .  Caplin, M.D. ( 1968) "Self concept, le v e l  o f a sp ir a tio n , 
and academic achievement." J . o f Negro Education. 37, 435-439♦
( 61) .  M intz, R.L. (l9 7 5 ) "The re la tio n sh ip  between s p e c if ic  
and g lob a l measures o f se lf-co n cep t and academic achievement in  
fourth and s ix th  grade students" Unpublished Doctoral T h esis .
New Mexico S tate  U niver. Las Cruces: New Mexico.
( 62) .  M intz, R. and M uller, D. (l977) "Academic achievement as 
a fu nction  o f s p e c if ic  and g lobal measures o f  se lf-co n cep t."
J .  o f Psychology. 97, 53-57*
p . 78.
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to  measure s e lf -c o n c e p t on s ix  s c a le s :  p h y s ic a l s iz e ,  em otional
s t a t e ,  p e e r  accep tan ce , h e lp fu ln e ss , success and s tu d en t s e l f .
A g lo b a l sco re  was d e riv ed  by t o t a l l i n g  th e  sco res  on th e  s ix  
s c a le s .  The two s p e c i f ic  m easures o f th e  se lf -c o n c e p t th a t  were 
most r e f l e c t i v e  o f school perform ance, as m easured by th e  Compre­
hensive  T es ts  B asic S k i l l s ,  were th e  "success" and " s tu d e n t s e l f  
s c o re s " . These showed low p o s i t iv e  c o r re la t io n s  w ith  achievem ent, 
bu t th e  rem ain ing  s p e c if ic  m easures and th e  g lo b a l sco re  showed 
no re la t io n s h ip  w ith  achievem ent.
A lthough th e  r e s u l t s  o f Mintz and M uller su ggest th a t  an a re a  
s p e c if ic  model o f th e  se lf -c o n c e p t i s  more u s e fu l th an  a  g lo b a l o r 
u n d if f e r e n t ia te d  model, they  c o n sid e r th a t  perhaps th e  most s t a r t l ­
in g  r e s u l t  o f th e  study i s  the  u n iv e rs a l ly  low c o r re la t io n s  between 
s e lf -c o n c e p t and achievem ent. They conclude th a t  even i f  s e l f —con­
cep t does in flu en c e  achievem ent, i t  does n o t have a p rofound e f f e c t .  
N e v e rth e le ss , as Burns (l9 7 9 , P .28o) (63) comments, th e  a rra y  o f  
c o r r e la t io n s  which ten d  to  hover in  th e  reg io n  o f r=0.30 and r=0.40 
does e x p la in  upto  around \&Jo o f th e  v a rian ce  in  academic perform ance 
in  term s o f th e  s e lf - c o n c e p t .  I t  i s  thus too  im portan t to  be d is ­
carded , and should rank a lon g sid e  th e  o th e r more u su a l e x p lan a tio n s  
o f I .Q . ,  s o c ia l  c la s s ,  p a re n ta l  in t e r e s t  e t c .
A f u r th e r  study by M uller e t a l  (l977) ( 64) re p e a te d  th e  above 
re se a rc h , to  check i f  th e  c o r re la t io n s  between s e lf -c o n c e p t and 
achievem ent were sp u rio u s ly  low, due to  th e  la c k  o f a s p e c i f ic  
academic success s e l f —concept measure and th e  u se  o f a  g lo b a l meas­
u re  o f achievem ent. An experim ental v e rs io n  o f  th e  p rev io u s  s e l f -  
concept s c a le  was u sed  which measured p h y s ica l m a tu r ity , p e e r  r e l a ­
t io n s ,  academic success  and school ad ap tiv en e ss . Achievement was 
m easured w ith  s p e c if ic  sco res  in  read in g , language, maths and th en  
a  t o t a l  sco re  was o b ta in e d  by u s in g  th e  p rev io u s  measure o f  
achievem ent.
( 63) .  B urns, R.B. ( I 979) The S e lf  Concept: Theory»-, Developm ent, 
Measurement and B ehaviour. Longm'^s, London.
{3471 M u lle r, D ., C ham bliss, J .  and Wood, M. (l977) " R e la tio n sh ip s  
between a re a  s p e c i f ic  measures o f s e lf -c o n c e p t ,  s e l f  esteem  and 
academic achievem ent f o r  ju n io r  h i ^  school s tu d en ts"  P e rc e p tu a l 
and Motor S k i l l s .  45, 1117-1118.
p .79.
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F or t h e i r  sample o f 26 hoys and 48 g i r l s  M uller e t a l  found th a t  
academic success s e lf -c o n c e p t s ig n i f ic a n t ly  c o r re la te d  w ith  each 
o f  th e  achievem ent m easures and t h e i r  c o r re la t io n s  were s l ig h t ly  
h i ^ e r  th an  those  re p o r te d  hy M intz and M uller <.( 1977) • They conc­
luded  th a t  t h e i r  r e s u l t s  su p ports  p rev ious f in d in g s  o f a  sm all r e ­
la t io n s h ip  between s e lf -c o n c e p t and school achievem ent and th a t  
t h i s  r e la t io n s h ip  i s  f a c to r  s p e c if ic #
SUmiARY.
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This ch ap te r has examined th e  e f f e c t  o f school l i f e  on th e  
s e lf -c o n c e p t o f i t s  p u p ils#  I t  i s  an ex ten s iv e  to p ic  in  th a t  i t  
embraces many d iv e rs e  re la tio n s h ip s#  I t  co n sid e rs  th e  n o tio n  th a t  
even th e  p h y s ic a l c o n s tru c tio n  o f th e  school b u ild in g  (G e tze ls  1974) 
( 65) can shape s e lf -c o n c e p ts  w hile  g iv in g  c o n s id e ra tio n  to  th e  
im p lic a tio n  th a t  th e  in flu en c e  o f th e  s e lf -c o n c e p t on achievem ent 
i s  too  sm all to  be im portant#
U nderly ing  th e  re se a rc h  in to  se lf -c o n c e p ts  i s  th e  b e l i e f  o f  many 
educa to rs  th a t  i t  i s  too  im portan t to  ignore# C o rre la tio n a l s tu d ie s  
abound b u t ,  as y e t ,  l i t t l e  p ro o f i s  ev id en t in  term s o f c au sa l s tu d ­
ie s  as to  th e  exac t n a tu re  o f  i t s  im portance. The re se a rc h  review ed 
in  t h i s  c h ap te r  i s  su g g es tiv e  o f s e v e ra l r e s u l t s  as in d ic a te d  below# 
O v e ra l l , th e  e f f e c t s  o f th e  type  o f school on s e lf -c o n c e p t appears 
n o t to  be s ig n i f i c a n t .  The e f f e c t s  o f s tream ing  on c h i ld r e n 's  s e l f -  
concepts a re  complex, a l t h o u ^  th e  b e l ie f s  o f te a c h e rs  re g a rd in g  
stream ing  appear to  have s ig n if ic a n c e  f o r  c h ild re n  o f average and
below average a b i l i t y .
Teachers can n o t on ly  p rov ide  r e l i a b l e  in fo rm atio n  about a  c h i l d 's  
s e lf -c o n c e p t ,  bu t t h e i r  e x p ec ta tio n s  can in flu en c e  them. However, 
th e re  i s  n o t s u f f i c i e n t  ev idence to  determ ine w hether th e se  enhanced 
s e lf -c o n c e p ts  le a d  to  l a s t in g  b eh av io u ra l re sp o n se s .
( 65)0 G e tze ls , J.W . (1974) "Images o f th e  classroom  and v is io n s  
o f th e  le a rn e r"  School Review. 82, 527—540*
P.80.
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C ausal s tu d ie s  o f  th e  r e la t io n s h ip  o f  s e lf -c o n c e p t to  school 
achievem ent a re  l im ite d  and th e  r e la t io n s h ip  rem ains to  he conclus­
iv e ly  p roven . The m a jo rity  o f th e  s tu d ie s  exam ining th e  r e la t io n s h ip  
a re  c o r r e la t io n a l  in  n a tu re  and in d ic a te  th a t  a  low p o s i t iv e  r e l a t ­
ionsh ip  e x i s t s .
There i s  some evidence to  in d ic a te  th a t  h i ^  a b i l i t y  c h ild re n  
ten d  to  have h i ^  s e lf -c o n c e p ts  and low a b i l i t y  chilctyen te n d  to  have 
low s e lf -c o n c e p ts .  However, s e lf -c o n c e p t i s  a lso  in flu en c ed  by th e  
e x te n t o f  th e  achievem ent and n o t m erely by a b i l i t y .
F in a l ly ,  f a c to r  s p e c if ic  s e lf -c o n c e p ts  may be more u s e fu l  th an  
g lo b a l m easures when examining r e la t io n s h ip s  between s e lf -c o n c e p t and 
achievem ent.
p . 81.
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CKIPÏER 6. SOCIAL INFLUMGES ON THE SELF-CONCEPT.
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INTRODUCTION.
* * * * * * * * * * * * * * *
As m entioned many tim es b e fo re  a  cu rso ry  survey o f  s e l f -  
concept l i t e r a t u r e  i s  s u f f ic ie n t  to  i l l u s t r a t e  th a t  s e l f  th e o r ie s  
d i f f e r  in  many ways. Among th e se  d iv e rse  o p in io n s , however, two 
assum ptions seem b a s ic  to  a l l  c u rre n t th e o r ie s  o f  th e  s e l f .
The f i r s t  assum ption i s  th a t  th é  concept o f  s e l f  i s  a  p roduct o f  
s o c ia l  in te r a c t io n .  T h is id ea  i s  based  on th e  e a r ly  th e o r iz in g  o f  
Cooley, Mead, S u lliv a n  e tc  as d iscu ssed  in  C hapter 1 . More s p e c i f ic ­
a l ly ,  th e  development o f ,  and change in ,  th e  s e lf -c o n c e p t i s  d i r e c t ly  
r e la te d  to  th e  re sp o n ses , p e rce iv ed  o r  o th e rw ise , o f  s ig n i f ic a n t  
o th e r s .  The second m ajor assum ption i s  th a t  th e  concept o f  s e l f  
has a  p re d ic ta b le  e f f e c t  on beh av io u r. Such t h e o r i s t s ,  f o r  example, 
as Combs and Snygg and Rogers a ss ig n  to  th e  c o n s tru c t o f  s e l f  th e  
m o tiv a tio n  o f a l l  b eh av io u r.
This ch ap te r w il l  examine th e  em p irica l ev idence fo r  th e  e f f e c t  
on s e lf -c o n c e p t o f  s ig n i f ic a n t  o th e rs  and th e  proposed r e la te d  
changes in  behaviour r e s u l t in g  from a  change in  s e lf - c o n c e p t . 
C ontinuing  ivith th e  n o tio n  th a t  th e  s e l f  develops in  a  s o c ia l  e n v ir­
onment, s tu d ie s  th a t  examine f r ie n d  in te r a c t io n  and p e rc e p tio n  w il l  
be a sse sse d  fo r  t h e i r  c o n tr ib u tio n  to  s e l f  th e o ry . F in a l ly ,  th e  
r e la t io n s h ip  o f p e e r  s ta tu s  w ith  s e lf -c o n c e p t w il l  be d iscu ssed , 
s in ce  t h i s  would be ah expected  outcome o f th e  s o c ia l  th eo ry  o f  th e  
s e l f .  In  a d d itio n , t h i s  l a t t e r  r e la t io n s h ip  forms p a r t  o f  th e  
main in v e s t ig a tio n  in  P a r t  2 o f th i s  study  i . e .  C hapter l6 .
THE ROLE OF SIGNIFICANT OTHERS.
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The concept o f  s ig n i f ic a n t  o th e r s ,  as 
a lre ad y  s ta te d ,  i s  a  m ajor te n e t  o f  s e l f  th e o ry . This a sp e c t has 
been co n sid ered  in  C hapter 5 w ith re fe re n c e  to  th e  e d u ca tio n a l
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e f f e c t s  o f  s ig n if ic a n t  o th e r s .  T his s e c tio n , however, w i l l  deal 
w ith  s ig n i f ic a n t  o th e rs  w ith in  a  s o c ia l  co n tex t, a lthough  some 
ov erlap  i s  in e v i ta b le ,  s in ce  la rg e  groups o f  c h ild re n  a re  o f te n  
on ly  a c c e ss ib le  as  re se a rc h  samples in  ed u ca tio n a l e s ta b lish m e n ts .
One study th a t  in v e s t ig a te d  th e  p e rcep tio n s  o f  40 s tu d e n ts  
reg a rd in g  s ig n if ic a n t  o th e rs  was Backman e ta l  ( 1963) ( l ) .  They 
examined th e  change in  se lf -c o n c e p ts  by m an ipu la ting  r a t in g s  given 
to  t h e i r  s tu d e n ts . Backman e t a l  a ttem pted  to  show th a t  th e  g re a te r  
th e  number o f  s ig n i f ic a n t  o th e rs ,  who a re  p e rc e iv e d  by th e  s tu d en t 
to  agree  in  d e fin in g  an a sp ec t o f  s e l f ,  th e  g re a te r  th e  r e s is ta n c e  
w ill  be to  changing th a t  s e l f  e v a lu a tio n . The s tu d e n ts  were asked 
to  w rite  down 5 c lo se  f r ie n d s  o r  r e la t iv e s  whose o p in io n s  th ey  v a l­
ued, and to  s e le c t  a  s ta tem en t, they t h o u ^ t ,  most l i k e ly  to  be 
ass ig n ed  to  them selves ly  th e  5 p eo p le . They then  ch o se -a  t r a i t  
vAiich they  b e lie v e d  th e se  s ig n if ic a n t  people d id  n o t a s s ig n  to  
them.
The su b je c ts  th en  f i l l e d  o u t p e rs o n a lity  measurement s c a le s  
which they  b e lie v e d  would be sco red  by a  p ro fe s s io n a l p s y c h o lo g is t .
In  a c tu a l f a c t ,  th e se  sco res  were m anipulated so f a l s e  assessm en ts 
were made in  an a ttem pt to  a l t e r  th e  s tu d e n ts ' p e rc e p tio n s  o f  
them selves. I t  was found th a t  th e  degree o f  change in  th e  h i ^ i  
consensus t r a i t  was much low er than  th e  change produced in  th e  
low consensus t r a i t *  T his e a r ly  study thus in d ic a te s  th a t  p e rc e iv e d  
t r a i t s ,  which f r ie n d s  do n o t agree  on, a re  more amenable to  change; 
and th a t  p e rce iv ed  t r a i t s ,  th a t  s ig n if ic a n t  o th e rs  do ag ree  on, 
a re  more r e s i s t a n t  to  change *
The id e a  o f  m an ip u la tin g  th e  ev a lu a tio n s  o f s ig n i f ic a n t  o th e rs  
was common to  many e a r ly  s tu d ies*  An e a r ly  a ttem pt to  a l t e r  s e l f  
re p o r ts  by m an ip u la tin g  e v a lu a tio n s  in  bo th  a  p o s i t iv e  and n e g a tiv e  
d ir e c t io n  was made by Videbeck ( 1960) ( 2) .  Some 30) s tu d e n ts  from 
in tro d u c to ry  speech c la s s e s  r a te d  them selves re g a rd in g  t h e i r
( 1 ) .  Backman, C.W., Secord, P .F . and P e irc e , J.R* (1963) "Re­
s is ta n c e  to  change in  th e  se lf -c o n c e p t as a  fu n c tio n  o f  consensus 
among s ig n i f ic a n t  o th e rs* "  Sooiometiy* 26, 102-111.
( 2) .  V idebeck, R. ( 1960) "Self concep tions and th e  r e a c t io n  o f  
o th e rs"  Sociometry* 23, 351-362*
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adequacy o f  o ra l  p re s e n ta t io n . They then  read  s ix  poems f o r  a  
" v i s i t in g  speech e x p e r t" . I t  was found th a t  th e  p rocedure was 
e f f e c t iv e  a t  changing th e  in d iv id u a l’ s s e l f  r a t in g .  S tu d en ts  given 
approval o r  d isap p ro v a l tre a tm en t d id  n o t show any g r e a te r  tendency 
to  change in  a  p o s i t iv e  d ire c t io n  than  in  a  n eg a tiv e  d i r e c t io n .  
However, th e  mean amount o f  change re p o rte d  in  th e  d i f f e r in g  c a t­
e g o rie s  in d ic a te d  th a t  i t  was e a s ie r  to  low er th e  su b jec ts*  s e l f  
r a t in g s  th an  to  r a i s e  them.
The im portance o f  th e  study by Videbeck l i e s  n o t so much in  i t s  
r e s u l t s ,  b u t r a th e r  in  i t s  e f f e c t s .  I t  was a  c a ta ly s t ,  in  th a t  
many o th e r  re se a rc h e rs  e i th e r  re p e a te d  h i s  study o r  a tto n p te d  to  
ex tend  h is  f in d in g s . One such r e p l ic a t io n  was perform ed by Maehr 
e t a l  ( 1962) ( 3) ,  u s in g  th e  body concepts o f 31 ad o lescen t boys aged 
14-16 y e a rs  o ld . The onphasis in  t h i s  study was in  u s in g  a  d i f f e r e n t  
su b je c t p o o l, a  d i f f e r e n t  s e t  o f  m an ipu la ting  in s t ru c t io n s  and a  
d i f f e r e n t  a t t r i b u t e  f o r  s e l f - e v a lu a t io n .  The r e s u l t s ,  even so , 
were in  accord  w ith th o se  o b ta in ed  by V idebeck, excep t f o r  one.
In  b o th  s tu d ie s ,  th e  d isapp rov ing  re a c tio n  o f  th e  s ig n i f ic a n t  
o th e r  r e s u l te d  in  a  s ig n if ic a n t-d e c re a s e  in  s e l f - r e g a r d .  However, 
in  Maehr* s re se a rc h , approval a lso  b r o u ^ t  about a  s ig n i f ic a n t  
amount o f  change in  a  p o s i t iv e  d i r e c t io n ,  w hile  in  Videbeck* s t h i s  
tre n d  was n o t s t a t i s t i c a l l y  s ig n i f i c a n t .  P urtheim ore, in  b o th  
s tu d ie s  th e re  was a  d im in ish in g  sp read  o f  e f f e c t  to  r e l a t e d  a reas  
o f  s e l f  re g a rd , which were n o t d i r e c t ly  approved o r  d isap p ro v ed .
The d if fe re n c e , in  Maehr* s study to  th a t  o f Videbeck* s , was th a t  
d isap p ro v a l d id  n o t b r in g  about a  s ig n i f ic a n t ly  g re a te r  amount o f  
a b so lu te  change than  ap p ro v a l.
I n t e r e s t  in  th e  r o le  o f  s ig n if ic a n t  o th e rs  in c re a se d . Subseq­
u e n tly , th e  tim e s c a le  over which th e s s  changes in  s e lf -c o n c e p t 
p e r s i s te d ,  and th e  e f f e c t  o f  th e  number o f" tre a tm e n t"  a d m in is tra t­
io n s , were in v e s t ig a te d . A n o ta b le  example was th e  re se a rc h  o f  
Haas and Maehr (l9&5) (4) > who in  a  study o f  31 e ig h th  g rade  boys
( 3) .  Maehr, M .L., M ensing, J .  and N afzger, S . (1962) "Concept 
o f  s e l f  and th e  re a c t io n  o f  o th e r s ."  Soci omet r y .  25> 353-357*
( 4)* H aas, H .I . and Maehr, M.L. ( 1965) "Two experim ents on 
th e  concept o f  s e l f  and th e  re a c tio n  o f  o th e r s ."  J .  P e r s o n a l i ty  
and S o c ia l P ^ c h o l .  1, 100-105*
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in  a  p h y s ic a l education  c la s s ,  designed  a s e r i e s  o f  experim ents 
to  change a sp e c ts  o f  s e lf - e v a lu a t io n .
R e su lts  o f  th e  f i r s t  experim ent showed th a t  th e  changes induced, 
because o f  th e  tre a tm e n t, were g r e a te s t  im m ediately fo llo w in g  th e  
e v a lu a tio n s ; a f t e r  th a t  measurement, however, they  p e r s i s t e d  a t  th e  
same le v e l  fo r  th e  d u ra tio n  o f th e  s ix  weeks* s tu d y . In  th e  second 
experim ent, th e  v a r ia b le  was th e  number o f e v a lu a tiv e  tre a tm e n ts .
This tim e 30 boys were to ld  th a t  they had perform ed w ell on an a s s ig ­
ned ta s k .  This was ad m in is tered  tw ice , th e  second tim e on ly  two 
days a f t e r  th e  f i r s t .  Comparison between th e  two experim ents showed 
th a t  f o r  d i r e c t ly  r e la te d  item s, th e  change induced by th e  f i r s t  
a d m in is tra tio n  o f  th e  second experim ent was v i r t u a l ly  id e n t ic a l  to  
th a t  induced  by th e  trea tm en t in  th e  f i r s t  experim ent. However, 
a f t e r  th e  second a d m in is tra tio n  o f  e v a lu a tiv e  rem arks, th e  boys in  
th e  second experim ent showed a  g re a te r  change in  th e  p re d ic te d  d i r ­
e c tio n , and th i s  d if fe re n c e  p e r s i s te d  fo r  th e  s ix  weeks.
The s tu d ie s  review ed above dem onstrate th a t  th e  concept o f  s e l f  
does vary  p re d ic ta b ly  w ith  th e  re a c t io n  o f  s ig n i f ic a n t  o th e r s . How­
ev er, an o th er im portan t q u estio n  a r i s e s .  • How e f f e c t iv e  w i l l  be th e  
e v a lu a tio n s  o f th e  s ig n if ic a n t  o th e r  i f  they  do n o t co rrespond  to  
th e  ch ild*  s ev a lu a tio n s  o f  h im se lf?
In  an attem pt to  answer t h i s  q u estio n , r e p l ic a te  th e  l a s t  two 
s tu d ie s  and to  d e fin e  more p re c is e ly  s e le c te d  v a r ia b le s  o f  s e l f -  
concept change, Ludwig and Maehr ( 1967) ( 5) u sed  65 ju n io r  h i ^  
school s tu d e n ts  aged 12—14 y e a rs  o ld . These boys perform ed v a rio u s  
sim ple p h y s ic a l ta sk s  in  f ro n t  o f  a  p h y s ic a l development e x p e r t .
The e x p e rt then  u t te r e d  e i th e r  approval o r  d isap p ro v a l s ta tem en ts  
to  th e  boys i r r e s p e c t iv e  o f  t h e i r  perform ance. T es ts  o f  p h y s ic a l 
s e lf -c o n c e p t ,  g en era l s e lf -c o n c e p t and p re fe re n c e  fo r  p h y s ic a l 
a c t i v i ty  had been ad m in is te red  p r io r  to  th e  e v a lu a tio n s  o f  th e  
e x p e r t, and then  a t  v a rio u s  in te rv a ls  a f te rw a rd s .
( 5) .  Ludwig, D .J . and Maehr, M.L. (1967) "Changes in  s e l f  concept 
and s ta t e d  b eh av io ra l p re fe re n ce s"  C h ild  Development .  38, 453-467.
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The re a c t io n  o f  th e  s ig n i f ic a n t  o th e r  d id  r e s u l t  in  changed 
s e l f  r a t in g s  and t h i s  i s  m erely a  co n firm ation  o f  p rev io u s  re s e a rc h . 
However, th e  evidence i s  s tro n g e r  in  th a t  th e  two e v a lu a tio n  groups 
d if f e r e d  s ig n i f ic a n t ly  from each o th e r  and from th e  c o n tro l group.
In  a d d itio n , th e  changes in  th e  two e v a lu a tio n  groups were p e r s i s t ­
e n t, and n o t only d id  th e  hoys change in  a re a s  d i r e c t ly  t r e a te d ,  
hu t a lso  in  a reas  q u ite  remote in  co n ten t from th e  tre a tm e n t. How  ^
ever, th e  ro le  o f congruency in  th e se  changes was hy no means c le a r  
o r  c o n s is te n t ,  and t h i s  needs f u r th e r  s tu d y .
In  a  s tudy  th a t  would he d i f f i c u l t  to  g e n e ra lis e  from, G irona
( 1972) (6) in v e s t ig a te d  th e  ro le  o f s ig n i f ic a n t  o th e rs  on a  wide 
range o f  t e s t  r e s u l t s .  He u sed  21 in s t i t u t i o n a l i s e d  c h ild re n , 
rang ing  in  age from 6 to  9 y e a r s , and p a ire d  them randomly w ith  21 
c o lleg e  s tu d e n ts  who p lanned  weekend a c t i v i t i e s  f o r  them. These 
a c t i v i t i e s  inc luded  v i s i t s  to  museums, sp o r tin g  ev en ts , amusement 
p a rk s , th e  c irc u s  e t c . ,  h u t s p e c i f ic a l ly  excluded coaching , tu to r in g  
and th e  l i k e .  I t  was expected  th a t  as a  r e s u l t  o f  th e  one to  one 
in te r a c t io n ,  over a  p e r io d  o f  10 weekends, m easurable changes would 
o ccu r. The expected  outcomes would thus le n d  support to  th o se  vjho 
suggest p e rs o n a li ty  and s e lf -c o n c e p t changes w il l  occur as a  r e s u l t  
o f  p o s i t iv e  experiences w ith s ig n i f ic a n t  o th e r s .
The r e s u l t s  o b ta in ed  p rov ided  only  p a r t i a l  support f o r  th e  expec­
ta t io n s  in  th a t  s ig n i f ic a n t  changes were reco rded  in  c h i ld r e n 's  
sco res  in  th re e  o f  th e  e ig h t param eters s tu d ie d , namely, I .Q . ,  
g en era l ad justm ent and need n u rtu ra n c e . In  f a c t ,  a  c r i t ic i s m  o f  t h i s  
study i s  th a t  a  wide span o f  m easures were u sed  in  th e  hope th a t  
"som ething would tu rn  u p " . Hence some m easures obv iously  would 
no t be s ig n i f ic a n t .  What appears to  be s u ip r is in g ,  a t  f i r s t  g la n ce , 
i s  th a t  s e lf -c o n c e p t changes, a l t h o u ^  s iz e a b le  and in  th e  expected  
d ir e c t io n ,  d id  no t reach  s t a t i s t i c a l  s ig n if ic a n c e .  Perhaps t h i s  
under l in e s  th e  id e a  tha,t to  be a  s ig n i f ic a n t  o th e r , e v a lu a tio n s
( 6 ) .  G irona, R. (l972) "Changes o p e ra ted  in  in s t i t u t i o n a l i z e d  
c h ild re n  as a  r e s u l t  o f  c o n tro l le d  in te r a c t io n  w ith  a  * s ig n i f ic a n t  
a d u lt* ."  J .  Educ. R esearch . 65, 343-346.
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have to  he made. T h is  d id  no t happen in  t h i s  re s e a rc h .
I t  can he seen from th i s  s e c tio n  th a t  to  e f f e c t  change in  a 
s u b je c t’ s s e lf -c o n c e p t, an in d iv id u a l needs to  be a  s ig n i f ic a n t  
o th e r  o f  h ig h  r e la t iv e  s ta tu s  and he must be p e rc e iv e d  to  be comp­
e te n t  tp  e v a lu a te . The number o f  th e se  e v a lu a tio n s  and t h e i r  n a tu re  
seen to  be o f  im portance, b u t vdiat rem ains in  doubt i s  th e  e f f e c t  
o f  s ig n i f ic a n t  o th e rs  on s tro n g ly  h e ld  b e l i e f s  about o n e 's  s e l f .
FRIEND PERCEPTION AND THE SELF-CONCEPT. 
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
A s ig n i f ic a n t  o th e r  can be a  
f ig u re  in  a u th o r i ty ,  b u t i t  i s  more o f te n  th an  n o t a  f r i e n d .  The ro le  
o f  f r ie n d s h ip  in  th e  development o f  s e lf -c o n c e p ts  i s  c o n s id e ra b le . 
F rien d sh ip  p a t te rn s  and in te r a c t io n  have formed th e  b a s is  f o r  many 
s e lf -c o n c e p t s tu d ie s .  Tliis s e c tio n  w il l  examine some a ttem p ts  a t  
de term in ing  th e  p a t te r n  o f  t h i s  r e la t io n s h ip .
The e f f e c t s  o f p e e r in te r a c t io n  over a  p e r io d  o f  s ix  weeks on th e  
s e lf -c o n c e p ts  o f th e  p a r t ic ip a n ts  have been s tu d ie d  by Manis (1955) 
( ? ) •  He found th a t  over a  p e r io d  o f  tim e any changes th a t  do tak e  
p la c e  in  se lf -c o n c e p t w il l  be in flu en c ed  more by f r ie n d s  th an  non­
f r ie n d s ,  and th e se  changes w il l  in c re a se  th e  agreement betw een h is  
s e lf -c o n c e p t and h is  f r i e n d 's  p e rc e p tio n  o f  him .
T his in flu en c e  o f  p e e r in te r a c t io n  in  m odifying s e lf -c o n c e p t was 
a lso  in v e s t ig a te d  by K ipn is  ( 196I)  ( 8 ) .  He found th a t  s tu d e n ts  
changed t h e i r  s e lf - e v a lu a t io n s ,  d u ring  a  s ix  week p e r io d  o f  i n t e r ­
a c tio n , so th a t  they  p e rce iv ed  sm alle r d if fe re n c e s  between them and 
t h e i r  b e s t  f r ie n d s .  In  th i s  tim e s tu d e n ts , who though t t h a t  they  
were s im ila r  to  t h e i r  b e s t  f r ie n d s ,  changed l i t t l e  in  .se lf -c o n c e p t, 
bu t s tu d e n ts  who co n sidered  them selves u n lik e  t h e i r  b e s t  f r ie n d s ,  
tended  to  change t h e i r  s e lf -c o n c e p ts .
These e a r ly  s tu d ie s  suggest th a t  s e l f —concep ts can change as a
( 7) .  M anis, M. (l955) "S o c ia l in te r a c t io n  and th e  s e l f  concept"
J .  Abnormal and Soc ia l  Psyc h o l. 51, 362-370» _ , .
XBJ".” K ip n is , D.M. ( 19blT” ' "Changes in  s e l f  concepts in  r e l a t io n  
to  p e rc e p tio n  o f o th e rs"  J .  o f P e rs o n a lii y . 29, 449-465•
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r e s u l t  o f p ee r in te r a c t io n .  A c h i ld  en te rin g , school must he 
su b je c te d  to  pow erful in f lu e n c e s  from h is  p e e r s .  H is r e a c tio n  to  
them can modify h is  own s e lf -c o n c e p ts .  The p e rc ep tio n  he has o f  h is  
f r ie n d s  i s  th u s  im portan t to  h is  own s e l f  system . Hence when a 
c h i ld  chooses h is  f r ie n d s ,  what does he look fo r?  How do c h ild re n  
p e rc e iv e  t h e i r  f r ie n d s ,  and th o se  chosen as f r ie n d s  so c io m e tr ic a lly ?
Do some c h ild re n  choose as f r ie n d s  th o se  who d i f f e r  from them in  
c h a r a c te r i s t ic s ?  T his i s  o b v iously  a  very  complex m a tte r  and what 
in d iv id u a ls  look f o r  in  t h e i r  cho ice  o f  f r ie n d s  i s  co n sid ered  below 
on ly  w ith  reg a rd  to  i t s  e f f e c t  on t h e i r  s e lf -c o n c e p ts .
Thompson and Nishmura (1952) (9) in  t h e i r  study o f a very  sm all 
sample o f  e i ^ t  p a i r s  o f a d u lts  who were f r ie n d s ,  te s t e d  th e  id e a  
th a t  f r ie n d sh ip  may be determ ined  in  p a r t  by a  com patabil i ty  o f 
" id e a ls " .  They found a  h i ^  c o r r e la t io n  between an in d iv id u a l 's  own 
id e a l and th a t  in d iv id u a l 's  e v a lu a tio n  o f  h is  f r ie n d  and t e n ta t iv e ly  
proposed th a t  t h e i r  su b je c ts  te n d  to  id e a l i s e  t h e i r  f r ie n d s .
Somewhat s im ila r  f in d in g s  were found by McKenna e ta l  (1956) ( lO ) , 
who s tu d ie d  90 fem ale s tu d e n ts .  They m easured th e  s tu d e n ts  own s e l f  
and id e a l  s e lf -c o n c e p ts , and a lso  th e  concepts o f h e r  b e s t  f r ie n d  
and second b e s t  f r ie n d ,  ' They d isco v e red  th a t  th e  s e lf -c o n c e p ts  o f  
a  s tu d e n t 's  f r ie n d s  resem bled h e r  ovai id e a l s e lf -c o n c e p t on average  
more c lo se ly  than  h e r  own s e lf -c o n c e p t.
This tendency to  id e a l is e  t h e i r  f r ie n d s  was d iscovered  f o r  o ld e r  
s tu d e n ts , and i t s  e f f e c t  had n o t been co n sid e red  on younger c h ild re n  
u n t i l  Northway and D etw eile r (l955) ( H )  s tu d ie d  36 g i r l s  in  th e  
seven th  g rad e . They were in te r e s te d  in  comparing how th e  g i r l s  
p e rc e iv e d  t h e i r  f r ie n d s  and n o n -f r ie n d s . The f r ie n d s  were d isco v e re d  
by so c io m etric  t e s t in g ,  and they  found th a t  th e  c h ild re n  p e rc e iv e d  
t h e i r  f r ie n d s  as p o sse ss in g  c e r ta in  d e s ira b le  q u a l i t ie s  to  a  g r e a te r  
e x te n t than  them selves. The g i r l s '  n o n -frie n d s  were p e rc e iv e d  as
( 9) .  Thompson, W.R. and Nishmura, R. (1952) "Some de te rm in an ts  
o f  f r ie n d sh ip "  J .  o f  P e r s o n a l i ty .  20 , 305-313.
( 10) .  McKenna, H .V ., H o f s ta e t te r ,  P .R . and O'Connor, J .P .  ( 1956)
"The concepts o f th e  id e a l s e l f  and o f  th e  f r ie n d "  J .  o f  P e r s o n a l i ty .
24, 262- 271.
( 11) .  Northway, M.L. and D e tw eile r, J .  (l955) " C h ild re n 's  p e rc e p tio n s  
o f f r ie n d s  and n o n -frie n d s"  Sociom etry . I 8 , 527-531.
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p o sse ss in g  th e se  d e s ira b le  t r a i t s  to  a  l e s s e r  e x te n t th an  them­
s e lv e s .
F u r th e r  evidence has been p rov ided  by D avitz  (1955) ( l 2 ) ,  who 
s tu d ie d  31 c h ild re n  o f  d i f f e r in g  ages, s ta y in g  a t  a  summer camp.
He found th a t  c h ild re n  had  an u n d e rly in g  need to  be s im i la r  to  a  
v a lu ed  p e rso n . In  a d d itio n , th e  c h i ld 's  h ig h e s t  so c io m etric  
cho ices ten d ed  to  be seen as more s im ila r  to  h im se lf  th an  were th e  
c h i l d 's  lo w est so c io m etric  ch o ice s . The c h i l d 's  p e rc e p tio n  o f the  
h ig h e s t so c io m etr ic  cho ices as be ing  s im ila r  to  h im se lf  was in
a c tu a l f a c t  m is tak en .
In  g e n e ra l i t  cou ld  be s a id  th a t  th e se  s tu d ie s  p o in t to  th e  f a c t  
th a t  s im i la r i ty  r a th e r  than  d is s im i la r i ty  i s  s o u ^ t  f o r  in  a  f r ie n d ,  
and th a t  f r ie n d s  te n d  to  be id e à i i s e d .  Whether t h i s  would p e r ta in  
in  th e  case  o f  a l l  t r a i t s  can n o t be in f e r r e d  from th e  above re s e a rc h . 
The main f a u l t  w ith  th e  above s tu d ie s ,  b e s id e s  th a t  o f  limrfced sam ples, 
i s  th a t  a l l  th e  t r a i t s  u sed  were s o c ia l ly  d e s ir a b le  ones and i t  i s  
n o t s u rp r is in g  th a t  s u b je c ts  would te n d  to  see  t h e i r  f r ie n d s  as 
hav ing  a  reaso n ab le  sh are  o f  th e se  t r a i t s .
A r e la t e d  to p ic  to  th e  above s tu d ie s  i s  " in te ip e r s o n a l  a t t r a c t io n "  
which has re c e iv e d  a g re a t  deal o f  a t te n t io n  in  th e  l a s t  f i f t e e n  
y e a rs  o r  s o . Hendrick and Page (l9 ?0 ) ( l3 )  re p o r t  th a t  numerous 
s tu d ie s  have found a  p o s i t iv e  l in e a r  r e la t io n s h ip  between a t t i t u d e  
s im i la r i ty  and in te rp e rs o n a l a t t r a c t i o n .  T h is r e l a t io n  was examined 
by Byrne and G r i f f i th  ( 1966) ( 14) u s in g  c h ild re n  in  th e  age range 
9-20 y e a rs  o ld .  They considered  th a t  th e  r e la t io n s h ip  was t e s t e d  
and proven w ith  c o lle g e  s tu d e n ts , and they  th u s  a ttem p ted  to  gene­
r a l i s e  t h i s  law o f  a t t r a c t io n  u s in g  th e  above age ran g e . They found 
th a t  a t  each le v e l ,  as th e  p ro p o r tio n  o f  s im ila r  a t t i t u d e s  between 
th e  su b je c t and an o th er person  in c re a se d , so d id  th e  p e rc e iv e d
( 12) .  D a v itz , J .R . ( 1955) "S o c ia l p e rc e p tio n  and so c io m etr ic
s im i la r i ly  and a t t r a c t io n "  J .  o f P e rs on a l i t y .  38, $88-601.
( 14) .  ü y m e , D. and G r i f f i t S . 'w r  (19557 "A developm ental in v e s t­
ig a t io n  o f  th e  law  o f  a t t r a c t io n "  J .  P e rso n , and Soc .  P sy ch o l.
4, 699- 702 . ’
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a t t r a c t  io n  between th a n .
In  a d d itio n  to  th e  l i n e a r  r e la t io n s h ip  between a t t i t u d e  s im il­
a r i t y  and a t t r a c t io n ,  o th e r  v a r ia b le s  have been found to  h o ld  s im i la r  
r e la t io n s h ip s  w ith  a t t r a c t i o n .  P e r t in e n t  to  t h i s  study  i s  th e  woik 
o f  G r i f f i t t  ( 1969) ( 15) who a ttem p ted  to  r e l a t e  th e  v a r ia b le  o f  
s e lf -c o n c e p t w ith  th a t  o f  in te rp e rs o n a l a t t r a c t i o n .  He co n sid e red  
th a t  th e  s e l f  would determ ine to  some ex ten t in te ip e r s o n a l  a t t r a c t ­
io n . G r i f f  i t t  found th a t  a  s tr a n g e r ,  vdiose s e lf -c o n c e p t i s  s im ila r  
to  th a t  o f  th e  s u b je c t ,  i s  l ik e d  s ig n i f ic a n t ly  b e t t e r  th a n  one vàiose 
s e lf -c o n c e p t i s  d is s im i la r  to  th a t  o f  th e  s u b je c t .  T his was a lso  
th e  case  in  term s o f  id e a l  se lf-co n cep t*  Thus s e lf -c o n c e p t and 
in te rp e rs o n a l a t t r a c t io n  a re  r e la te d  p o s i t iv e ly  to  each o th e r .
SOCIAL STATUS AND THE SELF-CONCEPT. 
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
I t  has been reasoned  th a t  a  p e rso n ,
who has a  h i ^  s o c ia l  s ta tu s ;  among h is  p e e rs , w il l  a lso  p o sse ss  a  
h i ^  s e lf -c o n c e p t.  T h is suggests  t h a t ,  in  g e n e ra l, a  p e rso n  who i s  
w e ll l ik e d  and accep ted  by h is  p e e rs  w ill  a lso  have a  h ig h  s e l f
re g a rd  f o r  h im se lf .
The v a rio u s  s tu d ie s  th a t  have a ttem pted  to  in v e s t ig a te  t h i s  pro­
posed r e la t io n s h ip  have been c o r r e la t io n a l  in  n a tu re . Thus even i f  
a  p o s i t iv e  r e la t io n s h ip  i s  e s ta b lis h e d , no evidence o f  a  c a u sa tiv e  
in f lu e n c e  i s  ga in ed . I f  t h i s  r e la t io n s h ip  e x i s t s ,  and some w r i te r s  
doubt i t ,  th e re  s t i l l  rem ains th e  u n c e r ta in  problem o f  which e f f e c t  
i s  th e  a n teced en t. I s  i t  because a  person  i s  w ell l ik e d  th a t  h is  
s e lf -c o n c e p t i s  m odified , o r i s  i t  because he a lread y  p o sse sse s  a  
h e a lth y  s e lf -c o n c e p t which in  tu rn  in flu en ces  h is  b eh av iou r w ith  
h i s  p e e rs  in  such a way as to  make him more accep tab le?  A t h i r d  
p o s s ib i l i t y  e x is t s  in  th a t  bo th  in te r a c t  w ith each o th e r ,  and modify 
each o th e r ,  to  such a p o in t th a t  i t  i s  d i f f i c u l t ,  i f  n o t im p o ssib le  
to  d isco v e r th e  an teceden t cau se . _________ _________ _
(15) .  G r i f f i t t ,  W.B. ( 1969) "Personality s im ila r ity  and s e l f -  




The f i r s t  th re e  re sea rc h es  below have been chosen to  i l l u s t r a t e  
th e  in v e s t ig a tio n s  th a t  ty p i f ie d  i n i t i a l ,  i n t e r e s t  in  t h i s  r e la t io n ­
s h ip . Only b r i e f  review s w il l  be p re se n te d  s in ce  th e se  e a r ly  stud­
ie s  were no t p r im a rily  concerned w ith  th e  r e la t io n s h ip .  I t  f o ^ e d  
p a r t  o f  t h e i r  re se a rc h , bu t was u su a lly  one h y p o th esis  o r v a r ia b le  
among o th e r s .  They a re  a lso  in te r e s t in g  h i s t o r i c a l l y ,  b u t s in ce  
they  examine th e  views o f  a d u lts  they  can on ly  in d ic a te  th e  p a th  fo r  
re sea rc h  in to  c h i ld r e n 's  s e lf -c o n c e p ts  and so c io m etric  s t a t u s .
In  c o n s id e rin g  th e  s t a b i l i t y  o f  th e  s e lf -c o n c e p t Brownfain (l952) 
( 16) t e s t e d  62 male s tu d e n ts . He found th a t  th o se  s tu d e n ts  vdio 
had s ta b le  s e lf -c o n c e p ts  were, among o th e r  c h a r a c te r i s t i c s ,  b e t t e r  
l ik e d  and co n sid ered  more p opu lar by t h e i r  p e e rs  than  th o se  s tu d en ts  
who had an u n s ta b le  s e lf -c o n c e p t .  S im ila r  re su lts^ w e re  re p o r te d  
by Turner and Van d er l ip p e  (l95^ ) (1T) who compared s e v e ra l  v a r­
ia b le s  between th e  25 s tu d en ts  in  t h e i r  sample who were h ig h e s t  
in  s e l f  and id e a l s e l f  c o r r e la t io n ,  w ith  th e  25 s tu d e n ts  who were 
low est in  s e l f  and id e a l  s e l f  c o r r e la t io n .  They found th a t  th e  
h ig h e s t  group were given h ig h e r so c io m etric  r a t in g s  by fe llo w  
s tu d e n ts , th an  th e  low est group.
An e a r ly  i l l u s t r a t i o n  o f a  n eg a tiv e  f in d in g  fo r  th e  so c io m etr ic  
s ta tu s  and se lf -c o n c e p t r e la t io n s h ip  i s  p ro v id ed  by Fey (1955)
( 18) .  He t r i e d  to  r e l a t e  th e  v a r ia b le  o f  acceptance by o th e rs  to  
th e  ex p ressed  a t t i tu d e s  o f  s e l f  acceptance and a lso  accep tance  o f  
o th e r s .  U sing 58 m edical s tu d en ts  he found th a t  th o se  s tu d e n ts  
w ith  h igh  s e l f  accep tance sco res  tended  to  f e e l  accep ted  by o th e r s .
In  a c tu a l  f a c t ,  th e re  were n e i th e r  more n o r le s s  accep ted  by t h e i r  
p e e rs  th an  th e  s tu d en ts  w ith  low acceptance o f  s e l f .
The l a s t  th re e  s tu d ie s  have in d ic a te d  th e  d if fe re n c e  in  r e s u l t s  
th a t  can be o b ta in ed  when an -attem pt i s  made to  r e l a t e  a  s e l f -
(1 6 ) .. Brownfain, J . J . (1952) " S ta b i l i ty  o f  th e  s e lf -c o n c e p t  as 
a  dim ension o f  p e rso n a lity "  J .  Abnormal and Soc. P ^ c h o l .  47, 
597-606.
( 17) .  T urner, R . H .  a n d  V anderlippe, R . H .  (1958) " S e lf - id e a l  _ 
congruence as  an index o f  ad justm ent" J . Abnormal and S o c ia l P sycho .
57, 202- 206. "
( 18) .  Fey, W.F. ( 1955) "Acceptance by o th e rs  and i t s  r e l a t i o n
to  accep tance  o f  s e l f  and o th e rs :' a  re v a lu a tio n "  J  » Abnormal and 
and S o c ia l P sy ch o l. 50, 274-276.
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concept measure to  a  so c io m etric  one. The fo llo w in g  s tu d ie s  d ea l 
e x c lu s iv e ly  w ith  c h ild re n , and once ag a in , d i f f e r in g  r e s u l t s  a re  
a p p a ren t. Reasons fo r  th e se  d if fe re n c e s  a re  d isc u sse d . The nex t 
fo u r  s tu d ie s  were th e  m ajor in v e s t ig a tio n s  in  t h i s  a re a  d u rin g  th e  
decade 1959 to  I 969. Each w il l  be review ed as to  i t s  m ajor f in d in g s  
and t h e i r  d if fe re n c e s  w il l  be examined a f te rw a rd s .
Coopersmith (l959) ( l9 )  u s in g  h is  own method o f  d e te rm in in g  s e l f  
esteem a p p lie d  i t  to  102 f i f t h  and s ix th  grade c h ild re n . The soc­
io m e tric  s c a le  u sed  was a  p e e r nom ination te ch n iq u e . T his c o n s is te d  
o f  a  one c r i t e r io n  -  th re e  cho ice  measure in  which th e  c h ild re n  
chose th e  th re e  c h ild re n  in  t h e i r  c la s s  vdio. they  would most l i k e  to  
have as t h e i r  b e s t  f r ie n d s .  The so c io m etric  s ta tu s  was e v a lu a te d  as  
th e  t o t a l  number o f  tim es each c h i ld  was chosen by h is  c la s sm a te s .
The c o r r e la t io n  between th e se  two m easures was found to  be m odera te ly  
p o s i t iv e  w ith  r=0.3T , p < .0 1 .
A d i f f e r e n t  p a i r  o f  measures were used  by Reese ( 1961) (2 0 ) . He 
employed th e  s e lf -c o n c e p t s c a le  designed  f o r  c h ild re n  by L ips i t t  
( 1958) ( 21) and a p p lie d  i t  to  408 fo u r th , s ix th  and e i ^ t h  g ra d e rs .  
The so c io m etric  techn ique  i^diich he u sed  was a  f iv e  p o in t r a t in g  
s c a le ,  rang ing  from b e s t  f r ie n d  to  th o se  in  th e  c la s s  who were d is ­
l ik e d .  He found no age o r  sex  d if fe re n c e s , and h i s  f in d in g s  in d ic ­
a te d  th a t  th e  r e la t io n s h ip  o f  s e lf -c o n c e p t and so c io m etric  s ta tu s  
was c u r v i l in e a r .  This im p lies  th a t  th e  c h ild re n  w ith  th e  h ig h e s t  
so c io m etric  s ta tu s  o ccu rred  in  th e  group o f  c h ild re n  w ith  th e  mod­
e ra te  se lf -c o n c e p t s c o re s .
U sing th e  same s e lf -c o n c e p t s c a le s  as in  th e  p rev io u s  s tu d y , 
Horowitz ( 1962) ( 22) t e s t e d  111 c h ild re n  in  th e  fo u r th , f i f t h  and
( 19) .  Coopersmith, S.A . (l959) "A method o f  detern in ing types  
o f  s e lf -e s te a n ."  J . Abnonnal and Soc. Psy ch o l. 59, 87-94 .
( 20)0 Reese, H.WV (Î96T7” "R elationsh ip^betw een  s e l f  accep tance  
and so c io m etric  cho ices"  J .  Abnormal and S o c ia l P sy ch o l. 62,
. 472- 474. : '
( 21) .  L i p s i t t ,  L .P . ( 1958) "A s e l f  concept s c a le  f o r  c h ild re n  
and i t s  r e la t io n s h ip  to  th e  c h i ld r e n 's  form o f  th e  m an ife s t a n x ie ty  
sca le "  C h ild  Developme n t.  29, 463-472.
( 22) .  H orow itz, F .D . ’T 1962) "The r e la t io n s h ip  o f  a n x ie ty , s e l f  
concep t, and so c io m etric  s ta tu s  among fo u r th , f i f t h ,  and s ix th  g rad e  
c h ild re n ."  J .  Abnoimal and S o c ia l P sy ch o l. 65 , 212-214.
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s ix th  g ra d e s . He used  a  d i f f e r e n t  socio m etric  mea,sure: th a t  o f
rank o rd e r .  Each c h i ld  had to  rank  a l l  th e  same sexed members in  
h is  c la s s  in  o rd e r o f  p o p u la r i ty .  The only  s ig n i f ic a n t  r e la t io n s h ip  
he found was in  th e  fo u r th  grade i . e .  r=0.55*
While rev iew ing  th e  above th re e  s tu d ie s , and t h e i r  in c o n s is te n t  
f in d in g s , Guardo ( 1969) (23) r e in v e s t ig a te d  th e  proposed r e la t io n s h ip .  
Her sample c o n s is te d  o f  114 c h ild re n  from th e  s ix th  g ra d e . A p e e r 
nom ination form o f so c io m etric  measure was u sed  in  which th e  c h ild ­
re n  were asked  to  l i s t  th re e  names o f  same sex  c la s s  m ates f o r  each 
o f  th e  fo llo w in g  d es ig n a tio n s  -  "most p o p u la r" , " le a s t  p o p u la r" ,
" l ik e d  th e  m ost", and " d is l ik e d  th e  m ost". The s e lf -c o n c e p t s c a le  
u sed  was th e  instrum ent developed by P ie r s  and H a r r is .  The sco re  
o b ta in ed  was c o r re la te d  w ith  th e  fo u r  so c io m etric  sco res  o b ta in e d  
by summing a l l  th e  nom inations re c e iv e d  by each c h ild  on each o f 
th e  fo u r  c r i t e r i a .
The r e s u l t s  in d ic a te d  th a t  l in e a r  r e la t io n s h ip s  were o b ta in e d , 
and a l l  c o r re la t io n s  were s ig n i f i c a n t .  A sex d if fe re n c e  was appa­
r e n t  in  th a t  on a l l  fo u r  so c io m etric  and s e lf -c o n c e p t r e la t io n s h ip s  
th e  g i r l s  c o r re la te d  h ig h e r  and more s ig n i f ic a n t ly  than  th e  boys.
Thus G uardo 's study g e n e ra lly  supported  Coopersm ith*s, c o n trad ic ted , 
th e  f in d in g s  o f  H orow itz, a t  l e a s t  as f a r  as th e  g i r l s  were cono- 
em ed , and r e je c te d  R ee se 's  f in d in g s  th a t  th e  r e la t io n s h ip  i s  
c u r v i l in e a r .  She a lso  suggested  th a t  be ing  "popular" and "b e in g  
lik e d "  a re  n o t synonymous. They a re  d i f f e r e n t ,  y e t r e la te d ,  v a r ia b le s  
and in  h e r  op in ion  should  n o t be used  as id e n t ic a l  la b e ls  in  so c- 
io m e tric  measurement.
The v a ry in g  f in d in g s  o f  th e se  fo u r s tu d ie s  a re  d i f f i c u l t  to  i n t e r ­
p r e t .  I t  i s  perhaps in te r e s t in g  th a t  in  R ee se 's  and H o ro w itz 's  
s tu d ie s  th e  same s e lf -c o n c e p t measure was u sed , bu t d i f f e r e n t  soc­
io m e tric  in d ic e s . These s tu d ie s  o f fe re d  d i f f e r e n t  f in d in g s .  How^ 
e v e r, in  C oopersm ith 's  and G uardo 's s tu d ie s  s im ila r  so c io m etr ic  
m easures were used , b u t d i f f e r e n t  s e lf -c o n c e p t m easures. These s tu d ie s
( 23)0 Guardo, C .J . ( 1969) "S ociom etric  s ta tu s  and s e lf -c o n c e p t  in  
s ix th  g rad e rs"  J .  E d u ca tio n a l Researc h . 62, 320-322.
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re p o r te d  s im ila r  fin d in g s*
T his rough a n a ly s is  o f  th e  r e s u l t s  le ad s  Guardo to  examine th e  
d i f f e r in g  soo iom etric  tech n iq u es  fo r  a  s o lu tio n  to  th e  problem  o f 
v a iy in g  r e s u l t s .  She u rges th a t  th e  d isc rep a n c ie s  a re  n o t due 
to  th e  s e l f —concept m easures, b u t to  th e  so c io m etric  m easures used* 
S ociom etric  s ta tu s  i s  v a r io u s ly  r e la te d  to  th e  s e lf -c o n c e p t depend­
in g  on th e  la b e l  u sed  f o r  th e  nom ination . The r e la t io n s h ip  i s  v a l id ,  
b u t because o f th e  m ethodolog ical weaknesses o f so c io m etric  measure­
ment, she co n sid e rs  th a t  i t  appears sp u rio u s .
This c laim , however, i s  n o t p roven . To dem onstrate  th e  independ­
ence o f  th e  s e lf -c o n c e p t m easures i t  would be n ecessa ry  tc  c o r r e la te  
th e  sco res  o b ta in ed  by th e se  m easures. This would in d ic a te  i f  they 
were m easuring th e  same c o n s tru c ts .  S e lf-co n cep t m easures vary  so 
much th a t  i t  seems u n lik e ly  th a t  they  w il l  no t in flu en c e  any f in d ­
ings in  which they  a re  u sed . Indeed, i t  i s  th e  b a s ic  p rem ise  o f 
th e  p re s e n t study th a t  d i f f e r e n t  a sp ec ts  o f th e  s e l f  w i l l  r e l a t e  
in  v a iy in g  ways w ith  th e  same v a r ia b le .
Recent s tu d ie s  th a t  have in v e s t ig a te d  th i s  r e la t io n s h ip  have 
produced v a rio u s  f in d in g s . For example, B radley and Newhouse (l9T5) 
( 24) gave th e  P ie r s —H a rris  s e lf -c o n c e p t s c a le  to  158 s ix th  g ra d e rs .  
They o b ta in e d  bo th  p o s i t iv e  and n eg ativ e  d a ta  on th e  so c io m etr ic  
s ta tu s  o f  a l l  th e  c h ild re n . They asked them to  p ro v id e  up to  th re e  
names o f c h ild re n  whom they  l ik e d  th e  most and up to  th re e  names 
o f  c lassm ates  they l ik e d  l e a s t .  They used  a two d im ensional anal­
y s is  o f v a rian ce  on th e  male—fem ale dichotomy and p o s i t iv e —n e g a tiv e  
so c io m etric  l ik in g  s t a t u s .  H ighly s ig n if ic a n t  d if f e re n c e s  (p <  .OOl) 
were p re s e n t in  th e  d i r e c t io n  o f  males and fem ales p o s se ss in g  p o s i t ­
ive  l ik in g  s ta tu s  in  term s o f  t h e i r  s e lf -c o n c e p ts .  T h e ir r e s u l t s  
in d ic a te  th a t  th e  concept o f  s e l f  i s  a  f a c to r  h ig h ly  r e l a t e d  to  
how elem entaiy  school c h ild re n  a re  p e rce iv ed  by t h e i r  p e e r s .  H i ^
( 24)0 B rad ley , F.O . and Newhouse, R.G. (l975) "S o c io m etric  cho ice  
and s e l f  p e rc ep tio n s  o f  upper elem entary school c h ild re n  
P ^ c h o lo g y  in  th e  Schools 12, 219—222.
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s ta tu s  s e lf -c o n c e p t sco res  were a s s o c ia te d  w ith  p o s i t iv e  so c io m etr ic  
s t a tu s .
This would suggest th a t  i s o la te s  in  a  classroom  would have low 
se lf-c o n ce p ts ;. T his h y p o th esis  was in v e s t ig a te d  Rudner e t a l  
( 1976) ( 25) .  They s tu d ie d  112 9-12 y e a r o ld s  from an u rban  school 
and 129 from a r u r a l  sch o o l. A lth o u ^  th e re  were m isg iv ings about 
th e  d esign  o f  th e  so c io m etric  in strum en t u sed  to  id e n t i fy  th e  i s o l ­
a te  i . e .  th e  techn ique  d e sc rib e d  ty  M.M. Ohlsen ( 1964) ,  no such 
re la t io n s h ip  was found.
F in a l ly ,  u s in g  a  s o c ia l  s e lf -c o n c e p t s c a le  as m easured by th e  
S e lf  D e sc rip tiv e  In v en te ly ,  Chambliss e t a l  (1978) (26) in v e s t ig a te d  
th e  accuracy  o f s o c ia l  s e lf -c o n c e p ts  o f  93 seven th , e ig h th  and n in th  
g rad e rs  by examining th e  r e la t io n s h ip  between s e l f  d e s c r ip t io n s  o f  
p e e r r e la t io n s  and a c tu a l  p o p u la r ity  w ith in  a group o f  p e e r s .  The 
r e s u l t s  re v e a le d  a m oderate r e la t io n s h ip  o f r= . 29, p ^ . 0 5 . As a  
group th e re fo re  th e se  ju n io r  h ig h  school c h ild re n  tended  to  have 
only  m oderately  a c c u ra te  s o c ia l  s e lf -c o n c e p ts .
Thus t h i s  s e c tio n  ends as i t  began w ith  a  m ixture o f n e g a tiv e  
f in d in g s , p o s i t iv e  f in d in g s  and m oderate c o r r e la t io n s .  The r e l a t i o n ­
sh ip  i s  f a r  from c le a r .  The ex p lan a tio n s  f o r  th e se  r e s u l t s  a re  
f a r  from conv incing . The b a lance  o f  th e  r e s u l t s  however seem to  
favour a  m oderate and p o s i t iv e  a s s o c ia t io n  between s o c ia l  s ta tu s  
and s e lf -c o n c e p t .
SUMMARY.
* * * * * * * * * * *
The ro le  o f  th e  s ig n i f ic a n t  o th e r  in  s e lf -c o n c e p t developm ent 
i s  c o n s id e ra b le . P a s t  s tu d ie s  have in d ic a te d  th a t  when s ig n i f i c a n t  
o th e rs  a re  p e rce iv ed  by a  c h i ld  to  agree on a p a r t i c u la r  t r a i t ,  th e n  
th a t  t r a i t  i s  r e s i s t a n t  to  change. 4 . co rrespond ing  d isap p ro v in g  
re a c t io n  from a  s ig n i f ic a n t  o th e r  can le a d  to  a  decrease  in  h i s
( 25) .  Rudner, H .L ., M arkoff, M. and Westwood, M. (1976) "The
re la t io n s h ip  between i s o la t io n  and s e l f  concept in  th e  e lem entary  
school classroom* an e x p lo ra to ry  study" Canadian C o u n se llo r .
10, 110- 115. I
( 26) .  C ham bliss, J . ,  M u lle r, D ., H uln ick , R. and Wood, M. (197o; 
"R e la tio n sh ip s  between s e l f —concep t, s e lf -e s te e m , p o p u la r i ty ,  and 
s o c ia l  judgonents o f  ju n io r  h i ^  school s tu d en ts"  The Jo u rn a l o f  
P sy ch o l. 98, 91- 98.
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s e l f - r e g a r d .  However, to  produce any change in  s e lf -c o n c e p t ,  th e  
s ig n i f ic a n t  o th e r  needs to  he h ig h ly  v a lued  and co n sid ered  com petent 
to  e v a lu a te .
F rien d s  a re  seen as s ig n i f ic a n t  o th e rs , and a re  a  m ajor c o n tr ib u t­
o r  to  th e  develop ing  s e lf -c o n c e p t .  P ee r in te r a c t io n  can modify s e l f -  
concep t. In  g e n e ra l, s im i la r i ty  r a th e r  than  d is s im i la r i ty  i s  looked  
f o r  in  f r ie n d s ,  and a  tendency e x is t s  f o r  f r ie n d s  to  he id e a l i s e d .  
S e lf-co n c e p t and in te rp e rs o n a l  a t t r a c t io n  appears to  he p o s i t iv e ly  
r e la te d .
C o n sid e ra tio n  o f  s o c ia l  s ta tu s  and s e lf -c o n c e p t produce v a rio u s  
f in d in g s . In  g e n e ra l, a  m oderately  p o s i t iv e  r e la t io n s h ip  ten d s  to  
e x is t ,  h u t re se a rc h  in  t h i s  a re a  i s  f a r  from c o n c lu s iv e . In  Chap­
t e r  16 t h i s  r e la t io n s h ip  i s  examined when a  f a c to r  s p e c i f ic  s e l f -  
concept i s  employed in  p re fe re n c e  to  a  g en e ra l s e lf -c o n c e p t m easure.
P .9 6 .
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CHAPTER 7 . GENERAL PROBLEMS IN SELF-CONCEPT MEASUREMENT.
* * * * * * * * * *  * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
INTRODUCTION.
* * * * * * * * * * * * * * * *
This c h a p te r  w i l l  analy se  th e  problems in  g e n e ra l th a t  
a r i s e  in  a ttem p tin g  to  measure th e  s e lf -c o n c e p t.  Problem s th a t  a re  
s p e c i f ic a l ly  r e la te d  to  p a r t i c u la r  assessm ent tech n iq u es  w i l l  be 
co n sid e red  l a t e r  in  C hapter 8 .
I t  i s  an u n d ers ta tem en t to  say th a t  i t  i s  d i f f i c u l t  to  make an 
acc u ra te  assessm ent o f  a  p e rs o n 's  s e l f —co n cep t. In h e re n tly  i t  i s  
d i f f i c u l t ,  because i t  i s  h i ^ l y  s u b je c tiv e , b u t i t  i s  a lso  method­
o lo g ic a l ly  d i f f i c u l t .  In  g e n e ra l, re sea rch  in to  th e  s e lf -c o n c e p t 
has been too open ended. Many have been based  upon tenuous th e o r ie s ,  
and o th e rs  have s u f fe re d  from severe  design  f a u l t s .  I t  i s  n o t o v e r­
s ta t in g  th e  f a c t  to  claim  th a t  thousands o f  re sea rc h  a r t i c l e s  have 
been p u b lish e d  which d ea l d i r e c t ly  o r  in d i r e c t ly  w ith  th e  s e l f - c o n -  - 
c e p t. T his mass o f  l i t e r a t u r e  o f te n  appears to  have l i t t l e  in  
common, and th e  m easuring tech n iq u es  u sed  in  th e se  s tu d ie s  c e r ta in ly  
la ck  eq u iv a len ce .
Some w r i te r s ,  eg McCandless ( 1967, P .260) ( l ) , would c o n s id e r 
th a t  no one method, t h a t  has a ttem p ted  to  measure th e  s e lf -c o n c e p t 
o f  a  p e rso n , has cap tu red  th e  id ea  in  i t s  e n t i r e ty .  The hope i s  
t h a t ,  in  u s in g  a  c a r e fu l ly  designed  in s tru m en t, enough o f  th e  s e l f -  
concept w il l  be a sse sse d  to  dem onstrate th a t  i t  i s  an im p o rtan t 
p e rs o n a lity  v a r ia b le .
The c ru c ia l  p h rase  i s  " c a re fu lly  desig n ed " . To ach iev e  t h i s  i n s t ­
rum ent, i t  i s  n ecessa ry  to  be aware o f  p a s t  problem s encoun tered  in  
se lf -c o n c e p t measurem ent. A knowledge o f th e se  problem s w il l  a lso  
be im portan t to  th e  em p irica l s e c tio n  o f  t h i s  p re s e n t s tudy  in  P a r t
( 1) .  McCandless, B.R. ( I 967) C hildren: Behaviour ^ d  Development.
H olt, Rinehart & Winston.
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A m ajor problem in  s e lf -c o n c e p t 
measurement i s  th e  v a r ie ty  o f  forms in  which th e  s e lf -c o n c e p t i s  
co n ce p tu a lised  by th e  re s e a rc h e r s .  There i s  deb a te , as d iscu ssed  in  
C hapter 2 o f  th i s  s tu d y , as to  w hether th e  s e l f  i s  f a c t  o r  a  co n st­
ru c t ;  su b je c t o r  o b je c t ;  s in g le  o r  m u ltip le  etc# Soares and Soares
( 1973) ( 2) would add two more to  t h i s  l i s t ;  th a t  o f " re so u rce  o r  
value" and " f ig u re  o r  ground". They ask th e  q u estio n  th a t  i f  th e  
s e lf -c o n c e p t i s  a l l  th e se  th in g s  how can i t  be d e fin ed  o p e ra t io n a l ly  
in  o rd e r to  measure i t ?
They do, however, o p e ra t io n a l is e  i t  by d e f in in g  th e  s e lf -c o n c e p t 
as th e  system o f p e rc e p tio n s  which th e  in d iv id u a l fo n n u la te s  o f  him­
s e l f  in  aw areness o f  h is  d i s t in c t iv e  e x is te n c e . Yet t h e i r  " s e l f  
p e rcep tio n "  i s  one o f many term s, a l l  adding to  th e  v a r ie ty  o f  def­
in i t io n s  a lre ad y  p re v a len t  eg . s e lf -c o n c e p t o f  a b i l i t y ,  s e l f  esteem , 
s e l f  image, s e l f  e v a lu a tio n  and s e l f  re g a rd  to  quote only  a few .
I f  th e re  a re  th e o r e t ic a l  d if fe re n c e s  u n d e rly in g  th e  v a rio u s  d e fin ­
i t io n s ,  i t  i s  n o t s u rp r is in g  th a t  i t  i s  im possib le  to  make g en e ra l­
iz a t io n s  a c ro ss  s tu d ie s  and th a t  i t  i s  extrem ely d i f f i c u l t  to  i n te r ­
p r e t  r e s u l t s .
Thus, many o f th e  problem s o f m easuring th e  s e lf -c o n c e p t a re  
brought about by th e  f a i l u r e  o f  re se a rc h e rs  to  adequately  d e f in e  
t h e i r  c o n s tru c t .  La Benne and Green ( 1969 , P . I l l )  (3) c o n s id e r th a t  
in  a  l im ite d  re sea rc h  s e t t in g  th i s  p re s e n ts  l i t t l e  problem . How­
ev er, when re se a rc h e rs  seek to  r e l a t e  t h e i r  f in d in g s  to  th o se  o f  
o th e r  re s e a rc h e rs  th e re  i s  no base to  do so . Furtherm ore, consid ­
e ra t io n  o f  some s e l f - c o r :e p t  d e f in i t io n s  re v e a ls  th a t  th e re  i s  
only  l im ite d  agreement among them, and f in d in g s  from th e se  s tu d ie s  
cannot be compared.
( 2) .  S o ares , L.M. and S oares, A.T. (l973) T es ts  o f s e l f  concept 
as m easures o f  p e r s o n a l i ty  change. Address p re se n te d  a t  th e  
American Educ. Research A sso c ia tio n  M eeting: New O rleans: Louis—
La Benne, W.D. and Greene, B .I .  ( 1969) E d u ca tio n a l m p l i c a t -  
ions o f  S e lf  Concept Theory. Goodyear Pub. Go%; P a c i f ic  P a l is a d e s :  
C a l i f o r n ia .
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At th e  o u ts e t  o f  any re se a rc h , th e  meaning o f " se lf -c o n c e p t"  
needs to  he s ta t e d  c le a r ly .  This w il l  then  in d ic a te  which o th e r  
s tu d ie s  can he compared w ith  i t .  A survey o f  s e lf -c o n c e p t re se a rc h  
shows th a t  t h i s  e s s e n t ia l  co n d itio n  i s  too o f te n  ig n o red .
THE EQUIVALENCE OF SELP-CONGEPT MEASURES. 
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
I t  i s  obvious th a t  th e  prev­
ious problem  concerning th e  la c k  o f p re c is io n  in  d e f in in g  th e  s e l f -  
concept i s  r e f le c te d  in  th e  la ck  o f e f f e c t iv e  in s tru m e n ta tio n . A 
wide v a r ie ty  o f  instrum ents, have been dev ised , b u t th e  problem in  
s e lf -c o n c e p t measurement a r i s e s  because th e re  has been l i t t l e  o r  no 
co n sis ten cy  in  th e  m easuring dev ices u sed . Innum erable in s tru m en ts  
have been u sed , and new ones a re  be ing  dev ised  w ith  alm ost every  
re se a rc h  s tu d y . T his m u l t ip l ic i ty  o f t e s t  in s tru m en ts  has le d  to  
l i t t l e  r e p l ic a t io n  o f s e lf -c o n c e p t s tu d ie s , which makes i t  ex trem ely  
d i f f i c u l t  o r  im possib le  to  c o r r e la te  and in te g r a te  th o se  s tu d ie s  
in to  one b road  b a se .
In  th e  op in ion  o f Stanwyck and F e lk e r  ( l9 7 l)  (4) s e lf -c o n c e p t 
r e s u l t s  a re  u s e le s s  w ithou t th e  knowledge o f  th e  in s tru m en t u sed  th e  
measurement, and th e  d e f in i t io n  o f  th e  s e lf -c o n c e p t from which th e  
in strum en t was d e riv ed . I t  i s  in te r e s t in g  to  n o te  th a t  they  re p o r t  
evidence o f  d i f f e r in g  r e s u l t s  accord ing  to  th e  s e lf -c o n c e p t measure 
employed. This h e lp s  to  s u b s ta n t ia te  th e  comments o f K ubin iec 
( 1970) ( 5) vdio co n sid e rs  th a t  th e  same in stru m en ts  a re  employed to  
measure d i f f e r e n t  s e lf -c o n c e p ts , and th e  same c o n s tru c ts  a re  meas­
u re d  by d i f f e r e n t  in s tru m en tsI
I t  i s  o f  paramount im portance th a t  re s e a rc h e rs  must n o t assume 
th a t  th e  v a rio u s  s e lf -c o n c e p t m easures a re  in te rc h a n g e a b le . The 
re s e a rc h e r  i s  o b lig a te d  to  prove th e  equ ivalence  o f  any s e lf -c o n c e p t
( 4 ) .  Stanwyck, D .J . and F e lk e r , D.W. ( l9 7 l )  M easuring th e  s e l f -  
concepts a  f a c to r  a n a ly t ic  s tu d y . P aper p re se n te d  a t  th e  annual 
m eeting”Qf th e  N atio n a l Council "on Measurement in  E ducation ,
New Yoifc.
( 5) .  K ub in iec , C.M. (l970) "The r e l a t i v e  e f f ic a c y  o f  v a r io u s  
dim ensions o f  th e  s e lf -c o n c e p t in  p re d ic t in g  academic ach ievem ent." 
American Educ* Res. J o u rn a l .  7 l ,  321-336.
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measure he u s e s . These m easures cannot be tak en  to  be e q u iv a le n t 
u n le ss  they  can be shown to  be r e la te d  to  each o th e r  to  a  h i ^  deg­
r e e .  In  th e  absence o f  such an em p irica l dem onstration , th e  r e s u l t s  
o b ta in ed  in  u s in g  one in strum en t cannot be g e n e ra lis e d  to  r e s u l t s  
o b ta in ed  u s in g  an o th er in s tru m e n t.
THE SUBJECTIVE NATURE OP THE SELF-CONCEPT. 
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
A nother g en era l problem  in  
s e lf -c o n c e p t measurement i s  th a t  th e  s e lf -c o n c e p t i s  c o n s id e red  to  
t e  p r iv a te  and p e rso n a l and i s  n o t d i r e c t ly  o b se rv ab le . Some th e o r­
i s t s ,  eg Combs e ta l  (l963) ( 6) ,  m a in ta in  th a t  th e  s e lf -c o n c e p t  can­
n o t be m easured a t  a l l ,  b u t only  in fe r r e d  in d i r e c t ly  from p e o p le 's  
b eh av io u r. The obvious c la s s  o f  behav iour i s  what th e  s u b je c t  has 
to  say about h im se lf . A more a c c u ra te  assessm ent can be made when 
a la r g e r  sample o f  behav iour i s  u sed . They argue th a t  i f  behav iou r 
. i s  a  fu n c tio n  o f p e rc e p tio n , i t  shou ld  be p o s s ib le  to  observe  behav­
io u r , and in f e r  th e  n a tu re  o f  th e  s e l f  p e rc e p tio n  which produced th e  
b eh av io u r.
This l a t t e r  p o in t  c a l l s  fo r  t r a in e d  ob serv ers  and in  my o p in io n  
i s  l ik e ly  to  cause as much confusion  in  in te r p r e t in g  s e lf -c o n c e p t 
r e s u l t s  as ariy o th e r  s in g le  f a c to r .  My op in ions a re  in  acco rd  w ith  
th o se  o f  F i t t s  e t a l  ( l9 7 1 , P .39) ( 7 ) ,  who b e lie v e  th a t  peo p le  a re  
in  v a iy in g  degrees o f  c o n ta c t w ith  t h e i r  phenomenal s e lv e s , and 
each person  has some k in d  o f  concept o f  h im se lf  th a t  he can s h a re , 
i f  he i s  w il l in g  to  do so . One sim ple and d i r e c t  way to  o b ta in  a t  
l e a s t  a  sample o f th e  s e lf -c o n c e p t i s  to  ask people  to  r e p o r t  o r  
d e sc rib e  t h e i r  s e lf - c o n c e p t .  Thus, c a re fu l ly  designed  s e l f  r e p o r t  
techn iques a re  perhaps th e  b e s t  way o f  c u r re n tly  a s s e s s in g  th e  s e l f -  
concept, e sp e c ia l ly  f o r  groups. This techn ique  w il l  be c o n s id e re d  
in  g re a te r  d e ta i l  in  C hapter 8 .
( 6) .  Combs, A .W ., Soper, D.W . a n d  Cours o n , .C.C. (1963) "The 
measurement o f  s e lf -c o n c e p t and s e l f —r e p o r t ."  Educ. and P sy c h o l. 
Measurement 23, 493-590*
j j y i  ï ’i t t s ,  W.H. é t a l  ( l9 7 l )  "The S e lf  Concept and S e lf -A c tu a l-  
i z à t io n ."  R esearch Monograph No.3, N a sh v ille , Dede W allace C e n te r .
p . 100.
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SOCIAL DESIRABILITY.
* * * * * * * * * * * * * * * * * * * * * *
The e lo n en t o f s o c ia l  d e s i r a b i l i t y  i s  a  very  
r e a l  problem lAien m easuring s e lf - c o n c e p ts .  This q u es tio n  has f re q ­
u e n tly  been ra is e d , and i t  concerns th e  tendency o f  s u b je c ts  to  a t t r ­
ib u te  to  them selves p e rs o n a li ty  t r a i t s  th a t  a re  deemed to  be s o c ia l ly  
d e s i r a b le .  In  a d d it io n , they  te n d  to  r e j e c t  th o se  id eas  th a t  a re  
s o c ia l ly  u n d e s ira b le . However, i t  can be argued th a t  th e  s o c ia l  des­
i r a b i l i t y  f a c to r  has no e f f e c t  on th e  r e s u l t s .  I t  i s  c laim ed  th a t  
what a  s u b je c t  says about h im se lf i s  a  v a l id  in d ic a t io n  o f  how he 
f e e ls  about h im se lf , a t  th e  tim e he i s  g iv in g  th e  re sp o n se s . Never­
th e le s s ,  i t  i s  reaso n ab le  to  assume th a t  t h i s  f a c to r  does o p e ra te  
in  mai%r s e lf -c o n c e p t measures©
T ogether w ith  s o c ia l  d e s i r a b i l i ty  l i e s  th e  problem o f  response  
s e t .  T his i s  one o f  th e  m ajor problem s o f  th e  s e l f  re p o r t  te c h n iq u e . 
The response  s e t  i s  a  conscious o r  unconscious tendency in  th e  in d i­
v id u a l  to  impose a  p a t te r n  on h is  responding , in  accordance w ith  
some p e rso n a l m o tiv a tio n , so t h a t  a  t ru e  measure o f  h is  a t t i t u d e s  i s  
obscu red . The c h i ld  may s e t  ou t to  show h im se lf  in  a  good l i g h t ,  
and produce what he b e lie v e s  a re  s o c ia l ly  d e s ira b le  re sp o n se s . He 
may a lso  express h i s  answers c o n s is te n t ly  in  one way re g a rd le s s  o f  
co n ten t i . e .  l i k e ,  d is l ik e  o r n e u tr a l  te rm s. He may a lso  c o n s is t ­
e n tly  avo id  u s in g  th e  extreme response  c a te g o r ie s  and so on .
Coopersmith ( I 967 , P . 254) ( 8) m ain ta in s  th a t  th e  q u e s tio n  o f  r e s ­
ponse s e ts  and d efen siv e  p o s tu re s  have long  c louded th e  accep tance  
o f  s tu d ie s  o f  th e  s e lf -c o n c e p t ,  b u t may appear more c r i t i c a l  in  
th eo ry  th an  in  th e  re la t io n s h ip s  th a t  a c tu a l ly  p r e v a i l .  N everthe­
l e s s ,  i t  i s  a problem , and one th a t  a l l  re s e a rc h e rs  shou ld  be aware 
o f  when p lan n in g  t h e i r  scales©
( 8) .  Coopersm ith, S . ( 1967) The Antecedent s o f  S e lf  Esteem .
W.H. Freeman Coj San F ran c isco .
p . 101.
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RESEARCH DESIGNS.
* * * * * * * * * * * * * * * * * * * * * *
In  a d d itio n  to  th e  problems a lre ad y  m entioned, 
th e re  a re  d if fe re n c e s  in  re sea rc h  design  which could  make g en era l­
is a t io n  and in te r p r e ta t io n  ac ro ss  s tu d ie s  d i f f i c u l t  i f  n o t imposs­
ible© Ah even more se r io u s  f a u l t  in  some s tu d ie s  i s  th a t  th e  r e s ­
earch  desig n  i t s e l f  i s  d e fe c t iv e . The exam ination o f  th e  v a rio u s  
re sea rc h  designs undertaken  by Wylie ( 1968 , P©76lcf) ( 9) i s  s t i l l  
second to  none, and th e  dependence o f  th i s  p a r t i c u la r  s e c t io n  on 
h e r  work i s  obv ious.
An overview  o f  th e  many s tu d ie s  in  th e  a re a  o f  s e lf -c o n c e p t 
th eo ry  q u ick ly  re v e a ls  th a t  many a re  o f  th e  respons© -response (R—R) 
d esig n . I t  i s  c le a r  from th e se  designs th a t  one can n ev er unequiv­
o c a lly  in f e r  cause -  e f f e c t  re la tio n sh ip s©  Although R-R c o r r e la t io n a l  
designs maj'' be e a s ie r ,  and may be a t  tim es th e  only  p o s s ib le  k in d  
f o r  a  g iven  p ro p o s it io n , c o n tro lle d  an teceden t — consequent s tu d ie s  
a re  as n ecessa iy  and a p p ro p ria te  in  t e s t in g  phenom enological th e o iv  
ie s  as in  b e h a v io u r is t ic  ones.
The R-R designs can le a d  to  unnecessary  am b ig u itie s  -in in t e r p r e t ­
ing  th e  o b ta in e d  r e s u l t s ,  and th e re  i s  a lso  g re a t  danger o f  a r t i -  
f a c tu a l  con tam ination  between th e  two measures be ing  c o n tro l le d .
Care must be taken  in  e s ta b l is h in g  independent m easures f o r  th e  
an teced en t re sp o n ses, from which th e  p e rs o n 's  s e l f —concept i s  
in fe r r e d .
A ccording to  Wylie th e re  a re  many ways in  which re se a rc h  d esigns 
can be in ad eq u a te ly  c o n tro l le d , and as a  g en e ra l s ta tem e n t, i t  can 
be s a id  th a t  th e  d esign  o f  th e  m a jo rity  o f re sea rc h es  in  s e lf -c o n c ­
ep t th eo ry  have been u n c o n tro lle d  in  one o r  more im p o rtan t a s p e c ts .
The l i s t  below i s  p a r t  o f  h e r c l a s s i f i c a t io n  o f  th e  m ethodo log ica l 
d i f f i c u l t i e s  found in  s tu d ie s  concern ing  th e  s e lf - c o n c e p t .
1 . The method i s  o f te n  vaguely in d ic a te d  and th u s  a n a ly s is  and 
r e p l ic a t io n  i s  im p o ssib le .
(9)0  W ylie, R . G .  ( 1968) "The p re se n t s ta tu s  o f  s e l f  th eo ry "
In : B o rg a tta , E .P . and Lambert, . W.W. Handbook on P e r s o n a l i ty .
Ch. 12. Chicago: Rand McNally.
p . 102.
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2. In  some s tu d ie s  th e re  a re  n o t e n o u ^  d i f f e r e n t  c o n tro l groups 
to  h o ld  co n s ta n t o r  account fo r  a l l  th e  im portan t v a r ia b le s .
3 . The u se  o f  s o c io lo g ic a l  independent v a r ia b le s  which have unknown 
re lev an ce  to  p sy ch o lo g ica l v a r ia b le s  p rec lu d es  c le a r  p sy ch o lo g ica l 
in te r p r e ta t io n s  o f  r e s u l t s .
4» V arious types o f  o v e rg e n e ra lis a tio n  occur i . e .  o f te n  th e  l im i t ­
a tio n s  o f  th e  study  a re  n o t admitted©
5 . There i s  a  la ck  o f  f a c to r  a n a ly s is  in  many d e s ig n s .
In  g e n e ra l, to  conclude th i s  s e c tio n , th e  re se a rc h  d esig n  o f  th e  
study can b ia s  th e  r e s u l t s  o b ta in ed . Care must be tak en  to  ensure  
th a t  th e  r a t io n a le  f o r  th e  study i s  based on s e lf -c o n c e p t th e o ry , 
th e  term s a re  o p e ra tio n a liz e d , th e  type o f m easures to  be u sed  a re  
s ta t e d  and c o n tro lle d , th e  sample considered  and th e  d a ta  an a ly sed  
by s u i ta b le  s t a t i s t i c a l  te ch n iq u es .
PROBLMS COmviON TO PSYCHOLOGICAL TESTING.
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * " > r * * * * * * * * *
This sh o rt s e c t io n  su g g es ts  
th e  g en e ra l problems th a t  no t only  apply to  s e lf -c o n c e p t measure­
ment, b u t a lso  apply  to  a l l  p sy ch o lo g ica l t e s t i n g .  No a ttem p t w il l  
be made to  ex p la in  th e se  problems in  d e ta i l ,  b u t every re s e a rc h e r  
should  be aware o f them and t r y  to  reduce t h e i r  e f f e c t .
Care has to  be g iven  to  th e  vocabulary  le v e l  o f  th e  ite m s , th e  
in s t r u c t io n s  need to  be c le a r  and th e  a c tu a l mechanics o f  th e  ans­
wer sh ee t need to  be u n d ers to o d . These fa c to r s  can o f te n  l im i t  
a  sample to  a  p a r t i c u l a r  le v e l o f in te l l ig e n c e  and l i te r a c y #  I n s t ­
ruments need to  s t a t i s t i c a l l y  p u re , th e  p rocedure  s ta n d a rd is e d  and 
due re g a rd  p a id  to  sam pling te ch n iq u es . The u se fu ln e s s  o f  th e  
in strum en t o ften -depends on th e  tim e re q u ire d  to  a d m in is te r  i t ,  i t s  
ease  o f  a p p lic a t io n  and i t s  economy o f  s c o r in g . A nother m ajor 
c o n s id e ra tio n  depends upon th e  f a c t  as to  w hether th e  r e s u l t s  ob­
ta in e d , a lthough  s t a t i s t i c a l l y  s ig n i f ic a n t ,  have s u f f i c i e n t  educ­
a t io n a l  o r  p ^ c h o lo g ic a l  s ig n ific an ce^  f o r  th e  e f f o r t  expanded on 
th e  re s e a rc h . In  a l l  s tu d ie s , co n sid e ra tio n : must be g iven  to  
ex perim eter and environm ental v a r ia b le s .  Two most im p o rtan t f a c t ­
o rs  th a t  need a t te n t io n ,  b u t u n fo r tu n a te ly  a re  n o t always re p o r te d  
in  s e lf -c o n c e p t s tu d ie s ,  a re  v a l id i ty  and r e l ia b i l i ty ©  These two
p . 103.
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in flu en c es  a re  im portan t enou^i to  m e rit sep a ra te  s e c t io n s .
VALIDITY OP SELF-CONCEPT MEASURES.
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
S e lf-co n cep t r e s u l t s  a re  w o rth le ss  
w ithou t knowledge o f  th e  in strum en t u sed  fo r  th e  m easurem ent. Hoif- 
ev er, t h i s  item  o f  in fo rm atio n  i s  f re q u e n tly  n o t p ro v id ed  in  s e l f -  
concept re s e a rc h . The knowledge o f  a  s e lf -c o n c e p t m easure i s  g re a t­
ly  enhanced hy a c o n s id e ra tio n  o f i t s  v a l id i t j ’’. Many re s e a rc h e rs  
in  th e  p a s t  have p a id  l i t t l e  c o n s id e ra tio n  to  v a l id i ty  in  th e  
c o n s tru c tio n  o f  t h e i r  s c a le s .
Simply s ta te d ,  a  t e s t  i s  v a l id  when i t  measures what i t  i s  p re ­
sumed to  m easure. However, as G u ilfo rd  and F ru c h te r  (1973, P .425)
(lO) say s , th i s  s ta tem en t i s  only  one s tep  b e t t e r  than  th e  d e f in i t io n  
th a t  s t a t e s  th a t  a  t e s t  i s  v a l id  i f  i t  m easures th e  t r u t h .  I t  i s  
n o t p o s s ib le  to  g ive  a  s in g le  number to  in d ic a te  th e  v a l i d i t y  o f  a  
t e s t ,  and a t t a in in g  v a l id i ty  i s  f a r  from a  s tra ig h tfo rw a rd  p ro c e s s .
There a re  v a rio u s  ways o f  m easuring o r  in d ic a t in g  th e  v a l id i t y  
o f  a  t e s t .  Perhaps th e  most common one in  s e lf -c o n c e p t re s e a rc h , 
and a lso  th e  w eakest, i s  face  v a l id i t y .  T his sim ply means th a t  th e  
t e s t  appears on in sp e c tio n  to  be m easuring th e  q u a li t ie s -  i t  in te n d s  
to  measure© A ll too o f te n  measures in  s e lf -c o n c e p t re s e a rc h  appear 
to  have only  face  v a l id i t y ,  in d ic a t in g  th a t  th e  measure i s  v a l id  
because i t  seems to  be m easuring s e l f  c o n s tr u c ts . The m ajor problem  
in  a ccep tin g  th i s  i s  th a t  a l l  a  re se a rc h e r  would have to  do i s  to  
e l i c t  s e l f  e v a lu a tiv e  comments from h is  sample and h is  m easure would 
be v a l id .  The lo g ic a l  ex ten sio n  o f th i s  i s  th a t  a l l  such m easures 
would be e q u iv a le n t. T his i s  obviously  n o t a  s t r in g e n t  enough c r i t ­
e rio n  f o r  v a l id i ty ,  and no r e s u l t s  o b ta in ed  in  th i s  way c o u la  be 
g e n e ra lis e d  to  th o se  r e s u l t s  o b ta in ed  u s in g  an o th er in s tru m e n t, 
u n le ss  o th e r  means o f  dem onstrating  v a l id i ty  a re  made.
( lO ) . G u ilfo rd , J .P .  and F ru c h te r , B. (l973) Fundamental S t a t i s t i c s  
in  Psychology and E ducatio n . McGraw — H i l l ;  Kogakusha©
f P.104o
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In  W y lie 's  view ( 1968 , P-756) ( l l )  c o n s tru c t v a l id i ty  i s  nec­
e ssa ry  because s e l f  th eo ry  e x p l i c i t ly  re q u ire s  th e  t e s t e r  to  measure 
a  s ta t e d  c la s s  o f  v a r ia b le s  i . e .  th e  s u b je c t 's  conscious p ro c e s s e s . 
There i s  no one way o f  showing c o n s tru c t v a l id i t y ,  b u t a  com bination 
o f  th e  fo llo w in g  id e as  w il l  h e lp  to  a t t a i n  i t .  What fo llo w s i s  an 
amalgamation o f  th e  views o f  Cronbach and Meehl (l955) ( l 2 ) ,  Camp­
b e l l  and F isk e  (l959) ( l3 )  and Wylie which p ro v id e  th e  base  f o r  
ex p lo rin g  c o n s tru c t v a l i d i t y .
I n i t i a l l y ,  th e  t e s t e r  shou ld  examine a l l  th e  p o s s ib le  means by 
vAiich b ia s  cou ld  be in tro d u ced  in to  h is  measurements© He shou ld  
make an a ly ses  o f  th e  m easuring p ro cess  to  determ ine vdiat o th e r  va3>- 
ia b le s ,  o th e r  th an  th e  c o n s tru c t in  q u es tio n , m ight be in f lu e n c in g  
th e  r e s u l t s .  I t  would be too sim ple to  assume th a t  th e  responses 
made by th e  s u b je c t a re  in d ic a t iv e  only o f h is  s e l f  f e e l in g s .  There 
a re  many o th e r  f a c to r s  th a t  cou ld  in flu en c e  th e  s u b je c t 's  re sp o n se .
In  a d d itio n  to  th o se  m entioned in  th e  p rev io u s  s e c tio n s  o th e r  v a r ­
ia b le s  such as la ck  o f  ra p p o r t , t e s t  a d m in is tra tio n  e tc  co u ld  e f f e c t  
th e  v a l id i ty  o f  th e  s e l f  c o n s tru c t .  A lth o u ^  some o f  th e se  examples 
may be i r r e le v a n t ,  adequate p re c a u tio n s  need to  be taken  to  e lim in a te  
o r  c o n tro l them.
Another s tep  in  th e  d i r e c t io n  o f  c o n s tru c t v a l id i ty  i s  to  o b ta in  
i n t e r  c o r re la t io n s  w ith  o th e r  m easures th a t  a re  presumed to  a ss e ss  
th e  same c o n s tru c t .  T*his i s  sometimes c a l le d  co ncu rren t v a l i d i t y .  
T his s tan d a rd , acco rd ing  to  Vfylie, has r a r e ly  been applied© How­
ever, i t  seems to  me, th a t  even a f t e r  o b ta in in g  s u i ta b le  i n t e r  c o r r ­
e la t io n s  between s e lf -c o n c e p t m easures, th e re  s t i l l  rem ains th e  b a s ic  
doubt as to  what i s  a c tu a l ly  be in g  m easured. T his k in d  o f  v a l id i ty  
assumes th a t  th e re  e x is t s  o th e r  m easures o f  s e lf -c o n c e p t t h a t  a re  
v a l id .  I t  i s  no t s u rp r is in g  th a t  few re se a rc h e rs  quote t n i s  k in d  
o f  v a l id i ty  d a ta , s in c e  th e se  k in d s  o f  v a l id a te d  s c a le s  a re  n o t 
numerous in  s e lf -c o n c e p t re s e a rc h .
(11)0  W ylie, R.G. ( 1968) "The p re se n t s ta tu s  o f  s e l f  th eo ry "
In : B o rg a tta , E .F . and Lam bert, W.W. Handbook on P e r s o n a l i ty .
Ch.12© Chicago: Rand McNally. , ”7
( 12) .  Cronbach, L . J .  and Meehl, P . E. (l955) "C onstruct v a l id i t y  
in  p ^ c h o lo g ic a l  t e s t s "  Psychologic a l  Bu l l e t i n  32, 281-302©
(13) .  Campbell, D. and F isk e , Do "(1959J "Convergent and d isc rim ­
in a n t v a l id a t io n  by th e  m u l t i t r a i t  -  m ultim ethod m atrix "
P sy ch o lo g ica l B u l le t in .  56 , 81-105*
p .105.
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C o n stru c t v a l id i ty  i s  enhanced hy making in te rn a l  item  an a ly ses  
and f a c to r  an a ly ses o f th e  instrum ent* This determ ines how many 
b a s ic  p ro cesses  must be p o s tu la te d  to  account f o r  response v a rian ce  
on th e  in s tru m e n t. W y lie 's  com plaint th a t  few in stru m en ts  have 
been in te r n a l ly  f a c to r  analy sed  cou ld  have been th e  spu r needed by 
t e s t e r s  to  u se  th e  te ch n iq u e . I t  seems to  me th a t  th e  u se  o f  f a c to r  
a n a ly s is  in  s e lf -c o n c e p t s tu d ie s  i s  on th e  in c re a se ; and, a t  th e  
ve iy  l e a s t ,  a re  used  more now th an  in  th e  p re —Wylie review  e ra  o f 
1968 . To g ive  ju s t  a  few examples o f i t s  u se  in  th e  e a r ly  s e v e n tie s  
Busty e t a l  (l974) ( l 4 ) ,  Kokenes (1974) ( 15) ,  Judd and Smith (l974)
(16) u sed  f a c to r  a n a ly s is  in  g en era l s tu d ie s  o f  th e  s e l f ;  Gable 
e t a l  ( 1973) (17) used  th e  techn ique  in  examining a s e lf -c o n c e p t 
s c a le  and Stanwyck (l972) ( 18) i s  one o f many examples o f  i t s  use  
in  th e s i s  work.
The most se r io u s  r e s u l t  o f th e  re c en t u se  o f f a c to r  a n a ly s is  
appears to  me to  be th e  condemnation o f e a r ly  s e lf -c o n c e p t m easures. 
One wonders what would happen i f  p rev ious s c a le s ,  c la im ing  to  meas­
u re  s e l f  c o n s tru c ts  on th e  b a s is  o f  face  v a l id i ty ,  were su b je c te d  
to  f a c to r  a n a ly s is . ' One su sp ec ts  so many ex traneous f a c to r s  would 
be uncovered as to  make th e  re sea rc h  o f  l i t t l e  v a lu e .
I t  i s  th e  view o f  G u ilfo rd  and F ru ch te r ( l9 7 3 , P .426) ( l9 )  th a t  
th e  b e s t  form o f  v a l id i ty  can be shown by l i s t i n g  th e  f a c to r s  o f 
th e  t e s t  w ith  which i t  c o r r e la te s ,  and t h e i r  p ro p o r tio n s  o f  v a r ia n c e s  
in  th e  t e s t .  This k in d  c f  f a c to r i a l  v a l id i ty  i s  th e  most s a t i s f a c t ­
o ry  form o f  c o n s tru c t v a lid ity ©
( 14) .  Busby, W.A., F il lm e r , H.T. and S m itt le , P© (l974) " I n te r ­
r e la t io n s h ip  between s e lf -c o n c e p t, v is u a l p e rc e p tio n , and read in g  
d is a b i l i t ie s © "  J .  o f Experime n ta l  Educ. 42, 1 -6 .
( 15) .  Kokr i e s , " n  ” (l974) "Grade le v e l d if fe re n c e s  in  f a c to r s  o f  
s e lf -e s te e m "  Development Psychology 10, 954-958.
( 16)© Judd , LTR. and 'S m ith , C.B7 XÏ974) "D iscrepancy sco re  v a l i d i t y  
in  s e lf - a n d  id e a l s e lf -c o n c e p t measurement" J .  C ounseling  P sy c h o l.
21, 156-158. / X . . .
( 17) .  G able, R .K ., L a S a l l e ,  A .J . and Cook, K .E. (l973) 'D im ension
o f  s e l f  p e rcep tio n s  Tennessee S e lf  Concept S ca le"  P e rc e p tu a l and 
M otor S k i l l s  36, 551-560.
Xi8 )o 'Stanwyck, J . J .  (1972) '" S e lf  concept developm ent: A lo n g i­
tu d in a l  study" U npublished Ph.D . T h es is . Purdue U n iv e r s i ty .
( 19) .  G u ilfo rd , J .P .  and F ru c h te r , B. (1973) Fundamental S t a t i s t i c s  
in  Psychology and E du ca tio n . McGraw — H i l l ;  Kogakusha.
p . 106.
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I t  has to  be co n sid ered  th a t  even when fa c to r s  a re  o b ta in e d , 
they  do n o t n e c e s s a r i ly  re p re se n t t r u e  s e l f  fee lingS o  I t  does show, 
n e v e r th e le s s , w hèther th e  t e s t e r ' s  op in ions concern ing  item  c o l l e c t ­
io n , o r  number o f v a r ia b le s  p re s e n t ,  a re  c o r re c t  o r  n o t .  I t  a lso  
h e lp s  to  make more obvious th e  p resence  o f i r r e le v a n t  v a r ia b le s .
Jinother form o f v a l id i ty  th a t  i s  in  common u s e , and co u ld  p ro v id e  
f u r th e r  evidence f o r  c o n s tru c t v a l id i ty ,  i s  p re d ic t iv e  v a l i d i t y .
The t e s t e r  u ses  th e  in strum en t to  p re d ic t  th e  r e la t io n s h ip  between 
th e  t r a i t  th a t  i t  i s  a lle g e d  to  measure w ith  some o th e r  v a r ia b le .
Thus a  s tu d y  i s  designed  on th e  b a s is  o f  c e r ta in  th e o r e t ic a l  p rem ises , 
to g e th e r  w ith  an assum ption concern ing  th e  c o n s tru c t v a l id i t y  .o f  th e  
in s tru m en t th a t  i s  b e in g  used  to  measure one o f  th e  v a r ia b le s .  Pos­
i t i v e  f in d in g s  would th en  o f f e r  a  measure o f  support to  th e  co n s t­
ru c t  v a l id i t y  o f th e  in strum ent and to  th e  theo ry  behind  th e  s tu d y .
In  W ylie 's  o p in io n , t h i s  type  o f v a l id i ty  coupled w ith  on ly  
face  v a l id i t y  would never s u f f ic e  to  e s ta b l is h  th e  c o n s tru c t v a l id i t y  
o f a  newly designed  in s tru m en t. U n fo rtu n a te ly  in  most s e lf -c o n c e p t 
in v e s t ig a tio n s  th e  only evidence p rov ided  fo r  c o n s tru c t v a l i d i t y  o f 
th e  in s tru m en t i s  t h a t  o f  p o s i t iv e  f in d in g s  p re d ic te d  by s e l f  th e o ry . 
A f u r th e r  p o in t should  be added h e re . I f  th e  th eo ry  i s  wrong in  
one p a r t i c u la r  a sp e c t, th en  th e  p re d ic a t iv e  v a l id i ty  o f th e  in s t r u ­
ment cou ld  be underm ined, a lthough  i t  cou ld  in  a c tu a l f a c t  be a  
v a l id  m easure.
This ty p e  o f v a l id i ty  was a lso  examined by Lowe ( 1961) (20) who 
co n sid e rs  th a t  a  c o n s tru c t i s  only m eaningful when su c c e ss fu l v a l id ­
a t io n  s tu d ie s  have found s ig n i f ic a n t  r e la t io n s h ip s  w ith  e s ta b l is h e d  
v a r ia b le s .  He l i s t s  many a ttem p ts a t  v a l id a t in g  s e lf -c o n c e p t meas­
u re s  by e s ta b l is h in g  p re d ic a t iv e  r e la t io n s h ip s .  For example, pos­
i t i v e  r e s u l t s  abound in  r e la t in g  s e lf -c o n c e p t to  ad ju stm en t; th ey  
have been g e n e ra lly  su c c e ss fu l w ith  o b je c t iv e  p e rs o n a li ty  t e s t s ;  
ambiguous r e s u l t s  have been o b ta in ed  w ith  p ro je c te d  p e r s o n a l i ty  
■testa,- w hile  o th e r a ttem p ts  have in c luded  examining th e  r e la t io n s h ip  
w ith  word a s s o c ia tio n  t e s t s ,  s o c ia l  behaviour and p sy ch o th erap y .
( 20)0  Lowe, C.M. ( 1961) "The s e l f  concept: f a c t  o r  a r t i f a c t . "
P sy ch o lo g ica l B u lle t in  98 , 325-336.
p . 107.
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In  ach iev in g  c o n s tru c t v a l id i ty ,  i t s  p ro o f i s  o f te n  p a r t  o f 
th e  a c tu a l  study  and f re q u e n tly  produces only  a  f u r th e r  s te p  along  
th e  continuum o f instrum ent v a l id a t io n .  A com binatiom o f th e  above 
v a l id a t io n  p rocedures i s  necessary  to  support claim s o f  c o n s tru c t 
v a l id i t y .  As Gronbach (1970, P . 142) (2 l)  warns c o n s tru c t v a l id i ty  
i s  e s ta b lis h e d  only th rough a long  co n tin u a l in te rp la y  between obser­
v a tio n , reaso n in g  and im ag ina tion , and th e  p ro ce ss  is  r e a l ly  th e  
same as th a t  by which s c i e n t i f i c  th e o r ie s  a re  developed.
RELIABILITY OF SELF-CONCEPT MEASURES. 
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
A p e r fe c t ly  r e l i a b l e  measurement i s  
one th a t  i s  com pletely acc u ra te  o r f r e e  from e r r o r .  Thus, p ro v id in g  
th a t  th e  same in strum en t i s  ap p lie d  to  th e  same in d iv id u a l, in  th e  
same way, and th e  t r a i t  be ing  measured has i t s e l f  n o t changed, th en  
th e  same va,lue should  be o b ta in e d . In  p ra c t ic e  th i s  i s  r a r e ly  ach­
iev ed . Th-ere a re  many problems th a t  a r i s e  in  connection  w ith  r e l ­
i a b i l i t y  and w ith  th e  s e v e ra l  m eanings o f th e  term  i t s e l f .
R e l ia b i l i ty  has s e v e ra l o p e ra tio n a l concep tions depending on how 
i t  i s  e s tim a ted  from th e  raw d a ta . G u ilfo rd  and F ru c h te r  ( l9 7 3 , P* 
397). ( 22) d e fin e  th e  r e l i a b i l i t y  o f any s e t  o f measurements as th e  
p ro p o r tio n  o f t h e i r  v a ria n ce  th a t  i s  t ru e  v a ria n c e ; in  o th e r  words, 
th e  r a t i o  o f t ru e  v a ria n ce  to  observed  v a r ia n c e . The r e l i a b i l i t y  
o f  an in strum en t shou ld  always be co n sid ered  as app ly ing  to  a  c e r t ­
a in  p o p u la tio n , under c e r ta in  c o n d itio n s . This p o in t was a lso  r a is e d  
Iqy Shreve (l973) (2 3 ) , who in  e v a lu a tin g  fo u r  w e ll known s e lf -c o n c e p t 
t e s t s ,  co n sid ered  th a t  most o f th e  t e s t  w r i te r s  o f fe re d  l e s s  th an  
s a t i s f a c to iy  in fo rm atio n  r e ^ r d i n g  samples and procedures u sed  in  
e s tim a tin g  th e  r e l i a b i l i t y .  This c r i t ic is m  is  a lso  p e r t in e n t  to  
s e lf -c o n c e p t re se a rc h  in  g e n e ra l, where a l l  too o f te n  th e  only d a ta  
p re sen te d  i s  th e  a c tu a l  r e l i a b i l i t y  c o e f f ic ie n t .
(2 1 ) . Cronbach, L .J .  (l970 ) E s s e n t ia ls  o f P sy ch o lo g ica l Tegtiiig _  
H arper and Row: New Y ork. . ^
(2 2 ) . G u ilfo rd , J .P .  and F ru c h te r , B. (l973) Fundament a l  S t a t i s t i —
in  Psychology and E d u ca tio n . McGraw -  H i l l ;  Eogakusha. ^
c r i t i c a l  a n a ly s is  and e v a lu a tio n  o f
evidence reg a rd in g  th e  r e l i a b i l i t y  and v a l id i t y  o f  fo u r s e le c te d  
measures o f s e l f —concept" U npublished Ph.D . T h e s is . U n iv er. o f  
Southern C a l ifo rn ia .
p .108.
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Simply d esc rib ed , th e  r e l i a b i l i t y  c o e f f ic ie n t  f o r  a  t e s t  i s  a  
k in d  o f  s e l f  c o r r e la t io n .  There a re  many p rocedures f o r  e v a lu a tin g  
r e l i a b i l i t y ,  bu t th e  th re e  main c a te g o rie s  a re
1 . in te r n a l  cosis ten q y
2 . a l t e r n a t e  forms
3 . t e s t  -  r e t e s t .
Gronbach (1947) (24) la b e ls  th e  second category  as th e  c o e f f ic ie n t  
o f  equ iv a len ce , and th e  t h i r d  one as th e  c o e f f ic ie n t  o f  s t a b i l i t y .  
Shreve, in  co n sid e rin g  th e  s e lf -c o n c e p t s c a le s  m entioned above, 
p o in ts  ou t th a t  a lthough  most t e s t  w r ite r s  adequate ly  d e sc r ib e  th e  
s t a b i l i t y  o f  r e s u l t s ,  they  f a i l  to  o f f e r  in te r n a l  co n sis ten cy  es­
tim a te s  o f  r e l i a b i l i t y .  This would be expected , i f  th e  measure 
was a s se s s in g  g en e ra l homogeneous t r a i t s .
Some g en e ra l th e o r e t ic a l  c o n s id e ra tio n s  concern ing  th e  th re e  
main methods o f  m easuring r e l i a b i l i t y  and i t s  re lev an ce  to  s e l f  
theo ry  w i l l  be d isc u sse d . I t s  dependence upon th e  work o f  G u ilfo rd  
and F ru c h te r  i s  acknowledged. M ethodo log ica lly , th e  sou rces o f 
t ru e  and e r ro r  v a ria n ce s  a re  im portan t and as th e se  may vary  from 
method to  method i t  i s  p ruden t to  a ss e s s  th e  th re e  d i f f e r e n t  
m ethods.
In  th e  t e s t  -  r e t e s t  form th e  determ inan ts  th a t  c o n tr ib u te  to  
e r r o r  v a ria n ce  in c lu d e  tem porary c o n d itio n s . Thus th e  s u b je c t 's  
s t a t e  o f  h e a lth ,  o r  em otional c o n d itio n  cou ld  v a ry . The adm inis­
t r a t i o n  p rocedure from t e s t  to  r e t e s t  must be s ta n d a rd is e d . Hovf- 
ev er, p robab ly  th e  most im portan t change occurs  in  th e  su b je c ts  
them selv es . S k i l l s  and knowledge acq u ired  d u ring  th e  f i r s t  admin­
i s t r a t i o n ,  and in  th e  in te rv a l  between a d m in is trâ t  io n s , w i l l  have 
t h e i r  e f f e c t  upon th e  second perform ance. The lo n g er th e  tim e 
in te r v a l  between t e s t  and r e t e s t  th e  g re a te r  th e  e r ro r  c o n tr ib u t­
io n s .
(241 C ro n b a c h ,L .J .( 1 9 4 7 ) " T e s t ' r e l i a b i l i t y ' :  I t s  m eaning  and 
d e te r m in a t io n .  P sy c h o m e trik a  12 , 1 -6 .
P.109o
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In  th e  a lte rn a te -fo rm s  method, th e  e r ro r  v a ria n ce  i s  c h ie f ly  
due to  th e  change in  co n ten t o f  th e  te s t*  The tim e in te r v a l  
between a d m in is te r in g  th e  two foims could  a lso  add to  th e  e r ro r  
variance#  The sou rces o f  e r ro r  th a t  would a f f e c t  a l l  methods o f 
r e l i a b i l i t y  e s tim a te s  a re  f lu c tu a tio n s  o f  a t te n t io n ,  and m o tiv a tio n  
from item  to  item .
An im portan t c o n s id e ra tio n  fo r  s e lf -c o n c e p t measurement appears 
to  be w hether th e  in s tru m en t i s  homogeneous o r  h e te ro g en eo u s. I f  
th e  in s tru m en t p u rp o r ts  to  measure th e  same t r a i t s  e q u a lly  w ell in  
a l l .  i t s  p a r t s ,  then  t h i s  i s  a  m a tte r  o f  in te r n a l  c o n s is te n c y . The 
degree o f  r e l i a b i l i t y  should  then  be a sse ssed  u s in g  an index  o f 
in te r n a l  cons i s  t  enqy_ eg s p l i t  h a lv e s . However, i f  th e  t e s t  is  
he terogeneous, th e  r e l i a b i l i t y  index needed i s  th a t  o f  th e  r e t e s t  
v a r ie ty .  In  s e lf -c o n c e p t s tu d ie s  more c o n s id e ra tio n  should  be 
given to  th e  type  o f  r e l i a b i l i t y  in d ic e  used  when th e  in s tru m en t 
i s  p u rp o r tin g  to  measure a  g en era l o r a  f a c to r  s p e c i f ic  a re a  o f 
th e  s e lf -c o n c e p t.  In  conclusion  to  th i s  s e c tio n  a r e i t e r a t i o n  
i s  made f o r  more e x p l i c i t  d e ta i l s  concern ing  th e  sample to g e th e r  
w ith th e  procedure u sed  in  determ in ing  th e  type  o f  r e l i a b i l i t y  
in d ice  f o r  a  p a r t i c u la r  s e lf -c o n c e p t m easure.
SlBîlvlARY.
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The c o n s tru c tio n  o f  a re sea rch  stuc3y i s  obviously  very  
complex. S e lf-co n cep t s tu d ie s  and m easuring dev ices  vary  consid­
e rab ly  in  t h e i r  e f fe c t iv e n e s s .  I t  cou ld  be argued th a t  i f  a  s e l f -  
concept mea.sure can on ly  g ive an approxim ation o f  how an in d iv id u a l 
co n stru es  h im se lf i t  i s  s t i l l  a  w orthw hile o b je c t iv e .  D esp ite  
t h e i r  acknowledged l im i ta t io n s  many m easures u sed  in  s e lf -c o n c e p t 
s tu d ie s  have p rov ided  v a lu ab le  in s ig h ts  in to  how people  and c h ild ­
ren  make sense o f  and o rg an ise  t h e i r  own behav iour in  v a ry in g  
environm ents.
This does no t mean th a t  se lf-c o n o ep t m easures should  be accep ted
p . 110.
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as  th ey  a r e .  T heir l im i ta t io n s  should  he reco g n ised . T h is  rec ­
o g n itio n  w il l  le a d  to  a  d e s ire  to  improve th e  tech n iq u es  and thus 
v a l id  d a ta  w il l  slow ly accum ulate in  s e l f  th e o ry .
The summary o f Crowne and Stephen ( 1961) ( 25) concern ing  th e  
s tu d ie s  which they  have review ed, u n fo r tu n a te ly  s t i l l  seems p e r t ­
in e n t to d ay . They s t a t e  th a t - th e  f a i lu r e  o f  s e l f  accep tance  re s ­
earch  can he tra c e d  in  p a r t ,  to  th e  n e g lec t o f  s e v e rs !  c ru c ia l  
psychom etric  and m ethodological p r in c ip le s .  These in c lu d e  unsupported  
assum ptions o f equ ivalence  o f  assessm ent p ro ced u res , th e  absence 
o f  any c le a r  c o n s tru c t t e s t s  in  accordance w ith  p r in c ip le s  o f  
r e p re s e n ta t iv e  sam pling and th e  la c k  o f  c o n s id e ra tio n  g iven  to  th e  
s o c ia l  d e s i r a b i l i ty  o f  s e l f  re p o r t  t e s t s .
A lthough th e  p r iv a te  n a tu re  o f  th e  s e l f  makes i t  a  d i f f i c u l t  
c o n s tru c t to  measure, manj’' a ttem p ts  have been made. O ften  th e se  
s tu d ie s  a re  l im ite d  in  th e  comparison o f  t h e i r  f in d in g s  due to  
inadequate  d e f in i t io n s  o f  th e  s e lf -c o n c e p t,  in  g e n e ra l, poor re s ­
earch  designs devalue th e  r e s u l t s  o f  some s tu d ie s ,  and th e  e f f e c t  
o f  experim eter and environm ental v a r ia b le s  a re  o f te n  n o t s u f f ic ­
ie n t ly  c o n tro l le d . To e s ta b l i s h  any s e lf -c o n c e p t s c a le , d e ta i le d  
re p o r tin g  o f  v a l id i ty  and r e l i a b i l i t y  d a ta  i s  e s s e n t i a l .
( 25)0 Crowne, D.P. and S tephens, M.W. ( 1961) "S e lf-a c c e p ta n c e  
and s e lf - e v a lu a t iv e  beh av io r: a  c r i t iq u e  o f  m ethodology."
P sy ch o lo g ica l B u lle t in  58, 104-121.
p .m .
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CHAPTER EIG H T. SELF-CONCEPT AS SES S Î M T  TECHNIQUES.
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HISTORICAL INTRODUCTION.
* * * * * * * * * * * * * * * * * * * * * * * * *
The concept o f s e l f  emerged a t  th e  tu rn  o f 
th e  cen tu ry , hu t t h i s  e a r ly  th e o r is in g  was fo llow ed  hy a  d e c lin e  
in  th e  i n t e r e s t  o f  th e  s e l f .  The s t r e s s  on observab le  and measure 
ab le  behav iour advocated T%r J .B . Watson encouraged th i s  d e c l in e .  
However, as  Diggory ( 1966) ( l )  ex p la in s  in  h is  com prehensive review  
o f  s e l f  th e o r ie s ,  very  l i t t l e  o f th e  l i t e r a t u r e  on th e  s e l f  d u rin g  
th o se  e a r ly  y ears  d e sc rib e d  experim ents o r  co n ta in ed  re fe re n c e s  to  
experim ental psychology. Thus th o se  p sy ch o lo g is ts  who d id  advocate 
th e  im portance o f th e  s e l f  weakened t h e i r  p o s i t io n  by t h e i r  f a i l u r e  
to  p ro v id e  rig o ro u s  ex p erim en ta tio n . The f a u l t  th en  f o r  t h i s  neg­
l e c t  o f s e l f  th eo iy  cou ld  n o t be blamed e n t i r e ly  on th e  beha,vtour­
i s t i c  p sy c h o lo g is ts .
With th e  reawakening o f i n t e r e s t  in  th e  s e l f ,  p a r t i c u la r ly  in  
th e  1940*s ,  a ttem p ts were made to  measure th e  c o n s tru c t .  Raimy 
( 1948) ( 2) was th e  f i r s t  to  a ttem p t to  measure th e  s e lf -c o n c e p t 
which he d id  in  co u n se lin g  in te rv ie w s . T his woik was c lo s e ly  
fo llow ed  by C arl Rogers whose th eo ry  o f p e r s o n a li ty  i s  based  upon 
th e  concept o f  th e  s e l f  as th e  main exp lana to ry  c o n s tr u c t .  Rogers 
focused  bo th  th e o r e t ic a l  and em p irica l a t t e n t io n  on th e  n a tu re  
o f  th e  s e l f .  Among th e  tech n iq u es  u sed  by Rogers were th e  reco rd ­
in g  o f  in te rv ie w s , th e  Q s o r t  and T.A.T. te ch n iq u es .
S heerer (l949) (3) made one o f th e  f i r s t  a ttem p ts  a t  a t t i t u d e  
measurement in  r e la t io n  to  th e  s e lf -c o n c e p t .  U sing s ta tem en ts
( 1) .  D iggory, J .C . ( 1966) S e lf  E v a lu a tio n : Concepts and S tu d ie s .
John Wilqy and Son, New York.
( 2) .  Raimy, V.G. ( Ï 948) " S e lf - re fe re n c e  in  co u n se lin g  in te rv ie w s"
J .  C o n su lt. P sycho l. 12 , 153-163.
XsJT" S h ee re r, E . T . "  (l949 ) "An a n a ly s is  o f  th e  r e la t io n s h ip s  
between accep tance o f and re s p e c t fo r  s e l f  and accep tance  o f  and 
re s p e c t f o r  o th e r s ."  J .  C o n su lt, and C lin ic a l  Psych o l .  13,
176-180o
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th a t  were e i th e r  r e le v a n t  fo r  a t t i t u d e  to  s e l f  o r to  o th e r  peop le  
S heerer formed a  101 item  r a t in g  s c a le .  He found a  d e f in i te  and 
s u b s ta n t ia l  c o r r e la t io n  between a t t i tu d e s  o f  accep tance and re sp ­
e c t  f o r  th e  s e l f  and a t t i tu d e s  o f  accep tance  and re sp e c t f o r  o th e r s .
T his work was u sed  as th e  b a s is  o f  th e  s c a le s  d ev ised  by P h i l l ­
ip s  ( 1951) ( 4) and by B erger ( 1952) (5)*  The l a t t e r  a ttem p ted  to  
t e s t  th e  r e la t io n s h ip  found by S h eere r u s in g  la r g e r  numbers and 
more v a r ie d  sam ples. B erger developed a  group in strum en t f o r  meas­
u r in g  s e l f  acceptance and acceptance o f o th e rs  based , in  p a r t ,  
upon th e  101 t r a i t s  and f in a l ly  produced a  64 item  s c a le  th a t  purp­
o r te d  to  measure s e l f  and o th e r  accep tan ce .
A more com plicated  r a t in g  s c a le , and th e  f i r s t  p u b lish e d  one, 
was th a t  developed by B i l l s  ( 1958) ( 6) .  T his was an a ttem p t to  
measure th e  phenom enological s e l f  which had th en  re c e iv e d  wide 
th e o r e t ic a l  fo im u la tio n s  from Lecky, Snygg and Combs, and R ogers. 
The s c a le  com prised 49 t r a i t s  m easured on a  1 — 5 s c a le  and each 
item  was u sed  w ith th r e e  d i f f e r e n t  in s t r u c t io n s .  The s u b je c t 
grades th e  s c a le  on each i ta n  as to  how w ell i t  d e sc rib e s  h im se lf , 
how a c c e p ta n t he i s  o f  h is  f i r s t  o r s e l f  r a t in g  and f i n a l l y  how 
he would l ik e  to  be s im i la r  to  i t .  Thus a  s e l f —id e a l d isc rep an cy  
sco re  cou ld  be e v a lu a te d  from th e  r a t in g s .
Brownfain (l952) (? ) co n sidered  th a t  every e v a lu a tiv e  s ta tem en t 
a  person  makes about h im se lf  may be t h o u ^ t  o f  as a  sample o f  h is  
s e lf -c o n c e p t ,  from which may be in fe r r e d  c e r ta in  p ro p e r t ie s  o f  
th a t  s e lf -c o n c e p t .  H is study o f th e  s t a b i l i t y  o f  th e  s e lf -c o n c e p t 
p ro v ides an o th er e a r ly  a d a p ta tio n  o f  th e  r a t in g  s c a le .  He m easured
( 4)0  P h i l l i p s ,  E .L .. ( 1951) "A ttitu d e s  tow ard s e l f  and o th e rs :  
a  b r i e f  q u estio n n a irc  r e p o r t ."  J .  C o n su lt. P sy ch o l. 15> 79—81"
( 5) .  B erger, E.M. (1952) "The r e l a t io n  Between exp ressed  accep­
tan ce  o f  s e l f  and exp ressed  accep tance o f o th e r s ."  J . Abnormal  
and Soc. P sy ch o l. 4 7 , 778- 782 .
{ 6) . B i l l s ,  R.E. ( 1958) Manual fo r  th e  Index o f A djustm ent and 
V alues. .Auburn: Alabama P o ly te c h n ic .
l7 7 7 ’"B row nfain, J . J .  (l952) " S ta b i l i ty  o f  th e  s e l f  concept as 
a  dim ension o f  p e rs o n a li ty "  J . Abnor mal and Soc. P sy ch o l.
47 , 597- 606 .
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th e  s t a b i l i t y  o f  th e  s e lf -c o n c e p t in  term s o f  th e  d iscrepancy  
between two d e f in i t io n s  o f th e  s e l f :  th e  s e l f  as i t  i s  " p o s i t iv e ly "
conceived and th e  s e l f  as i t  i s  "n eg a tiv e ly "  conceived . The oper­
a t io n a l  measure o f  s t a b i l i t y  was th e  d if fe re n c e  between th e se  p o s i t ­
ive  and n e g a tiv e  s e l f  r a t in g  on each item , summed over a l l  th e  item s 
o f  the  inven to ry  w ithou t reg a rd  to  s ig n .
A d i f f e r e n t  approach to  s e l f  measurement th an  th a t  d e sc rib e d  by 
th e  r a t in g  p rocedures was dev ised  by G ou^ ( 196O) (8) . He u sed  an 
a d je c tiv e  check l i s t ,  and th e  s e l f  acceptance o f th e  s u b je c t was 
in fe r r e d  from th e  r a t i o  o f  " favou rab le"  s e l f  d e s c r ip t iv e  s ta tem en ts  
to  th e  t o t a l  number o f  s e l f  d e s c r ip t iv e  s ta tem en ts  made by th e  
s u b je c t .  A f u r th e r  u se  o f th e  a d je c tiv e  check l i s t  was made by 
La Forge and Suczek (1955) (9 ) ,  in  which s e lf -c o n c e p t was m easured 
by th e  d iscrepancy  between s e l f  and id e a l r a t in g s .
An e a r ly  bu t d i f f e r e n t  th e o r e t ic a l  approach to  s e l f  measurement 
was th e  Q s o r t  te ch n iq u e , which was developed by Stephenson (1953) 
( 10) .  He co n sidered  th a t  o n e 's  in n e r experiences can be t r a n s la t e d  
by th i s  method in to  beh av io u r. This p a r t i c u la r  method has been 
used  w idely s in ce  th e n , and w il l  be d iscu ssed  again  l a t e r  in  th e  
c h a p te r . A ccording to  B u tle r  and Haigh (1954, P*57) ( n )  a l t h o u ^  
th e  Q tech n iq u e  was developed by Stephenson, to  th e  b e s t  o f  t h e i r  
knowledge th e  f i r s t  s tu d ie s  u s in g  Q s o r t  to  a sse ss  co u n se lin g  
were th o se  by H a rtle y  ( 195l) an unpub lished  Ph.D . d i s s e r t a t io n
and by J e f f r e y  (l949) in  an unpub lished  a n a ly s is  o f  d a ta  c o l le c te d  
by H aigh.
From t h i s  p e r io d  on th e re  was a  growth in  th e  k in d  o f tech n iq u e  
u sed  to  a s s e s s  s e lf -c o n c e p t .  This b r i e f  h i s t o r i c a l  in tro d u c tio n  
g ives an in d ic a tio n  o f th e  e a r ly  a ttem p ts  to  q u an tify  th e  s e l f -
(8)0  Gough, H.G. ( i 960) "The A d jec tiv e  Check L i s t  as a  p e r s o n a l i ty  
assessm ent re sea rc h  techn ique" Psycholo g ic a l  Repor t s  6 , 107—122.
( 9)0  La F orge, R. and Suczek, rTf^ (Î955) " % e 'in te r p e r s o n a l  
dim ension o f  p e rs o n a li ty :  111 An in te rp e rs o n a l check l i s t . "
J .  o f  P e r s o n a l i iy .  2 4 , 94-112. _
XÏÔ) . "S tephenson , W. (1953) The Study o f  B ehavior: Q Techniqp.e_
and i t s  M ethodology. Chicago U n iv e rs ity  P r e s s .
XTl77” B iilir7 "J* :H ™ n d  Haigh, G.V. (1954) "Changes in  th e  r e l a t i o n  
between s e l f  concepts and id e a l concepts consequent upon c l i e n t  
c en tred  counseling" In : Rogers, C.R. and Dymond, R .F. (E d s.)
Psychotherapy and P e rso n a l i iy  Change C hapter 4 , Chicago: U n iv e rs ity
o f  Chicag5"Press7 ' "
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concep t. I t  a lso  su g gests  th e  k in d  o f  c r i t ic is m  th a t  was l a t e r  
to  he aimed a t  s e lf -c o n c e p t measurement; in  p a r t i c u la r ,  th e  method 
o f s e le c t in g  item s from p a t ie n ts  undergoing th e rap y  and th en  u s in g  
th e se  as t e s t  item s f o r  u n re la te d  groups o f normal s u b je c ts .
SELF-CONCEPT ASSESSMENT USING SELF REPORTS. 
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I t  would be im possib le  to  
co n sid e r a l l  th e  v a rio u s  forms o f  s e lf -c o n c e p t in s tru m en ts  s in ce  
th e re  has been a marked tendenqy f o r  re s e a rc h e rs  to  d ev ise  in s t r u ­
ments o f  t h e i r  own. Hence a  very  sim ple c l a s s i f i c a t io n  o f  te ch n iq u es  
w il l  be u sed  in  t h i s  c h a p te r , th a t  o f two b road  c a te g o r ie s .  The 
f i r s t  ca teg o iy  w il l  in c lu d e  th e  use  o f s e l f  re p o r ts  in  a s s e s s in g  
s e lf -c o n c e p t and th i s  w il l  be d iscu ssed  in  t h i s  and th e  n e x t sub­
se c tio n  o f th e  c h a p te r . The second category  w il l  b r ie f ly  examine 
o th e r  te ch n iq u es .
The c o n s id e ra tio n  o f s e l f  re p o r ts  w il l  be more d e ta i le d  th an  
th e  second catego iy  because th e  em p irica l s e c t io n  o f th e  p re s e n t  
study w il l  u se  a  s e l f  re p o r t  techn ique  fo r  a s se s s in g  s e l f - c o n c e p ts .  
This d e ta i le d  d iscu ss io n  o f s e l f  re p o r ts  w il l  p rov ide  a  b a s is  f o r
th e  d a ta  c o l le c t io n  used  in  t h i s  s tu d y .
The r a t io n a le  fo r  s e l f  re p o r ts  i s  based on th e  assum ption th a t  
th e  s e l f  can be in fe r r e d  from th e  in d iv id u a l 's  ovjn re sp o n se s , which 
can be g iven  in  a  v a r ie iy  o f forms© Some vn?iters, eg R ogers, have 
taken  th e  p o s i t io n  th a t  s e l f  re p o r ts  a re  v a lu ab le  sources o f  inform  
m ation about th e  in d iv id u a l .  The phenom enological w orld o f  th e  
in d iv id u a l, th e  world as i t  i s  p e rce iv ed  by h im se lf , c o n ta in s  th e
d a ta  n ecessa ry  to  u n d ers tan d  and p re d ic t  b eh av io u r. A llp o r t  (l9 5 3 )
( 12) has w r it te n  th a t  th e  in d iv id u a l has th e  r ig h t  to  be b e lie v e d  
when he re p o r ts  h is  fe e l in g s  about h im se lf . He co n sid ers  th a t  i f  
we want to  know how people  f e e l ,  what they  experience  and what they  
remember, then  why n o t ask them? I t  would be n a iv e , however, to
( 12) .  A llp o r t ,  G.W. ( 1953) "The Trend in  M o tiv a t io n a l  T heo ry » "  
American J .  o f  O rth o p sy ch ia t. 23, 107-119*
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expect an in d iv id u a l 's  responses to  be always v a l id ,  and th i s  
p o in t w il l  be d iscu ssed  l a t e r  in  th e  section© The b a s ic  forms o f 
s e l f  re p o r t  tech n iq u es  a re  in d ic a te d  below and a  more d e ta i le d  
c r i t ic is m  o f them i s  re se rv e d  to  th e  nex t su b se c tio n .
The r a t in g  s c a le  i s  a  very common s e l f  re p o r t  te c h n iq u e . In  
th i s  form th e  s u b je c t ranks h im se lf on a s e r ie s  o f  s ta tem en ts  con­
cern in g  h is  s e l f  f e e l in g s .  T h e ir main v u ln e ra b i l i ty  i s  in  term s o f 
e r ro r  o f c e n tr a l  tendenqy, response s e t  and acq u iescen ce . A somev/hat 
s im ila r  t e s t  i s  th e  A d jec tiv e  Check L is t  which c o n s is ts  o f  a  l i s t  o f 
t r a i t  d e s c r ip t iv e  a d je c t iv e s ,  which th e  su b je c t has to  check a long  
a  continuum o f responses as c h a r a c te r i s t i c  o f  h im se lf . I t  i s  p o s s ib le  
th a t  c h ild re n  may r e l a t e  more e f f e c t iv e ly  to  complete th o ugh ts  r a th e r  
than  is o la te d ,  vjords and evidence fo r  th i s  i s .  suggested  by Soares and 
Soares (1973) (13).
The open ended q u e s tio n n a ire  i s  an o th er s e l f  re p o r t  tech n iq u e  
in  which th e  s u b je c t i s  asked , o r in  which he w r ite s ,  about h im s e lf . 
This i s  o f te n  d i f f i c u l t  to  sco re  and to  an a ly se  w ithout in tro d u c in g  
experim enter* b ia s .  I t  has been used  e x te n s iv e ly , and one o f i t s  
main advocates has been J e r s i l d .  This method, when coupled  w ith  
f a c to r  a n a ly s is ,  can o f te n  be used  to  e s ta b l is h  fa .c to rs  th a t  cou ld  
be used  to  d ev ise  f u r th e r  s c a le s .  The le s s  a b le , e s p e c ia l ly  among 
c h ild re n , would f in d  t h i s  p rocedure d i f f i c u l t  s in ce  they  would n o t 
a r t i c u la te  t h e i r  responses S u f f ic ie n t ly  w e ll.
iUiother s e l f  re p o r t  techn ique  i s  th e  Q s o r t ,  which wa,s m entioned 
in  th e  p rev io u s  su b se c tio n . T his has been s a id  to  be n o t so much 
an instrum ent as a  m ethod. A la rg e  number o f s e l f  r e f e r e n t  s t a t e ­
ments a re  s o r te d  Iqy th e  su b je c t in to  a s e r ie s  o f p i le s  a long  a  con­
tinuum o f a p p ro p ria te n e ss  o f s e l f  d e s c r ip t io n . These u s u a lly  range 
from "most l i k e  me" to  "]e% st l ik e  me'-'. The in strum ent fo rc e s  th e  
su b jec t to  produce a  qu asi—normal d is t r ib u t io n  o f th e  ite m s . Each 
item  in  th e  s e l f  s o r t  may be a ss ig n ed  a  v a lu e . Few o f th e se  Q s o r ts
(13). S oares , L.M. and S oares , A.T. (1973) T ests  o f ^ s e l f  concept 
as measures o f  p e r s o n a li ty  change. Address p re sen Ie T "a t lE e  
A m erïcân"Ë dûcl"âeseârch^A ssôciation M eeting: New O rleans: L o u is ia n a .
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have been used  more th an  once. A n astasi ( l9 ? 6 , P .6 0 l)  ( 14) 
co n sid ers  th a t  th e  Q s o r t  y ie ld s  ip s a t iv e  r a th e r  than:.norm ative d a ta  
s in ce  th e  in d iv id u a l t e l l s  us which he co n sid e rs  a re  h is  s tro n g  
and weak t r a i t s ,  bu t n o t how s tro n g  he b e lie v e s  h im se lf  to  be in  
comparison w ith  an o th er person  o r some o u ts id e  norm. P e rv in  (l9 7 0 j 
P . 290) ( 15) s ta t e s  th a t  th e  Q s o r t  does no t re p re se n t a  com pletely  
phenom enological re p o r t  s in ce  th e  su b je c ts  must use  s ta tem en ts  prov­
ided  by th e  experim eter in s te a d  o f h is  ovm, and must s o r t  th e  s t a t e ­
ments in to  p re s c r ib e d  p i l e s  r a th e r  than  acco rd ing  to  a  d i s t r ib u t io n  
th a t  would make sense to  him .
P i c to r i a l  forms o f  s e lf -c o n c e p t assessm ent a re  now in c re a s in g  in  
number. Although cha.rges o f am biguity and la c k  o f  s ta n d a rd is a t io n  
in  a d m in is tra tio n  and sco rin g  have been le v e l le d  a g a in s t t h i s  tech ­
n iq u e , re se a rc h  w orkers such as Long e ta l  ( 1967 , 1 9 6 8 )( l6 ) , E i l l e r  
e t a l  ( 1969) ( 17) and B olea e t a l  ( l9 7 l)  ( 18) have used  t h i s  form o f 
assessm ent and have claim ed success w ith  i t .  They agree  th a t  dsuta 
i s  s t i l l  be ing  g a th e red , b u t suggest th a t  i t  shows i n i t i a l  prom ise 
o f being  a sim ple b u t u se fu l method.
The method used  by B olea c o n s is te d  o f a s e t  o f 50 carto o n —lik e  
p ic tu re  cards developed to  r e f l e c t  J e r s i l d 's  ( I 952) ( l9 )  c a te g o rie s , 
o f  th e  s e lf - c o n c e p t .  The su b jec t s o r ts  th e  cards in to  th re e  p i l e s
( 14) .  A n a sta s i, A. (1976) P sy cho log ica l T e s tin g . C o l l ie r  Mac­
m illa n  P u b ., London, 4 tb  E d itio n .
( 15) .  P e r '/ in , L. A. ( 1970) __Persona l i t y .  T heoiy, As s essm ent and
Researc h . John  Wiley and Son.
XTbJT Long, B .H ., Henderson, E.H. and Z i l l e r ,  R . C .  ( 1967) 
"Developmental changes in  th e  s e l f  concept d u rin g  m iddle ch ildhood"
M erri l  1-Paim er Q u a rte r ly . 13, 201-215*
X16J7 Long, Ë .S . , ’’2 I î l e r ,  R . C .  and Henderson, E.H. ( 1968) 
"Developmental changes in  th e  s e l f  concept du ring  ado les cence"
School Review 7 6 , 210-230.
Xl7}7' Z ille rX  R .C ., Hagey, J . ,  Sm ith, M.D. and Long, B.H. ( 1969) 
"S e lf  e s te e n : a  s e l f  s o c ia l  c o n s tru c t"  J .  C o n su lt, and C l in ic a l  
Psychology. 33, 84-95* , .
X18)o ^ l e a ,  A .S ., P e lk e r , D.W. and B arnes, M.D. ( l9 7 l)  "A p i c t ­
o r i a l  s e l f  concept s c a le  fo r  c h ild re n  in  K -  4»'* J .  Ed. M easurem ent.
8 , 223- 224 .
( 19)0  J e r s i l d ,  A .T. ( 1952) In  Search o f  S e l f .  Bureau o f  P u b lic ­
a t io n s , Teachers C o lleg e , Columbia U n iv e rs ity , New York.
p . 117.
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acco rd in g  to  whether th e  f ig u re  d esig n a ted  hy a s t a r  on h is  
s h i r t  i s  " l ik e  him", "sometimes l ik e  him" o r  "not l ik e  him a t  a l l " .
The p i c t o r i a l  methods o f Long and Z i l l e r  re q u ire s  th e  s u b je c t  to  
s e le c t  and arrange symbols to  re p re se n t h im se lf in  r e l a t io n  to  
s a l i e n t  o th e r  p eo p le . This assumes th a t  in d iv id u a ls  can communicate 
v a rio u s  a sp ec ts  o f  t h e i r  s e l f  s o c ia l  schem ata sy m b o lica lly , and 
th a t  c e r ta in  symbolic p a t te rn s  have common meanings eg p h y s ic a l 
d is ta n c e  in  th e  t e s t  re p re se n ts  p sy ch o lo g ica l d is ta n c e  w ith in  
th e  c h i l d 's  mind.
The reasons fo r  a ttem p tin g  p i c to r i a l  forms o f s e l f  -co n cep t 
assessm ent are '.'w ortht'd iile. The use  o f v e rb a l s e l f i r e p o r t s  a re  l im i te d  
by th e  v o cab u la rie s  o f  th e  c h ild re n , which in  tu rn  r e s t r i c t s  th e  
range c f  responses and reduces th e  e x te n t o f  th e  assessm en t. F u r­
therm ore , s in ce  th e  a b i l i t y  to  express t h e i r  t h o u ^ t s  v a r ie s  wid­
e ly  among c h ild re n , and in c re a se s  w ith  age, i t  cou ld  in te r f e r e  
w ith  th e  v a l id  measurement o f  th e  s e lf -c o n c e p t .
The f i n a l  form o f th e  s e l f  re p o r t  to  be re p o r te d  h e re , and th e  
one which w il l  be used  in  P a r t  2 o f t h i s  s tu d y , i s  th e  sem antic  
d i f f e r e n t i a l .  I t  was developed by Osgood e t a l  (l957) (20) and 
u s u a lly  invo lves 7 c a te g o r ie s  along  a  continuum which s e p a ra te s  
a  p a i r  o f  dichotomous t r a i t s .  I t  i s  p o s s ib le  th a t  t h i s  asks th e  
su b je c ts  to  make f in e r  d is t in c t io n s  about h im se lf which he may be 
unab le  to  do.. Another p o s s ib le  d isadvan tage  i s  th e  m iddleground 
o f th e  s c a le  which he can use  i f  he does n o t want to  respond on a  
p a r t i c u la r  item . I t  does, however, p rov ide  bo th  d i r e c t io n  and 
in te n s i ty  o f response on a  continuum between two o p p o s ite  a d je c t­
iv es  .
T his technique i s  producing  an ever in c re a s in g  number o f  s tu d ie s .  
One o f th e  e a r l i e s t  ones was B orislow  ( 1962) ( 2 l ) .  In s te a d  o f 
p re s e n tin g  th e  instrum ent in  a  ta b u la r  form McNamara ( l9 7 l)  (22)
( 20) .  Osgood, G .E ., S u c i, G .J . and Tannenbaum, P .H . (l957)
The Measurement o f Meaning Urbana: U n iv e rs ity  o f  I l l i n o i s  P r e s s .
(2 1 ) . B orislow , ( 1962% "S e lf  e v a lu a tio n  and academic ach­
ievem ent" J .  Gounsel. P sy ch o l. 9 , 246-254*
( 22) .  McNamara,' D. [Î9TÎ7 "The hheel: an a l te r n a t iv e  in s tru m en t 
fo r  c o l le c t in g  sem antic type  d a ta"  B r i t .  J . Educ. P sy c h o l.
41 , 1 , 99-101.
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suggests  th e  "wheel" as an a l t e r n a t iv e  shape. He co n s id e rs  t h i s  
to  he a  novel way o f  p re se n tin g  la rg e  numbers o f item s w ithou t 
response s e t  e f fe c t in g  th e  r e s u l t s .  So f a r  as I  am aware no 
p u b lish e d  s tu d ie s  have u sed  t h i s  method excep t fo r  McNamara, who 
adap ted  i t  from th e  work o f Thomas e t a l  ( 1967) (2 3 ) . I  would 
expect grave problem s w ith th i s  method o f p re s e n ta t io n , e s p e c ia l ly  
w ith  young c h ild re n . However, i t  does s e e m .a n ..in te re s t in g -a l te r s  - 
n a tiv e  f o r  o ld e r  s u b je c ts .  ''
GMERAL CRITICISI.IS OP THE SELF REPORT. 
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
The p o s s ib le  l im i ta t io n s  o f  
s p e c i f ic  in s tru m en ts  u s in g  s e l f  re p o r ts  have a lread y  been m entioned. 
This s e c tio n  w ill  co n ta in  some g en era l and more th e o r e t ic a l  
c r i t ic is m s  o f s e lf -c o n c e p t assessm ent based  upon s e l f  r e p o r ts .  A lth ­
o u ^  many th e o r i s t s  b e lie v e  in  th e  u se  o f  s e l f  re p o r ts ,  th ey  a re  
aware o f th e  f a c t  th a t  responses may be in flu en c ed  by a v a r ie ty  o f 
con tam inating  f a c to r s .  As Jo u ra rd  ( 1964) ( 24) s-s s ta te d  "You can 
know me t r u ly  only i f  I  l e t  you, only  i f  I  want you to  know me©"
The m ajor c r i t i c s  o f th e  s e l f  re p o r t  co n sid e r th a t  w hile  th e  
s e lf -c o n c e p t i s  what an in d iv id u a l b e lie v e s  about h im se lf , th e  s e l f  
re p o r t  i s  only what he i s  w il l in g  and ab le  to  d is c lo se  to  someone 
e l s e .  Combs e ta l  ( 1963) ( 25) have s tre n u o u sly  argued th a t  most o f 
th e  s tu d ie s  p u rp o r tin g  to  ex p lo re  th e  s e lf -c o n c e p t a re  n o t s tu d ie s  
o f s e lf -c o n c e p t a t  a l l ,  b u t r a th e r  s tu d ie s  o f  th e  s e l f  r e p o r t .
The two term s a re  n o t co n sid ered  to  be synonymous, a lthough  what 
a  person  says o f  h im se lf w il l  be a f fe c te d  by h is  s e lf - c o n c e p t.
Thus they  conclude th a t  th e  s e l f  re p o r t  w il l  r a r e ly ,  i f  e v e r , be 
id e n t ic a l  wi^n th e  s e lf -c o n c e p t .
( 23)0 Thomas, R .G ., Sm ith, J.M . and Spence, P .A . (196?) "liJheeling
and d e a lin g  -  a  new approach to  th e  c o l le c t io n  o f  a t t i t u d e  and
m o tiv a tio n a l d a ta  by th e  use o f  a  sem antic d i f f e r e n t i a l  s c a le "
J .  o f  th e  M arket R esearch S o c ie ty . 10, 78- 8 6 .
XÎ4J7 Jô ü râ rd T 'S .M 'I"''"'[Ip4l T'he"T ransparen t S e lf  New York:
Van N ostrand . ,
( 25)0 Combs, A.W., Soper, D.W. and Ccurson, C.C. (19o3) The




In a c cu ra c ie s  in  a  p e rs o n 's  s e l f  re p o r t  a re  due to  a  v a r ie ty  o f 
reasons and th e se  have been s ta t e d  veiy  c le a r ly  by Combs and Snygg 
( 1959, P#440cf) ( 26) .  I t  i s  w orthw hile to  summarise th e se  reasons 
below:
1 . th e  s u b je c t may n o t, in  a c tu a l f a c t ,  be aware o f  h is  phenomenal 
f i e l d  w ith  any degree o f  c l a r i t y
2 . th e  p e rso n  may lack  adequate language to  express h is  s e l f  ideas©
3 . th e  e f f e c t  o f s o c ia l  d e s i r a b i l i ty  may co lo u r h is  responses
4 . th e  su b je c t may n o t be c o -o p e ra tiv e  fo r  any number o f  reasons
5 . th e  degree o f freedom from th r e a t  and p e rso n a l adequacy f e l t  
by th e  p e rso n  cou ld  a l t e r  h is  responses
6 . s in c e  he i s  re p o r t in g  on h is  most p e rso n a l q u a l i t i e s  t h i s  may 
b r in g  about s u b tle  changes
However, in  s p i te  o f th e se  d i f f i c u l t i e s  many re se a rc h e rs  s t i l l  u se  
th e  s e l f  re p o r t  as a  b a s is  fo r  in f e r r in g  th e  se lf-c o n ce p t#  They a re  
aware o f  th e  l im i ta t io n s  and seek to  reduce t h e i r  in f lu e n c e . Some 
l ik e  S a rb in  and Rosenberg (l955) (27) p o in t ou t th a t  th e  u se fu ln e ss  
o f  th e  s e l f  re p o r t  i s  in  o b ta in in g  m eaningful s e l f  a t t r i b u t e s  q u ick ly  
and w ith  th e  minimum o f  e f f o r t .  O thers l ik e  M errens (l975) (28) 
a re  even more com m itted. In  a  study th a t  examined th e  e f fe c t iv e n e s s  
o f  s e l f  r a t in g s  in  comparison to  a  p e r s o n a li ty  in v en to ry , he conc­
luded  th a t  when one co n sid e rs  th a t  th e  r a t in g  s c a le  approach i s  
econom ical, la ck s  d ecep tio n , co n ta in s  no unusual item s, h as face  
v a l id i ty  and invo lves minimal e th ic a l  q u estio n s  th en  th e  amount 
o f  in fo rm atio n  y ie ld  becomes even more rem arkab le .
One f i n a l  p o in t in  t h i s  s e c tio n  i s  th e  d i f f i c u l ty  a s s o c ia te d  w ith  
th o se  sG -f re p o r ts  th a t  use  two p a r t  in d ices i . e . t h e  t e s t e r  o b ta in s
( 26)0 Combs, A.W. and Snygg, D. (l959) In d iv id u a l Beha v io u r .
New York; H arper and Row.
( 27)0 S a rb in , T.R. and Rosenberg, M. (l955) "C o n trib u tio n s  to  
ro le  ta k in g  th eo iy  IV: a  method fo r  o b ta in in g  a  q u a t i t a t iv e
e s tim a te  o f  s e l f . "  Soc. Psyc h o l. 42, 71—81.
( 28) .  M errens, M.R. T Î975T  " T h e 're la tio n s h ip  between p e r s o n a l i ty  
in v en to ry  sco res and s e l f - r a t i n g s ."  J .  So c ia l  Psychology 97,
139- 1 4 0 . "
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d is c re p a n c ie s  between a c tu a l s e l f  r a t in g  and id e a l  s e l f  r a t in g  
on each o f  s e v e ra l item s and sums th e se  d isc rep a n c ie s  to  g ive  a  
s in g le  s c o re . S e rio u s  doubts a re  r a is e d  about t h i s  techn ique  by- 
Judd and Smith ( 1974) ( 29) .  They f a c to r  an a ly sed  sem antic d i f f e i^  
e n t ia l  responses o f 445 s tu d en ts  on f a c to r  com position o f s e lf -c o n c ­
ep t and i d e a l - s e l f  co n cep t. T heir an a ly ses  produced two fa c to r s  
on s e lf -c o n c e p t and th re e  fa c to r s  on i d e a l - s e l f  concep t. These f a c t ­
o rs  d i f f e r e d  in  s c a le  com position. T heir r e s u l t s  q u estio n s  w hether 
th e se  d iscrepancy  m easures a re  v a l id  u n le ss  a n a ly s is  o f bo th  concepts 
in d ic a te  a  com patib le  f a c to r  s t r u c tu r e .
OTHER METHODS OF ASSESSING SELF-GONGEPT. 
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
I f  a  person  i s  m o tiva ted  p rim ar­
i l y  by h i s  concept o f s è l f  th en  accord ing  to  th e o r i s t s  such as 
H ilg a rd  ( 1949) (30) th e  s e lf -c o n c e p t shou ld  be in f e r r a b le  from lo n g  
teim  o b se rv a tio n  o f beh av io u r. This type o f o b se rv a tio n a l tech n iq u e  
ranges from th a t  o f  th e  s tru c tu re d  in te rv ie w  to  th e  c a te g o r is in g  o f  
b eh av iou rs  by a  c l i n i c a l l y  t r a in e d  o b se rv e r. The m easuring o f th e  
p e rc e p tio n  o f one o r  more s ig n i f ic a n t  o th e rs  would a lso  form p a r t  
o f  t h i s  te ch n iq u e . O bservers could  be p a ss iv e  and detached  o r  co u ld  
tak e  th e  view th a t  o b se rv a tio n  i s  a  m a tte r  o f  commitment and th e  
o b serv er should  be lo o k in g  fo r  reasons f o r  th e  behaviour r a th e r  th an  
a t  th e  behav iour i t s e l f .
An e x ten s io n  o f t h i s  would be to  use a  com bination o f methods 
to  in f e r  s e lf - c o n c e p t.  P ro je c tiv e  te ch n iq u es , in  which th e  in d iv ­
i d u a l 's  s e l f  r e la te d  responses a re  in te r p r e te d  by t r a in e d  c l i n i c i a n s ,  
would be an example o f  th i s  method. However, t h i s  assessm ent o f  
u n re p o rte d  dim ensions o f th e  s e lf -c o n c e p t i s  c o n tro v e r s ia l .  Those 
who have d ev ised  unconscious measures o f  th e  s e l f  c o n s id e r th a t
( 29)0  Judd, L.R. and Sm ith, G.B. (l974) "D iscrepancy sco re  v a l i d i t y  
in  s e l f -  and id e a l  s e lf -c o n c e p t measurement" J . G ounseling Psycho 1_^
21, 156-158 .  ^ ^
( 30) .  H ilg a rd , E .R . (l949) "Human m otives and th e  concept o f
s e l f "  American P sy c h o lo g is t 4 , 374^382©
p . 121.
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conscious measures produce a  d is to r te d  p ic tu re  o f th e  s e l f .
In v e s t ig a to rs  u s in g  p ro je c te d  techn iques claim  th a t  they  have 
some d i s t i n c t  s tre n g th s  in  term s o f  a l e s s  th re a te n in g  atm osphere 
fo r  th e  s u b je c t ,  a  g r e a te r  re d u c tio n  o f embarrassment and d e fen siv e ­
n e ss , and th e  sm a lle r l ik e l ih o o d  o f  responses be ing  fak ed . Under­
ly in g  th e  u se  o f  unconscious m easures i s  th e  b e l ie f  th a t  o th e r  meas­
u re s ,  no m a tte r  how a c c u ra te ly  u sed , would never p rov ide  a  t o t a l  
p ic tu re  o f  th e  s e lf -c o n c e p t .
I f  a  t e s t  claim s to  measure an unconscious s e lf -c o n c e p t how can 
i t  be proved th a t  th e  s u b je c t a c tu a lly  ho lds th a t  view, e s p e c ia l ly  
when he i s  supposed to  be unaware o f i t ?  One may have grounds, 
a lb e i t  tenuous ones, f o r  assuming th e  p ro je c t iv e  measure i s  a s s e s s in g  
an unconscious s e l f  a t t i t u d e ,  i f  th e se  in fe re n c es  d i f f e r  from th o se  
o b ta in ed  by a s e l f  r e p o r t .  A stud;^’" along th e se  l in e s  was conducted 
by Hoey (l973) ( 3 l ) .  He used  148 under g rad u a tes  and gave them a  s e l f  
re p o r t  s e lf -c o n c e p t s c a le  and th e  r e p re s s io n - s e n s i t iz a t io n  (H—S) 
sc a le  o f  Byrne which e v a lu a te s  th e  su b je c ts  d efensive  s t y l e s .  The 
p ro je c te d  s e lf -c o n c e p t s c a le  c o n s is te d  o f heroes o f T.A.T, s t o r i e s ,  which 
were ra te d  b lin d ly  on a  7 p o in t s c a le  by the  experim enter and a  
psychology g rad u a te .
The r e s u l t in g  p ro je c t iv e  s e lf -c o n c e p ts  d id  no t c o r r e la te  s ig n i f i c ­
a n tly  w ith  th e  re p o rte d  s e lf -c o n c e p t s c a le  o r w ith  B y rn e 's  R—S 
scale© A pparen tly , th e  p ro je c te d  s e lf -c o n c e p t s c a le  was a b le  to  
c ircu m v en t.d efen siv e  s ty le s  and y ie ld  in fo rm ation  about s e lf -c o n c e p ts  
th a t  i s  n o t eq u iv a len t to  re p o r te d  s e lf -c o n c e p ts .  N e v e rth e le s s , i t  
s t i l l  rem ains to  be proved th a t  th e  in fo rm ation  from th e  p ro je c te d  
s c a le  i s  v a l id .
This l a s t  p o in t i s  e s s e n t ia l  and to  th i s  doubt can be added th e  
arguments o f those  who oppose unconscious m easures. They claim  th e se  
m easures la ck  o b je c t iv i ty ,  and th a t  t r a in e d  t e s t e r s  a re  re q u ire d . 
F urtherm ore, they  produce a  r e s t r i c t e d  in te r p r e ta t io n  o f scores©
( 31) .  Hoey, H .P. (1973) "The p ro je c te d  s e lf -c o n c e p t sc a le "
J .  C l in ic a l  Psychology 2 9 , 380-381.
p . 122.
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In  conclusion  to  t h i s  s e c tio n  P erk in s  and Shannon ( 1965) (32) 
ad m in is te red  th re e  d i f f e r e n t  techn iques fo r  de term in ing  s e lf -c o n c ­
ep ts  to  78 s ix th  grade hoys. They gave a s e l f  re p o r t  in v e n t013'', 
a  p ro je c t iv e  techn ique  and a p i c to r i a l  id e n t i f i c a t io n  t e s t .  They 
found a l l  th re e  were p o s i t iv e ly  r e la te d  and concluded th a t  tech n iq u es  
o th e r  th an  v e rb a l s e l f  re p o r ts  may be s u i ta b le  f o r  a s s e s s in g  s e l f  
p e rc e p tio n s . The p ro je c t iv e  techn ique in  th i s  s tu d y , however, was 
no t a ttem p tin g  to  m easure unconscious s e l f  a t t r ib u te s  as in  th e  
p rev io u s  s tu d y .
STOLARY.
* * * * * * * * * *
This ch ap te r has t ra c e d  th e  a ttem pts a t  o p e ra t io n a l is in g  th e  
v a rio u s  th e o r e t ic a l  d e f in i t io n s  o f th e  s e lf -c o n c e p t .  Many s e l f -  
concept techn iques have been dev ised  but none have ach ieved  t o t a l  
accep tan ce . A m ajor p ro p o r tio n  o f th e se  s e lf -c o n c e p t m easures have 
been based  upon s e l f  re p o r t  a ssessm en ts. These have t h e i r  l im i t a t i o n s ,  
bu t many re se a rc h e rs  would r a th e r  t i y  and overcome th e se  d e fe c ts  th a n  
r e je c t  th e  mass o f in fo rm atio n  gained  by t h e i r  u s e . They a re  r e l a t ­
iv e ly  easy to  u se , can be given to  la rg e  groups and th ey  a re  suscep­
t i b l e  to  v a l id i ty  and r e l i a b i l i t y  t e s t s .  O ther forms o f assessm en t, 
such as o b se rv a tio n , can be used  bu t th i s  re q u ire s  a  t r a in e d  exper­
im en te r. I t  appears to  me tha,t s e l f  re p o r t tech n iq u es  w i l l  be u sed  
in  a s s e s s in g  s e lf -c o n c e p ts  fo r  some time to  come, and i s  th e  method 
chosen to  measure th e  c h i ld r e n 's  s e lf -c o n c e p ts  in  t h i s  p re s e n t  
s tu d y .
( 32) .  P e rk in s , G.W. and Shannon, D.T. ( 1965) "Three tech n iq u es  
fo r  o b serv ing  s e l f  p e rc ep tio n s  in  p re -a d o le sc en t boys."
J .  P e rs o n a li ty  and S o c ia l P sy ch o l. 2, 443-447*
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This p a r t  o f th e  p re s e n t study i s  concerned, w ith  th e  c o n s tru c tio n  
o f  a  s e lf -c o n c e p t m easure th a t  w i l l  a sse ss  s p e c if ic  s e lf -c o n c e p ts  
o f  a sample o f prim ary  aged, ch ild ren*  A f a c to r  a n a ly t ic a l  method 
w il l  he u sed  to  c o n s tru c t th e  s e lf -c o n c e p t m easure. The d e ta i le d  
c o n s tru c tio n  o f th e  instrum ent w il l  he re p o r te d  in  th e  n ex t f iv e  
c h a p te rs .
The e f f e c t s  o f age and sex  on c h i ld re n 's  s e lf -c o n c e p t w i l l  th en  
he assessed© The s e lf -c o n c e p t d a ta  w i l l  then  he an a ly sed  w ith  
re sp e c t to  th e  fo llo w in g  s e le c te d  v a r ia b le s ;
1 . S o c ia l C lass
2 . P ee r S ta tus~
3 . A b il i ty  Grouping
4 . R e la tiv e  .A b ility  Grouping
5. S ib lin g s
6 . Family P o s it io n
A ttem pts to  measure s e lf -c o n c e p ts  have been th e  o b je c t o f much 
c r i t ic i s m .  The g e n e ra l c r i t ic is m s  o f s e lf -c o n c e p t tech n iq u es  have 
been d e ta i le d  in  C hapter 7* l a  a d d itio n  to  th e s e , th e  fo llo w in g  
p o in ts  need c a re fu l c o n s id e ra tio n  and a t te n t io n  w il l  be g iven  to  
them in  th e  fo llo w in g  c h a p te rs .
The item s com prising th e  s c a le , Wylie su g g es ts , may n o t have 
re lev an ce  to  th e  su b je c ts  fo r  which they  were in ten d ed . F urtherm ore , 
many t e s t s  pay l i t t l e  o r no a t te n t io n  to  r e l i a b i l i t y  and v a l id i t y  
c r ite r ia ©  Sh3 recommends ( 1968, P .784) ( l )   ^ slow accum ulation  
o f  in fo rm ation  reg a rd in g  r e l i a b i l i t y  and c o n s tru c t v a l id i t y  a t  
th e  item le v e l  b e fo re  any c le a r  meaning can be a tta c h e d  to  a  p a r t ­
ic u la r  m easure.
Shreve (l973) ( 2) f u r th e r  recommends th a t  in  v a l id i ty  s tu d ie s
( 1) .  W ylie, R.C. ( 1968) "The p re se n t s ta tu s  o f s e l f  th eo iy "
In ; B o rg a tta , E .F . and Lambert, W.W. Handbook on P e r s o n a l i ty .
Ch.12. Chicago; Rand McNally.
( 2) .  Shreve, E .E . (l973) "A c r i t i c a l  a n a ly s is  and e v a lu a tio n
o f  evidence reg a rd in g  th e  r e l i a b i l i t y  and v a l id i ty  o f  fo u r  s e le c te d  
measures o f s e lf -c o n c e p t"  U npublished Ph.D . T h e s is . U n iver. o f  
Southern C a l ifo rn ia .
p . 125.
**********
g re a te r  a t te n t io n  should  he d ire c te d  tow ard complete and a c c u ra te  
d e s c r ip tio n s  o f perform ance c r i t e r i a ,  an ex p lan a tio n  o f sample 
s e le c t io n  procedures and co n d itio n s  o f t e s t in g ,  and a  com prehensible 
re p o r tin g  o f s t a t i s t i c a l  p ro ced u res . He a lso  h ig h lig h ts  th e  la ck  o f 
s a t i s f a c to r y  evidence reg a rd in g  in te rn a l  co n sis ten cy  e s tim a te s  o f 
r e l i a b i l i t y .
F u r th e r  a d d itio n s  to  t h i s  l i s t  o f c r i t ic is m s  a re  su p p lie d  by 
Drude (l9 ?2 ) ( 3 ) .  He co n sid e rs  item  co n ten t and item s e le c t io n  to  
be o f g re a t  im portance. Drude argues th a t  most t e s t  item s lack  
s p e c if ic  s i tu a t io n a l  r e f e r r a n ts ,  a llow ing  th e  su b je c ts  to  d e fin e  
fo r  them selves which s i tu a t io n  an item  can be a p p lie d  t o .
I t  i s  hoped th a t  th e  fo llo w in g  c o n s tru c tio n  o f a  s e lf -c o n c e p t 
s c a le  w il l  conform to  th e  worthy p ro p o sa ls  m entioned above.
( 3 ) .  Drude, K .P. (l9 ?2 ) "A study o f  th e  c o n s tru c t v a l id i t y  o f  
s e l f  concept m easures." Unpub. Ph.D© T h e s is . U n iv e rs ity  o f  I l l i n o i s  
a t  Urbana -  Champaign.
p . 126.
* * * * * * * *
CHAPTER NINE. COLLECTION OP A POOL OP SCALE ITEMS.
* * * * * * * * * * * * * *  * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
PROPOSED SELF SCALES.
* * * * * * * * * * * * * * * * * * * * * * * * *
I t  was decided  to  co n ce n tra te  on those  s p e c i f ic  s e lf -c o n c e p ts  
th a t  appear to  he most p e r t in e n t  to  ju n io r  school c h ild re n . The 
f iv e  a re as  chosen a re
1# Academic S e lf  
2o Fam ily S e lf
3 . S o c ia l S e lf
4 .  P h y s ic a l S e lf  
5* Em otional S e lf
The cho ice o f th e se  f iv e  s p e c if ic  s e lf -c o n c e p t a re as  cou ld  in tro d u ce  
experim enter b ia s ,  b u t they  appear to  cover th o se  c o n s tru c ts  th a t  
a re  s ig n i f ic a n t  to  th e  age range 7 to  11 y e a r  o ld s . They c o n ta in  
no t only c o n s tru c ts  concern ing  c h i ld re n 's  p h y s ic a l and p e rso n a l 
s e lv e s , b u t th o se  a cc ru in g  from s ig n i f ic a n t  o th e rs  in  a  c h i l d 's  l i f e ,
i . e .  fam ily , p eers  and sch o o l.
A lthough most w r i te r s  have recogn ised  a  d iv e r s i ty  o f se lv e s  w ith in  
each in d iv id u a l, most have d isag reed  on th e  term inology o r  la b e ls  
by which in d iv id u a ls  id e n t i fy  those  s e lv e s . For t h i s  s tu d y , th e  
Academic S e lf  i s  seen as th e  a t t i tu d e s  a  c h i ld  has concern ing  h is  
academic a b i l i t y  and h is  s a t i s f a c t io n  w ith  h is  school l i f e .  The 
Fam ily S e lf  r e f l e c t s  th e  c h i ld 's  fe e lin g s  o f worth and v a lu e  as a  
fam ily  member. I t  i s  h is  p e rc ep tio n  o f s e l f  in  re fe re n c e  to  h is  
c lo s e s t  and f i r s t  c i r c l e  o f s ig n if ic a n t  o th e r s .  A c h i ld 's  S o c ia l 
S e lf  i s  h is  judgement o f h im se lf as seen in  r e l a t io n  to  h i s  p e e r s .
I t  i s  a  s e t  o f a t t i t u d e s  a  c h ild  h as, which r e f l e c t s  h is  p e rc e p tio n  
o f  th e  w orth o f h is  s o c ia l  in te r a c t io n  w ith  h is  p e e r s .  The P h y s ic a l
p . 127.
********
S e lf  d e sc rib e s  th e  fe e lin g s  a  c h i ld  has p e r ta in in g  to  h is  phys­
i c a l  appearance and a b i l i t i e s .  I t  encompasses h is  s t a t e  o f  h e a l th  
and s a t i s f a c t io n  w ith  h is  body 's  s k i l l s .  The c h i ld 's  Em otional 
S e lf  r e f e r s  to  h is  sense o f f e e l in g s  concern ing  h is  p e rso n a l 
worth and r e f l e c t s  h is  e v a lu a tio n  o f h is  p e rs o n a li ty  t r a i t s .
These a re as  do seem to  reasonab ly  re p re se n t th e  g en era l s e l f  
a t t i tu d e s  o f  young c h ild re n . However, s in c e  th e  s ig n if ic a n c e  o f 
th e se  a re a s  a re  based upon my in tu i t i o n ,  th e re  was no ex p ec ta tio n  
a t  t h i s  e a r ly  s tag e  in  th e  re se a rc h , th a t  th ey  would n e c e s s a r i ly  
r e f l e c t  em p irica l r e a l i t y .
INITIAL COLLECTION OF A POOL OF ITHvlS. 
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
A group o f  25 fo u r th  year* childi*en 
were used  in  th e  i n i t i a l  c o l le c t io n  o f a  poo l o f item s fo r  th e  
proposed f iv e  se lf -c o n c e p t s c a le s .  This was in tended  only as a, 
p re lim in a ry  attem pt and no t as th e  main c o l le c t io n  o f poo l item s .
I t  was designed  to  exp lo re  th e  c h i ld r e n 's  p e rc ep tio n s  o f  what 
t h e i r  p a re n ts ,  f r ie n d s  and th e i r  school l ik e d  and d is l ik e d  about 
them. I t  was considered  th a t  th e se  s ig n i f ic a n t  o th e rs  may be 
u se fu l in  supply ing  item s fo r  th re e  o f th e  proposed f iv e  s c a le s .
Tlie c h ild re n  were asked to  w r ite  doim what they  thought t h e i r  
p a re n ts ,  f r ie n d s  and school l ik e d  and d is l ik e d  about them. The 
anonymous s c r ip t s  were analysed  f o r  a d je c tiv e s  th a t  in d ic a te d  
ag reeab le  and d isag reeab le  t r a i t s .  The comments were c a te g o r is e d  
as shown o v e r le a f ; t r a i t s  m entioned only once were e lim in a te d .
R esu lts  o f  what f r ie n d s ,  school and p a re n ts  l ik e d  about them 
a re  l i s t e d  o v e rle a f :
FRIENDS.
Funny, en joys a  
joke . 9
H elp fu l 4
P lay s  w ith  them 4
Good a t  gam es/p.E . 3 
Kind 2
P o l i t e  2
SCHOOL.
H elpfu l 6
C lever 5
Hardworker 3
F rien d ly  3
Well behaved 3
K ind  2
P .E . 2
Funny 2
P .128.
* * * * * * * *
PiAREETTS .
H elpfu l 13 
P o l i t e  2
R esu lts  o f  what f r ie n d s ,  school and p a re n ts  d is l ik e d  about them 
a re  shown below:
FRIENDS. SCHOOL. PARENTS.




F ig h tin g  4
Cheeky 3
M isbehaviour 3, 
H andw riting 2




B ehaviour 2 
U ntidy 2
This c o l le c t io n  was n o t p a r t i c u la r ly  u s e f u l . The r e s u l t s  fo r  
" q u a l i t ie s  th a t  fam ily , school and f r ie n d s  l ik e d  about them" showed 
ma,ny o v e rlap p in g  a reas  eg h e lp fu ln e s s , k in d n e ss . Furtherm ore, in  
th e  p a re n ts ' s e c t io n , l i t t l e  m ention was made o f  c o n s tru c ts  o th e r  
than  " h e lp fu l" ,  which i s  too g e n e ra l. The r e s u l t s  fo r  " q u a l i t i e s  
th a t  f r ie n d s ,  school and p a re n ts  d is l ik e  about them" i s  dom inated 
by b eh av io u ra l t r a i t s  and once again  th e se  overlapped  w ith  one 
a n o th e r . For th i s  sm all sample o f 25 c h ild re n , th e  only  two t r a i t s  
th a t  r e a d i ly  emerged were "h e lp fu ln ess"  and "good b eh av io u r" .
p . 129.
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The o v e r - r id in g  c r i t ic is m  o f th i s  method o f  c o l le c t io n  must 
he t h a t  th e  c h ild re n  were no t guided s u f f ic ie n t ly  w ell in to  consid­
e r in g  s p e c i f ic  s i tu a t io n a l  r e f e r r a n ts .  I t  was decided  th a t  th i s  
method o f  d a ta  c o l le c t io n  was nebulous and too open-ended to  a f fo rd  
any w orthw hile c o n tr ib u tio n  towards th e  s p e c i f ic  s c a le  item s .
MAIN COLLECTION OP POOL ITEvlS.
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
A d i f f e r e n t  group o f  fo u r th  y e a r  c h ild re n  
were u sed  in  the  n ex t a ttem pt to  develop a  pool o f  i te m s . This 
group com prised 49 c h i ld re n . A change in  tech n iq u e  was co n sid ered  
n ecessa ry  to  g a th e r a  s u i ta b le  item  p o o l. To underp in  th e  th e o r­
e t i c a l  b a s is  fo r  t h i s  c o l le c t io n  o f item s c o n s id e ra tio n  was given  
to  th e  p e rso n a l c o n s tru c t th eo ry  o f K e lly  (1955) ( l ) .
This i s  no t a  s e l f  th eo ry  as such b u t i s  concerned w ith  th e  ind­
iv id u a l and how th e  in d iv id u a l co n stru es  h is  environm ent. K e lly  
'suggests  a  techn ique  c a l le d  th e  re p e r to ry  g r id  by which th e  c o n s tr ­
u c t system s o f peop le  can be examined. To a id  th e  c o l le c t io n  of 
item s from t h i s  sam ple, a  very s im p lif ie d  and m odified  u se  i s  made 
o f th e  u n d e rly in g  id e a  o f th e  re p e rto ry  g r id .
The procedure  o f  item  g en era tio n  w il l  be d e sc rib e d  on ly  f o r  one 
s c a le  i . e .  academic s e l f ,  bu t th e  method was th e  same f o r  a l l  f iv e  
s c a le s .  A ll responses were anonymous. The c h ild re n  were asked  to  
th in k  o f  — b u t n o t name — a c h ild  who d id  very  w ell a t  s c h o o l.
They were a lso  asked to  th in k  o f , bu t n o t name, a  c h i ld  who d id  n o t 
do w ell a t  sch o o l. The c h ild re n  were th en  asked  why, in  t h e i r  
o p in io n , th e  f i r s t  c h i ld  d id  w ell and th e  second c h i ld  d id  not©
Thus, a sk in g  th e  c h ild re n  to  co n stru e  o th e r  c h ild re n  and t h e i r  
academic prow ess, h e lp s  to  re v e a l som ething m eaningful about t h e i r  
own c o n s tru c t system .
The method was e a s i ly  understood  by th e  c h ild re n  and was admin­
is t e r e d  to  th e  two c la s s e s  by m y self. The c h ild re n  w rote down t h e i r  
re sp o n se s . The procedure  .was re p e a te d  fo r  th e  o th e r  fo u r  scales©
( l) o  K e lly , G.A. (l955 ) The Psychology o f P e rso n a l C o n s tru c ts .
New York: N orton .
p .130.
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The s c r ip t s  were an a ly sed  f o r  c o n s tru c ts ,  and th e  t r a i t s  were 
l i s t e d  in  rank o rd e r depending on t h e i r  frequency . The ta b le s  
showing th e  frequency o f each c o n s tru c t a re  l i s t e d  in  Appendix 1 .
Any c o n s tru c t m entioned on ly  once was e lim in a te d .
On th e  b a s is  o f th e  r e s u l t s  shown in  Appendix 1 th e  fo llo w in g  
c o n s tru c ts  were s e le c te d  f o r  th e  item  p o o l.
ACADEMIC SELF ITE^IS. SOCIAL SELF ITEMS.
C lever
Pays a t te n t io n  
Hard worker 
Neat worker 
F a s t worker 
Enjoys school work 
L ikes school 
N ell behaved 
Good a t  sohoolwork
P id y s w ith  me
F a l ls  out o f f r ie n d s  e a s i ly
F ig h tin g
B ully
Gets on w ell w ith  me
Generous
Bossy
F rien d ly
L ots o f c h ild re n  to  t a lk  to  
Kind
C a lls  fo r  me




Gets on w ell w ith each o th e r
Clean home
F rien d ly  w ith  o th e rs
T e lls  c h ild re n  o ff
Good behaviour
Happy
H elp fu l
Well d ressed  
Nice face  
Good look ing  
Tidy h a i r  
C lean
Good a t  games 
F a s t runner 




T ru th fu l
Cheats
T rustw orthy
F rien d ly
Kind
ITMS FROM PREVIOUS RESEARCH
A pool o f item s from p rev ious re se a rc h , "both p u b lish e d  and 
u n p u b lish ed , was c o l le c te d .  This pool was th en  condensed to  th o se  
c o n s tru c ts  th a t  appeared a p p lic a b le  to  th e  purposes o f unis p re s e n t 
s tu d y . The item l i s t  i s  inc luded  in  Appendix 2 .
I t  can be seen th a t  many o f th e  c o n s tru c ts  c o lle c te d  from th e  
group o f 49 c h ild re n  a re  s im ila r  to  those  in c lu d ed  in  Appendix 2 . 
Some c o n s tru c ts  th a t  were no t g en era ted  from th e  c h ild re n , b u t d id  
appear to  be p e r t in e n t  to  th e  proposed s c a le s ,  were co n sid e red  f o r  
s c a le  in c lu s io n . Although th e  appendix i s  f a i r l y  le n g th y , th e  
number o f e x tra  c o n s tru c ts  a b s tra c te d  from i t  was sm all. I t  was 
co n sid e red  d e s ira b le  to  r e s t r i c t  th e  s c a le  le n g th  to  10 o r  12 
item s each .
No c o n s tru c ts  were added from prev ious re se a rc h  to  th e  proposed  
academic s c a le ,  and only  one c o n s tru c t was added to  th e  s o c ia l  
s e l f  s c a le  i . e .  "annoys o th e r c h ild re n " .
Three c o n s tru c ts  were added to  th e  proposed p h y s ic a l s e l f  s c a le .
These were
a .  s tro n g  f o r  my age
b . never have any energy
c .  always seem to  be i l l
p . 132.
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For th e  fam ily  s e l f  s c a le ,  two c o n s tru c ts  were added;
a .  easy to  l iv e  w ith
h . no one pays a t te n t io n  to  what I  say a t  home
I t  was in  th e  proposed p e rso n a l s e l f  s c a le  th a t  most a d d itio n s  
were made:
ao never lo s e  my tem per 
h .  never worry 
c# always do as I  am to ld
d . o f te n  wish I  were someone e ls e
This com pletes th e  c o l le c t io n  o f an item  pool f o r  th e  proposed 
f iv e  s e lf -c o n c e p t s c a le s .  The c o n s tru c tio n  o f th e se  s e lf -c o n c e p t 
s c a le s  i s  d e sc rib ed  in  th e  nex t c h a p te r .
p . 133.
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CHAPTER TEN. CONSTRUCTION OF THE SELF-CONCEPT SCALES©
VERSION lo
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CONSTRUCTION.
* * * * * * * * * * * * * * *
The item s c o l le c te d  in  th e  p rev io u s  ch ap te r were a rran g ed  
in to  f iv e  su h sc a le s . A m odified  form o f a sem antic d i f f e r e n t i a l  
technique-w as c o n s tru c te d  in  which h i—p o la r  s ta tem en ts  were s e p a ra te d  
by seven c ro s s e s . The c h ild re n  had to  c i r c l e  th e  c ro ss  th a t  conform­
ed to  t h e i r  p e rc e p tio n  o f them selves between th e  two extrem e poles© 
This i n i t i a l  form o f th e  su b sca le s  inc luded  5^ b i -p o la r  s ta te m e n ts .
The f iv e  su b sca les  a re  shown below . However, th i s  was n o t th e  form 
in  which th e  c h ild re n  com pleted them. The in d iv id u a l item s o f  th e se  
5 s c a le s  were random ised and numbered 1 to  5^. F u r th e r  random 
o rd e rin g  th en  determ ined  w hether p o s i t iv e  o r  n eg a tiv e  c o n s tru c ts  
were p re se n te d  f i r s t .  The random ised form th a t  th e  c h ild re n  comp­
le te d  i s  shown in  Appendix 3 . The se p a ra te  forms o f th e  p roposed  
s c a le s  a re  shovxn below sim ply to  show th e  item s as g a th e red  to g e t­
h e r in  th e  c o l le c t io n  o f th e  item  p o o l.
ACANMIG SELF SCALE©
1 . I  l ik e  school work. x x x  x  x x x
2 . I  always l i s t e n  to  x x x x x x X
th e  te a c h e r  in  c la s s .
3 . My school i s  n ic e .
4 . My school work is  
always neat©
5 . I  am no good a t  
school work.
6 . I  always f in i s h  my 
school work q_uickly.
7© I  th in k  I  am c le v e r ,  x  x x  x x x x
8 . In  c la s s  I  am n o t w ell
behaved© X x x x x x x
X X X  X  X  X X
X  X X X X X X
X X  X X X  X X
X  X X X X X  X
I  h a te  school work.
I  never l i s t e n  to  th e  
te a c h e r  in  class©
I  h a te  my sc h o o l.
My school w o rk  i s  
always u n t id y .
I  am very  good a t  
school work.
I  am slow in  mj’’ school 
work.
I  am n o t c le v e r  a t  a l l .  
In  c la s s  I  am always 
w ell behaved.
AGPJMÎIG SELF SCALE co n tin u ed .
P .134.
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9 . I  nev er work h a rd  in  c la s s .x  x x x x x x  I  always work hard
in  c l a s s .
10 o I  nev er t r y  b e s t  in  x x x  x  x x  x  I  always t r y  b e s t
class©  in  c l a s s .
PHYSICAL SELF SCALE.
1 . I  am s tro n g  fo r  my ag e . x x x  x x x  x
2 . My h a i r  i s  always tidy© x x x x x x  x
3© I  n ev er have anj’’ energy . x x x  x  x x x
4 . I  d o n 't  care  i f  I  look 
d i r t y .
5© I  am n o t n ic e  lo o k in g .
6 . I  always seem to  be i l l .
7 . I  am never w ell d re sse d . 
8© I  am a  very  good ru n n er.
9 . I  d o n 't  l ik e  my f a c e .
10. I*m no good a t  P .E . 
and games.
I I 4. I  l i k e  th e  way I  lo o k .
12» I  n ev er t r y  a t  sport©
X X X  X X X  X
X X X X X  X  X
X X X  X  X  X X  
X  X  X X  X  X  X
X X X X X  X  X-
X X X X X  X X
X X X X X X X
X X X X X X  X
X X X  X X  X X
I: am n o t s tro n g  fo r  
my age.
My h a i r  i s  never t i d y .
I  always have p le n ty  
o f energy©
I  always lilce to  be 
c le a n .
I  am n ic e  lo o k in g .
I  am never i l l .
I  am always w ell d re s se d . 
I  can’ t  run  w ell a t  a l l .
I  l ik e  my f a c e .
I  am very  good a t  P .E . 
and games.
I  don’ t  l ik e  th e  way I  
lo o k .
I  always t r y  my b e s t  
a t  s p o r t .
MOTIONii SELF SCALE,
1 . I  o f te n  do what I  know 
to  be ifrong.
2 . I  n ever lo se  my tem per. 
3 . 1  n ev er worry about
a n y th in g .
X X X  X  X  X  X
X X X X  X X X
X  X X X X  X  X
I  always t r y  to  do 
what i s  r i ^ t o  
I  o fte n  lo s e  my tem per. 
I  always seem to  w orry .
MOTIONAL SELF SCALE co n tin u ed .
4* I  always c h e a t. x  x x x x x x
5* I  am a happy p e rso n .x  x x x x x x
6 . I  am h e lp fu l to  x x  x x x  x x
o th e r s .
7 . I  can never he x x x x x  x  x
trusted©
8 . I  am a  shy c h i ld .  x x  x x x x x
9 . I  always t e l l  th e  x x x x x x x
t r u t h ,
10. I  am no t k in d  to  x  x x x x x x  
o th e r s .
1 1 . I  always ti^ '’ to  do x x  x x  x x x 
what I  am to ld .
12. I  o f te n  wish I  x x x x x x x
were someone e l s e .
P . 135.
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I  nev er c h e a t.
I  am o f te n  unhappy© 
I  r a r e ly  b o th e r to  
he lp  anyone.
I  can always be 
t r u s te d .
I  am never shj'".
L never t e l l  th e  
truth©
■I am always k in d  to  
o th e r s .
I  never do as  I  am 
to ld .
I  never wish I  were 
someone e l s e .
FMILY SELF SCALE,
1 . I  am no t easy to  x x x x x x x
l i v e  w ith .
2 . I  am a b ig  help  a t  x  x x x x  X x
home©•
3 . I  lilc e  to  share  x x x x x x x
ev e ry th in g  w ith
my fa m ily .
4 . My fam ily  makes x x x x x x x
me happy.
5* My p a re n ts  t e l l  x x x x x x x
o th e r  c h ild re n  o f f .
6 © My p a re n ts  d is l ik e  x x x x x x x
my f r ie n d s .
7 . At home we a re  x x x x x x rX 
always k in d  to  one
a n o th e r .
8 . I  o f te n  b r in g  my x x x x x x x  
f r ie n d s  in to  our
house.
I  am easy  to  l iv e  
w ith .
I  never h e lp  a t  
home©
I  never sh are  th in g s  
w ith  ray fa m ily .
My fam ily  makes me 
sad .
My p a re n ts  never t e l l  
o th e r  c h ild re n  o f f .
My p a re n ts  l ik e  my 
f r ie n d s .
At home we a re  o f te n  
unkind  to  one a n o th e r .
I  can ’t  b r in g  my f r ie n d s  
in to  o u r h o u se .
FMILY SELF SCALE co n tin u ed .
9 . My home i s  c le a n e r  x x x x x x x  
th an  m ost.
10 . At home we a re  always x x x x x x x 
th e  b e s t  o f f r ie n d s .
11. No one pays any a t te n —x x x x x x x  
t io n  to  what I  say a t
home.
12. I  am never w ell beh— x x x x x x x  
aved a t  home.
P . 136.
My home i s  never 
clean©
We a re  always f a l l ­
ing  ou t w ith  one 
a n o th e r a t  home. 
Everyone pays a t t e n t ­
ion  to  me a t  home.
I  am always w ell be­
haved a t  home.
SOCIAL SELF SCALE.
1 . I  ha,ve p le n ty  o f x x x x x x x  
c h ild re n  to  p la y  w ith .
2 . C h ild ren  o f te n  t a l k  x x x x x  x  % 
to  me in  th e  p layground .
3 . There i s  no one I  x x x x x x x  
g e t on w ell w ith .
4 . I  am never bossy x x x x x x x  
w ith  o th e r  c h ild re n .
5 . I  annoy o th e r c h ild — x x x x x x x
re n .
60 I  o f te n  b u lly  o th e r  x x x x x x x  
c h ild re n .
7 . I  t i y  to  be f r ie n d ly  x x x x x x x  
to  "bveryone in  c l a s s .
8 .  I  am always f ig h t in g ,  x x x x x x x
9 .  I  nev er f a l l  out o f  x x x x x x x  
f r ie n d s  w ith  o th e r
c h i ld re n .
10. I  always share  th in g s  x x x x x x x  
w ith  o th e r -c h i ld re n . :
O ften  no one w i l l  
p la y  w ith  me.
No one ta lk s  to  me 
in  th e  playground©
I  g e t on w ell w ith  
l o t s  o f c h i ld re n .
I  am always b o ssy .
I  never annoy o th e r  
c h i ld re n .
I  never b u l ly  
c h i ld re n .
I  am no t f r ie n d ly  
a t  a l l  to  anyone.
I  never f i g h t  w ith  
o th e r  c h i ld r e n .
I  am always f a l l i n g  
out o f f r i e n d s .
I  n ever sh a re  th in g s  
w ith  o th e r  c h i ld r e n .
P.137o
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ADMINISTRATION OP THE SCALES.
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
A group of 59 c h ild re n  from second and 
t h i r d  y e a r  c la s s e s  in  a  ju n io r  school took p a r t  in  th e  i n i t i a l  app­
l i c a t i o n  o f  th e  s c a le s .  The school was in  a  w ell e s ta b lis h e d  a re a  
and was semi—open p la n  in  d e s ig n . The c h ild re n  were to ld  th a t  I  
was in te r e s te d  in  how c h ild re n  thought about them selves, and th a t  
a l l  answers would be s t r i c t l y  c o n f id e n tia l  — hence they d id  n o t have
to  g ive t h e i r  names.
P r a c t ic e  item s were in c lu d ed  in  which th e  c h ild re n  were to ld  th a t  
any o f th e  in te rm ed ia te  p o in ts  could  be u sed . The a d m in is tra tio n  o f 
th e  s c a le s  in  each c la s s  took approxim ately  50 m inu tes, and th e  t e s t ­
e r  re a d  o u t each s e t  o f b i - p o la r  s ta tem en ts  to  he lp  th e  slow er read ­
e r s .  I  d id  no t ad m in is te r th e  s c a le s ,  b u t th ey  were g iven  by a 
co lleag u e  in  an o th er school who was f u l ly  conversan t w ith  th e  techn ique. 
He re p o rte d  th a t  th e  c h ild re n  appeared to  cope e a s i ly  w ith  th e  form 
o f  th e  s c a le .
MALYSIS AND RESULTS.
* * * * * * * * * * * * * * * * * * * * * * *
Each c o n s tru c t vjas r a te d  from 1 to  7* High sco res  denoted  a  h ig h  
s e lf -c o n c e p t r a t in g .  The d i r e c t io n  o f sco rin g  was c le a r  due to  th e  
method o f c o l le c t io n  o f th e  item  p o o l. I t  was obvious, from th e  
c h ild re n  who c o n tr ib u te d  to  th e  c o l le c t io n  o f item s, which t r a i t s  
were fav o u rab le  or unfavoura,b le .
jki item  a n a ly s is  was th en  c a r r ie d  out by c o r r e la t in g  sc o re s  on 
each item from th e  proposed s c a le  w ith  th e  t o t a l  sco re  f o r  th a t  
s c a le .  The Pearson  p roduct moment c o e f f ic ie n ts  o b ta in ed  a re  shown 
in  th e  fo llo w in g  t a b le s .  Only th e  i n i t i a l  p a r t  o f each b i - p o la r  
s ta tem en t i s  shown f o r  b r e v i ty .  Tables showing th e  i n t r a - s c a le  




P roduct moment c o r r e la t io n  c o e f f ic ie n ts  between sco res  on each 
item  and th e  t o t a l  academic s e lf -c o n c e p t s c a le  sco re  (I'J = 59)
I  never woik hard  in  c la s s  .65
My school i s  n ic e  .63
I  l ik e  school work .60
In  c la s s  I  am w ell behaved .60
I'm  no good a t  school work .59
I  always l i s t e n  to  th e  te a c h e r  .56
My school work i s  always n ea t .54
I  f i n i s h  my work qu ick ly  .54
I  th in k  I  am c le v e r  .53
I  nev er t r y  my b e s t  in  c la s s  .49
r  . 40 , p ^  .QOi .
TABLE 2 .
Product moment c o r r e la t io n  c o e f f ic ie n ts  between sco res  on each .item  
and th e  t o t a l  s o c ia l  s e lf -c o n c e p t s c a le  s c o re . (N = 59)
I  have p le n ty  o f c h ild re n  to  p lay  w ith  .61
I  always sh are  th in g s  w ith o th e r  c h ild re n  .59
I  o f te n  b u lly  o th e r  c^ .ild ren  o55
I  never f a l l  out o f f r ie n d s  w ith  o th e rs  #53
I  am always f ig h t in g  *49
I  annoy o th e r  c h ild re n  #45
C h ild ren  o f te n  t a lk  to  me in  th e  playground .39
There i s  no one I  g e t on w ell w ith  *34
I  'am nev er bossy w ith  o th e r c h ild re n  *32
I  t r y  to  be f r ie n d ly  w ith  everyone *17
r j ^ . 40 , p < *001 
*33, p < .01 
. 24 , P < *05
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TABLE 3 .
P roduct moment c o r r e la t io n  c o e f f ic ie n ts  between sco res  on each item  
and th e  t o t a l  fam ily  s e lf -c o n c e p t sco re  (N = 59)
At home we a re  always k in d  to  one an o th er .65
I  am never w ell behaved a t  home ©6l
No one pays a t te n t io n  to  what I  say a t  home .60
My fam ily  makes me happy ,57
My .p a ren ts  d is l ik e  my f r ie n d s  ,57
At home we a re  the, b e s t  o f f r ie n d s  .56
I  l ik e  to  sh are  ev ery th in g  w ith  my fam ily  .55
My home is  c le a n e r  than  most ,49
I  am a  b ig  h e lp  a t  home .42
I  o f te n  b r in g  f r ie n d s  in to  our house .29
Ivam n o t easy to  l iv e  w ith  .28
My p a re n ts  t e l l  o th e r  c h ild re n  o f f  .27
r  ^  . 4 0 , p < .001  ,
r  ^  . 33 ; p < .01
r  ^  . 24 , P < .05
TABLE 4 .
P roduct moment c o r r e la t io n  c o e f f ic ie n ts  between sco res  on each item  
and th e  t o t a l  p h y s ic a l s e lf -c o n c e p t s c o re . N = 59*
My h a i r  i s  always t id y  .70
I  don’ t  l ik e  my fa c e  .60
I ’m no good a t  P .E . and games .58
I  l i k e  th e  way I  look .55
I  am n o t n ice  lo o k in g  *52
I  am never w ell d re ssed  .50
I  never have any energy .45
I  am s tro n g  fo r  my age .32




I  don’ t  care  i f  I  look  d i r ty  «28
I  am a  good runner
I  always seem to  be i l l  *22
r  ^  . 4 0 ; p < .001 
.3 3 ; p < oOl
r  ^  .2 4 ; P < .05
TABLE 5
P roduct moment c o r r e la t io n  c o e f f ic ie n ts  between sco res  on each 
item  and th e  t o t a l  em otional s e lf -c o n c e p t sco re  (N = 59)
I  always t e l l  th e  t r u t h  *85
I  am a  happy person  *82
I  always cheat *8l
I  never lo se  my tem per *50
I  am h e lp fu l to  o th e rs
I  o f te n  do what I  know to  be wrong *45
I  o f te n  wish I  were someone e ls e  *44
I  can never be t r u s t e d  *42
I  am a  shy c h i ld  .39
I  am n o t k in d  to  o th e rs  *38
I  always t r y  to  do what I  am to ld  *36
I  never worry about a% 'th ing  .29
*40; P < oOOl 
r  ^  .33 ; p < oOl 
r  .2 4 ; P < .05
DISCUSSIONo 
**************
A varim ax f a c to r  a n a ly s is  was perform ed on th e  m a trix  o f  i n t e r ­
c o r r e la t io n s  fo r  a l l  ite m s . However; i t  was f e l t  th a t  a  sample 
number o f 59 c h ild re n  w ith  58 v a r ia b le s  was n o t s u f f i c i e n t  to  make
p . 141.
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i t  r e l i a b l e  and i t s  va lu e  was o f l im ite d  u s e . Too many f a c to r s  
were id e n t i f ie d ;  a l l  made up o f a  low p e rcen tag e  o f th e  v a r ia n c e .
I t  was a lso  f e l t  th a t  th e  s c a le  in  i t s  p re s e n t form was too lo n g .
A re d u c tio n  o f the  number o f item s cou ld  be done on th e  b a s is  o f th e  
item  a n a ly s is .  The reduced s c a le  would th en  be g iven  to  a  l a r g e r  
sample and th o se  r e s u l t s  su b jec te d  to  f a c to r  a n a ly s is .
p . 142.
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CHAP'1ER ELEVEN. CONSTRUCTION OP THE SELP-GONCEPT SCALES




In  an a ttem p t to  reduce th e  la rg e  number of item s in  each
o f  th e  proposed su b sca les  some o f th e  c o n s tru c ts  were e lim in a te d .
The c r i t e r i a  fo r  in c lu s io n  in  th i s  v e rs io n  o f th e  s c a le  were;
a) a  h igh  p roduct moment c o r re la t io n  c o e f f ic ie n t  between th e  sco re  
o f th e  item  and th e  t o t a l  sco re  fo r  th a t  proposed s u b sc a le .
b) a  s ig n if ic a n c e  le v e l  o f a t  l e a s t  ©001 fo r  th e  above p ro d u c t 
moment c o r r e la t io n  c o e f f ic ie n ts .
c) a  maximum of seven c o n s tru c ts  p e r  su b sca le
d) a  face  v a l id i ty  assum ption as to  th e  in c lu s io n  o f a  p a r t i c u l a r
item  in  a  proposed su b sc a le .
U sing th e se  c r i t e r i a ,  th e  fo llow ing  c o n s tru c ts  were s e le c te d  f o r  
each proposed  su b sc a le .
AGADEIIC SELP. 1 . hard  worker
— — ----------------------- 2 . n ic e  school
3 . enjoys school work
4 . w ell behaved in  c la s s  
5* good a t  school work
6© l i s t e n s  to  th e  te a c h e r .
SOCIAL SELP. 1 . c h ild re n  to  p lay  w ith
 ____________________  2o share  w ith  o th e r  c h ild re n
3 . b u lly
4 . out of f r ie n d s
5 . always f ig h t in g




1 . k in d  to  one an o th er
2. w ell behaved a t  home
3. a t te n t io n  to  me
4* p a re n ts  l ik e  my f r ie n d s
5* a t  home we a re  th e  b e s t  o f f r ie n d s
6 . fam ily  makes me happy .
7 . share  ev ery th in g  w ith  my fam ily
PHYSICAL SELP, 1 . t id y  h a i r
2. l ik e  my face
3 . good a t  P .E .
4* s a t i s f a c t io n  w ith  th e  way I  look
5 . n o t n ic e  lo o k in g  '
60 w ell d ressed
7 . no energy
EMOTIONAL SELP. 1 . happy person
2 . bad tempered
3 . h e lp fu l
4 . wish I  were someone e ls e
5 . g e ts  u p se t e a s i ly
6. never g e ts  in to  a  "mood"
For t h i s  l a s t  su b sca le  o f  em otional s e l f  two new c o n s tru c ts  
were added i . e .  "g e ts  u p se t e a s ily "  and "never g e ts  in to  a  mood"© 
Three c o n s tru c ts  were d isca rd ed , although they  produced h i ^  and 
s ig n i f ic a n t  p roduct moment c o r r e la t io n a l  c o e f f ic ie n ts  in  th e  item  
a n a ly s is .  These were
1 . always t e l l  th e  t r u th
2. never cheat
3 o o f te n  do what I  know i s  wrong
I t  appeared  tha,t th e se  c o n s tru c ts  were o f  a  m oral r a th e r  th an  an 
em otional k in d . The form o f  th e  s c a le  as i t  now sto o d  appears in  
Appendix 5*
P .144-
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SAkPLE AND AIMjiTISTMTION.
* * * * * * * * * * * * * * * * * * * * * * * * * * * *
The 32 c o n s tru c ts  were a rranged  as h i - p o la r  s ta te m e n ts . These 
were random ised and numbered. F u r th e r  random o rd e rin g  decided  
w hether th e  p o s i t iv e  o r  n eg a tiv e  s ta tem en ts  were p re se n te d  f i r s t .
As b e fo re , th e  b i - p o la r  sta tem en ts  were s e p a ra te d  by seven c ro s s e s .
The c h ild re n  had to  s e le c t  th e  c ro ss  n e a re s t  to  th e  s ta tem en t tha,t 
conformed to  t h e i r  conception  o f them selves.
I  was unab le  to  g ive  th i s  v e rs io n  o f th e  s e lf -c o n c e p t s c a le s  
because o f  d i f f i c u l t i e s  due to  leav e  o f  absence . However, th e  t e s t e r  
who ad m in is te red  th e  f i r s t  v e rs io n  o f  th e  s c a le s  was a v a ila b le  to  
ad m in is te r  t h i s  v e rs io n . He i s  a p o s t g raduate  and a  te a c h e r  w ith  
many years*  ex p erien ce . There was, o f co u rse , a d isc u ss io n  about 
th e  t e s t i n g  procedure p r io r  to  th e  a d m in is tra tio n  o f  th e  s c a le s .
‘The sample c o n s is te d  o f  a l l  th e  c h ild re n  in  th e  fo u r y e a r  age 
groups o f a ju n io r  sch o o l. The school i s  a  w ell e s ta b lis h e d  and 
very  s ta b le  one reg a rd in g  s ta f f in g ,  and th e  c h i ld re n ’ s in te l l ig e n c e  
was norm ally  d is t r ib u te d .  The Head was f u l l y  c o n su lted  about th e  
te ch n iq u e , and h is  he lp  i s  g re a t ly  a p p re c ia te d .
FACTOR ANALYSIS AND RESULTS.
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
A sm all p e rcen tag e  o f th e  s c r ip t s  were d isc a rd e d . These were 
m ainly due to  one o r  two item s n o t b e in g  answ ered. A sample o f  
100 c h ild re n  re tu rn e d  completed s c r i p t s .  This com prised 56 boys 
and 44 g i r l s .  The c h ild re n  ranged in  age from 7 y e a rs  to  11 years; 
old© The sample in c lu d ed  20 f i r s t  y e a r , 27 second y e a r , 29 t h i r d  
y ea r and 24 fo u r th  y e a r  ju n io r  school c h ild re n . The s c a le s  were 
sco red  by m yself as b e fo re .
The sco re s  were f a c to r  analysed  f o r  th e  sample o f  100 c h ild re n  
and 32 v a r ia b le s .  The form used  was one o f  p r in c ip a l  f a c to r in g  
w ith  i t e r a t i o n s  fo llow ed  by ob lique  r o ta t io n .  The r e s u l t s  a re  shown 
below . T able 6 l i s t s  th e  fa c to r s  in  term s o f  th e  s iz e  o f  e ig en v a lu es
p .145.
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and p e rcen tag e  o f v a r ia n c e . Table 7 shows th e  f a c to r  i n t e r c o r r e l ­
a tio n s  and Table 8 p ro v id es  a  f a c to r  by f a c to r  l i s t  o f  t h e i r  item  
lo a d in g s . F or b re v ity  only  th e  main id e a  o f  th e  c o n s tru c t i s  w r i t te n  
down. The f u l l  item in te r c o r r e la t io n  m a trix  can be found in  Append­
ix  6u
F ac to r ANALYSIS o f  n = 100 , v = 3 2 .
TABLE 6 .
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• I 8 —.06
4 —*14 —•O3 «02
5 - . 1 3  - .0 1  - .0 7  .02
6 - . 0 1  .10 .12  - . 1 2
7 - .3 8  - .0 3  - . 1 4  .07  .09  .00
8 - .2 8  - .1 7  - .1 8  - . 0 4  - .0 4  .18
9 - .1 9  .06  - .2 6  .12  .14  .11 .07 .16
10 ' .22  - .0 3  .0 4  .05  .00 .03  - .2 5  - .0 8  - .0 5




F a c to r by f a c to r  l i s t  o f th e  item  lo a d in g s .
F a c to r  1 . My school i s  n ic e  
Always work h a rd  
Like school work 
L is te n  to  te ac h e r 
Well behaved in  c la s s  
N ever f  ig h t
Kind to  one ano ther a t  home
Well d re ssed
B u lly  o th e rs
Well behaved a t  home
H elp fu l













F a c to r 2 . Good a t  school work 
P le n ty  o f  energy 
H elp fu l 





F a c to r 3 . Never ou t o f f r ie n d s  a t  home 
Annoy o th e r .c h i ld re n  
Well, behaved a t  home 
B ully
Always f ig h t in g  
Happy person  








F a c to r  4 . Gets u p se t à à s i ly  
Well behaved in  c la ss . 
Wish I  were someone e ls e  







F a c to r  5< Like th e  way I  look 
I ’m n ice  lo o k in g  
Happy person






F a c to r  6, P le n ty  o f c h ild re n  to  p lay  w ith  
Good a t  P .E .
Kind to  one an o th er a t  home 






F a c to r 7 . Always share  w ith  o th e rs  
At home we a re  k in d  to  one
an o th er
Work h ard  in  c la s s
L is te n  to  te a c h e r
Never f i ^ i t
Well behaved a t  home








F a c to r 8 . Like my face
Well d re ssed
Well behaved in  c la s s
P a re n ts  l ik e  my fr ie n d s
B ully  o th e rs
Well behaved a t  home
Tidy h a i r
Kind to  one an o th er a t  home














F a c to r 9*
F a c to r 10 .
Moody —.88
Well behaved, a t  home - .3 8
P a re n ts  l ik e  my f r ie n d s  - .3 8
Tidy h a i r  - .3 0
Family makes me happy .79
Share ev e iy th in g  w ith  my fam ily  »37
F a c to r 11. Bad. tempered.
Well behaved in  c la s s  
Always f ig h t in g  
B ully  o th e rs  
Happy person  








* * * * * * * * * * * * * *
The r e s u l t s  o b ta in ed  in  th i s  o b liq u e  f a c to r  a n a ly s is  show 
c le a r ly  t h a t  th e  pool o f c o n s tru c ts  u sed  d id  n o t conform to  th e  
expected  su b sca les  © Recent l i t e r a t u r e  review ed on page 105 o f  th e  
p re se n t s tudy  in d ic a te s  th e  n e c e s s ity  o f  f a c to r  a n a ly s is  o f  proposed  
s e lf -c o n c e p t s c a le s ,  and c r i t i c i s e s  th o se  p a s t  s e lf -c o n c e p t s c a le s  
th a t  d id  n o t use  th e  tech n iq u e .
In  some sm all measure th e  r e s u l t s  o b ta in ed  in  t h i s  a n a ly s is  im der- 
l in e s  t h i s  n e c e s s i ty .  The assumed su b sca le s  u sed  item s c o l le c te d  
from a  sample o f c h ild re n  and bore rem aikable resem blance to  th o se  
c o n s tru c ts  found in  p rev io u s ly  used  s e lf -c o n c e p t s c a le s .  The f a c to r  
a n a ly s is  has shown th a t  th e  face  v a l id i ty  o f fe re d  by my s e l f —concept 
s c a le s ,  and p o ss ib ly  many p u b lish ed  s e lf -c o n c e p t s c a le s ,  i s  h i ^ l y  
q u e s tio n a b le .
Thus, i t  was a t  t h i s  s tag e  o f  th e  c o n s tru c tio n  o f the  s c a le s  
th a t  i t  was decided  to  a l t e r  s l ig h t ly  th e  d i r e c t io n  o f  th e  o r ig in a l  
s t r a te g y  o f  m easuring f iv e  a reas  o f th e  c h i ld ’ s s e lf - c o n c e p t.  I t  
was now aimed to  supplement th e se  f iv e  a re as  o f  academ ic, s o c ia l ,  
fam ily , p h y s ic a l and em otional se lv e s  by u s in g  two more "a rea s"  as 
d e sc rib e d  in  th e  n ex t c h a p te r .
p . 150.
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A f u r th e r  re v is io n  o f  th e  s e l f —concept s c a le s  was th u s  c a r r ie d  
o u t .  I t  evolved  from th e  a n a ly s is  so f a r  and i t s  expansion i s  expl­
a in ed  in  C hapter 12 .
p . 151.
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* * * * * * * * * * * * * * * *
The f i r s t  s tep  in  t h i s  s tag e  was th e  e lim in a tio n  o f some o f th e  
unnecessary  c o n s tru c ts  u sed  in  th e  l a s t  v e rs io n  o f  th e  s e l f —concept 
s c a le .  The reasons f o r  d isc a rd in g  th e  item s were due to  one, o r  a 
com bination o f ,  th e  fo llo w in g  c r i t e r i a  shown below;
a) low c o r r e la t io n  between th e  v a r ia b le  and th e  f a c to r  on which i t  
lo ad s
b) v a r ia b le s  lo a d in g  only  on fa c to r s  th a t  have a  very  low 
p e rcen tag e  o f  v a rian ce
c) v a r ia b le s  th a t  lo ad  m oderately  h ig h ly  on more th an  one f a c to r ,  
th u s  in d ic a t in g  th a t  th e  v a r ia b le  m easures more th an  one 
th e o r e t ic a l  dim ension.
This p rocedure  co n sid e rab ly  reduced the  number o f item s th a t  had 
p re v io u s ly  been used  in  th e  c o n s tru c tio n  o f th e  s e lf -c o n c e p t s c a le s . 
Some 19 c o n s tru c ts  were e lim in a te d .
The n ex t s tag e  was to  examine th e  summary o f  th e  f a c to r  s t r u c tu r e  
and to  c o n sid e r th e  dim ensions th a t  appeared to  be m easured. Consid­
e ra t io n  was given  to  th e  f i r s t  s ix  fa c to r s  on ly , s in ce  th ey  re p re se n ­
te d  a  reasonab ly  s a t i s f a c to r y  percen tag e  o f th e  v a r ia n c e . The h ig h e s t -  
lo ad in g  v a r ia b le s  on each f a c to r  were to  be expanded w ith  item s th a t  
ap p aren tly  would m easure th e  same t r a i t .
C o n sid era tio n  o f  TABLE 8 , page 147, in d ic a te d  th a t  f a c to r s  1 and 2 
ap p aren tly  were concerned w ith  a reas  based  upon school l i f e .  The 
f i r s t  f a c to r  was d e fin e d  by a g en era l a t t i t u d e  tow ards th e  sc h o o l.
As such, no s e lf -a sse s sm e n t o f  academic competence was made; m erely
p .152.
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t h e i r  a t t i tu d e s  concern ing  school and school work. B earing  in  mind 
th e  above c r i t e r i a  f o r  e lim in a tio n  o f  v a r ia b le s ,  th re e  c o n s tru c ts  
were r e ta in e d . These were "hard  w oiker", "n ice  school" and " l ik e s  
school w ork". Two more c o n s tru c ts  were added by m5’’s e l f  i . e .  " g la d / 
so rry  to  leav e  th i s  school" and "en jo y /h a te  a l l  school le s s o n s " .
The h ig h e s t  lo ad in g  on f a c to r  2. suggested  th a t  the  s c a le  r e la te d  
to  some form o f academic competence, and th u s , s in ce  th e  o th e r  item s 
were to  be e lim in a ted , t h i s  f a c to r  was expanded to  im p lic a te  academic 
Competence more s tro n g ly . In  th e  e a r ly  s tag es  o f th e  s c a le  co n str^  
u c tio n , when th e  item s fo r  academic s e l f  were be in g  g a th e red  from 
th e  sample o f  49 c h ild re n , anj'’ s p e c if ic  academic su b je c ts  th a t  were 
m entioned were coded under th e  g en era l head ing  o f  "good/no good a t  
school work". S ince t h i s  item sco red  h i ^ l y  on f a c to r  2 , f u r th e r  
c o n s id e ra tio n  was given to  th e  e a r l i e r  coding o f  th e  main c o l le c t io n  
o f item s.
I t  appeared  th a t  th e  s p e c if ic  su b je c ts  under th e  g en e ra l head ing  
o f  school work inc luded  m aths, sums, e n g lish , read in g  end a r t .
Because th ey  rece iv ed  freq u e n t m ention, and because they a re  s p e c i f ic ,  
th e  su b je c ts  "sums" and "reading" were chosen to  expand th e  f a c to r .
In  my experience  a  c h i ld  in  th e  ju n io r  school f in d s  i t  e a s ie r  to  
a sse ss  h im se lf  in  "sums" ra-ther than  th e  more com prehensive "m aths". 
S im ila r ly , a  c h ild  i s  aware o f h is  competence in  read in g  a t  an e a r ly  
age.
To expand t h i s  f a c to r  fu r th e r ,  th re e  more c o n s tru c ts  were in c lu d ed  
th a t  p e r ta in e d  to  th e  g rad ing  o f school work, i^ e .  p o s i t io n  in  c la s s ;  
r e s u l t s  o f school, c la s s  o r weekly t e s t s ,  and th e  marking o f t h e i r  
c la s s  work by t h e i r  te a s h e r s .
F a c to r  3 tended to  lo a d  on c o n s tru c ts  th a t  suggested  a b e h a v io u ra l, 
a g g re ss iv e ly  toned t r a i t .  Although th e se  c o n s tru c ts ' o r ig in a l ly  were 
assumed to  be p a r t  o f th e  s o c ia l  s e l f  su b sc a le , i t  was e v id en t th a t  
they  were m easuring a beh av io u ra l t r a i t .  The c o n s tru c ts  o f  f ig h t ­
in g " , "b u lly "  and "annoys o th e rs"  were expanded by th e  in c lu s io n  o f  
th re e  more item s su p p lied  by m yself. These were "g e ts  angry e a s i ly " ,  
argues w ith  eveiyone" and "badly behaved"© The l a t t e r  one i s  a  
com posite o f  v a rio u s  item s in  th e  f a c to r  a n a ly s is  w ith  a  b eh av io u ra l
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a sp e c t. However, in s te a d  o f  i t  be ing  s p e c if ic  to  th e  classroom  
o r  th e  home i t  was l e f t  in  as a  g en era l item .
The s o c ia l  dim ension was expanded from th e  h ig h e s t s c o r in g  c o n s tru c t 
on fa c to r-  6, i . e .  "p le n ty  o f c h ild re n  to  p lay  w ith " . The item s added 
were "p o p u la r" , "p len ty  o f f r ie n d s " ,  "makes f r ie n d s  e a s ily "  and 
" c h ild re n  l i k e  meV©
F a c to r 4 was then  co n sid e red . The c o n s tru c t "w ell behaved in  c la s s "  
was e lim in a te d  because o f  i t s  f a c to r i a l  com plexity , w hile th e  item  
"never f a l l  ou t o f f r ie n d s "  had only  a sm all c o r re la t io n  w ith  th e  
f a c to r .  The rem aining two c o n s tru c ts  were u sed  as a  b a s is  f o r  ex­
p an sio n . Four more c o n s tru c ts  were added. These were " c h e e rfu l" , 
" c r ie s  e a s i ly " ,  "glooi%"", and f i n a l ly ,  "always smiling"©
There rem ains only th e  p rev ious a ttem p t to  c o n s tru c t a s c a le  f o r  a  
fam ily  s e lf -c o n c e p t.  I  concluded th a t  th e  c o n s tru c ts  produced from 
th e  i n i t i a l  sample o f  c h ild re n  (N = 4 9 ), in  th e  g a lh e rin g  o f  c o n s tru c ts  
fo r  th e  pool o f item s, tended to  be f a r  too g e n e ra l. The id eas  
seemed to  sp read  over in to  o th e r  a re a s . The c o n s tru c ts  o f f r ie n d s h ip ,  
k in dness and g e n e ro s ity  were too g en era l to  apply simply to  th e  fam­
i l y .  The r e s u l t s  o f th e  f a c to r  a n a ly s is  shown in  TABLE 8 in d ic a te d  
th i s  c le a r ly .  T h ere fo re , a t  t h i s  s ta g e , i t  was decided  to  tak e  
an e n t i r e ly  d i f f e r e n t  d ire c t io n  in  th e  measurement o f th e  fam ily  
s e l f .
I  was in te r e s te d  in  how young c h ild re n  saw th e i r  parentsV  ro le  . 
w ith  re g a rd  to  t h e i r  e x e rc ise  o f c o n tro l , d is c ip l in e  o r  a u th o r i ty .
Would th e re  be any s ig n i f ic a n t  d if fe re n c e  between how c h ild re n  saw 
t h e i r  p a re n ts  in  t h i s  ro le  fo r  v a r ia b le s  such as sex, age o r  s o c ia l  
c la ss?  With th i s  in  mind a s p e c if ic  su b sc a le , to  t iy  to  a s s e s s  how 
th e  c h i ld  in te rp re te d  h is  p a re n ts ’ a c tio n s  w ith  reg a rd  to  c o n tro l 
and d i s c ip l in e ,  was a ttem p ted . The item s in c lu d ed  were "p ick  on 
me", " c r i t i c i s e  me", "angry w ith  me", " t r e a t  me l ik e  a  baby",
"smack me u n fa ir ly "  and " l i s t e n  to  me".
I t  may be p e r t in e n t  a t  t h i s  p o in t to  o f f e r  some j u s t i f i c a t i o n  f o r  
th e  in c lu s io n  o f  c o n s tru c ts  dev ised  by m yself o r  exp ressed  in  p re v io u s
p . 154.
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research*  I t  seems reaso n ab le  th a t  when c o n s tru c ts  a re  p ro v id ed , 
su b je c ts  w il l  e x h ib it  some convergence in  t h e i r  in te r p r e ta t io n  o f 
them. T his i s  e s p e c ia l ly  so fo r  c h ild re n  from th e  same range o f 
e th n ic  and m a te r ia l backgrounds © Furtherm ore, even a  c a su a l examin­
a tio n  o f  p a s t  re sea rc h  s tu d ie s  would re a d ily  show th a t  many c o n s tru c ts  
a re  common to  them.. I t  i s  alm ost im possib le  to  s t a t e  c a te g o r ic a l ly  
th a t  one c o n s tru c t comes from a given so u rc e . Thus, th e  u se  o f 
some o f  th e se  c o n s tru c ts  would appear to  have some v a lu e .
AnamsTRATioN.
* * * * * * * * * * * * * * * *
The 38 co n stru c ts , d e riv ed  from th e  fo reg o in g  a n a ly s is  were a rran g ed  
in to  b i - p o la r  s ta te m e n ts . As b e fo re , th e se  were random ised and 
numbered. P o s i t iv e  and n eg a tiv e  s ta tem en ts  were o rdered  randomly 
as w e ll. Seven c ro sse s  sep a ra te d  th e  b i - p o la r  s ta te m e n ts . The form 
o f th i s  s c a le  i s  shown in  Appendix ? .
I  was unab le  to  o b ta in  leav e  o f absence and could  n o t a d m in is te r  
th i s  v e rs io n  o f th e  s e lf -c o n c e p t s c a le .  Another h ead teach e r, to  
whom I  am very  g r a te f u l ,  o f fe re d  th e  se rv ic e s  o f  h is  s ch o o l. We 
had a  le n g th y  d iscu ss io n  about th e  a d m in is tra tio n  o f th e  s c a le s .
I t  was ag reed  th a t  th e  c la s s  te ac h e rs  cou ld  a d m in is te r  th e  s c a le s  
them selves; so d e ta i le d  n o te s  were su p p lie d  to  ensure a s tan d a rd  
p ro cedu re . P ra .c tice  s ta tem en ts  were su p p lie d  and examples g iv e n  
o f the  method o f  s e le c t io n .  The te a c h e rs  had to  s t r e s s  th a t  th e  
s c a le s  were c o n f id e n tia l  and hence no names were re q u ire d . In  
a d d itio n , they  a lso  inform ed t h e i r  p u p ils  th a t  n e i th e r  th e  te a c h e rs  
nor th e  head would look  a t  th e  re sp o n ses . I  re c e iv e d  no adverse  
comments from th e  s t a f f  reg ard in g  th e  a d m in is tra tio n  p ro ced u re .
The sample com prised fo u r complete c la s s e s ,  one from each y e a r , 
in  a la rg e  ju n io r  sch o o l. The school was s i tu a te d  in  an o ld  b u i ld in g  
and th e  c la s s e s  were a rranged  along t r a d i t io n a l  l i n e s .  The l o c a l i t y  
in  which th e  school was s i tu a te d  was good, and th e  c h ild re n  came 
from s ta b le  backgrounds. The school enjoyed, a  h igh  re p u ta t io n  
w ith in  i t s  L .E.A . -
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FACTOR MALYSIS AND RESULTS.
*******************************
A sm all percen tage  o f  th e  com pleted s c r ip t s  were e lim in a te d  due 
to  one o r  two m is tak es . These were e i th e r  incom pleted s c r ip t s  o r 
those  in  which some item s had "been marked tw ice . This l a t t e r  p o in t 
was no ted  and m ention would he made in  any subsequent adm inistra 'b— 
io n s . A sample o f 110 c h ild re n  re tu rn e d  c o r re c t ly  com pleted s c r ip ts #  
The 60 g i r l s  and 50 boys ranged in  age from 7 y ears  to  11 y e a rs  o ld  
and com prised 25 f i r s t  y e a r , 23 second y e a r , 31 t h i r d  y e a r  and 31 
fo u r th  y e a r c h ild re n . The s c a le s  were sco red  by m^^self.
The sco res  fo r  th e  38 v a r ia b le s  and th e  sample o f 110 were f a c to r  
an aly sed . Ttie method used  was th a t  o f  p r in c ip a l  f a c to r in g  w ith  
i t e r a t io n s  follow ed by an ob liq u e  r o ta t io n .  The r e s u l t s  o f th e  an a l­
y s is  a re  shorn in  Tables 9 to  11. Appendix 8 shows th e  f u l l  in te n -  
c o r r e la t io n  m a trix  between item s.
FACTOR ANALYSIS OF N = 110, V = 38
TABLE 9
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SMARY op the FACTOR BY FACTOR LIST OF THE ITM  LOADINGS.
FACTOR 1 . Sums r ig h t
Good marks fo r  work 
Near Bottom o f c la s s  
No good a t  school work 
Do w ell in  t e s t s  
C heerful 
Always sm ilin g  
v/ork h a rd  in  c la s s  
No problem s in  read in g  
Peurents angiy w ith  me 














FACIOR 2 . School i s  n ic e
Glad to  leav e  th i s  school
Like school work
Enjoy a l l  school le sso n s
Badly behaved







FACTOR 3 . C hild ren  th in k  I*m ugly  
C hild ren  l i k e  me 
Nice lo o k in g  
Always sm iling  
F ig h tin g
Bo w ell in  school t e s t s  
P a re n ts  c r i t i c i s e  me 
C heerful
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FACTOR 4* P a ren ts  p ic k  on me
P a re n ts  l i s t e n  to  me 
P a re n ts  smack me u n f a i r ly  
P a re n ts  angry w ith  me 
P a re n ts  c r i t i c i s e  me 
Get angry e a s i ly  
Always sm ilin g  
B ully










FACTOR 5. P le n ty  o f  f r ie n d s  .86
P le n ty  o f c h ild re n  to  p lay  w ith me .83 
Hake f r ie n d s  e a s i ly  .57
No good a t  school work .42
Good marks fo r  school work .31
FACTOR 6 . Always argu ing
Gets angiy e a s i ly  
Annoys o th e r  c h ild re n  
Badly behaved 
Always f ig h t in g  
Always sm ilin g  
B ully  
Gloomy •










FACTOR 7 . L ike th e  way I  look 
Nice lo o k in g
O ther c h ild re n  thinlc I'm  ugly 
C iieerful
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FACTOR 80 Wish I  were someone e lse  
Change how I  look  
Always sm ilin g  
Gloomy
Get angry e a s ily  
Annoy other children  
















FACTOR 1 0 . Work hard in  c la ss
Hear bottom o f the c la ss  
Good marks for  school work 
Badly behaved 
Parents c r i t i c i s in g  me 
No good at school work 









FACTOR 11. Cries e a s ily
Gets upset e a s ily  
. No good at school work 





FACTOR 12. Gets upset e a s ily
Good marks for  school work 
Malce fr ien d s e a s ily  
No reading problems 
Children l ik e  me 
Do w ell in  school t e s t s  
No good a t school work 
Gloomy












As can be seen , th e  r e s u l t s  o f  th i s  f a c to r  a n a ly s is  were g e n e ra lly  
more encouraging th an  th e  p rev ious a n a ly se s . C lu s te r in g  o f  th e  
v a r ia b le s  on th e  v a rio u s  main fa c to r s  do appeair, in  g e n e ra l, to  
fo llow  th o se  th a t  were suggested  as su b sc a le s . However, th e re  were 
ex cep tio n s . I t  was decided  a t  t h i s  stcige to  u se  t h i s  v e rs io n  o f  th e  
t e s t  as a  b a s is  f o r  th e  s e lf -c o n c e p t s c a le s  to  be used  w ith  th e  
main sam ple. But b e fo re  th i s  cou ld  be a ttem p ted , th e  l a s t  v e rs io n  
o f  th e  s c a le  w ith  V = 38 needed to  be examined in  th e  l i g h t  o f  th e  
l a s t  f a c to r  an a ly s is , and a l te r e d  acco rd in g ly . The changes made to  
th e se  s c a le s  and th e  reasons fo r  them a re  d e sc rib e d  in  C hapter 13 .
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CÎLIPTER THIRTEEN. CONSTRUCTION OF TEE SELF-CONCEPT SCiDES.
FINAL VERSION.
CONSTRUCTION.
The elim in ation  o f some o f the constructs used in  the previous 
version  o f  the se lf-co n cep t sca le  was based upon one, or sev era l, 
o f  the fo llow in g  c r ite r ia :
a) low co rre la tio n  between the variab le  and the factor  on which i t
loads -
b) v a r ia b le s  th a t  load  only on fa c to rs  o f very  low percen tag e  o f
variance
c) v a r ia b le s  with f a c to r  n o n -sp e c if ic ity
d) v a r ia b le s  not having any s ig n if ic a n t  c o r r e la t io n  with any fa c to r
Some v a r ia b les , however, were discarded for  other reasons as explained  
below. In a l l  13 constructs fa i le d  to s a t is f y  the above c r i t e r ia  
and were e lim in a ted  from the  f in a l  v e rs io n  o f th e  s c a le .
C onsideration o f fa c to r  1 in Table 11 shows i t  to be more h igh ly  
loaded with constructs suggesting academic competence. These va]>- 
ia b les  are shown below:
1 . sums r ig h t *79
2 . good marks .72
3 . top o f  c la ss  .63
4 . good a t schoolwork .56
5 . do w ell in  c la ss  t e s t s  .55
Item 4 had moderately h i ^  loadings on fa cto rs  5 and, 6 and thus i t  
was not included in the f in a l version  o f  the s c a le .  I t  was considered
th at p o ss ib ly  item 2 would cover i t .
Factor 2 suggests a general school s e lf-c o n c ep t, without any
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in d ica tion  o f  academic competence. The f i r s t  four items were thus 
reta ined  as part o f the proposed suhscale:
1. n ic e  school .85
2 . glad to leave th is  .81
school
3 . lü ee  school work .81
4 . enjoy a l l  le sso n s  .68
F a c to r 3 i s  no t as c lea r  a dim ension as th e  p rev io u s  two f a c to r s .  
Some o f  th e  constructs loading on t h i s  f a c to r  would n o t he r e ta in e d  
on th e  b a s is  o f th e  above c r i t e r i a  fo r  e lim in a tio n . However, i t  i s  
notew orthy th a t  a l l  th e  item s th a t  lo a d  on th i s  f a c to r  (ex cep t fo r  
"o th e rs  th in k  I'm  u g ly") lo ad  on ano ther f a c to r  to  a  h ig h e r  d eg ree .
This could  suggest a  g en era l f a c to r ,  one th a t  may g ive  an in d ic a t io n  
o f  a  more g en era l s e l f —concept.
1 . c h ild re n  th in k  I'm  ug ly  ,64
2o c h ild re n  l ik e  me *56
3 . always f ig h t in g  *45
4 . do w ell in  c la s s  t e s t s  - .4 0
F a c to r 4 in c lu d es  th o se  item s th a t  r e f l e c t  th e  c h i ld r e n 's  a t t i t u d e s  
towards t h e i r  p a re n ts ' a u th o r i ta r ia n  ro leo  The f i r s t  f iv e  item s a re
1 . p a re n ts  p ick  on me *79
2 . p a re n ts  l i s t e n  to  me *71
3 . p a re n ts  smack me u n f a i r ly  .68
4 . p a re n ts  always angry w ith  me .54
5. p a re n ts  always c r i t i c i s e  me .51
Item 5 was dropped from th e  study a t  th i s  s ta g e  f o r  two re a so n s .
I t  loaded moderately h igh ly  on fa c to r  3 as w ell as Factor 4* Furth­
ermore, young children would understand item 1 b e tte r , and the two
item s would appear to  be s im ila r .
F a c to r 5 would appear to  measure a s o c ia l  s e l f  a t t i t u d e .  The f i r s t
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th re e  v a r ia b le s  were re ta in ed o
1 . c h ild re n  to  p lay  w ith  - .8 3
2 . many f r ie n d s  .81
3 . make f r ie n d s  e a s i ly  .57
A b eh av io u ra l s e l f  assessm ent i s  suggested  by F ac to r 6 . The f i r s t  
f iv e  item s were r e ta in e d  fo r  th e  f i n a l  v e rs io n  o f  th e  s e lf -c o n c e p t 
scale*
1 . always a rgu ing —.81
2 . g e ts  angry e a s i ly - .7 2
3 . annoys o th e rs - .7 0
4 . bad ly  behaved - .6 0
5 . always f ig h t in g - .5 6
The f in a l  f a c to r  to  be co n sid ered  was f a c to r  7 aud t h i s  appeared  
to  measure a  form o f  p h y s ica l acceptanceo Two item s were r e ta in e d
1 . l i k e  th e  way I  look #82
2 . o th e rs  th in k  I'm  ug ly  *49
There were re se rv a tio n s  in  r e ta in in g  a f a c to r  co n ta in in g  only  two
item s, b u t s in ce  th e se  were th e  only  item s rem aining fo r  th e  proposed
p h y s ica l s e l f  sca le  they  were r e ta in e d .
I t  was a t  th i s  s tag e  th a t  a ttem pts to  develop a  su b sca le  t h a t  
would measure a c h i ld 's  em otional s e l f  were abandoned. A ll th e  item s 
th a t  had been p i lo te d  fo r  th i s  su b sca le  gave only  m oderate c o r r e la ­
t io n s  w ith  th e  v a rio u s  f a c to r s .  Furtherm ore, many o f  th e  item s 
loaded  on s e v e ra l f a c to r s .  Throughout th e  development o f a l l  th e  
s c a le s  t h i s  had been a co n stan t problem . I t  appeared th a t  th e  co n s t­
ru c ts  u sed  were d i f f i c u l t  fo r  c h ild re n  to  co n sid e r in  i s o l a t i o n .
S ince th e  aim was to  develop r e l a t iv e ly  s p e c if ic  su b sc a le s , th e  sea rch  
f o r  a  s a t i s f a c to r y  measure o f an em otional s e l f  was abandoned.
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At t h i s  s ta g e , 23 item s had been re ta in e d -g iv in g  a measure o f 
6 subsoales*  A se p a ra te  f a c to r  a n a ly s is  was ran  on a  subgroup o f  th e  
sam ple. This was used  as a  check to  determ ine whether th e  f a c to r  
s t ru c tu re  emerging so f a r  appeared to. have v a l id i ty  ac ro ss  th e  age 
range. Only the  r e s u l t s  fo r  th e  t h i r d  and fo u r th  y ea r c h ild re n  
(N = 62) were used fo r  t h i s  a n a ly s is ..
The a n a ly s is  i s  no t re p o rte d  h e re  in  any depth except to  s t a t e  
th a t  s im ila r  r e s u l t s  were found to  th o se  o b ta in ed  fo r  th e  whole 
sam ple. I t  was apparen t on brealcing down th e  f a c to r  s t r u c tu r e  o f 
t h i s  sm a lle r  a n a ly s is , on th e  b a s is  o f  th e  c r i t e r i a  on page I 6I ,  
th a t  21 item s re s u l te d  which were id e n t ic a l  to  th e  23 re ta in e d  from 
th e  f u l l  a n a ly s is .  Only two item s from th e  su b an a ly sis  loaded  
d i f f e r e n t ly  i . e .  "work h a rd  in  c la s s "  had a c o r re la t io n  o f  .60 on 
th e  aca.deraic s e l f  f a c to r ,  and "popular" had a c o r re la t io n  o f  .70 
on th e  p h y s ic a l a t t r a c t iv e n e s s  s c a le .  Due to  t h e i r  h igh  lo ad in g s  
on th i s  subgroup a n a ly s is  i t  was decided  to  r e ta in  them f o r  th e  
f in a l  v e rs io n  o f th e  s c a le  b r in g in g  th e  t o t a l  now to  25 ite m s .
F in a l ly ,  one e x tra  item  was added, i . e .  " I  am a f r ie n d ly  s o r t  o f 
p e rso n " . T his was an a ttem p t to  expand the  item s in  f a c to r  5 . 'Eius, 
th e  whole s c a le  now numbered 26 item s g iv in g  a measure o f 6 sub­
s c a le s  i . e .  academic s e l f ,  g en era l schoo l s e l f ,  beh av io u ra l s e l f ,  
fam ily  s e l f ,  p h y sica l s e l f  and s o c ia l  s e l f .  The f in a l  form o f  th e  
s c a le  i s  in c luded  in  Appendix 9 .
ADMINISTRATION.
******************
The 26 c o n s tru c ts  were a rran g ed  in to  b i - p o la r  s ta tem e n ts , random­
is e d  as d esc rib ed  p re v io u s ly . The a d m in is tra tio n  o f th e se  s c a le s  
w il l  be exp la in ed  more f u l ly  in  C hapter 14 . A concise  v e rs io n  w i l l  
s u f f ic e  h e re .  I  ad m in is te red  th e  se lf -c o n c e p t s c a le  o f 26 item s 
to  a l l  th e  c h ild re n  in  fo u r  ju n io r  schoo ls w ith in  th e  same L .E .A .
Each c o n s tru c t was r a te d  on a s c a le  1 to  7 a.nd th e  sco res f o r  each 
c h i ld  ta b u la te d .
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FACTOR ANALYSIS AND RESULTS.
********************************
A t o t a l  o f 18 s c r ip t s  were n o t used  from th e  to t a l  sample* Tlie 
m a jo rity  o f th e se  s c r i p t s ,  i . e . 12, were from th e  f i r s t  y e a r  age 
ran g é . The most common reason  f o r  th e  s c r ip t  being  v o id  was th a t  
c e r ta in  item s had n o t been com pleted . Some 742 c h ild re n  com pleted 




F i r s t  Y ear. 98 76
Second Y ear. 116 87
T hird  Y ear. 74 82
Fourth  Y ear. 110 99
T o tal 398 344
The sco re s  fo r  th e  26 v a r ia b le s  and th e  sample o f  742 c h ild re n  
were f a c to r  an aly sed . The method, as b e fo re , was one o f  p r in c ip a l  
f a c to r in g  w ith  i t e r a t io n s  fo llow ed  by d i r e c t  oblim in r o ta t io n .  The 
r e s u l t s  a re  shovjn below . The v a r ia b le s  do n o t appear in  th e  o rd e r  
as they  d id  on the  t e s t  pap er, b u t have been grouped in to  th e  
"expected" su b sca les  f o r  qu ick er and e a s ie r  an a ly siso  Table 13 
shows th e  s ix  s ig n i f ic a n t  f a c to r s  in  o rd e r o f s iz e ;  Table 14 
p re se n ts  th e  in te r c o r r e la t io n s  between th e se  fa c to r s  and Table 15 
l i s t s  th e  item  lo ad ings on each f a c to r .  The f u l l  in te r c o r r e la t io n  
m a trix  appears in  Appendix 10.
p . 1 6 6
******










5 . 1 0  



















TABLE l4  










- 0 .3 7
—0 .16  
- 0 .3 6
0 .2 4
0 .4 4  0 .1 6
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TABLE 1 5 .
Summary o f The fa c to r  hy fa c to r  l i s t  o f  item loadings
F A C T 0 R S . I
I T E M S . 1 2 3 4 3 6 1
1 Sums right . - '6 3  [
I " Bottom o f  c la ss
- .6 1  .32 [
! 3 Bo w ell in t e s t s - .3 9  :
j 4 Work hard in c la ss . 4 4 . .42 ; -  . 3 2 . . . 1
J 5 Good marks .31 - .7 3  :
j 6 Like school work .75 j
: 7 Enjoy le sso n s .67 , ;
: 8 Glad to  leave school .70 i
. 9 Nice school .73 ;
: 10 Parents smack me u n fa ir ly .56 1
■ 11 Parents l i s t e n  to me .51 !
.• 12 Parents pick on me .69 1
^ .3 Parents angry with me .60 1
: 14 Always f ig h tin g .64 1
■ 13 Badly behaved -37 - .3 6  I
: 16 Annoy other children .38 .33
^17 Argue with everyone .61
; 13 Never get angry .33
J 19 Children to play with .64, i
. 20 Popular .48 .36
L21 Many fr ien d s .74
Makes fr ien d s e a s ily .61
i 23 Children l ik e  me - .3 3  .69 .49
i 24 Friendly person .44 : .32
25 Like way 1 look .37





From th is  fa ctor  a n a lysis  i t  i s  apparent th a t the c lu s te r in g  of 
the v a r iab les around the various factors i s  in  l in e  with th at expected  
a fte r  the previous fa c to r  an a lysis  with N = 110. However, on the 
evidence o f th is  larger  sample, some items can s t i l l  be om itted .
These are:
Item 4-, "works hard in  c la ss" . This has some fa c to r  overlap and does 
not load very h igh ly  on any one fa c to r .
Item 20, "popular". During the adm inistration o f the sca le s  I  r e a lis e d  
that the meaning o f th is  word held  d if f ic u lt y  fo r  many younger ch ild ­
ren. This impression was confirmed when I  had the scores fo r  each 
year fa c to r  analysed sep a ra te ly . The to ta l  sample produced a corre­
la t io n  o f  .48 between the item "popular" and fa c to r  4 s,s in d icated  
in  Table 15 . However, usin g  only a fourth year sample th is  correla ­
tio n  was as high as .6 8 . Using only the f i r s t  year sample th is  item  
did not load  on anj^  fa c to r  at a l l .  . The im p lication  i s  th at younger 
children did not understand the word, and thus the item was om itted . 
Items 24, 25, 26, " friend ly  sort o f person", " lik e  the way 1 look", 
and "children think I'm ugly". These were r e jec ted  fo r  a combination 
o f  reasons, i . e . low loadings oh fa c to r  6, fa c to r  n o n -sp e c if ic ity  
and the low percentage o f variance o f fa c to r  6.
Since the fa c to r  score c o e f f ic ie n ts  fo r  each c h ild  were to be 
used as input scores in  the main data a n a ly sis  the previous fa c to r  
an alysis  was re—run with some m od ifica tion . For th is  re-run the 
sca le  contained 21 items as explained above. Table 16 shows the 
f iv e  s ig n if ic a n t  fa c to rs  in order o f s iz e ;  Table 17 presents the  
in terco rre la tio n s  between these fa c to rs  and Table I 8 in d ica tes  the 
c lu ster in g  o f items around the expected fa c to r s . The order o f  
some o f the fa c to r s , however, changed. The f u l l  in terco rre la tio n  
matrix i s  shovm. in  Appendix 11.






















Table 1 7 .
F a c to r  C o r re la tio n s .
F a c to r 4
0 .20
- 0 .31 - 0 .09
- 0 ,28  - 0 .39  0 .18




Summaiy o f th e  f a c to r  hy f a c to r  l i s t  o f item lo a d in g s .
I  T E M S . 1
1 Sums r i ^ t .
2 Bottom o f  c la s s .
3 Do w ell in  t e s t s .
4 Good m arks. .31
5 Like school work.
6 Enjoy le s s o n s .
7 Gled. to  leav e  sch o o l.
8 Nice sch o o l.
9 P a re n ts  smack me u n f a i r ly .
10 P a re n ts  l i s t e n  to  me.
11 P a re n ts  p ick  on me.
12 P a re n ts  angry w ith  me.
13 Always f ig h t in g .  *62
14. Badly behaved. .58
15 Annoy o th e r  c h ild re n . .59
16 Argue w ith  everyone. , .62
17 Never g e t angry. .53
18 C h ild ren  to  p lay  w ith .
19 Many f r ie n d s .
20 Hake f r ie n d s  e a s i ly .













—  .66 
- . 6 2  






- .3 4  .34
- . 3 6
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Thus f o r  th e  purpose o f  th e  main d a ta  a n a ly s is  th e  s e l f —concept 
s c a le  com prised 21 item s sam pling f iv e  su h sca les  as in d ic a te d  
below:
1 , B ehavioural S e lf  always f ig h t in g
b . a rgu ing  w ith  o th e rs
c . badly  behaved
d . annoys o th e rs
e . g e ts  angry e a s i ly
2 . S o c ia l S e lf a .  many f r ie n d s
b . c h ild re n  l ik e  me
c . p le n ty  to  p lay  w ith
d . make f r ie n d s  e a s i ly
3» G eneral School S e lf
4» Academic S e lf
a .  school i s  n ic e
b . l ik e  school work
c . ,^ a d  to  leav e  t h i s  school
d . enjoy a l l  school le sso n s
a, good marks
b . sums r ig h t
c . top  o f c la s s
d . do w ell in  t e s t s
5« P a re n ta l S e lf a . p ick in g  on me
b . angry w ith  me
c . smack me u n f a i r ly





In  th e  in tro d u c tio n  to  P a r t  2, page 124 N ylie i s  quoted as 
advocating  a  slow accum ulation o f in fo rm atio n  reg a rd in g  r e l i a h i l i t^ r  
and c o n s tru c t v a l id i ty  a/b th e  item  le v e l  "before any c le a r  meaning 
i s  a tta c h e d  to  a  p a r t i c u la r  s c a le .  Shreve recommends g re a te r  a t t e n t ­
ion  tow ards complete and accu ra te  d e sc r ip tio n s  o f perform ance c r i t e r i a ,  
sampling p ro cedu res, co n d itio n s  o f t e s t in g  and a comprehensive re p o r t­
ing  o f s t a t i s t i c a l  p ro ced u re . In  th e  l a s t  f iv e  ch ap te rs  i t  i s  hoped 
th a t  a t  l e a s t  some o f  th e se  worthy p ro p o sa ls  have been given c lo se  
a t te n t io n .
The v a l id i ty  o f th e  s e lf -c o n c e p t s c a le  has been te s t e d  by a  f a c to r ­
i a l  d e sig n . But th e  evidence fo r  v a lid ity '’ i s  n o t shovrn by snnply 
ach iev in g  one c r i t e r io n .  F u r th e r  evidence o f  v a l id i ty ,  i t  i s  hoped, 
w ill  be p rov ided  in  th e  d a ta  a n a ly s is  s e c tio n  o f  the. s tu d y .
The r e l i a b i l i t y  o f th e  s c a le  was te s t e d  u s in g  a t e s t - r e t e s t  r e l ­
i a b i l i t y  c o e f f ic ie n t .  The c h ild re n  u sed  in  th e  sample were taken
from one school which formed p a r t  o f  th e  main sam ple. Four c la s s e s
were r e te s te d  two weeks a f t e r  they  had com pleted th e  f i r s t  adm inis­
t r a t i o n .  The fo u r c la s s e s  com prised one from each y e a r  group in  
th e  sch o o l. The u se  o f c h ild re n  from only  one schoo l, in s te a d  o f 
a cross s e c tio n  o f  th e  fo u r schoo ls who took p a r t  in  th e  main sam ple, 
could  le a d  to  b ia s  in  th e  r e s u l t s ;  e s p e c ia l ly  s in ce  th i s  school 
was aca.dem ically th e  p o o re s t o f th e  fo u r in  th e  sample.
I  gave th e  s e lf -c o n c e p t s c a le  to  th e  fo u r  c la s s e s  and sco red  th e  
re sp o n se s . The g loba l sco res  o f 79 c h ild re n  were compared . 
u s in g  P e a rs o n 's  p roduct moment c o r r e la t io n .  To examine th e  s t a b i l i t y  
o f  th e  su b sc a le s , c o r r e la t io n  c o e f f ic ie n ts  were a lso  computered f o r  
each o f th e  f iv e  subs c a le s .  The r e s u l t s  o f th e  t e s t - r e t e s t  c o rre ­
la t io n s  a re  shown in  Table 19 .
Table 19 .







S o c ia l









p ^  .001 
p ^  .001 
p ^  .001 
p < .001
.76 p < .001
CONCLUSION.
************
A len g th y  p ro cess  o f item  c o n s tru c tio n  has been u n d ertaken  to  
produce th e  f in a l  s e lf -c o n c e p t s c a le  o f  21 item s m easuring f iv e  
su b sca les  o f  acaDeraic, g en era l sch o o l, b e h av io u ra l, p a re n ta l  and 
so c ia l s e lv e s .  The o r ig in a l  aim to  d ev ise  f iv e , su b sca les  m easuring 
academ ic, p a re n ta l ,  s o c ia l ,  em otional and p h y s ic a l se lv e s  has re ­
q u ired  co n sid e rab le  m o d if ic a tio n . The p h y s ic a l and em otional 
su b sca les  have been f i n a l ly  o m itted , and th e  s o c ia l  s e l f  s c a le  was 
ei-ipanded to  inc lude  a b eh av io u ra l s e l f  s c a le ,  and th e  o r ig in a l  
academic s e l f  s c a le  expanded to  in c lu d e  a g en era l school s e l f .
I t  may be u se fu l a t  th i s  s tag e  to  re d e f in e  th e  f iv e  su b sc a le s  
th a t  have emerged. The academic s e l f  i s  seen as bhe a tb itu d e o  a. 
c h i ld  has concern ing  h is  academic com petence. The g en era l school 
s e l f  appears to  be a, measure o f  th e  c h i ld 's  sa lisx a -c tio n  w ith  hi>j 
school l i f e ,  w ith no re fe re n ce  to  h is  academic competence. The 
fam ily  s e l f  s c a le  r e f l e c t s  th e  c h i ld 's  p e rc e p tio n  o f  h is  p a r e n ts ' 
r o le  as a u th o r i ta r ia n  f ig u r e s . The s o c ia l  s e l f  i s  a  mea.sure o f 
th e  c h i l d 's  p e rc ep tio n  o f h is  w orth in  h is  s o c ia l  in te r a c t io n  
w ith  h is  p e e r s .  The b eh av io u ra l s e l f  i s  a  measure o f  th e  c h i l d 's  
a p p re c ia tio n  o f h is  ag g ress iv e  t r a i t s  in  h is  g en era l behav iou r 
towards h is  p e e r s . The t o t a l  sco re  o b ta in e d  by summing th e  sco re s  
on th e  f iv e  su b sca les  i s  a, mea./Sure o f th e  c h i ld 's  g en era l o r 
g lo b a l s e lf -c o n c e p t.
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The sample com prised a l l  th e  c h ild re n  in  th e  ju n io r  departm ents 
o f  fo u r prim ary schoo ls s i tu a te d  w ith in  th e  same Local jiiducs.tion 
A u th o rity . The schoo ls th a t  took  p a r t  in  th e  study were from d i f f ­
e r in g  environm ents. This Wcis d e l ib e r a te ,  so as to  ensure a  re a s ­
onable sp read  o f  s o c ia l  c la s s  and academic a b i l i t y .
School A was a ju n io r  school w ith  approxim ately  250 c h ild re n .
I t  i s  s i tu a te d  in  a s o c ia l  p r i o r i t y  a re a  and i s  p redom inately  
woricing c la s s ,  w ith many p a re n ts  ou t o f work. A cadem ically , th e  
a tta in m en t o f i t s  p u p ils  was th e  low est o f th e  fo u r  schoo ls in v o lv ed  
in  th e  sam ple. I t  i s  a very  o ld  school d a tin g  back to  I 89O.
School B was a  prim ary school w ith  approxim ately  I 80 c h ild re n
in  th e  ju n io r  departm ent. I t  i s  s i tu a te d  on a housing  e s ta te  o f 
m ainly p r iv a te ly  owned houses. The a re a  has been developing  in  
s iz e  over th e  l a s t  f iv e  o r s ix  y e a r s . : The school i s  e ig h t y e a rs  
o ld  and i s  semi—open p la n  in  d e s ig n . This school hab a f u l l  range 
o f academic a b i l i t y ,  and th e  p a re n ts  were from d if f e r e n t  s o c ia l  
c la s s e s .
School G was a prim aiy  school w ith  approxim ately  150 c h ild re n
in  th e  ju n io r  departm ent. This school was a  "tw in" in  design  to
School B, b u t in  a  much more r e s id e n t i a l  a re a . The a tta in m en t o f  
th e  c h ild re n  in  t h i s  school was very  h igh  end th e  p a re n ta l  back­
ground in  term s o f occupation  was very  good.
School D vjas a  ju n io r  school o f some 25O c h ild re n . I t  i s  a  u raa- 
i t i o n a l l y  designed  schoo l, b u t some p a r t s  th a t  have re c e n tly  been 
r e b u i l t  one o f  a semi—open a sp e c t. I t  i s  approxim ately  30 y e a rs  
o ld . This school had q u ite  a  sp read  in  bo th  a b i l i t y  o f  t h e i r  c h ild ­
ren  and p a re n ta l  socio-econom ic backgrounds. The catchm ent a re a  
f o r  t h i s  school in c lu d ed  c h ild re n  from houses in  a h ig h ly  expensive 
a re a , to  c h ild re n  from a  council e s t a t e .  In  many ways th i s  school 
p ro v id ed  in  one sample th e  sp read  th a t  was ap p aren t in  th e  o th e r  
th re e  sch o o ls .
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The c h ild re n  used  in  th e  sample ranged in  age from 7 y ea rs  o ld  
to  11 y e a rs  o ld . The d a ta  g a th e red  on each c h i ld  a re  shown below:
1 . E n g lish  P ic tu re  V ocabulary T est Score
2 . S e lf-co n c e p t s c a le  sco re
3 . Sociom etric  score
4 . Number o f s ib l in g s  in  fam ily
5. P o s i t io n  o f b i r t h  in  fam ily
6. P a re n ta l  O ccupation
E2TGL1SE PICTURE VOCABULARY TEST.
**********************************
A sim ple—to —use measure o f v e rb a l a b i l i t y  th a t  could  be ad m in is t­
e red  to  a  group and was s tan d a rd ise d  f o r  th e  age range o f th e  sample 
was re q u ire d . 'The E n g lish  P ic tu re  Vocabulary T est T est
2, had been designed to  a sse ss  le v e ls  o f  l i s t e n in g  vocabulary  among 
c h ild re n  o f  7 .0  to  11.11 y e a r s . The manual (B rim er and Dunn 1962)
( l )  claim s th a t  th e  sco res  o b ta in ed  cou ld  be more g e n e ra lly  i n t e r ­
p re te d  as m easures o f v e rb a l a b i l i t y .  Tlie E .P .V .T . i s  fu n c tio n a lly
independent o f  read in g  s k i l l .
This t e s t  does no t rerru ire  s p e c ia l  t r a in in g  in  e i th e r  a d m in is tra t­
ion o r  s c o r in g . The a d m in is tra tio n  i s  f a i r l y  sim ple and can be 
undort ale en by aji^  ^ experienced  te a c h e r  who fo llow s th e  in s t r u c t io n s  
c a r e f u l ly .  'The p u b lish ed  norms and th e  r e l i a b i l i t y  o f th e  t e s t  
were o b ta in ed  under co n d itio n s  o f  te a c h e r  a d m in is tra tio n , ihe  
manual s t a t e s  th a t  th e  E .P .V .T . may be u sed  in  any s i tu a t io n  in  which 
a measure o f  ve rb a l a b i l i t y  i s  re q u ire d .
AlliliTIETRi-LTION.
****************
I  ad m in is te red  th e  E .P .V .T . in  only  one sch o o l. In  th e  o th e r  
th re e  schoo ls  I  d iscu ssed  th e  t e s t ,  and i t s  a d m in is tra tio n , w ith  
th e  heads o f  th e  schools invo lved . In  two o f th e  schoo ls th e
( l ) .  B rim er, H.A. and Dunn, L.M. ( I 962) Manual fo f_ jB ^ E ^ l j£ h _  
P ic tu re  Vocabulary T e s ts . E ducation  E v a lu a tio n  E n te rp r is e s .
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heads gave th e  t e s t s  them selves, w hile  in  th e  t h i r d  school th e  
c la s s  te a c h e rs  gave th e  c h ild re n  th e  t e s t s  a f t e r  a  d iscu ss io n  
w ith  th e  h ead . F u ll  and d e ta i le d  n o te s  were su p p lie d .
The E .P .V .T . co n ta in s  40 t e s t  item s in  a  b o o k le t which i s  p re ­
ceded by p ra c t ic e  item s . The t e s t  item s a re  a rranged  in  o rd e r  o f  
in c re a s in g  d i f f i c u l t y .  A page o f  fo u r  p ic tu re s  to g e th e r  w ith  a  
spoken word c o n s t i tu te s  a  t e s t  item . The c h i ld r e n 's  ta sk  i s  to  
id e n t i fy  th e  p ic tu re  to  which th e  word r e f e r s .  I  found th a t  th e  
c h ild re n  r e a l ly  enjoyed a ttem p tin g  t h i s  t e s t  and th i s  view was 
confirm ed "by th e  heads o f  th e  o th e r  th re e  sc h o o ls .
A ll t e s t s  were sco red  by m y se lf. The s ta n d a rd is e d  sco res  o f  a l l  
c h ild re n  were c a lc u la te d  and l i s t e d .  The fo u r  heads concerned in  
th e  s tudy  were su p p lie d  w ith  a  com plete l i s t  o f  s ta n d a rd ise d  sco res  
f o r  a l l  th e  c h ild re n  in  t h e i r  sch o o l.
CODING OF RESULTS.
The E .P .V .T . t e s t  sco re s  were to  be used  in  th re e  
Ways. F i r s t l y ,  th e  s tan d a rd ise d  sco re s  would be u sed  as  a  s e t  o f  
r e s u l t s  by them selves.
Secondly, th e  sco res  would be u sed  to  produce th re e  a b i l i t y  
g roup ings. These a b i l i t y  groups; would be based  upon th e  p e rc e n t­
i l e  e q u iv a len ts  f o r  th e  s ta n d a rd ise d  s c o re s . Thus A b il i ty  Group 
1 co n ta in ed  those  c h ild re n  above th e  80th  p e r c e n t i l e ,  o r whose 
s ta n d a rd ise d  score  was above 113. A b il i ty  Group 2 co n ta in ed  th e  
average s ta n d a rd ise d  sc o re s , o r m iddle ran g e , from th é  40th  to  th e  
60th p e r c e n t i l e  i . e .  s ta n d a rd ise d  sco re  range 96 to  I 0 4 . The 
c h ild re n  in  A b il i ty  Group 3 were th o se  who came under th e  20th  
p e r c e n t i l e ,  i . e .  vdiose s ta n d a rd ise d  sco re  was le s s  than  87 .
The t h i r d  use  o f  th e  E .P .V .T . was to  d iv id e  th e  c h ild re n  in to  
th re e  R e la tiv e  A b il i ty  Groups. I t  was reasoned  th a t  s in ce  s e l f -  
concept th e o ry  su g g es ts  th a t  a  c h i l d 's  s e l f  a t t i t u d e s  a re  in f lu e n c e d  
by h is  immediate p e e r s , th en  th e  c h i l d 's  academic s e l f  m ight be 
co n sid ered  in  r e la t io n  to  h is  immediate p e e r s .  Thus each c la s s  
o f  c h ild re n  was d iv id ed , on th e  b a s is  o f  th e  E .P .V .T . sco res  in  
th a t  p a r t io u la r  c la s s ,  in to  th re e  r e l a t i v e  a b i l i t y  g roups. I t
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was p o s s ib le , fo r  in stan ce , th at a c h ild  vhose standardised score  
was 102 (and idio would have been placed in  A b ility  Group 2 as ex­
p la ined  above) could f in d  h im self in  any o f  the three R ela tive  
A b ility  groups depending on the q u a lity  o f h is  c la s s  mates# The 
R elative  A b ility  groups comprised the top 20$^ , middle 20^  ^ and 
bottom 20^ o f  each c la s s .
MAIN TESTING -  AN INTRODUCTION.
********************************
I  spent a week in  g iv in g  the fo llow in g  
sca le s  and q u estion s. The four heads involved in  th is  study were o f  
considerable h e lp . They gave me f u l l  co-operation  and help in  
organising  the c la sse s  in to  su ita b ly  s ized  groups fo r  the t e s t in g .  
The time taken to adm inister the fo llow in g  s c a le s  varied  according  
to  the age o f the ch ild ren . The procedure took approximately 35 
minutes fo r  the o lder children and increased in  time as the age o f  
the ch ildren  decreased. Even for  the f i r s t  year ch ildren  i t  was 
u su a lly  completed in  some 45 m inutes. A to t a l  o f  24 c la s se s  took 
part in  th is  stage o f  the te s t in g .
THE SELF-CONCEPT SCALES.
**************************
The ch ildren  were given the sc a le s  in  groups o f  about 30. The 
sca le s  adm inistered were those obtained a fte r  the f in a l  stage o f  
te s t in g  out o f  item s. See Appendix 9# The v a r iab les numbered 
26 a lth o u ^  only 21 were used in  the an a ly sis  o f  the data.
The sc a le  included in  Appendix 9 gave a measure o f  the c h ild 's  
se lf-co n cep t in  the fo llow in g  areas
1 . Behavioural s e l f
2 . General school s e l f
3o Academic s e l f
4.. Parental s e l f
5 .  S o c ia l s e l f





The procedure fo r  th e  a d m in is tra tio n  was standard-ised. f o r  each 
c la s s .  I  said, th a t  I  was very  in te re s te d , in  what c h ild re n  thought 
about them selves a t  d i f f e r e n t  ag es , and to ld  them th a t  I  was v i s i t ­
in g  o th e r  schools as w ell as  t h e i r  sch o o l. Some tim e was th e n  
sp en t in  g a in in g  ra p p o rt w ith  th e  c la s s ,  a s su rin g  them th a t  a l l  t h e i r  
answers would be s t r i c t l y  c o n f id e n t ia l .  I t  was s t r e s s e d  th a t  t h e i r  
own te a c h e rs  and head te ac h e rs  would n o t see  t h e i r  answ ers.
The c h ild re n  were prom ised th a t  a l l  th e  sh ee ts  would be g iven  a  
number, w ith  no names m entioned. S ince they  d id  n o t know me th ey  
cou ld  answer t r u th f u l ly ,  in  th e  s t r i c t e s t  co n fid en ce . I t  was emph­
a s iz e d  th a t  th i s  was d i f f e r e n t  from t h e i r  u su a l k in d  o f  work because , 
even though t h e i r  answers might be d i f f e r e n t  to  t h e i r  f r ie n d s ,  th ey  
would s t i l l  be " c o r re c t" .
U sing a  b lackboard  I  e^qplained how to  r a te  t h e i r  answ ers. The 
examples chosen were taken  from th e  pool o f d isca rd e d  ite m s . I t  
was e s s e n t ia l  a t  th i s  s tag e  fo r  th e  c h ild re n  to  ach ieve  an u n d e r­
s tan d in g  o f  th e  p ro cess  o f  answ ering, and a lso  to  enjoy a  re la x e d  
atm osphere. To achieve th e  l a t t e r  some s l i g h t ly  humorous item s
were in tro d u ce d .
I t  was re p e a te d ly  s t r e s s e d  th a t  any o f  th e  seven c ro sse s  to  be 
c i r c le d  cou ld  be u sed , and no t ju s t  th e  m iddle o r  end p o in t s .  The 
s tre n g th  o f  each c ro ss  was c a re fu l ly  and re p e a te d ly  examined. I  
found th a t  in  th e  m a jo rity  o f c la s s e s  th e  id e a  was qu ick ly  u n d e r­
s t o o d -  a lthough  th e  younger th e  c h ild re n , th e  more p r a c t ic e  item s 
had to  be u sed .
At t h i s  s tag e  th e  p r in te d  s c a le s  were g iven  o u t fa ce  downwards. 
The c h ild re n  were a lso  g iven  a b lank  sh ee t o f pap er to  cover up 
th e i r  resp o n ses  so t h e i r  p eers  cou ld  n o t see t h e i r  c o n f id e n t ia l  
answ ers. On tu rn in g  th e  s c a le s  th e  c o r re c t  way th e  c h ild re n  were 
asked to  w r i te  down t h e i r  sex  and d a te  o f  b i r t h .  The l a t t e r  was 
needed, I  exp la in ed , so th a t  I  cou ld  compare c h ild re n  o f  d i f f e r e n t  
ag es . (T h e ir  d a te  o f  b i r t h  was needed to  c ro ss  re fe re n c e  t h e i r  
answers to  t h e i r  E .P .V .T . score  as w ell#)
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Each p a i r  o f s ta tem en ts  was re a d  ou t b e fo re  th e  c h ild re n  f i l l e d  
in  t h e i r  resp o n se . T his would ensure  th a t  a l l  c h ild re n  f in is h e d  
to g e th e r; i t  would h e lp  th e  weaker re a d e rs , and would a lso  c o n tro l 
th e  pace o f  th e  re sp o n ses . On com pletion th e  c h ild re n  were to ld  
to  tu rn  over t h e i r  page f o r  th e  rem ainder o f  th e  q u e s tio n s .
CODING OP RESULTS.
The r e s u l t s  were f a c to r  an aly sed  and f iv e  f a c to r s  
were re ta in ed *  These were i d e n t i f i e d  as corresponding  to  th e  f iv e  
proposed su b sc a le s* Follow ing t h i s ,  a  p r in to u t  o f th e  f a c to r  sco res  
fo r  each c h ild  was o b ta in e d . These foim ed th e  main d a ta  f o r  th e  
a n a ly s is  o f  th e  c h i ld r e n 's  responses to  th e  5 su b sc a le s . The 
genera l s e lf -c o n c e p t sco re  was o b ta in ed  by summing th e  resp o n ses  to  
th e  21 v a r ia b le s .
SOGIOMETRIC MEASUREMENT.
****************************
The so cio m etric  meausure u sed  was th a t  o f  one c r i t e r io n  w ith  th re e  
ch o ice s . The c r i t e r io n  was "Who a re  your b e s t  f r ie n d s  in  c la s s ? "
The c h ild re n  were allow ed a  maximum o f th re e  ch o ices , and were n o t 
confined  to  t h e i r  own sex . However, th e  cho ices were, overw helm ingly,
f o r  th e  same sex .
I t  i s  recogn ised  th a t  th e  above techn ique  to  determ ine so c io m e tr ic  
s ta tu s  i s  a  sim ple one. C o n sid e ra tio n  was given to  r a t in g  s c a le s ,  
r e je c t io n  c r i t e r i a  and so c io m etric  m easures w ith  more th an  one c r i t ­
e r io n . However, th e  cho ice  to  u se  a  one c r i t e r io n  — th re e  cho ice
techn ique was determ ined by
a) th e  tim e c o n s tr a in t  on m yself f o r  a  qu ick ly  a d m in is te re d
measure
b) th e  f a c t  th a t  th e  raw d a ta  would in  any re s p e c t be degraded  
by s p l i t t i n g  i t  in to  3, groups o f  High, Average and Low 
so cio m etric  s t a tu s .
c) i t s  s im p lic i ty  to  u se  and ease o f  u n d e rs tan d in g
d) th e  d e l ic a te  n a tu re  o f  r e je c t io n  c r i t e r i a  and th e  r a t i n g  
o f  o th e r  c h i ld re n . T his cou ld  cause resentm ent and 
comment in  th e  groups invo lved , and antagonism in  c h i ld r e n ,  




Once again  th e  c h ild re n  were a ssu red  o f  com plete se c re c y . 
They were asked  to  w r ite  down, up to  a  maximum o f  th r e e ,  t h e i r  b e s t  
f r ie n d s  on th e  back o f  t h e i r  s e lf -c o n c e p t s c a le  form . I t  was 
emphasized th a t  they  should  no t p o in t to  th e  f r ie n d s  th ey  were 
going to  choose (That m ight have evoked a  b ia se d  re c ip ro c a l c h o ice .)  
This was a  f a i r l y  s tra ig h tfo rw a rd  o p e ra tio n  excep t f o r  th e  younger 
c h ild re n  where some h e lp  was given  w ith  s p e l l in g .
CODING OP RESULTS.
The cho ices were u n w e i^ te d . The o rd e r was igno red  
and th e  t o t a l  number o f  u n i t  va lued  cho ices a  c h i ld  re c e iv e d  was 
co n sid ered  to  be a  measure o f  h is  so c io m etric  s t a t u s .
The c h ild re n  were then  p laced  in to  a  h i ^ ,  average o r  low p e e r 
s ta tu s  group depending on th e i r  so c io m etric  s c o re . S ince th e  c la s s e s  
v a r ie d  in  s iz e ,  no ab so lu te  s tan d a rd  cou ld  be u sed  to  a ss ig n  th e  
c h ild re n . Thus, each c la s s  was examined in d iv id u a lly  to  determ ine 
th e  g roups. This was r e la t iv e ly  c le a r  in  th e  m a jo rity  o f  th e  c la s s e s .  
Where th e  d is t r ib u t io n  o f sco res  was such th a t  d i f f i c u l ty  was expeD>- 
ienced  in  a ss ig n in g  a c h i ld  to  a  p a r t i c u l a r  group then  th a t  c h i ld  
was e lim in a te d  from th e  sam ple. T his tended  to  occur in  th e  average 
group and approxim ately  ^  o f th e  t o t a l  sample were n o t u sed .
SOCIAL CLASS MEASUREMENT,
***************************
A ccording to  th e  C la s s i f ic a t io n  o f  O ccupations ( l9 7 0 , P.X) (2) 
s in ce  th e  I 9I I  Census i t  has been custom ary f o r  c e r ta in  a n a ly t ic a l  
purposes to  arrange th e  la rg e  number o f  groups c_ th e  o ccu p a tio n a l 
c l a s s i f i c a t i o n  in to  a  sm all number o f  b road  c a te g o r ie s  c a l le d  S o c ia l 
C lasses  a s  fo llow s
( 2) .  H.M.S.O. (197 ) C la s s i f ic a t io n  o f  O ccupation  and D ire c to ry  
o f  O ccupational T i t l e s .
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1 . P ro fe s s io n a l O ccupations
2 . In te rm ed ia te  O ccupations
3 . S k i l le d  O ccupations 
(n) Non manual
(m) Manual 
4# P a r t ly  s k i l l e d
5 . U n sk illed
The id e n t i f i c a t io n  o f  S o c ia l C lass  was to  he hased  upon th e  main 
p a re n ta l  occu p a tio n .
AmiNISTRATION.
The c h ild re n  in  each c la s s  were asked to  w rite  down 
t h e i r  f a t h e r 's  occupation  on th e  hack o f  th e  s e lf -c o n c e p t form .
As expected ; problems a ro se  in  t h i s  s e c tio n  p a r t ic u la r ly  w ith  th e  
younger c h ild re n . A lthough many o f  th e  younger c h ild re n  had a  
vague id e a  o f  t h e i r  p a r e n t 's  jo h , o r  knew where they  worked, th ey  
were unah le  to  he s p e c i f ic  enough. Help was a lso  needed in  t h i s  
s e c tio n  w ith  many o f  th e  s p e l l in g s .  The o ld e r  c h ild re n  were much 
c le a r e r  in  t h e i r  joh s p e c i f ic a t io n  and much more a c c u ra te .
CODING OP RESULTS.
To u n d e rlin e  th e se  comments, th e  fo llo w in g  p e rcen tag es  
o f  each y e a r  su p p lied  johs th a t  cou ld  he a c c u ra te ly  id e n t i f i e d .
F i r s t  Year approxim ately  60%
Second Year " 71%
T hird  Year *'
F o u rth  Y ea r " 90ÿo
However, th e se  f ig u re s  a re  n o t due e n t i r e ly  to  th e  la ck  o f  knowledge 
on th e  p a r t  o f the  c h i ld re n . O ccupational t i t l e s  a re  n o t a  com pletely  
s a t i s f a c to r y  guide to  o ccu p a tio n a l c l a s s i f i c a t i o n .  The same occup­
a t io n a l  t i t l e  may he u sed  to  d e sc rib e  w orkers perform ing  w idely d i f f ­
e re n t s k i l l s .  Thus, only  th o se  o ccu p a tio n a l d e s c r ip tio n s  were u sed  
in  th e  c l a s s i f i c a t io n  o f  s o c ia l  c la s s  th a t  were c le a r  and d e f i n i t e .  
Some a s s is ta n c e  was sought in  t h i s  ta sk  by th e  use o f  school re c o rd s ,
p . 181.
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h u t , t h i s  was extrem ely l im ite d  s in ce  most o f th e  reco rd s  co n ta in ed  
only  th e  p la c e  o f employment and n o t th e  n a tu re  o f th e  employment.
For th e  purpose o f th e  d a ta  a n a ly s is  i t  was decided  to  ab rid g e  
th e  f iv e  s o c ia l  c la s s e s  in to  th re e  g roups. Using a  sample o f  74-2 
c h ild re n  i t  was no t p o s s ib le  to  ach ieve  a  s u f f i c i e n t ly  la rg e  group 
f o r  S o c ia l C lass  1© Thus th e  amended s o c ia l  c la s s e s  were:
S o c ia l G lass 1 com prised S o c ia l C lasses  1 and 2
S o c ia l C lass  2 com prised S o c ia l C lass  3
S o c ia l C lass  3 com prised S o c ia l C lass  4 and 5
MEASUREMENT OF FAMILY VARIABLES.
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
I t  was o f  some in t e r e s t  f o r  t h i s  s tudy  to  determ ine th e  number o f 
s ib l in g s  in  each fam ily  and th e  o rd in a l  p o s i t io n  o f  th e  c h i ld  in  
th a t  fa m ily . This was to  in v e s t ig a te  th e  e f f e c t  o f fam ily  s iz e  and 
b i r t h  o rd e r  upon th e  c h i ld 's  s e l f —concept©
AMINISTRATION.
On th e  same page as th e  so c io m etric  measure and p a re n ta l  
o ccupation  th e  c h ild re n  were asked to  com plete th e  fo llo w in g  sen ten ces  
about t h e i r  f a m il ie s .
1 . I  have   b ro th e r s .
2© I  have  - s i s t e r s .
3© I  was b o m  in  my fa m ily .
The c h ild re n  com pleted th e se  easily©  For s ta tem en t 3 th e  c h ild re n  
were to ld  to  e n te r  1 s t ,  2nd, 3 rd  e tc  as th e  case  may b e . T his needed 
e x p lan a tio n , and h e lp  was given where n e ce ssa ry . Once a g a in  t h i s  
tended  to  occur w ith  th e  younger c la s s e s .
CODING OF RESULTS.
This s e c tio n  was coded e a s i ly ,  w ith  on ly  some 5% o f  th e  
sample b e in g  o m itted . These were m ainly due to  th e  gftswer to  one o f
p . 1 8 2 .
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th e  above th re e  s ta tem en ts  be ing  l e f t  o u t .
The r e s u l t s  were coded in to  fo u r  groups f o r  th e  number o f  s ib l in g s  
in  th e  fa m ily .
S ib lin g  1: co n ta in ed  th o se  c h ild re n  who were th e  only c h i ld .
S ib lin g  2: co n ta in ed  c h ild re n  whose fam ily  com prised 2 c h i ld re n .
S ib l in g  3>i co n ta in ed  c h ild re n  whose fam ily  com prised 3 c h i ld re n .
S ib lin g  4: co n ta in ed  c h ild re n  whose fam ily  com prised 4 o r  more
ch ild ren *
The o rd in a l p o s i t io n  o f th e  c h i ld  in  th e  fam ily  was a lso  coded 
in to  4 groups as fo llo w s:
Family P o s i t io n  1 co n ta in ed  th e  f i r s t  bo m  c h ild re n
Family P o s i t io n  2 co n ta in ed  a l l  th e  second born  c h ild re n
Family P o s i t io n  3 co n ta in ed  a l l  th e  t h i r d  born c h ild re n
Family P o s i t io n  4 c o n ta in ed  th e  fo u r th  o r more c h ild  in  th e  fa m ily .
SUMI4AHY.
* * * * * * * * *
Shown below a re  th e  v a rio u s  s e ts  o f d a ta  c o l le c te d  f o r  each c h i ld  
in  th e  t o t a l  sample o f 742.
1 . B ehaviour S e l f ,
2 . S o c ia l S e l f ,
3 t  G eneral School S e l f ,
4# Academic S e lf ,
5* P a re n ta l  S e lf
6 . G lobal S e lf-C o n cep t,
7 .  Sex,
8 . Age,
9* P ee r S ta tu s ,
10 . B.P .V. T* ' score',
11* A b i l i ty  Group,
1 2 . R e la tiv e  A b il i ty  Group, 
13* S ib l in g s ,
14* Fam ily P o s i t io n ,
15* S o c ia l C la ss ,
Factor 1 score
Factor 2 score
F a c to r 3 sco re
Factor 4 score
F a c to r  5 sco re
P o ssib le  range 21 to  147
Coded 1 , 2 fo r  b o y s /g ir ls  r e sp e c t iv e ly
Coded 1 , 2, 3 , 4 . fo r  the f i r s t ,  second,
th ird  and fourth  years resp ec tiv e ly *
Coded 1 , 2, 3*
Range 60-140.
Coded 1 , 2, 3*
Coded 1 , 2, 3©
Coded l i , 2 , 3 , 4 * -  
Coded 1 , 2 , 3 , 4*
Coded 1, 2 , 3 .
p . 1 8 3 .
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A ll m issing  values were coded 0 .
These r e s u lt s  completed the data c o lle c t io n  stage and the  
s t a t i s t i c a l  a n a lysis  o f th is  data i s  d iscussed  in  the next two 
chapters.
p . 184 .
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CHJiPTER FIFTEEN. DATA ANALYSIS: AGE AND SEX DIFFERENCES
IN THE SELF-CONCEPT SCORES. 
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
INTRODUCTION.
* * * * * * * * * * * * * *
The data c o lle c te d , as described in  Chapter 14 and summarised on 
page 182, was analysed u sin g  two main procedures© The f i r s t  method 
o f a n a ly sis  i s  described here arid the second i s  d e ta iled  in  the  
next chapter.
Since much in te r e s t  i s  focused upon the e f f e c t  o f  age and sex  
on the development o f  the self-co iacep t, th is  chapter w i l l  examine 
th is  re la tio n sh ip  as found in  the present stu d y . The f iv e  fa c to r  
scores and the g lobal se lf-co n cep t score fo r  each member o f  the sample 
o f 742 junior school ch ild ren  were subjected to  a two way a n a ly s is  
o f variance for  age and s e x . The various r e s u lt s  o f  th is  a n a ly s is  
are shown and d iscu ssed  below.
I t  was decided to present the ta b les  o f r e su lts  o f  the two way 
an a lysis  o f  variance in  the main part o f the study and not in  an 
appendix. The d iscu ssio n  o f th ese  ta b les  i s  cen tra l to  the fin d in g s  
o f  the present study and thus they are included here.
'AGE AND SEX DIFFERENCES IN GLOBAL SELF-CONCEPT. 
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
TABLE 20 RESULTS OF THE 2 WAY ANOVAR OF GLOBAL SELF-CONCEPT 
BY SEX, AGE. ________         -
SOURCE OF VARIATION SUM OF SQUARES D.F. MEAN SQUARE F e IGN OF F
MAIN EFFECTS 18801 4 4700 15.7 0.000
AGE 9216 3 3072 10.3 0.000
SEX 10627 1 10627 35.6 0.000
2 WAY INTERACTIONS 2073 3 691 2.3 0.075
AGE SEX 2073 3 691 2.3 0.075
EXPLAINED 20874 7 2982 10.0 0.000
RESIDUAL 219146 734 299
TOTAL 240020 741 324
p . 185 .
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TABLE 21 MEANS ON GLOBAL SELP-CONCEPT FOR THE GROUPS SHOWN 
IN THE 2 WAY ANOVAR IN TABLE 20.
Year Mean Year N BOYS GIRLS
MEAN N . MEAN N'
Age 1 112.1 174 107.6 98 118.0 76
Age 2 107.2  203 103.5 116 112.2  87
Age 3 102.4  156 97.0  74 107.2 82
Age 4 108.8 209 107.7 110 110.1 99
TOTAL N = 7,42
RESULTS.
There i s  a maiked sex  d ifferen ce  in  the scores fo r  g lo b a l s e l f -  
concept. The obtained F r a tio  o f  35.6  i s  h igh ly  s ig n if ic a n t  a t  
p ^ .0 0 1 . The g lob al se lf-co n cep t scores fo r  the g ir l s  in  th is  
sample were s ig n if ic a n t ly  higher than the scores fo r  the boys.
A value o f  F = 10 .3  was a lso  h igh ly  s ig n if ic a n t  a t p .001 
fo r  the e f f e c t  o f  age on g lob al se lf -c o n c e p t. For both sex e s , th e  
youngest ch ildren  in  the sample have the h igh est g lob al se lf-c o n c ep t  
sco res . There i s  then a d eclin e  in  the mean value o f  the g lob a l 
se lf-co n cep t score fo r  each sex in  the second year, and t h is  i s  
follow ed by the low est value being obtained in  the th ird  year  
group. There i s  a r i s e ,  fo r  both sex es , in  g lob a l s e l f  — concept 
score in  the fourth and f in a l  year o f  the junior school sample.
For the boys, th is  r i s e  produces the same value as th at obtained  
fo r  the f i r s t  year boys. The g i r l s ,  although a s l ig h t  r i s e  i s  
apparent, produce a le s s  marked increase vdiich i s  s t i l l  lower 
than the scores obtained by the f i r s t  and second year g i r l s .
Thus, in  th is  study and with th is  sample o f  junior school ch ild ren  
s t a t i s t i c a l ly  s ig n if ic a n t  d ifferen ces  in  g lob a l se lf-c o n c ep t scores  
were found to e x is t  with respect to  age and sex  sep a ra te ly .
p . 1 8 6 .
* * * * * * * * *
DISCUSSION.
I t  i s  not quite straightforw ard to  equate the fin d in gs o f  
th is  study regarding age and sex  d ifferen ces  with those obtained  
in  previous research. This i s  because research in to  age and sex  
d ifferen ces  has produced many d if fe r in g  r e s u lt s .  N everth eless, 
an attempt w il l  be made to compare the r e su lts  o f  th is  study with  
those researches vdiich have used ch ildren  o f a sim ilar  age.
Both age and sex  d ifferen ces  were found by Amatora (l957 ) ( l )
VÔ10 used a sample o f  500 ch ildren  aged 9 years to 13 y e a rs . She 
concluded th at d ifferen ces  in  th e  developmental trends between th e  
Sexes and among the f iv e  age le v e l s  stud ied  did  e x i s t .  In a study 
with younger children from kindergarten through th ird  grade Guardo 
and Bohan ( l9 7 l)  (2) found sex  d ifferen ces  in  a c h ild 's  sen se o f  
s e l f  id e n t ity . The key dimensions o f  the sense o f s e l f - id e n t i t y  
were " in d iv id uality"  fo r  g ir ls  and "masculinity" fo r  boys. These 
d ifferen ces  were minor a t the age o f 6 years but increased w ith  
age. In add ition , c lea r  q u a lita t iv e  d ifferen ces  were observed  
between the younger and o ld er su b jec ts .
Sex d ifferen ces , but no age d iffe re n c e s , were reported by Bled­
soe ( 1967) ( 3) .  He found that in  h is  sample o f 271 fourth and 
s ix th  graders the g ir l s  had a grea ter  se lf-esteem  than the b oys. 
Using a se lf-co n cep t measure in  terms o f s e l f —id ea l s e l f  congruency 
Perkins ( 1958b) (4) found th at in  h is  sample o f 251 fourth and 
s ix th  graders, the g i r l s '  s e l f - id e a l  s e l f  congruencies were s ig n if ­
ic a n tly  greater than th ose o f the boys.
In contrast to th ese  s tu d ie s , some have produced age d iffe re n c e s  
but no sex differences©  For in stan ce . P iers  and Harris (1964) (5)
( 1) .  Amatora, S is te r  Mary. (1957) "Developmental trends in  p re -  
adolescence and in  early  adolescence in  s e l f —evaluation"
J . Genetic P ^ c h o l. 91 > 89-97 •
^2)© Guardo, G.J. and Bohan, J .B . ( l9 7 l)  "Development o f  a 
sense o f  s e l f - id e n t i ty  in  children" Child Development 42,
1909- 1921 .
( 3) .  B ledsoe, J .C . ( 1967) " S e lf concepts o f ch ildren and th e ir  
in te l l ig e n c e , achievement, in te r e s ts  and anxiety" Childhood 
Education. 43 , 436-438.
■(4)’.  F é l i n s ,  H.V. ( 1958b) "Factors in flu en cin g  change in
ch ild ren 's  s e l f  concepts."  Child Development. 29, 221-230.
( 5) .  P ie r s , E.V. and H arris, i).F . (Ï9^4) s^d other corr­
e la te s  o f  s e l f  concept in  children."  J . Educ. P sychol. 55j
91- 95 .
p . 187.
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found no co n sisten t sex  d ifferen ces  between the ch ild ren  in  th e ir  
Sample o f  th ird , s ix th  and tenth grade ch ild ren . However, they did  
report th at ch ildren  in  the th ird  grade had a s ig n if ic a n t ly  higher  
reported se lf-co n cep t than ch ildren  in  the s ix th  grade. S im ilar  
fin d in gs o f  age but no sex  d ifferen ces  in  se lf-co n cep t scores  
were reported a lso  by the fo llow in g  group o f  s tu d ie s .
Using a sample o f  I 85 k indergarten, f i r s t  and second grade ch ild ­
ren K la ff and Doherty ( 1975) (6) found th at se lf-c o n c ep t increased  
from kindergarten to  grade two, but no s ig n if ic a n t  sex  d ifferen ces  
were p resen t. Another recent study, th a t o f  West (1976) (7 ) j  
found a s ig n if ic a n t  age d ifferen ce  in  mean s e l f —concept between the  
grades one, three and s ix .  No s ig n if ic a n t  sex  d ifferen ces  were, 
however, reported . Soule e ta l ( 1981) (8) a lso  reported no sex  
d ifferen ces  in  th e ir  sample o f  46I  ch ild ren , but did  f in d  th a t the 
se lf-co n cep t o f  ch ild ren  in  grade 2 were s ig n if ic a n t ly  h i ^ e r  than 
those obtained by the children in  kindergarten or grade 1 .
Two researches in  which age was not measured a lso  reported no 
sex  d ifferen ces  in  se lf-co n cep t sco r e s . I^son ( 1967) (9)> u sin g  
a s in g le  age range o f  767 seventh graders to  examine the e f f e c t  
o f  a b i l i t y  grouping on the se lf-c o n c ep t, reported no s ig n if ic a n t ly  
d iffe re n t patterns o f  s e l f  acceptance between the boys and the 
g ir l s .  Using the same se lf-co n cep t measure i . e .  The Index of. 
Adjustment and Values, Koocher ( 1974) (lO) found no s ig n if ic a n t  
sex  d ifferen ces  fo r  se lf-co n cep t between the ch ildren  in  h is  sample. 
The ch ildren  were grouped according to P ia g e t 's  le v e ls  o f  co g n itiv e  
fu nction in g , and r e su lts  o f  no sex  d ifferen ce  were reported fo r  
each l e v e l . _____________________
( 6 ) .  K la ff , F.R. and Doherty, E.M. (l975) "C hildren's s e l f  concepts: 
and a tt itu d e  toward school in  open and tr a d it io n a l classrooms"
J . o f  School Psychology 13; 97-103.
Jj Y o West, J .L . (19737 "An in v e s tig a tio n  o f  ch ild ren 's  s e l f -  
concept variance in  the elonentary school grades one, three and 
six'» Utah S ta te  U n iv ersity , Unpublished Ph.Do T h esis .
( 8 ) .  Sou le, J .C ., Drummond, R .J. and M cln tire, W.G. ( 198I)  
"Dimensions o f  s e l f  concept for ch ildren  in  kindergarten and grades 
one and two" P sycholog ica l Reports. 48 , 83-88*
( 9 ) .  Dyson, È. (1937) ^  study o f  a b i l i t y  grouping and the s e l f
concept." J . Educ. Research 60, 403-405.
( 10) .  Koocher, G.P. (19747 "Emerging selfh ood  and co g n itiv e  
development;" J . G enetic Pgychol. 1 2 5 ,7 9 -8 8 .
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Completely opposite  find ings to those o f the present study 
were reported by the next group o f  researchers. They d iscovered  
n eith er  sex  or age d if fe r e n c e s . L ip s it t  (1958) ( l l )  u sin g  300 
fourth , f i f t h  and s ix th  graders and Chang (19T6) ( l2 )  w ith a sample 
o f 198 fou rth , f i f t h  and s ix th  graders found no sex or age d if fe r e ­
nces in  the reported se lf-co n cep ts  o f th e ir  resp ec tiv e  sam ples.
Bohan (1973) ( l3 )  stuc^^'ing the se lf-co n cep ts  o f ch ildren  over a 
larger age range i . e .  grades four to grade ten , reported th at 
except fo r  tenth  grade g ir l s ,  age and sex  comparisons fo r  s e l f -  
concept scores were not s ig n if ic a n t  fo r  grades fou r, s ix  and e ig h t .
So fa r  the fin d in gs o f the present study, o f both age and sex  
d ifferen ces , have been contrasted  with fin d in gs in  the fo llo w in g  
three groups o f s tu d ie s . F ir s t ly ,  those with sim ila r  r e su lt s ;  
secondly, w ith those researches which found age but no sex  d if fe r ­
ences; and f in a l ly ,  with stu d ies  that have found n eith er  age nor 
sex  d iffe re n c e s . The next group o f stud ies in d ica te  a su b sta n tia l 
s im ila r ity  between th e ir  fin d in gs and the fin d in gs o f the present 
study regarding the d ec lin e  in  se lf-co n cep t with age.
Long e ta l  ( 1967) ( 14) used a sample o f 363 s ix  to  th ir tee n  
year o ld s . They found a s ig n if ic a n t  e f fe c t  fo r  grade in r e la t io n  
to se lf-e ste e m . The h igh est score was found in  the f i r s t  grade.
There was a sharp drop in the second grade, which d isp layed  the 
low est sco res . S e lf-con cep t scores rose in  the th ird  and fourth  
grades and declined somewhat in the f i f t h  and s ix th  grades. Stanr- 
wyck ( 1972) ( 15) in  a lon g itu d in a l and a cross sec tio n a l sample 
found that for  a l l  students the to ta l  se lf-co n cep t score showed 
a sharp drop from grade two to grade fou r. West (1976) ( 16)
( 11) .  L ip s it t ,  L.P. ( 1958) "A s e l f  concept sc a le  fo r  ch ild ren  and 
i t s  re la tio n sh ip  to the ch ild ren 's  form o f th e  m anifest anxiety  
scale" Child Development. 29, 463-472.
( 12) .  Chang7'T7sT“'"’(l9767" "Self concepts, academic achievem ent, 
and teach er's  ra tin g ."  Psychology in the Schools 13, 111—113*
( 13) .  Bohan, J .S . (l9T 3T '^ge'"and sex  d ifferen ces  in  s e l f  conc­
ept" Adolescence 8 , 379-384*
( 14) o ~ 3 n i ; ”T:HT7 Henderson, E.H. and Z il le r ,  R.C. ( I 967) 
"Developmental changes in  the s e l f  concept during middle childhood" 
Merril1-Palmer Q uarterly. 13, 201-215*
rÏ5T. "3tânwyck; J.JT (1972) "Self concept development: A lo n g it ­
udinal study" Unpublished Ph.D. T hesis. Purdue U n iv ersity .
( 16) .  West, J .L . ( 1976) "An in v estig a tio n  o f ch ild ren 's  s e lf -c o n c ­
ept variance in the elementary school grades one, three and s ix  
Utah S tate  U n iversity , Unpublished Ph.D. T h esis .
p . 189.
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using 248 p u p ils  reported that f i r s t  grade ch ild ren 's  mean s e l f -  
concept scores were higher than those for  the th ird  or s ix th  grade 
ch ild ren . The most s ig n if ic a n t  variance between grade means occurred 
at the th ird  gra.de le v e l  where a sharp d eclin e  was in d ica ted . Mean 
s ix th  grade scores showed an increase a fte r  grade th ree .
The s im ila r ity  o f the fin d in gs o f th ese three stu d ies  to those o f  
the present study are apparent in  th at se lf-co n cep t scores are the 
high est fo r  the youngest ch ildren in  the sample. This i s  then f o l l ­
owed by a sharp d ec lin e  in the fo llow in g  years, with a r is e  in  the  
fourth y ear .
EXPLANATION OF THE FINDINGS.
An explanation o f the age and sex  d ifferen ces  found in th is  study  
i s  not rea d ily  obvious. The global se lf-co n cep t scores with resp ect  
to  age show a general trend from the youngest ch ildren  having the 
h igh est scores to  the th ird  year ch ildren  having the low est sco res . 
I t  i s  p o ss ib le  that the younger ch ildren  could have g lobal s e l f -  
concepts which are not r e a l i s t i c ,  g iv in g  them in f la te d  se lf-c o n c ep t  
sco res. As they mature th ese  se lf-co n cep ts  become more r e a l i s t i c  
and lower in va lu e .
The sex  d ifferen ce  in favour o f the g ir ls  is  against the general 
trend o f r e su lts  from past research. I t  i s  p o ss ib le  that the g lobal 
sca le  in  th is  study contains items more favourable to g ir ls  than 
boys and consequently r e su lts  in  a higher g lobal se lf-co n cep t score  
fo r  the g i r l s .  This a r t ifa c t  o f measurement was suggested by 
Bledsoe (l973) ( l? )  to explain  h is  r e su lts  in  favour o f the g i r l s .
He in v estig a ted  s p e c if ic  a d jectiv es  in  an a d jectiv e  checx l i s t  
measure o f se3f-c.oncept to determine whether or n ot, and which 
s p e c if ic  a d jec tiv e s  d if fe r e n t ia te  boys from g i r l s .  The su b jects  
were 4OO child ren  in ,th e  fourth and s ix th  grades. He found that out 
o f a 30 a d jec tiv e  se lf-co n cep t s c a le , 20 items favoured the g i r l s ,  
one favoured the boys and nine produced no sex d ifferen ce .
( 17) .  B ledsoe, J .C . (1973) "Sex d ifferen ces  in se lf -c o n c e p t.
Fact or A rtifact"  Psycholo g ic a l Reports 32, 1253-1254°
p . 190.
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The a d jec tiv e  which produced the greater sex  d ifferen ce  seemed to  
connote "goodness", which Bledsoe equates with a fem inine rather  
than a masculine r o le .
The reasons given above fo r  the age and sex  d ifferen ces  found 
in  th is  study are only suggestions and r e la t iv e ly  weak ones. I 
f e e l  that a more important and fundamental explanation o f the r e su lts  
l i e s  in  the use o f a g lobal s e l f —concept measure. A global measure 
can mask various underlying re la tio n sh ip s and by i t s  con stru ction  
i s  bound to r e f le c t  the stron gest re la tio n sh ip  present in the sub­
s c a le s .  In other words, the r e su lts  obtained by using g lob a l scores  
can be an a r t ifa c t  o f measurement. I t  i s  suggested that more 
p ro fita b le  and meaningful r e su lts  would be obtained i f  s p e c if ic  
se lf-co n cep t measures are used in stead  o f g lobal scores.
I t  i s  my view that s p e c if ic  se lf-co n cep ts  are more valuab le than 
global se lf-co n cep ts  when a ssess in g  the e f fe c t s  o f age and sex .
Hence the f iv e  fa c to rs  that were id e n t if ie d  in  the se lf-c o n c ep t sc a le  
w ill  be analysed in  turn and d iscussed  in the fo llow ing  pages.
BEHAVIOURi'iL SELF-CONCEPT: AGE AND SEX DIFFERENCES.
Table 22 r e su lts  o f  the 2 way anovar o f  behavioural s e l f
BY SEX, AGE.
source of VARIATION SUM OF S'UJARES D.F. MEAN SiUJaRE F SIGN OJ
MAIN EFFECTS 78i3 4 19.6 30.5 0.000
AGE 35.1 3 11.7 18 .2 0.000
SEX 48.0 1 48.0 74 .8 0.000
2 WAY INTERACTIONS. 5.5 3 1.8 2.9 00035
AGE SEX 5.5 3 1 .8 2.9 0.035
EXPLAINED 83.8 7 11.9 18.7 0.000
RESIDU/iL 471.0 734 0 .6
TOTAL 554.9 741 0.7
p . 191.
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table 23 MEANS ON BEHAVIOURAL SELF FOR THE GROUPS SHO# M 
THE 2 WAY ANOVAR TABLE 22.
Year- Mean Year N BOYS GIRLS
____ ________ Mean __N Mean N
Age 1 0 .30 174 0.03 98 0 .6 4 76
Age 2 0 .02 203 - 0.25 116 0 .38 87
Age 3 -0 .3 0 156 —0 *63 74 -0 .0 0 82
Age 4 -0 .0 4 209 —0 .16 110 0 .0 8 99
'TOTAL N = 742.
RESULTS.
Factor 1 was id e n t if ie d  from the fa c to r  an a ly sis  o f N = 742,
V = 21 as providing a measure o f a behavioural se lf -c o n c e p t.
C onsideration o f Tables 22 and 23 show a c lea r  sex  d ifferen ce  
between the boys and g ir ls  on the behavioural se lf-co n cep t s c a le .
The F r a tio  o f 74«8 was h igh ly s ig n if ic a n t  beyond the .001 l e v e l .  ■ 
The behavioural se lf-co n cep t scores fo r  the g ir ls  were markedly 
higher than those obtained for the boyso The g ir ls  in  th is  study 
d e f in ite ly  rated th e ir  behaviour much higher than the boys.
The year mean scores fo r  the boys in  three o f the four school 
years were a l l  n ega tive , while the g ir ls '  scores a l l  tended to be 
p o s it iv e .  The boys exh ib it a very negative view o f th e ir  behaviouro 
A sig n ifica .n t age d ifferen ce  is  a lso  apparent for  the scores  
on th is  fa c to r . The F ra tio  of 1 8 .2  i s .s ig n i f ic a n t  beyond the .001 
lev e lo  The f i r s t  year children had the h igh est mean score fo r  the 
behavioural s e lf -c o n c e p t. This score d eclin ed  through the second  
year sample to reach i t s  low est value in  the th ird  year. The fourth  




There i s  a s l ig h t  sex/age in tera ctio n  present in  the scoreso  
The hoys* mean scores fo llow  the year mean scores as o u tlin ed  above. 
The g ir ls  in the f i r s t  year have the h igh est sco re . This f a l l s  to  
i t s  low est value in  the th ird  year, but i t  does not r is e  in the  
fourth year as the boys* mean score d id . Thus, consideration  o f  
the year mean scores fo r  the g ir ls  in d icate  that the th ird  and fourth  
year g ir l s  have the low est behavioural se lf-c o n c ep t sco res .
DISCUSSION.
In an attempt to r e la te  the fin d in gs o f the present stud^r to  
previous research d if f ic u lt y  was experienced s in ce  not many sc a le s  
have incorporated in  them a behavioural se lf-co n cep t measure. Two 
published sca le s  th at do contain a subscale on th is  concept are the  
Tennessee Self-Concept Scale by F i t t s  ( 1965) ( 18) and the C hildren's  
Self-C oncept Scale by P iers and Harris ( 1964) ( l9 )*
West ( 1976) ( 20) gave the P iers and Harris C hildren's S e l f  Concept 
Scale to 248 children in the f i r s t ,  th ird  and s ix th  grades o f s ix  
elementary sch oo ls. He found a s im ila r  d ec lin e  in  ch ild ren 's  s e l f ­
conception with age as did the present stud;^ '’. In West's study there  
was a s ig n if ic a n t  d eclin e  a t the .05 le v e l  from the f i r s t  grade 
scores to a low th ird  grade score , while an increase was noted at  
the s ix th  grade le v e l .  He a lso  discovered th at fem ales appeared 
to  be more sta b le  in  terms o f v a r ia b il ity  from grades one, three  
and s ix  on the subscale o f behaviour than did the maleso Furthermore, 
a sex d ifferen ce  was found to e x is t  between the ch ild ren 's  scores  
a t the .05 le v e l  o f s ig n if ic a n c e .
( 18) .  F itts,W .H . ( 1965) ' Tennessee S e l f  Concept S ca le  : M anual. 
Counselor R ecordings and T e s ts ,  Department o f K e:.ta l H ea lth . 
N a s h v il le ,  T en n essee.
( 19) .  P ie r s , E.V. and H arris, D.B. ( 1964) "Age and other c o rr e la te s
o f  s e l f  concept in  ch ildren ."  J . E d u c P sy c ho 1 . 55> 91—95*
( 20) .  West, J .L . ( 1976) "An in v e s tig a tio n  o f ch ild ren 's  s e l f -  
concept variance in  the elementary school grades one, three and s ix  
Utah S ta te  U n iversity , Unpublished Ph.Do T h esis .
p . 193.
* * * * * * * *
I t  i s  in te r e st in g  to  note, but not ve iy  su rp risin g , th at the 
g ir ls  viewed them selves fa r  more p o s it iv e ly  than boys in  the present 
study on a sca le  th at a ssessed  aggressive  t r a i t s  l ik e  f ig h t in g ,  
arguing e t c .  The s o c ia l iz a t io n  process th at begins at b ir th , 
regard less o f  i t s  r ig h ts  or wrongs, tends to expect boys to be more 
aggressive than g i r l s .  In r o u ^  play s itu a t io n s  the to leran ce o f  
parents towards boys i s  o ften  expressed by the remarks "Boys w il l  be 
boysl" or "They're only being boys, a fte r  a l l l"  S ociety  in  general 
often  considers cer ta in  t r a i t s  to  be ladj'’ l ik e  and aggressive  beh­
aviour, in  which you verb a lly  or p h y sica lly  attack your p eers, i s  
not one o f  them. This to leran ce towards boys w ith  respect to  rou^i 
play e tc  could be a determining fa c to r  in  boys "admitting" th e ir
aggression more fr e e ly  than g i r l s .
A sex  d ifferen ce  as la rg e  as th at found in  th is  study should  
be trea ted  with caution according to Zahran (196?) (2 l)*  He ad v ises  
that sometimes a sex  d ifferen ce  i s  so large that one cannot defend 
mixing the sexes in  se lf-co n cep t s tu d ie s .
The marked sex d ifferen ce  obtained fo r  the behavioural se lf -c o n c e p t  
has repercussions fo r  the global se lf-co n cep t s c a le . The former 
accounts fo r  some 4# ' o f  the variance as seen in TABLE l6 .  A maiked 
sex d ifferen ce  apparent on the behavioural se lf-co n cep t s c a le  w il l  
thus be r e f le c te d  in  the global se lf-co n cep t sco re . Hence, the  
global se lf-co n cep t score should be trea ted  with caution .
AGE AND SEX DIFFERENCES IN TFIE SOCIAL SELF-CGNCSPTo
a . * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
TABLE 24 RESULTS OF THE 2 WAY ANOVAR OF SOCIAL SELF BY 
AGE, SEX.
SOURCE OF VARIATION SUM OF SQUARES D.F. MEilN_SQUARE__F____g^^O^
MAIN EFFECTS 3*7 4 0 .9  1 .2  0 .3 0
AGE 2.0 3 0 .7  0 .9  0.50
SEX 1 .4  1 1*4 1*8 0-20
2 WAY ItfTERACTIONS 0 .2 3 ' 0 .1  0 .1  0 .95
AGE SEX 0 .2  3 0 .1  0 .1  0 .9 5
EXPLAINED 3.9  7
RESIDUAL 578.4 734 0 .8
TOTAL 582.3 741 0 .8  . 1
p . 194.
* * * * * * * * *
TABLE 25 MEANS ON SOCIAL SELF FOR THE GROUPS SHOWN -IN THa 
2 WAY ANOVAR IN TABLE 24.
YEAR MEAN YEAR N BOYS GIRLS
MEAN N MEAN N
Age 1 0.07  174 0.10 98 0.03  76
Age 2 0 .0 2  203 0.04  116 -0 .0 1  87
Age 3 - 0.10  156 - 0.06  74 -0 .1 3  82
Age 4 -0 .0 0  209 0.06  110 - 0.08  99
, TOTAL N = 742.
RESULTS.
Factor 2 was id e n t if ie d  as a measure o f so c ia l s é lf -c d n c e p t.
This i s  a fa c to r  that samples how the ch ild  p erceives h is  fr ien d sh ip  
patterns with h is  p eers .
The a n a ly sis  o f variance o f the so c ia l se lf-co n cep t scores in d ic­
ated that there were no s ig n if ic a n t  d ifferen ces  between the mean 
scores o f  the boys and those o f the g i r l s .  Furthermore, the mean 
year scores fo r  th is  fa c to r  produced no s ig n if ic a n t  d if fe r e n c e s .  
Thus, no s ig n if ic a n t  age or. sex d ifferen ces  were found in the ch ild ­
ren 's scores for  so c ia l se lf-c o n c ep t.
DISCUSSION.
The d i f f ic u l t y  experienced with the lack o f  behavioural s e l f -  
concept s c a le s  i s  a lso  apparent for  th is  subscale o f so c ia l s e l f .  
E xtensive research has focused upon the e f f e c t  o f peer s ta tu s  with  
s e lf -c o n c e p t, but th ese  se lf-co n cep t sca le s  are u su a lly  g lob a l in  
nature. Few se lf-co n cep t sca le s  have a so c ia l  s e l f  component.
The Tennessee S e lf  Concept S ca le , however, has a s o c ia l  s e l f  
subscale and one study to use th is  measure was Stoner and K aiser
p . 195.
*********
( 1978) ( 22) .  They used 29 male and 33 female high school jiinioro  
and found a sex  d ifferen ce  in  favour o f the hoys. However, the age 
o f  th e ir  sample i s  h igher than th at o f the present sample and i t  i s  
a lso  only a small sample, thus making comparison lim ite d .
Barker Lunn (l970) (23) used a four statem ent measure which she 
termed a " so cia l adjustment" s c a le .  This appears on face value to  
he s im ila r  to that o f  the so c ia l s e l f - s c a le  o f the present study. 
However, Barker Lunn found th at a sex  d ifferen ce  e x is te d  in  favour 
o f the hoys, who she found were more s o c ia l ly  adjusted than g i r l s .
In l in e  with the fin d in gs o f the present study no sex  d ifferen ces  
were found hy Soule e ta l  ( l9 8 l)  ( 24) in  th e ir  sample o f 46I child^  
ren from thb kindergarten, f i r s t  and second grade. They used the 
In stru ction  O bjectives Exchange S elf-A p p raisa l Inventory which 
purports to  measure four dimensions o f the s e l f  including a s e l f -  
esteem sca le  a sso c ia ted  with peer r e la t io n s .
S im ilar fin d in gs to the present study o f  no sex and no age d i f i -  
erences were reported hy Lamed and Douglas (1979) (25)». Using tne  
S e lf  D escrip tive Inventory they a ssessed  se lf-c o n c ep t and s e l f ­
esteem in  peer re la t io n s  in  a sample o f  1,471 %8W Mexican ch ild ren  
across grades one to n in e . The d ifferen ces  found were s l ig h t  and 
somewhat e r r a t ic . O verall, the p o s it iv e n e ss  o f  the se lf-c o n c ep t
regained s ta b le .
Although the r e su lts  o f the present stu(3y are encouraging, 
further evidence i s  necessary to e s ta b lish  any p o ss ib le  trends that 
may e x is t  in ,th is  area o f so c ia l s e lf -c o n c e p ts . %e use o f s p e o if ic  
so c ia l se lf-co n cep t sca le s  should be encouraged.
( 22) .  Stoner, S . and K aiser, L. (1978) "Sex d ifferen ces  m  s e l f
Slough: N .F é E .R . , -r 4. • w p ( l o R i )
one and two" Psychologic a l R ep o rts._ 48, 83-88 .
(2 5 )- “
p . 196.
***********
general SCHOOL SELF-CONCEPT: AGE AND SEX DIFFERENCES.
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *  * * '^ '^ " » ‘ ^ ' ^ ‘^ ^ ‘
TABLE 26 RESULTS OF THE 2 WAY ANOVAR OF GENERAL SCHOOL SELF BY 
AGE, SEX.
SOURCE OF VARIATION. SUM OF SQUARES. D.F. MEAN SQUARE F SIGN OF F
MAIN EFFECTS 54.5 4 14 .4 19.3 0 .000
AGE 14.7 3 4.9 6 .6 0 .000
SEX 44.0 1 44.0 59.0 0 .000
2 WAY INTERACTION:3 5 .1 3 lo7 2 .3 ^ . 1 01
AGE SEX 5.1 3 1 .7 2 .3 0 .10
EXPLAINED 62.6 7 8 .9 12 .0 0 .000
RESIDUAL 547.6 734 0 .7
TOTAL 610.2 741 0 .8
TABLE 27 MEANS ON GENERAL SCHOOL, SELF FOR THE GROUPS SHOWN IN 'THE
2 WAY ANALYSIS M' TABLE 26.
YEAR MEAN YEAR N BOYS GIRLS
MEAN N MEAN N ___
AGE 1 -0 .1 0 174 0.19 98 -0 .4 8 76
AGE 2 0 .11 203 0 .33 116 -0 .1 8 87
AGE 3 0 .17 156 0 .48 74 -0 .1 1 82
AGE 4 -0 .1 5 209 -0.03 110 -0 .2 8 _ 9 9 ____ —




Factor 3 o f the fa c to r  a n a lysis  o f the scores o f the 742 children  
in  the sample was considered to he a measure o f the c h ild 's  general 
school se lf -c o n c ep t. This i s  a non-academic construct and provides 
a measure o f  the a tt itu d es  a c h ild  holds towards h is  school in  
gen era l.
Examination o f Tables 26 and 27 in d ica tes  a marked sex d ifferen ce  
in  the general school s e l l —concept sco res . A F ra tio  Ox g>9*U wao 
s ig n if ic a n t  beyond the .001 l e v e l .  This c lea r  sex  d ifferen ce  i»-^  
in  favour o f  the boys. The g ir ls  produced fa r  lower scores on th is  
measure than the boys, and a lso  rated them selves n eg a tiv e ly , w hile  
the boys tended to produce p o s it iv e  ratingso
A F r a tio  o f  6 .6  with p (  .001 in d ica ted  th at age d ifferen ces  are 
apparent fo r  the general school se lf-co n cep t scores Oi. the fou i ycc^r 
sample. A r is e  in  the scores can be seen from the f i r s t  year to  the  
th ird  year le v e l .  The th ird  year scores fo r  both the boys and g ir ls  
are the h igh est obtained for each resp ec tiv e  sex  group, ihe i-ourth 
year scores show a marked d ecline  from the th ird  year scores with  
the boys producing th e ir  low est general school se lf-co n cep t sco re . 
The g ir l s '  scores f a l l  as w e ll, but not beyond th e ir  mean f i r s t  
yea.r l e v e l .  The general trend i s  thus one o f low general school 
se lf-c o n c ep t scores in  the f i r s t  and f in a l  years o f the junior 
school sample with the' th ird  year producing the h igh est sco res.
DISCUSSION.
The .summary of the fa c to r  by fa c to r  l i s t  o f item load ings in  
Table l8  provides two school r e la ted  fa c to r s . The general school 
s e l f  and the academic s e l f  concepts are d is t in c t  measures. This 
d if fe r e n t ia t io n  i s  not as c lear  in other se lf-c o n c ep t research . 
Often a sca le  which i s  termed a "school self-con cep t"  means an 
"academic" se lf-co n cep t in measurement term s. Consequently, grea.t 
d if f ic u l t y  has been experienced in  id e n tify in g  stu d ies which g ive  
a measure o f  general school se lf-co n cep t as opposed to academic 
se lf -c o n c e p t.
p . 198.
* * * * * * * * * *
One recent study "by Williams (1976) (26) measured the a tt itu d e s  
and d isp o s it io n s  toward school o f 93 second graders, 86 th ird  grad­
ers and 77 fourth graders usin g  the S e lf  Concept and M otivation  
Inventory. The r e su lts  obtained showed th at both school m otivation  
and school se lf-co n cep t decreased s ig n if ic a n t ly  from the th ird  to  
the fourth  gradeo These r e su lts  appear very s im ila r  to  th ose  obtained  
fo r  the e f f e c t  o f age on general school se lf-c o n c ep t in  th is  present 
study i . e .  from th ird  year junior to  fourth year junior th ere i s  a 
s ig n if ic a n t  decrease in  general school s e lf -c o n c e p t, a lth o u ^  the  
actual age o f  the ch ild ren  involved in  both'.stud ies i s  s l i ^ t l y   ^
d if fe r e n t .
The explanation fo r  the present fin d in gs o f low f i r s t  year scores  
could l i e  in  the fa c t  th at some months p rev iou sly  the ch ild ren  had 
ju st  l e f t  the Infant school or department. Time i s  needed to  s e t t l e  
in to  the junior department and adjust to  d if fe r in g  v a lu e s . The 
sudden drop in  the fourth  year scores i s  more p u zzlin g , but may 
be due to  the increased pace o f  school l i f e  and greater exp ectations  
o f  s t a f f  and parents.
The marked sex  d ifferen ce  in  favour o f  the boys i s  su rp r is in g .
I t  i s  g en era lly  accepted th at g ir l s  are more mature than boys a t  
th is  age, tend to  do b e tter  in  school and frequently  conform to  
the tea ch er's  idea  o f id ea l pupilso  In view o f  t h i s ,  the above 
r e su lt  i s  somewhat against exp ecta tion . However, s in ce  l i t t l e  
research e x is t s  that measures general school se lf-co n cep ts  no 
comparisons can be made. This could be a p r o fita b le  area fo r  
future research .
(26) o W illiam s, P .E . (l976) "Rediscovering the fourth grade slump 
in  a study o f  ch ild ren 's  s e l f  concepts" J .  C reative Behavior.
10 J 2i5r^84x •
p . 1 9 9 .
* * * * * * * *
ACADMIC SELF-CONCEPT: AGE AND SEX DIFFERENCES.
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
TABLE 28 RESULTS OP THE 2 WAY ANOVAR OF ACADEMIC SELF BY 
AGE, SEX.
SOURCE OF VARIATION. SUM OF SQUARES. D.F. MEAN SQUARE. F . SIGN OP P .
MAIN EFFECTS 15*9 4 3.9 5.1 0.000
AGE 14.9 3 5.0 6.6 0.000
SEX 0.3 1 0 .3 0 .4 0.50
2 WAY INTERACTIONS 2.8 3 0.9 1.2 0.30
AGE SEX 2.8 3 0.9 1.2 0.30
EXPLAINED 18.3 7, 2.6 3.5 0.001
RESIDUAL 555o3 734 0.7
TOTAL 573.7 741 0 .8
TABLE 29 MEANS ON ACADMIC SELF FOR THE GROUPS SHOWN IN THE
2 WAY ANOVAR IN TABLE 28 .
YEAR MEAN YEAR N BOYS GIRLS
MEAN N MEAN N _
AGE 1 —0.15 174 - 0.12 98 -0.19 76
AGE 2 - 0 . 0 7  203 -0 .09 116 -0 .04 87
AGE 3 0.26  156 0.30 74 0.21 82
AGE 4 0.00  209 —0.10 110 0.11 99
TOTAL N = 7 4 2 .
Po200.
* * * * * * * * * *
r esu l ts .
A d is t in c t  fa c to r  r e la t in g  to  academic s e l f —concept was id e n t if ie d  
in  Factor 4 o f  the fa c to r  an a ly sis  N *= 742, V = 21 as in d icated  in  
Table 1 8 . This gave a measure o f the academic rather than the  
general school se lf-co n cep t o f Factor 3 .
The a n a ly s is  o f variance o f the academic s e l f —concept scores with  
regard to  sex  produced no s ig n if ic a n t  d if fe r e n c e s . An F r a tio  o f  
6o6 fo r  the e f fe c t  o f age was found to  be s ig n if ic a n t  a t p ^  .001 . 
Examination o f Table 29 in d ica tes th at the low est academic s e l f -  
concept scores are to be found in  the f i r s t  year group o f  ch ild ren .
At th is  age, both sexes have a n egative academic se lf-co n cep t mean 
sco re . This mean score increases through the second year to  reach 
i t s  maximum value in the th ird  y ear . There i s  a sharp d ec lin e  in  
the fourth year mean score .
This d ec lin e  i s  somewhat d if fe r e n t fo r  the sex e s . The boys* 
score drops dram atically to  the same le v e l  as the second year boys.
The d ec lin e  in  the fourth year g ir l s '  score i s  not so severe, and 
i t s  value remains p o s it iv e .
Thus, fo r  the sample o f ch ildren  used in  th is  study age d ifferen ces  
were found on the academic s e l f  s c a le , but no sex  d ifferen ces  were 
s ig n if ic a n t .
DISCUSSION.
Comparisons o f the r e su lts  o f the present study with those found 
in  previous stu d ies  i s  lim ite d . Numerous s tu d ies  have been made in  
recent years lin k in g  se lf-co n cep t w ith academic performance. D iff­
erences have been found fo r  both sex  and age. However, the m ajority  
o f th ese stu d ies  have used general se lf -c o n c ep t measures. U n til 
r ec e n tly , only a r e la t iv e  m inority have used a s p e c if ic  academic 
se lf-c o n c ep t measure to  report the e f f e c t s  o f  age and se x .
p . 201 .
* * * * * * * *
This i s  rather su rp risin g  sin ce  q u ite  a large  number o f  academic 
s e l f  measures have been designed. These do, however, vary w idely  
in  th e ir  choice o f items on which to a ssess  a p u p il's  academic s e l f -  
concept eg reading, maths e t c .  The r e su lts  o f  the present study 
w il l  only be compared w ith those stu d ies  that have used s p e c if ic  
academic se lf-c o n c ep t measures and not g lobal techniques.
In the w e ll known work o f Brookover e ta l ( 1962) ( 27) in  which 
only seventh grade ch ild ren  were used, i t  was found th at g ir ls  had 
a s ig n if ic a n t ly  higher mean se lf-co n cep t o f a b i l i t y  than did  the  
boys. Byson ( 1967) (2 8 ) , however, reported no sex  d ifferen ces  when 
the Word Rating L is t  was used to  y ie ld  an index o f a s p e c if ic  
academic se lf -c o n c e p t . To complete th ese d if fe r in g  r e s u lt s  Barker 
Lunn ( 1970) ( 29) found th a t boys in  her sample had a more favourable  
academic se lf-im age  than g i r l s .
Lamed and Muller (l979) (30) using  a la rger  age range than th at 
o f  the p resen t sample found a dramatic d ec lin e  in  the p o s it iv e n e ss  
o f the se lf-co n cep t in  the area o f academic success across the  
grades in  th e ir  sample. The children in  grades one and two had 
higher scores in  se lf-co n cep t fo r  academic success than d id  th ose  
children  in  grades three through n in e . However, no s ig n if ic a n t  
d ifferen ces  between male and female means were found a t any grade 
l e v e l .
These fin d in gs resemble the r e su lts  o f  the present study in  
th at no sex  d ifferen ces  are apparent and that a large decrease in  
se lf-co n cep t academic success i s  n oticed  a fte r  the second grade.
The d ec lin e  in  academic se lf-co n cep t in  the present study occurs 
a fte r  the th ird  year in  the junior sch o o l.
( 27) .  Brookover, W.B. and P atterson , A. ( 1962) S e lf  concept o f  
a b i l i t y  and school achievem ent. Michigan S ta te  ü h iv e r s ïtÿ T r ë s s .
Dyson, Ë. ( I 967) "A study o f a b i l i t y  grouping and the  
s e l f  concept." J . Educ. Research 60, 403-405*
( 29) .  Barker Lunn7 J .G ." ^ 9 7 0 ]  Streaming in  the Primary School. 
Slough: N.P.E.R.
( 30)0 Lam ed, D.T. and M uller, D. (l979) "Development o f  s e l f  
concept in  grades one th ro u ^  nine" J .  o f  P sych o l. 102, 143-148.
p . 202 .
* * * * * * * *
Although a " se t t lin g  in" period  fo r  in fan ts entering the junior  
department i s  normal, the general expectations o f junior school 
teachers are u su a lly  d if fe r e n t from in fant teachers; as indeed i s  
the o v era ll atmosphere o f the sch o o l. I t  i s  understandable th at  
the new a r r iv a ls  have a negative academic se lf-co n cep t faced  w ith  
new sch o o ls , teach ers, exp ecta tion s, work demands and p o ss ib le  
parental warnings as to  what i s  expected o f them in  "the new 
school" .
The increase in  academic se lf-co n cep t th ro u ^  the years to  a 
maximum value in  the th ird  year suddenly d ec lin es  in  the fourth  
year, due p o ss ib ly  to  the more demanding work expected by both  
teachers and parents • Another cause could be the extra pressure  
exerted  by "external" assessm ents. A ll fourth year p u p ils  in  th is  
sample were aware th at they would be "screened" by th e ir  proposed 
secondary sch o o l. A combination o f th ese  fa c to r s  plus th e ir  mat­
uring age and more r e a l i s t i c  app raisa ls o f them selves could lead  
to  the marked d eclin e found in  the fourth y ea r .
AGE AND SEX DIFFERENCES IN PARENTAL SELF-CONCEPT. 
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
TABLE 30 RESULTS OF THE 2 WAY ANOVAR OF PARENTAL SELF BY 
AGE, SEX.
SOURCE OF VARI/iTIONo SUM OF SQUARES. D.F. MEAN SQUARE. F . SIGN 0F Fo
MAIN EFFECTS 15.2 4 3 .8 5 .4 0.000
AGE 5.6 3 1.9 2.7 0.05
SEX 10.2 . 1 10.2 14.5 0.000
2 WAY INTERACTIONS 0 .3 3 0 .1 0 .1 0.95
AGE SEX 0 .3 3 0 .1 0 .1 0.95
EXPLAINED 15.5 7 2 .2 3 .2 O0OO3
RESIDUAL 514.8 734 0.7
TOTAL 530.3 741 0.7
p . 203.
* * * * * * * * *
table 31 MEANS ON PARENTAL SELF FOR THE GROUPS SHOWN IN THE 
2 WAY ANOVAR IN TABLE 3 0 .
YEAR MEAN. YEAR N. BOYS. GIRLS
MEAN N MEAN N
AGE 1 0.11 174 0.00 98 0.26 76
AGE 2 - 0.06 203 - 0.17 116 0.09 87
AGE 3 - 0.11 156 - 0.24 76 0 .0 2 82
AGE 4 0 .0 4 209 - 0.04 110 0.13 99
TOTAL N = 742.
RESULTS.
The f i f t h  and f in a l  fa c to r  was considered to he a measure o f  a  
parental se lf -c o n c e p t. This samples how the c h ild  accepts h is  par­
ents as authoritarian  f ig u r e s . I t  a lso  a sse sse s  whether any fe e l in g s  
o f  resentment towards them are apparent.
A s ig n if ic a n t  sex d ifferen ce  i s  ind icated  by a F r a tio  o f  14*5 
and p ^  .001 . The g ir ls*  parental se lf-co n cep t scores are s ig n i f i c ­
an tly  higher than those o f  the boys in  the sample. Thus, the g ir l s  
view th e ir  re la tio n sh ip  with th e ir  parents in  a s ig n if ic a n t ly  more 
p o s it iv e  way than the boys.
A F ra tio  o f 2 .7  in d ica tes  th at an age e f f e c t  fo r  the sample's, 
parental se lf-co n cep t scores i s  s ig n if ic a n t  a t p .0 5 . The youngest 
children have the h ig h est scores on th is  s c a le .  There i s  a d ec lin e  
through the second year to  the low est scores which are obtained in  
the th ird  y ear . The fourth year scores r is e  again to approach th ose  
o f  the second year©
p . 204.
* * * * * * * * *
DISCUSSION.
The fin d in gs o f  the present study are s im ila r  to  those o f  previous 
research. For in s ta n c e ,. the perceptions o f  40 fourth and f i f t h  
graders with respect to  accepta n ce /re jec tio n  and in tr in s ic  — e x tr in s ic  
va lu ation  hy parents were in v estig a ted  hy Ausuhel e ta l  (l954) ( 3 l ) .  
They found that g ir l s  perceived  them selves as s ig n if ic a n t ly  more 
accepted and in t r in s ic a l ly  valued than did hoys.
In a study u sin g  a larger  sample o f  373 ch ild ren  Long e t a l  (1967)
(32) reported that in  comparison to  g ir l s ,  hoys showed a l e s s  c lo se
re la tio n sh ip  with the same sexed parent. A sim ila r  pattern  to  th at 
in  the present study was reported hy Long e ta l  in  th at they found 
th at f i r s t  graders showed h i ^  parental id e n t if ic a t io n , w ith a dec­
rease in  the second grade. Children in  the second grade had the 
le a s t  id e n t if ic a t io n  with th e ir  p aren ts. From th is  grade there was 
a general trend vdiich showed an increase which reached a peak a fte r  
the th ird  grade.
Kokenes (l974) (3 3 ) , in  a fa c to r  a n a ly tic  study of* 1500 students  
from grades four to e ig h t , concluded th at the strong n egative per­
ceptions o f  eighth graders r e la t in g  to home and parents suggest 
that as children mature, fe e lin g s  o f worth r e la t in g  to the home 
decrease. This age group i s  not considered in  the present study, 
hut togeth er with the fin d in gs in d icated  above may suggest th a t  
parental se lf-co n cep ts  o f  ch ildren  are not lin e a r  with age.
The sex  d ifferen ce  in  favour o f  the g ir ls  i s  not su rp r isin g  in  
that i t  would be expected that a sc a le  v/hich a sse sse s  constructs
such as "pick on me", angry with me" may be loaded in  favour o f
the g i r l s .  The general d eclin e  in  parental se lf-co n cep t qcores 
in  th is  study from f i r s t  year to the low est scores in  the th ird  year  
could be explained by the fa c t  th a t as c h ild , en grow o lder  and 
question authority , ru les e tc  they reach a peak o f  resentment towards
(3 1 ) . Ausubel, D.P. e ta l  (l954) "Perceived parent a tt itu d e s  as
deteim inants o f ch ild ren 's  ego structure."  Child Development.
( 32) .  Long, B.H., Henderson, E.H. and Z i l le r ,  R.C. (1967) "Develop­
mental changes in  the s e l f  concept during middle childhood"
M errill-Paim er Q uarterly. 13, 201—215*
U 3 )o  Kokenes, t .  (1974) "Grade le v e l  d ifferen ces  in  fa c to r s  o f
self-esteem "  Development Psychology 10, 954-958.
p . 205.
* * * * * * * * *
th e ir  parents* I t  would he in te r e s t in g  to examine th is  trend  
further in to  adolescence*
CONCLUSION.
* * * * * * * * * * * *
Douhts were ra ised  on page I 90 o f  th is  chapter concerning the use  
o f  a g lobal se lf-co n cep t sca le  when examining the e f fe c t  o f  age and 
sex* Examination o f  the f iv e  fa c to r s  that comprised the g lobal 
se lf-co n cep t sca le  o f  th is  study produced d ifferen ces  th at were obsc­
ured by simply considering the g lob a l sca le*  Thus, the e f f e c t  o f  
sex  varied  according to th e  fa c to rs  considered . Two su b sca les were 
in  favour o f  the g i r l s ,  one in  favour o f the boys and two in d icated  
no s ig n if ic a n t  sex  d ifferences*  The e f f e c t  o f age was a lso  d if fe r e n t  
according to  the subscale used i*e_*first year ch ild ren  scored h ig h est  
on two fa c to r s , th ird  year ch ildren  were h igh est on two, and one 
fa c to r  produced no s ig n if ic a n t  age d ifferen ce*
Some other recent s tu d ies  have shown the value in  examining 
s p e c if ic  aspects o f the self-con cep t*  Smith (1978) (34) examined 
sex  d ifferen ces  in  the se lf-co n cep ts  o f  305 fou rth , f i f t h  and s ix th  
graders attending four s ta te  run schools* He found th at boys had 
s ig n if ic a n t ly  more favourable se lf-c o n c ep ts  on four o f the nine  
subscales o f the Sears S e lf  Concept Inventory* Sex d ifferen ces  
were a lso  found on d if fe r e n t s p e c if ic  s e lf-c o n c ep ts  by P iper (1976)
( 35) .  She reported that fem ales tended to  express more p o s it iv e  
a tt itu d es  to  school and or teach ers, and to  see  them selves as more 
anxious or unsure than did boys * Th^ a lso  had h i^ e r  scores on 
the school a f f i l ia t io n  and so c ia l m aturity sca les*
The work o f Lamed and Muller (l979) (36) has already been quoted 
in  th is  chapter* They found that the developmental pattern s fo r
( 34)* Smith, I .D . ( 1978) "Sex d ifferen ces  in  s e l f  concept rev is ited * "  
A ustralian Psychologis t*  13, I 6I - I 66*
t 3 5 ) .  P ip er, P.Ë7 XÎ976) "Self-concept d ifferen ces  between white 
male and white female elementary school students*"
Unpublished Ph.D. T hesis, Duke U niversity*
( 36)* Lamed, D.T* and M uller, Do (l979) "Development o f  s e l f  
concept in  grades one th ro u ^  nine" J* o f  Psychol* 102, 143—148.
p . 206 .
* * * * * * * * * *
p o s itiv e n e ss  o f se lf-co n cep t and se lf-e steem  d iffe re d  according to  
the s p e c if ic  area te s te d .
I t  i s  my opinion, th at as suggested  by the fin d in gs in  th is  
chapter, th at s p e c if ic  se lf-c o n c ep t sca le s  are more valuab le than 
global se lf-co n cep t sca le s  when a sse ss in g  the e f fe c t s  o f age and 
sex .
SMARY OP THE RESULTS OP TABLES 20 TO 31 . 
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
GLOBAL SELP-CONCEPT.
1 . S ig n ific a n t sex  d ifferen ces  were found in favour o f the g i r l s .
2 . S ig n ific a n t age d ifferen ces  were found with the f i r s t  year
child ren  having the h igh est mean scores and the th ird  year
children  having the low est mean sco re .
BEHAVIOURAL SELP-GONGEPT.
S ig n ific a n t age and sex  d ifferen ces  were found fo llow in g  the trend  
of the above g lobal s e lf -c o n c e p t.
SOGIAL SELP-GONGEPT.
No s ig n if ic a n t  age o r  sex  d ifferen ces  were found. 
GENERAL SGHOOL SELP-GONGEPT.
1 . A s ig n if ic a n t  sex  d ifferen ce  was found in  favour o f the b oys.
2 . S ig n ific a n t age d ifferen ces  were found, with the f i r s t  year and 
fourth year having the low est mean scores, w hile the th ird  year had 
the h igh est mean sco re .
p . 207.
* * * * * * * * *
AC ADM 10 SELP-GONGEPT.
1 . No s ig n if ic a n t  sex  d ifferen ce  found.
2 . S ig n ific a n t age d ifferen ces  were found with the f i r s t  year  
having the low est scores and the th ird  year the h ig h es t.
PARENTAL SELP-GONGEPT.
1 . S ig n ific a n t sex  d ifferen ces  found in  favour of the g i r l s .
2 . S ig n ific a n t age d ifferen ces  found with the th ird  year having  
the low est mean sco r e s .
p . 226.
********
i s  s ig n if ic a n t  a t p #05# However, those ch ild ren  who have the  
h i p e s t  peer sta tu s rate  them selves low est on the academic s e l f -  
s c a le .  Purtheimore, the children in  peer s ta tu s  groups 2 and 3 
rate  them selves on the academic s e l f  sc a le  h igher than do the ch ild ­
ren in  peer Status 1 .
These s ig n if ic a n t  fin d in gs taken togeth er would suggest th a t c h ild ­
ren in  the h i p e s t  peer sta tu s  group have the h igh est mean s o c ia l  
s e l f  sco res, hut a lso  p ossess the low est mean academic s e l f  sco r e s .
The s ig n if ic a n t  age and sex d ifferen ces  found fo r  the g lobal s e l f  
and the f iv e  fa c to r  scores in  the two way a n a ly s is  o f variance in  
Chapter 15 are repeated in  the three way a n a ly s is  o f var ian ce. How­
ever, two ad d ition al fin d in gs are worth considering when peer s ta tu s  
i s  taken in to  account. The f i r s t  i s  that a s ig n if ic a n t  sex d if fe r e ­
nce i s  to  be found fo r  the so c ia l se lf-c o n c ep t as shown in  Table 
48 . A F r a tio  of 3 .6  and p ^ .05 in d ica tes  a s ig n if ic a n t  sex  d if f e r ­
ence. Examination o f Table 49 shows th is  d ifferen ce  to  be in  favour 
o f  the boys. In the two way an a ly sis  o f variance o f so c ia l s e l f -  
concept no s ig n if ic a n t  sex d ifferen ce  was found, as reported in  
Tables 24 aud 25©
Another in te r e st in g  poin t concerns the sex  d ifferen ce  fo r  parental 
s e l f  scores which are confirmed o v era ll in  the d irectio n  o f the g ir l s  
as shown in  Tables 54 and 55# This fo llo w s the r e su lts  fo r  the two 
way a n a ly s is  o f variance in  Chapter 15o However consideration  o f  
peer group 3 , the low est peer sta tu s  group, shows that there i s  l i t t l e  
d ifferen ce  between the boys and the g ir l s  mean scores for  the second, 
th ird  and fourth year ch ild ren . Thus, w hile s ig n if ic a n t  sex  d if f e r ­
ences are found o v era ll in  r e la t io n  to  peer s ta tu s  grouping, i t  appears 
th at those ch ildren who are poorly accepted by th e ir  peers show no 
sex  d ifferen ce  in  th e ir  scores fo r  parental s e l f - r in c e p t .  This 
tends to suggest that low peer s ta tu s  g ir l s  may have lower parental 
se lf-c o n c ep ts  than higher peer s ta tu s  g i r l s .  These g ir ls  are not 
only d is lik e d  by th e ir  p eers, but they f e e l  th at th e ir  parents are 
aga in st than to o .
p . 227.
* * * * * * * * * * *
SUMMARY OF TABLES 44 TO 55 .
1 .  No s ig n if ic a n t  d ifferen ces  were found fo r  g lob a l s e lf -c o n c e p t,  
behavioural se lf -c o n c e p t, general school se lf-co n cep t and parental 
se lf-co n cep t scores w ith respect to  peer sta tu s  groupin g ..
2 . A s ig n if ic a n t  d ifferen ce  in s o c ia l  se lf-co n cep t scores was 
found with respect to  peer s ta tu s . The ch ild ren  in  peer s ta tu s  
group 1 h e ld  the h igh est mean so c ia l se lf-co n cep t sco res .
3 . A s ig n if ic a n t  d ifferen ce  in  academic se lf-co n cep t scores was 
found w ith resp ect to  peer s ta tu s . The ch ildren  in  peer s ta tu s  group 
1 held  the low est academic se lf-co n cep t sco r e s .
4 . A d if fe r in g  sex  r e su lt  to th at obtained in  the two way a n a ly s is  
o f  variance was found. A s ig n if ic a n t  sex  d ifferen ce  in  favour o f  the 
boys was apparent fo r  the so c ia l se lf-co n cep t sco r e s .
5 . There was a tendency fo r  the older ch ildren  in  peer s ta tu s  3 to  show 
no sex d ifferen ce  in  parental se lf-co n cep t sco r e s .
ABILITY GROUP AND SELF-CONCEPT.
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
A sample o f 417 ch ild ren  were used to form the three a b i l i t y  groups 
o f  h igh , average and low in  th is  an a lysis  as explained in  Chapter 14> 
Pg# 173. The r e su lts  o f the s e r ie s  o f  three way a n a ly s is  o f  variance  
o f  age, sex  and a b i l i ty  grouping fo r  g lob al se lf-co n cep t and the f iv e  
fa c to r  scores are shown in  the Tables 56 to  67*
RESULTS OF 'THE 3 WAY 
GROUP, SEX, AGE.
P .228.
* *  * 4 :  ^  *X "X"
ÀNOVAR OF GLOBAL SELF CONCEPT BY ABILITY





MALI EPTECTS 12890 6 2.148 7.5 0.000
ABILITY GROUP ( a .G.) 1605 2 802 2.8 0.60
SEX 4384 1 4384 15.3 0.000
AGE 7201 3 2400 8 ,4 0.000
2 WAY INTERACTIONS 4549 11 414 1.5 0.15
A.G. SEX 110 2 55 0.2 0.80
A*G. AGE 3818 6 636 2.2 0 .04
I SEX AGE ' 253 3 85 0 .3 0 .80
! 3 WAY INTERACTIONS 597 6 100 0 .3 0.90
1 A.G. SEX AGE 597 6 100 0 .3 0.90
; EXPLAINED 18037 23 784 2.7 0.000
: RESIDUAL 112334 393 285
----------- _ _ _ _ _ _ _ _ _ a037_2_. _416__J ____.313 _>_ mm ^ m ^m  mm m
T i^ E  5 7 ^  MEANS ON GLOBAL SELF CONCEPT FOR THE GROUPS SHOi# IN THE
T w â ÿ ” â n o v a k  i n  T a b le  56.
TOTAL SAI^ PLE BOYS GIRLS
AGE, MEAN N MEAN N MEAN N
A b ility  Group 1 1 110.9 43 108.5 31 117.3 12
HKAI'I = 109.8 2 104.9 44 103.4 32 109.1 12
N = 172 3 103.9 37 100.6 22 108.9 15
4 117.5 48 116.8 32 119.0 16
A b ility  Group 2 1 119.5 41 114.3 14 122.1 27
MEill = 110.1 2 107.2 48 105.7 27 109.3 21
N = 166 3 103.3 29 98.1 16 109.8 13
4 109.1 48 106.6 21 111 .0 27
A b ility  Group 3 1 109.7 12 108.0 9 115.0 3
MEAN = 105.1 2 107.7 24 103.2 13 113.0 11
N = 79 3 99.9 18 99.7 3 99.9 15
4 104.1 25 98.4 12 109.3 13
t o t a l  N = 417 •
ta b le  58- p . 229.
RESULTS OF THE 3 WAY MO VAR OF BEHiiVïOURiL SELF BY ABILITY GROUP, 
SEX, AGE.





MAIN EFFECTS 43.6 6 7 .3 11.5 , 0 .000
ABILITY GROUP (A .G .) 0 .6 2 0 .3 0 .5 0.60
SEX 18.4 1 18.4 29.0 0.000
AGE 23.9 3 7.9 12.6 0.000
2 WAY INTERACTIONS 15.3 11 1.4 2 .2 0.01
A .G . SEX 0 .2 2 0 .1 0 .2 0 .80
A.G. AGE 12.1 6 2.0 3o2 0.005
SEX AGE 1.3 3 0 .4 . 0.7 0.60
3 WAY INTERACTIONS 2.8 6 0 .5 0 .7 0 .60
A .G . SEX AGE 2.8 6 0 .5 0 .7 0 .60
; EXPLAINED 61.7 23 2.7 4 .2 0.000
iRESIDUM 248.7 393 0 .6
iTOTAL 310.3 416 0.7
TABLE 59. MEANS ON BEHAVIOURAL SELF FOR THE GROUPS SHOWN IN THE 
3"WHN0VAR IN TABLE 58.
TOTAL SAI4PLE BOYS GIRLS
AGE MEAN N MEAN N MEAN N
A b ility  Group 1 1 .06 43 — .10 31 .45 12
ME/lN = - .0 3 2 - .1 0 44 - .2 3 32 .23 12
N = 172 3 - .3 5 37 - .4 9 22 - .1 4 15
4 .20 48 .16 32 .29 16
A b ility  Group 2 1 .85 . 41 .59 14 .98 27
MEM = .15 2 -.0 0 1 48 - .2 8 27 .35 21
N = 166 3 - .2 2 .29 - .5 1 16 .13 13
4 - .0 6 48 - .2 3 21 .06 27
A b ility  Group 3 1 .30 12 .39 9 .02 3
MEAN = .01 . 2 .23 24 - .0 9 13 .61 11
N = 79 3 - .2 1 18 - .2 6 3 - .2 0 15
4 - .1 6 25 — .43 12 .08 13
TOTAL N = 417 .
'‘able 6 0 . P . 230 .
RESULTS OF THE 3 WAY MOVAR OF SOGIAL SELF BY ABILITY GROUP,
SEX, AGE.
SUM OF D.F.. MEAN . SIGN. OFSOURCE OF VARIATION. SQUARES SQUARE F. F
MAM EFFECTS 9 .6 6 1 .6 2 .2 0 .05
^ABILITY GROUP (A.G.) . 5.9 2 2 .9 4.0 0.02
SEX 0 .3 1 0 .3 0 .4 0.50
AGE 2.9 3 . 0 .9 1 .3 0 .30













SEX AGE Oc7 3 0 .2 0 .3 0 .80
3 WAY INTERACTIONS 1 .6 6 0 ,3 0 .4 0 .90
! A.G. SEX AGE 1.6 6 0 .3 0 .4 0 .90
! EXPLAINED 19.2 23 0 .8 1.1 0.30
; RESIDUAL 290.3 393 0 .8
TOTAL 309.4 416 0 .7
TABLE' 6 l .  MEiYHS ON SOGIiL SELF IDR THE GROUPS SHO# IN THE 
T"WÂY"1NÔVAR IN TABLE 60.
TOTAL SAI4PLE BOYS GIRLS
AGE MEAN N MEAN N MEAN N
A b ili ty  Group 1 1 .12 43 .02 31 .38 12
MEAN = .11 2 — .03 44 - .0 7 32 .10 12
N = 172 3 - .0 2 37 — .01 22 — .04 15
4 .33 48 .38 32 .23 16
A b il i ty  Group 2 1 .04 41 .20 14 - .0 5 27
ME/ü'I = .02 2 .06 48 .29 27 - .2 4 21
N = 166 3 - .1 2  . 29 — .04 16 - .2 2 13
4 0O7 48 .19 21 - .0 3 27
A b il i ty  Group 3 1 - .3 4 12 — .42 9 - .1 2 3
MEAN .= - .2 3 2 - .1 2 24 - .2 7 13 .06 11
N = 79 3 — .34 18 - .5 4 3 - .3 0 15
4 - .2 1 25 - .2 9 12 - .1 3 13
TOTAL N 4 1 7 .
TABLE 6 2 .
P .231.
********
RESULTS OP THE 3 VIAY- MOVAR OP GENERAL SCHOOL SELF BY ABILIY GROUP,





MAM EFFECTS 30.8 6 5.1 7 .5 0.000
ABILITY GROUP (A.G.) 0 .2 2 0 .1 0 .1 0.90
SEX 14.3 1 14.3 20.9 0 .000
AGE 15.1 3 5.0 7 .3 0.000
2 I'JAY INTERACTIONS 9.7 11 0 .9 1 .3 0 .20
A.G. SEX 0 .2 2 0 .1 Oo2 0 .80
1 A.G., AGE 8 .0 6 1 .3 2.0 0.07
SEX AGE 1.5 3 0 .5 0 .7 0 .50
1 3 WAY INTERACTIONS 0 .7 6 0 .1 0 .2 0 .9 5
I  A.G. SEX AGE' Oo7 6 0 .1 0 .2 0 .9 5
EXPLAINED 41.1 23 1.8 2 .6 0.000
RESIDUAL 269.2 393 0 .7
TOTAL 310.4 ^ 416 J
TABLE 63. MEMS ON GENERAL SCHOOL SELF FOR THE GROUPS SHOWN Lf THE 
3"WlY"JJ0V/iR L'J TABLE 62.
TOTAL SAl-lPLE BOYS GIRLS
AGE MEAN N MEAN N MEAN N
A b il i ty  Group 1 
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.14 






A b il i ty  Group 2 1 — .41 41 - .0 4 14 — .60 27
MEAN = - .1 3 2 - .0 2 48 .08 27 - .1 4 21
N = 166 3 .11 29 .41 16 - .2 6 13
4 - .1 3 48 .01 21 - .2 5 27
A b il i ty  Group 3 1 - .2 7 12 - .1 1 9 - .7 7 3
MEAN = - .0 5 2 .02 • 24 .14 13 - .1 2 11
N = 79 3 0I 5 18 .50 3 .08 15
4 - .1 5 25 .16 12 —. 44 13
TOTiiL, N = 4 1 7 o
TABLE 6 4 . P .2 3 2 o
RESULTS OP THE -3 WAY OP ACADEMIC SELF BY ABILITY GROUP,
SEX, AGE.





mam EFFECTS 20.8 6 3 .5 4 .7 0.000
ABILITY GROUP (A.G.) 15«5 2 7 .7 10.5 0.000
SEX 0 .0 1 0 .0 0 .1 0 .80
AGE 4 .9 3 1 .7 2 .2 0 .08
2 WAY INTERACTIONS 5o2 11 0 .5 0 .6 0 .80
A.G. SEX 2*5 2 1 .3 1-7 0 .20
A.G. AGE lo4 6 0 .2 0 .3 0 .90
SEX AŒB Oo7 3 0 .2 0 .3 0 .80
3 WAY MTER/iCTIONS 1 .7 6 0 .3 0 .4 0 .90
A.G. SEX AGE 1.7 6 0 .3 0 .4 0 .90
: EXPLAINED 27.8 23 1.2 1 .6 0 .03
RESIDUAL 290.7 393 0 .7
TOTAL 318.4 416 0 .7
ta b le  65. MEANS ON ACaBMIC SELF FOR THE GROUPS SHOvN IN TH] 
3"EÂY"ÂNÔVAR IN TABLE 64©
TOTAL SA14PLE BOYS GIRLS
AGE MEAN N MEAN N MEAN N
A b ili ty  Group 1 . 1 - .3 0 43 - .3 0 31 — .31 12
MEAN = - .2 8 2 - .3 2 44 - .3 4 32 : - .2 5 12
N = 172 3 - .0 5 37 .01 22 - .1 3 15
4 — .40 48 - .5 3 32 - .1 2 16
A b il i ty  Group 2 1 - .1 4  1 41 .02 14 - .2 2 27
MEAN = .01 2 — .00 48 .1 0 27 — .14 21
N = 166 3 .25 29 .34 16 .13 13
4 .10 -.8 .07 21 - .0 4 27
A b il i ty  Groub 3 1 .28 12 .28 9 .29 3
MEAN = .24 2 .03 24 — .05 13 .12 11
N = 79 3. .38 18 - .1 7 3 .50 15
4 .31 25 .25 12 .37 13
TOTAL N = 417
ï/iELE_66_._
RESULTS OF THE 3 ANOVAR OF PjutMxfT/L SELF BY ABILITY GROUP,
SÆ , AGE.
P . 2 3 3 .
***** ).* ***





ham  eFFEGTS 14.5 6 2 .4 3 .5 0.002
ABILITY GROUP (A.G.) 1 .2 2 0 .6 0 .9 0.40
SEvC 3 .4 1 3 .4 4 .9 0 .03
AGE 9.0 3 3.0 4 .3 0.005
2 WAY INTERACTIONS 6.2 11 0 .6 0 .8 0 .60
A.G. SEX 1 .1 2 0 .5 0 .8 0 .4 5
A.G. AGE 5.2 6 0 .9 1 .3 0 .30
} SEX AGE 1.1 3 0 .4 0 .5 0.70
! 3 WAY INTERACTIONS 3.5 6 0 .6 0 .8 0 .50
1 A.G. SEX AGE 3 .5 6 0 .6 0 .8 0.50
: EXPLAlNED 24.2 23 1 .0 1 .5 0 .0 6
: RESIDUiL 271.5 393 0 .7
i TOTiL 295.7 416 0 .7
TABLE 67. MEANS OH PARENTAL SELF FOR THE GROUPS SHOWN IN 'THE 
 ---------------- 3 WAY MOVAR IN TABLE 66.
TOTAL SAMPLE BOYS GIRLS
AGE MEAN N MEAN N MEAN N
A b ili ty  Group 1
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TOTAL N = 417
p . 2 3 4 .
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RESULTS AND DISCUSSION.
R esu lts  shown in  Tables 56 to  57 in d ic a te  th a t  a b i l i t y  g rouping , 
as g raded  by E .P .V .T . s c o re s , has no s ig n i f ic a n t  r e la t io n s h ip  w ith 
b eh av io u ra l s e l f ,  g en e ra l s e l f  and p a re n ta l  se lf -c o n c e p t sco reso o f 
th e  c h ild re n  used in  t h i s  sample o f 417* S ig n if ic a n t  r e s u l t s  were 
o b ta in ed  f o r  s o c ia l  and academic s e l f —concept s c o re s .
The th re e  way a n a ly s is  o f v a ria n c e  summarised in  Table 56 shows 
th a t  th e re  a re  g lo b a l s e lf -c o n c e p t d if fe re n c e s  fo r  th e  d i f f é r e n t  
a b i l i t y  g roups. The F r a t io  is : 2 .8 , b u t th e  d if fe re n c e  does n o t 
a t t a i n  s t a t i s t i c a l  s ig n if ic a n c e  s in c e  p = .0 6 . From Table 57 i t  
can be seen  th a t  th e  c h ild re n  in  th e  low est a b i l i t y  group have th e  
low est mean g lo b a l s e lf -c o n c e p t s c o re s ,  w hile  th o se  in  th e  a b i l i t y  
groups 1 and 2 have alm ost id e n t ic a l  mean sco res  which a re  h ig h e r
th an  those  o b ta ined  fo r  a b i l i t y  group 3 .
D ire c t comparison o f th e se  f in d in g s  w ith  th e  m a jo rity  o f  s e l f -  
concept and academic a b i l i t y  re se a rc h  i s  l im i te d .  The re se a rc h  
l i t e r a t u r e  concerns i t s e l f ,  among o th e r  a re a s ,  w ith  c o r r e la t io n a l  
s tu d ie s ,  group d if fe re n c e s , low and h ig h  a c h ie v e rs , o v e r-a ch iev e rs  
-u n d e r a c h ie v e rs , a tta in m en t and in te l l ig e n c e .  U n fo rtu n a te ly  t h i s  
mass o f s tu d ie s  o f te n  la c k  common fe a tu re s  o f experim ental d e s ig n . 
Thus only  a  sample o f th e  p o s s ib le  c ro ss  re fe re n c e s  to  p a s t  re se a rc h  
w i l l  be co n sid e red . These w i l l  a lso  be co n fin ed  to  s tu d ie s  u s in g  
c h ild re n  who are  grouped acco rd ing  to  some a b i l i t y  m easure.
Weinner and Weinner (l972) ( l4 )  in v e s t ig a te d  th e  e f f e c t s  o f 
placem ent in  a b i l i t y  groups o f 215 seven th  grade c h ild re n  on t h e i r  
school s e l f  and s e lf -c o n c e p ts .  T h e ir r e s u l t s  g e n e ra lly  su pported  
t h e i r  h y p o th esis  o f no d if fe re n c e  among a b i l i t y  group mean sco res  
on a t t i tu d e s  tow ard school and self-concep t©
S t r i c t l y  speak ing , th e  comparison o f th e  r e s u l t s  o f th e  p re s e n t 
s tudy  w ith  those  o f  Weinner and W einner, o r any o th e r  "stream ing" 
in v e s t ig a t io n ,  i s  su sp e c t. The p re s e n t s tudy  i s  concerned w ith
( 14) .  W einner, B .J . and W einner, E.A. (197%) " A b ility  g roup ing , 
a t t i t u d e s  towards sch o o l, and s e l f  concept o f seven th  grade s tu d e n ts  
P sy ch o lo g ica l R ep o rts . 30, 12—14*
p . 235.
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s e lf -c o n c e p ts  o f a b i l i t y  groups th a t  have been composed from mixed 
a b i l i t y  c la s s e s  on th e  b a s is  o f a  s ta n d a rd is e d  s c o re . The groups o f 
c h ild re n  in v e s t ig a te d  in  s tream ing  s tu d ie s  a lread y  e x is t  as a b i l i t y  
groups and have been ta u g h t as a  stream ed c l a s s .  The grouping  proc­
edures in  bo th  cases a re  d i f f e r e n t .  This cou ld  le a d  to  d if fe re n c e s  
in  th e  r e s u l t s .
U sing only  a  sm all number o f le a rn in g  d is a b le d  c h ild re n  B ru in inks 
( 1978) ( 15) found t h e i r  s e lf -c o n c e p ts ,  when compared to  th o se  o f a  
c o n tro l group randomly chosen, were p o o re r . However, in  a  s tudy  o f 
198 p u p ils  from th e  fo u r th ,  f i f t h  and s ix th  grades Chang (1976) ( I 6) 
found th a t  s e lf -c o n c e p t sco res  were n o t c o r r e la te d  s ig n i f ic a n t ly  
w ith  achievem ent as m easured by read in g  and maths* s c o re s .
To in s ta n t  fu r th e r  d if fe re n c e s  in  re se a rc h  f in d in g s  B ledsoe ( 1967) 
( 17) found th a t  th e re  was a  s ig n i f ic a n t  c o r r e la t io n  between s e l f -  
concept and in te l l ig e n c e  f o r  boys, b u t n o t f o r  g i r l s .  These f in d in g s  
were s im ila r  to  those  o f F ink ( 1962) ( 18) who found a s ig n i f ic a n t  
r e la t io n s h ip  between adequate s e lf -c o n c e p t sco re  and h igh  achievem ent 
and inadequate  s e lf -c o n c e p t and low academic achievem ent f o r  boys,
b u t n o t f o r  g i r l s .
In  a  s tudy  w ith  51O fo u r th  th rough s ix th  g rad e rs  A n a s t a s i o w  (l9 7 2 ) 
( 19) s p l i t  h is  sample in to  h igh  and low a b i l i t y  groups on th e  b a s is  
o f th e  "SCAT a b i l i t y  t e s t .  S ep ara te  an a ly ses were com putered f o r  
boys and th e  g i r l s .  In  e i th e r  c a se , th e  re se a rc h  in d ic a te d  th a t  c h i ld ­
ren  who have l o w  SCAT sco res  a lso  have s ig n i f ic a n t ly  more n e g a tiv e  
ways o f r a t in g  them selves. A marked d if fe re n c e  between th e  r e s u l t s
( 15) .  B ru in in k s , V.L. (1978) "Peer s ta tu s  and p e r s o n a l i ty  c h a ra c t­
e r i s t i c s  o f le a rn in g  d is a b le d  and non d isa b le d  s tu d e n ts  
J .  o f L earn ing  D isab i l i t i e s .  11, 484—489©
Xï61û"~Uhâng7Tî7§'.' (1 9 7 ^  "S e lf  concep ts , academic achievem ent, 
and te a c h e r’s r a t in g ."  P sycho logy in  th e  Schools_ 13, 111-11» •
(17)0 B ledsoe, J .C . ( 1967)  " S e lf  concepts o f c h ild re n  and t h e i r  
in te l l ig e n c e ,  achievem ent, i n t e r e s t s  and an x ie ty "  _ C h ild l ^ d ^
E duca tion . 43, 436-438. ^
T IB ). "F i3E , M.B. ( 1962) "S e lf-co n cep t as i t  r e l a t e s  to  academic 
underachievem ent." C a l ifo rn ia  Jo u rn a l o f Ed. Research^  13 , 57-
( 19) .  A nastasiow , H.J. (1972) " S e x  differences to  ^ I f  concept 
sco res  o f  h i ^  and low a b i l i t y  e lem entary  s tu d e n ts"  _ 'toe G ifted_  
C h ild  Q uaterly  11, 112-116.
p .236.
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o f the low hoys and the low g ir ls  seemed to in d icate  th at low SCAT
g ir ls  had a much more negative way o f  view ing them selves thsn hoys.
D iffe re n t  r e s u l t s  were found by Trowbridge (l974) (20) who 
in v e s t ig a te d  th e  r e la t io n s h ip  between s e lf -c o n c e p t and I .Q . in  
elem entary  school c h ild re n . The f in d in g s  su ggest th a t  c h ild re n  on 
th e  h igh  and th e  low end o f th e  I.Q . continuum had lower sco res  on 
th e  Coopersm ith S e lf  Esteem Inven to ry  (C .S .E .I .)  than  th o se  in  th e  
m iddle o f  th e  ran g e . %ie r e la t io n s h ip  was s ig n i f ic a n t ,  b u t n o t 
l i n e a r .  A more d e ta i le d  comparison between th e  h igh  I .Q . c h ild re n , 
drawn from th e  90th  p e r c e n t i le  and th o se  between th e  40 th  and 60th  
p e r c e n t i le  was then  made. The h i ^  I .Q . group had s ig n i f ic a n t ly  
low er C .S .E .I .  sco res  th an  th e  c e n tre  I .Q . group .
The s tu d ie s  summarised above te n d  to  i l l u s t r a t e  th e  in c o n s is te n t  
f in d in g s  in  th e  a re a  o f  g lo b a l s e lf - c o n c e p ts .  The study by M ints 
and M ulle r ( 1977) (2 l)  was concerned w ith  academic achievem ent as a  
fu n c tio n  o f s p e c if ic  and g lo b a l m easures o f s e lf -c o n c e p t.  They 
in v e s t ig a te d  th e  c o r r e la t io n  between academic achievem ent and f a c to r  
s p e c i f ic ,  as w ell as g lo b a l, m easures o f  s e lf -c o n c e p t f o r  314 fo u r th  
and s ix th  grade c h ild re n . The Prim ary S e lf  Concept Inven to ry  was 
used  to  measure s e lf -c o n c e p t on s ix  s c a le s .  A g lo b a l s e lf -c o n c e p t 
sco re  was de riv ed  by to ta l in g  th e  sco res  on th e  s ix  s c a le s .  The 
two f a c to r  s p e c if ic  m easures o f s e lf -c o n c e p t th a t  were most r e f l e c t i v e  
o f school perform ance i . e .  success  and s tu d e n t s e l f ,  tended  to  
show low p o s i t iv e  c o r re la t io n s  w ith  achievem ent.
The g lo b a l s e lf -c o n c e p t sco re  and th e  fo u r  rem aining s p e c i f ic  
measures i . e .  p h y s ica l s iz e ,  em otional s t a t e ,  p e e r  accep tance  and 
h e lp fu ln e s s , tended to  show no r e la t io n s h ip  to  achievem ent. M intz 
and M uller suggest th a t  an a re a  s p e c i f ic  model o f s e lf -c o n c e p t i s  
more u s e fu l than  a g lo b a l o r u n d if f e r e n t ia te d  model.
The f in d in g s  o f th e  p re se n t s tudy  would su p p o rt, in  p a r t ,  t h i s
( 20) .  Trowbridge, N. (l974) "S e lf  concept and I .Q . in  e lem entary  
school c h ild re n "  C a l ifo rn ia  J .  o f Educ. R esearch . 25, 37-49*
( 21)0 M in tz , R. and M u lle r, D. (197?) ^Academic achievem ent as 
a  fu n c tio n  o f s p e c if ic  and g lo b a l m easures o f s e lf -c o n c e p t."
J* o f Psychology. 97, 53-57*
p . 237.
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sug g estio n  o f Mintz and M u lle r. In  th e  p re se n t s tu d y , c h ild re n  in  
th e  d i f f e r e n t  a b i l i t y  groups do n o t have s ig n i f ic a n t ly  d i f f e r e n t  
g lo b a l se lf -c o n c e p t s c o re s . However, s ig n if ic s in t  d if fe re n c e s  were 
found when th e  s p e c i f ic  su b sca les  were in v e s t ig a te d  acco rd in g  to  
a b i l i t y .
Three su b sca les  produced no s ig n i f ic a n t  d if fe re n c e s  between th e  
a b i l i t y  groups i . e .  beh av io u ra l s e l f ,  p a re n ta l  s e l f  and g en e ra l 
school s e l f .  The l a t t e r  s c a le  produced s im ila r  r e s u l t s  to  th o se  
o f  Weinner and Weinner (1972) as re p o rte d  on page 234* However, 
although  th e  p re se n t s tudy  found no s ig n if ic a n t  d if fe re n c e s  between 
th e  a b i l i t y  groups on th e  above s p e c i f ic  s c a le s  i t  d id  f in d  a  s ig n i f ­
ic a n t d if fe re n c e  on th e  s o c ia l  s e l f —concept m easure. A P r a t i o  o f  
4 .0  was s ig n if ic a n t  a t  p .05* Tables 60 and 6 l in d ic a te  th a t  
c h ild re n  in  th e  top a b i l i t y  group a lso  had th e  h ig h e s t mean s o c ia l  
S e lf-co n cep t s c o re s . The c h ild re n  in  th e  low est a b i l i t y  group 
produced th e  low est mean sco res  on th e  s o c ia l  s e l f  s c a le .  I t  i s  
apparent th a t  high a b i l i t y  c h ild re n  have fav o u rab le  im pressions o f 
t h e i r  s o c ia l  s tan d in g  w ith in  t h e i r  p e e r group. However, low a b i l i t y  
c h ild re n  ten d  to  p e rc e iv e  them selves s o c ia l ly  in  a  n eg a tiv e  way.
Another s ig n i f ic a n t  r e s u l t  was found when th e  academic s e l f  sco re  
was examined by a b i l i t y  grouping as re p o rte d  in  Tables 64 and 65 .
A F r a t i o  o f  10.5  was s ig n i f ic a n t  a t  p ^  .001 . High a b i l i t y  c h ild re n  
re p o rte d  as a  group n o t only  n eg a tiv e  a t t i tu d e s  towards t h e i r  percep­
t io n s  o f academic s e l f  b u t a lso  th e  low est mean v a lu e s . Furtherm ore 
those  c h ild re n  in  th e  low est a b i l i t y  group saw them selves in  a  
s ig n i f ic a n t ly  more p o s i t iv e  way and re p o rte d  th e  h ig h e s t academ ic 
s e lf -c o n c e p t mean s c o re .
The p re se n t study d id  no t co n sid e r w hether th e  c h ild re n  in  th e se  
a b i l i t y  groups were ach iev e rs  o r  under a ch ie v in g . I t  i s  p o s s ib le  
th a t  some b r ig h t  c h ild re n  a re  underachieving  and th e re  i s  some ev id ­
ence p rov ided  by Kanoy e ta l  ( 1980) ( 22) th a t  w ith in  a  h igh  a b i l i t y  
sample o f  c h ild re n  th e  ach iev e rs  had s ig n i f ic a n t ly  h ig h e r s e lf -c o n c e p ts  
than  u n d e rach iev e rs . Evidence i s  re p o rte d  by Karnes and Wherry ( 1981) 
( 23) th a t  th e  s e lf -c o n c e p ts  o f  g i f t e d  c h ild re n  were s i g n i f i c a n t l y ______
( 22) .  Kanoy, R .C ., Johnson, B.W. and Kanoy, K.W. ( 198O) "Locus 
o f  c o n tro l and s e l f  concept in  ach iev in g  and underach iev in g  b r ig h t  
elem entary  s tu d en ts"  Psychology in  th e  S choo ls . 17, 395-399*
( 23) .  K arnes, F.A. and Wnerry, d.N . (±981) " S e lf  concep ts o f  
g i f t e d  s tu d en ts  as m easured by th e  P ie r s  H a rr is  Children?s-. S e l f -  
Concept Scale" P sy ch o lo g ica l R ep o rts . 49, 903-906.
p . 238.
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h ig h e r th an  th e  s e lf -c o n c e p ts  o f l e s s  g i f t e d  c h ild re n . However, 
i t  i s  im portan t to  c o n sid e r the  f a c t  th a t  th e  g i f t e d  c h ild re n  used  
in  t h e i r  sample were e n ro lle d  in  a  s p e c ia l  programme f o r  g i f t e d  
c h ild re n , and one would expect th i s  to  in flu en c e  t h e i r  academic 
S e lf-co n c e p tio n s  in  a  p o s i t iv e  way.
The above reaso n in g  does n o t ,  o f co u rse , e x p la in  th e  h ig h  p o s i t iv e  
mean sco re  o b ta in ed  by th e  low est a b i l i t y  group on th e  academic s e l f  
s c a le .  I t  cou ld  be argued th a t  th e  e x tra  a t t e n t io n  o f te n  g iven  to  
low er a b i l i t y  c h ild re n  and th e  c a re fu l g rad in g  o f t h e i r  work by 
te a c h e rs , so th a t  they  do achieve success  a t  t h e i r  own l e v e l ,  could  
Combine to g e th e r  to  enhance t h e i r  academic s e lf - c o n c e p t .  N e v e rth e le s s , 
t h e i r  academic s e lf -c o n c e p ts  a re  no t a  r e a l i s t i c  a p p ra is a l  o f  t h e i r  
academic s ta n d in g .
The su b sca le  r e s u l t s ,  o v e ra l l ,  would su g g est th a t  c h ild re n  in  th e  
top  a b i l i t y  group u n d e r-ra te  them selves academ ica lly , b u t see  them­
se lv e s  s o c ia l ly  in  a  p o s i t iv e  way. Whereas c h ild re n  in  th e  low a b i l i t y  
group te n d  to  o v e r- ra te  them selves acad em ica lly , b u t view them selves
s o c ia l ly  in  a  n eg a tiv e  way.
The age and sex  d if fe re n c e s  found in  t h i s  th re e  way a n a ly s is  o f 
v a rian ce  shown in  Tables 56 to  67 need to  be in te r p r e te d  w ith  a  
g re a t d ea l o f c a u tio n . These r e s u l t s  w ith  a  sample o f 417 c h ild re n  
d iv id ed  in to  a b i l i t y  groups ten d  to  m irro r  th o se  o f th e  two way 
a n a ly s is  o f  v a rian ce  fo r  a  sample o f 742 when th e  e f f e c t  o f  a b i l i t y  
was n o t c o n sid e re d . The th re e  way a n a ly s is  o f v a rian ce  produced 
age and sex  d if fe re n c e s  th a t  were no t as marked as th o se  in  th e  two 
way a n a ly s is .  The d if fe re n c e s  were s t i l l  s ig n i f ic a n t  though . How­
ev er, due to  th e  sm all numbers o f f i r s t  y e a r  boys and g i r l s ,  and 
t h i r d  y e a r  boys in  a b i l i t y  group 3 f u r th e r  in te r p r e ta t io n  would be 
o f d o u b tfu l v a lu e .
SUMMARY OP TABLES 56 TO 67.
1 . No s ig n i f ic a n t  d if fe re n c e s  f o r  a b i l i t y  grouping  were found f o r  
g lo b a l s e l f ,  beh av io u ra l s e l f ,  g en era l school s e l f  and p a re n ta l  
s e lf -c o n c e p t s c o re s .
p . 239. 
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2 . S ig n if ic a n t  d if f e re n c e s  f o r  a b i l i t y  grouping were found fo r  
s o c ia l  s e lf -c o n c e p t .  A b i l i ty  group 1 had th e  h i p e s t  mean s o c ia l  
s e lf -c o n c e p t sco re , w h ile  a b i l i t y  group 3 had th e  lo w e s t.
3 . S ig n if ic a n t  d if fe re n c e s  fo r  a b i l i t y  grouping were found f o r  
academic s e l f  s c o re s . A b il i ty  group 1 had th e  low est academic s e l f -  
concept s c o re s .
4 . In  g e n e ra l, h igh  a b i l i t y  c h ild re n  tended to  u n d e r-ra te  them selves 
academ ically , bu t saw them selves s o c ia l ly  in  a  p o s i t iv e  way.
5o In  g e n e ra l, low a b i l i t y  c h ild re n  tended  to  o v e r- ra te  t h e i r  
academic s tan d in g , b u t co n sid e red  them selves s o c ia l ly  in  a  v e ry  
n eg a tiv e  way.
RELATIVE ABILITY AND SELP-GONGEPT. 
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
A sample o f 390 c h ild re n  were used  to  form th re e  r e l a t i v e  a b i l i t y  
groups as exp lained  in  G hapter 14, page 175* I t  i s  my b e l i e f  th a t  
s in ce  ch ild ren * s  s e lf -c o n c e p ts  a re  formed in  p a r t  by in te r a c t io n  w ith  
t h e i r  p e e rs , then  d iv id in g  c h ild re n  in to  " r e la t iv e "  a b i l i t y  groups 
r a th e r  than  "ab so lu te"  a b i l i t y  groups, as in  th e  p reced in g  s e c t io n ,  
would produce more m eaningful r e s u l t s .  Hence, c h ild re n  were p la c e d  
in to  r e l a t iv e  a b i l i t y  groups acco rd ing  to  t h e i r  E .P .V .T . sco re  in  
comparison to  th e  r e s t  o f t h e i r  c la s s .  Thus, i t  i s  p o s s ib le  th a t  
a  c h ild  who would be in  a b i l i t y  group 2 on a  p e rc e n t i le  d iv is io n  
o f a b i l i t y  could  f in d  h im se lf  in  r e l a t iv e  a b i l i t y  group 1 o r  group 
3 depending on th e  sp read  o f a b i l i t y  w ith in  h is  c la s s .
The r e s u l t s  o f  th e  s e r ie s  o f th re e  way an a ly ses  o f v a ria n c e  o f 
r e l a t iv e  a b i l i t y ,  age and sex  w ith  re s p e c t to  g lo b a l s e lf -c o n c e p t  
sco re  and th e  f iv e  f a c to r  sco res  a re  shown in  th e  Tables 68 to  79©
TABLE_^.
RESULTS OF THE 3 WAY MOVAR OP GLOBAL SELF CONCEPT BY RELATIVE 
ABILITY, SEX, AGE.
P .240.
* ■K-** ->? -Jv *
SOURCE OF VARIATION. SUM OF SQUARES D.F..
MEAN
SQUARE F . ,
SIGN. OF 
F
MAIN. EFFECTS. 12499 6 2083 6.9 0 .000
RELATIVE ABILITY (R.A .) 3186 2 1593 5.3 0 .005
SEX 4598 1 4598 15.3 0.000
AGE 5026 3 . 1675 5 .6 0.001
2 WAY INTERACTIONS 2703 11 2 4 6 . 0 .8 0 .60
R.A. SEX 409 2 205 0 .7 0 .50
R.A. AGE 1597 6 266 0 .9 0 .50
' SEX AGE 544 3 181 0 .6 0 .60
3 .AY interactions 2008 6 335 1.1 0 .3 5
■ R.A. SEX AGE 2008 6 335 1.1 0 .35
EXPLAINED 17211 23 748 2.5 0 .000
. RESIDUAL 110275 366 301 ;
TOTAL 127487 389 328 J
TA^E means .on GLOBAL SELF CONCEPT FOR THE GROUPS SHOWN IN TtiE
s' way' anovar in  table 68.
TOTAL SAI4PLE BOYS GIRLS
AGE MEAN N MEAN N MEAN
,
N
RELATIVE ABILITY 1 . 1 114.3 34 111.9 17 116.6 17
MEAN = 110.7 2 108.1 39 103.4 24 115.5 15
N = 141 3 105.5 30 100.1 15 110.9 15
4 114.4 38 113.0 21 116.1 17
R e la tiv e  a b i lp iy  2 . 1 117.3 28 112.0 15 123.5 13
MEAN = 108.3 2 108.9 34 111.2 21 105.1 13
N = 122 3 99.7 23 94.8 14 107.2 9
4 106.2 37 105.2 18 107.2 19
RELATIVE ABILITY 3 . 1 107.2 28 100.9 16 115.6 12
mean = 104.1 2 103.7 38 99.7 22 109.1 16
N = 127 3 101 oO 24 98 .5 9 102.4 15
L . ____________ ________ 4 104.1 37 100 06 20 108.1 17
TOTAL N = 390.
TABLE 7 0 . P . 2 4 1 .
*********
RESULTS OF THE 3 WAY ANOVAR OF BEHAVIOURAL SELF BY RELATIVE 
ABILITY, SEX, AGE.





MAIN EFFECTS 40 .6 6 6.7 10.9 0.000
RELATIVE ABILITY(R.A.^ ' 1 .4 2 0 .7 1.2 0 .30
SEX 16.9 1 16.9 27.1 0.000
AGE 23 .6 3 7 .9 12 .6 0.000
2 WAY INTERACTIONS 2 .4 11 1 .1 1.8 0 .0 5
R.A. SEX 1.7 2 0 .8 1 .4 0 .2 5
R.A. AGE 10.1 6 1.7 2.7 0.01
SEX AGE 0 .3 3 0 .1 0 .2 0 .90
j 3, WAY INTERACTIONS 2 .4 6 0 .4 0 .6 0 .70
1 R.A. SEX AGE 2 .4 6 0 .4 0 .6 0 .70
i EXPLAINED 55.5 23 2 .4 3 .9 0 .000
: RESIDUAL 228.2 366 0 .6
i TOTAL 283.7 389 0 .7
TABLE 71. MEANS ON BEHAVIOURAL SELF FOR THE GROUPS SHOIVN II'J THE
T U a O n o V a r  in  ta b le  70 .
TOTAL SAMPLE BOYS GIRLS
AGE MEAN N • MEAN N MEAN N
RELATIVE ABILITY 1 1 .29 34 .11 17 .46 17
MEAN = .06 2: — .03 39 - .3 2 24 .43 15
N = 141 3 - .1 7 30 - .3 3 15 - .0 2 15
4 .14 38 - .0 1 21 .33 17
RELATIVE ABILITY 2 1 .81 28 .64 15 1 .0 13*
MEAN = .05 2 .07 34 .09 21 0O4 13
N = 122 3 - .4 8 23 - .6 9 14 - .1 5 . y
4 — .23 - .3 2 18 - .1 4 19
RELATIVE ABILI'IY 3 1 .13 28 - .1 5 16 .51 12
MEAN = - .0 6 2 .07 38 - .2 1 22 .47 16
N = 127 3 - .3 0 24 - .6 0 9 . - .1 3 15
4 - .2 1 37 - .4 2 20 .04 17




RESULTS OF 'THE 3 WAY i-DOVilH OF SOCIAL SELF BY liELA'TlVE ABILI'IY , 
SEX, AGE.





MAIN EFFECTS 10.4 6 1.7 2 .4 0.025
RELATIVE ability  (R.A. ) 7 .9 2 4 .0 5 .6 0.004
SEX 0 .5 1 0 .5 0 .7 0.40
AGE 1 .9 3 0 .6 0 .9 0 .45
2 WAY IN'iERAGTIONS 6.1 11 0 .5  .. 0 .8 0 .65
R.A. SEX 1.2 2 0 .6 0 .9 0.40
R.A. .AGE 3 .6 6 0 .6 0 .9 0 .50
SEX . AGE 1.5 3 0 .5 0 .7 0 .55
1 3 WAY m'lERAGTIONS . 1.9 6 0 .3 0 .4 0.80
1 R.A. SEX AGE 1.9 6 0 .3 0 .4 0.(%
! EXPLAINED 18.4 23. 0 .8 1.1 0 .30
: RESIDUAL 259.2 366 0 .7
i TOTAL 277.6 389 J 0 .7
Tj3LE 73 . MErLUS ON SOCIAL SELF FOR THE GROUPS SHOWN IN 'THE 
3"W^"MôŸAÏi IN TABLE 72 .
TOTAL SAÏ4PLE BOYS GIRLS
AGE MEAN N MEAN N MEAN N
RELATIVE ABILI'IY 1 1 .16 34 .01 17 .31 17
vmM = .16 2 .20 39 ' .18 24 .22 15
N = 141 3 .03 30 .00 15 .04 15
4 .24 38 .33 21 .13 17
r e la t iv e  a b i l i t y  2 1 .12 28 .08 15 .16 13
MEAN = — .04 2 - .0 0 34 .20 21 - .3 5 13
N = 122 3 - .2 6 23 — .10 14 - .5 2 9
4 - .0 7 37 - .0 2 18 - . 1] 19
r e la t iv e  /lBILITY 3 . I - .2 7 28 - .2 6 16 - .2 7 12
MEAN = - .1 7 2 .03 38 .03 22 .02 16
N = 127 3 - .1 6 24 .04 9 - .2 8 15
4 - .3 2 37 - .3 3 20 - .3 1 17
IQT/L N = 390.
TABLE. 7 4 .









MAIN EFP'ECTS 32.6 6 . 5 .4 7 .0 0.000
RELATIVE ABILI'IY (R.A. 
SEX
) 0 .4 2 0 .2 0 .3 0 .7 5
22.2 1 22.2 28.5 0.000
AGE 8 .8 3 2.9 3.7 0 .01
2 WAY INTERACTIONS 7 .3 11 0 .7 0 .9 0 .60
R.A. SEX 1.2 2 0 .6 0 .7 0.50
R. A. AGE 3 .4 6 0 .6 0.7 0 .60
1 SEX AGE 2.3 3 0 .8 1 .0 0 .40
3 WAY INTERACTIONS 1.9 6 0 .3 0 .4 0.90
R.A. SEX AGE 1.9 6 0 .3 0 .4 0.90
I EXPLAINED 41.8 23 1 .8 2.3 0.001
: RESIDUiL 285.4 366 0 .8
j TOTAL J 327.2 389 0 .8
Ta b l e  75 . m e a n s  on g e n e r a l  sc h o o l  s e l f  i 'OR t h e  g r o u p s  shown i n  t h e  
3‘" 1H 'IN 0V A H  IN t a b l e  7 4 .
TOTAL SAÎ4PLE BOYS GIRLS
AGE MEAN N ■ MEAN N MEAN N
REL. ABILITY 1 1 - .1 3 34 .15 17 - .4 0 17
MEilN = .00 2 .34 39 .66 24 - .1 8 15
N = 141 3 .01 30 .38 15 - .3 6 15
4 - .2 4 38 - .1 2 21 - .4 0 17
REL ABILITY 2 1
•
28 .01 15 - .5 5
MEiiN = - .0 7 2 - .0 2 34 .03 21 - .1 1 13
N = 122 3 .10 23 .35 14 - .3 0 9
4 - .0 7 37 — .03 15 - .1 1 19
REL.ABILITY 3 1 - .7 9 28 .16 16 - .6 5 12
MEAN = .00 2 .22 38 .38 22 — .01 16
N = 127 3 .13 24 .50 9 - .0 8 15
- .1 6 37 .04 20 - .4 0 17
t o t a l  n = 390
TABLE 16 , P . 244.
***********
RESULTS OP THE 3 WAY ./NOV.UR OF ÂG/DM4ÏG SELF BY RELATIVE .ABILITY,
SEX, AGE.





MAIN EFFECTS 30.6 6 5.1 6 .4 0.000
RELATIVE Y1BILIÏY (R.A ) 24.2 2 12 .1 15.1 0.000
SEX 0.1 1 0 .1 0 .1 0 .75
AGE 6.7 3 2.3 2 .8 0 .0 4
2 WAY IiTTERACTIONS 7.2 11 0 .6 0 .8 0 .60
R.A. SEX 2.0 2 1.0 1.3 0 .2 5
R.A. AGE 3.1 6 0 .5 0 .6 0.70
SEX AGE 1.6 3 0 .5 0 .7 0 .5 5
j 3 WAY INTERACTIONS 9.7 6 1.6 2.0 0 .0 6
1 R.A. SEX AGE 9.7 6 1 .6 2 .0 0 .0 6
i EXPLAINED 47.5 23 ' 2.1 2 .6 0.000
: RESIDUAL 292.3 366 0 .8
i TOTAL 339.9 389 0 .9
Table 77 . means on acanpmig s e l f  f o r  th e  groups shown in  THE 
l^RÂŸ'lNÜVAR IN ta b le  76 .
TOTAL SAMPLE BOYS GIRLS
AGE MEAN N MEAN N MEAN N
RELATIVE a bility  1 ' 1 - .4 4 34 - .6 7 17 - .2 0  ■ 17
l'iEi\N — —. 32 2 - .4 8 39 - .4 8 24 - .4 7 15
N = 141 3 .02 30 .07 15 - .0 3 15
4 - .3 1 38 - .5 0 21 - .0 8 17
RELATIVE a bility  2 1 — .14 28 .27 15 - .6 2 13
MEAN = .04 2 - .0 9 34 - .2 6 21 , .18 13
N = 122 3 .40 23 .59 14 .09 9
4 .08 37 - .01 18 .14 19
RELATIVE ABILITY 3 1 .40 28 .46 16 .33 12
MEAN = .27 2 .16 38 .16 22 .16 16
N = 127 3 .28 24 - .0 0 9 .45 15
.28 .31 20 .24 17
t o t a l  n = 390
Table 78 . p .245.
**********
RESULTS OP' THE 3. WAY MOVAR OF PARENTÆ SELF BY RELATIVE ABILITY,
SEX, AGE.





MAIN I'ETEGTS 13.7 6 2 .3 3.2: 0 .005
RELATIVE ABILITY (R.A, ) 1 .4 2 0 .7 0 .9 0 .40
SEX 4*6 1 4 .6 6 .4 0.01
AGE 7 .6 3 2.5 3 .6 0 .01
2 WAY INTERACTIONS 4 .4 11 0 .4 0 .6 0 .90
R.A. SEX 0.1 2 0 .1 0 .1 0 .90
R.A. AGE . 3.0 6 0 .5 0 .7 0 .60
SEX AGE 1.1 3 0 .4 0 .5 0.70
1 3 WAY MTERfiGTIONS 5.0 6 0 .8 1 .2 0 .30
1 R.A. : SEX AGE 3.0 6 0 .8 1.2 0.30
i EXPLAINED 23.1 23 1.0 1 .4 0.10
: RESIDUAL 260.8 366 0 .7
! TOTAL 283.9 I  389 0 .7
TxlBLE 79 . MEiiNS ON P 
3” WAY ANOViiR IN TABLE
ARENTAL SELF FOR 
78.
THE GROUPS SHOWN IN THE
TOTAL SAI-IPLE BOYS GIRLS
AGE MEAN N MEAN N MEAN N
RELATIVE ABILITY 1 1 .09 34 .15 17 .03 17
M..T\N = - .0 1 2 - .1 2 39 - .2 0 24 .02 15
N = 141 3 - .1 7 30 - .4 2 13 .07 15
4 .13 38 - .0 3 21 .31 17
RELATIVE ABILITY 2 1 .25 28 .25 15 .25 13
MEAN = .03 2 .06 34 .13 21 - .0 5 13
N = 122 3 - .2 1 23 — .48 '-4 .20 9
- .0 3 - .2 0 18 ____ t.14.. 19
REL. a bility  3 1 .15 28 - .1 3 16 .53 , 12
MEAN = - .1 1 2 - .3 7 38 - .4 7 22 - .2 3 16
N = 127 3 —. 24- 24 — .24 9 - .2 4 15
- .0 4 _ 29 ____ &.U__ _ 1 2 _ J
TOTAL N = 3 9 0
p . 2 46 .
* * * * * * * *
RESULTS AND DISCUSSION.
The r e s u l t s  shown in  Tables 68 to  79 in d ic a te  th a t  th e  r e la t iv e  
a b i l i t y  grouping  o f th e  c h ild re n  in  th e  sample can produce la r g e r  
and more s ig n i f ic a n t  d if fe re n c e s  th an  sim ple a b i l i t y  g roup ing .
A P r a t i o  o f 5 .3  and p ^  .005 in  Table 68 shows th a t  s ig n i f ic a n t  
d if fe re n c e s  in  g lo b a l s e lf -c o n c e p t sco res  were o b ta in ed  between 
d i f f e r e n t  r e l a t iv e  a b i l i t y  groups. Prom Table 69 i t  can be seen 
th a t  c h ild re n  in  th e  h i p e s t  r e l a t iv e  a b i l i t y  group have th e  h i p e s t  
mean g lo b a l s e lf -c o n c e p t s c o re . This d if f e re n c e  was p re s e n t f o r  
" a b i l i t y  grouping" as shown in  Table 56, b u t i t  was n o t s t a t i s t i c a l l y  
s ig n i f i c a n t .  Thus, th e  use o f r e l a t iv e  a b i l i t y  in  c o n tra s t  to  
"ab so lu te "  a b i l i t y  produces a  la r g e r  d if fe re n c e  in  mean g lo b a l s e l f -  
concept sco re s  between th e  a b i l i t y  groups and one th a t  a t t a in s  
s ig n if ic a n c e .
C o n sid e ra tio n  of s o c ia l  s e l f  sco res  in  Tables 72 and 73 a lso  shows 
th a t  a n a ly s is  by r e l a t iv e  a b i l i t y  produces a  l a r g e r  and more s i g n i f i ­
c an t e f f e c t  than  sim ply u s in g  " a b i l i t y " .  A P r a t i o  o f 5*6 w ith  p ^  
.005 in d ic a te s  th a t  c h ild re n  in  r e l a t iv e  a b i l i t y  group 1 have th e  
h i p e s t  mean s o c ia l  s e l f  s c o re s , w hile  th e  low est s o c ia l  s e l f  sco res  
a re  h e ld  by c h ild re n  in  th e  low est r e l a t i v e  a b i l i t y  g roup.
For academic s e lf -c o n c e p t, th e  use  o f r e l a t i v e  a b i l i t y  produces a  
h ig h e r F r a t i o  than  fo r  a b i l i t y  grouping i . e .  F = 15*1, w ith  p ^  .001 . 
Tables 76 and 71 show th a t  th e  c h ild re n  in  th e  h ig h e s t r e l a t i v e  
a b i l i t y  group have th e  low est academic s e l f  s c o re s , and th e  c h ild re n  
in  th e  low est r e la t iv e  a b i l i t y  group have th e  h ig h e s t mean academic 
s e l f  s c o re s .
R e la tiv e  a b i l i t y  grouping produced no s ig n i f ic a n t  d if f e re n c e s  w ith  
reg a rd  to  behav iou ra l s e l f ,  g en era l school s e l f  o r  p a re n ta l  s e l f -  
concept s c o re s . These f in d in g s  a re  s im ila r  to  those  found u s in g  
a b i l i t y  g roup ing .
O v e ra ll , th e  a g e  a n d  sex d if fe re n c e s  in  th e  r e s u l t s  fo r  th e  th re e  
way a n a ly s is  o f v a r ia n c e  f o r  N = 390 tended  to  r e f l e c t  th o se  o f  th e  
two way a n a ly s is  o f v a r i ^ c e  f o r  N = 742. However, d if f e re n c e s  a re  
n o t as marked in  th e  th re e  way a n a ly s is  as  they  were in  th e  two way 
a n a ly s is ,  a l t h o u ^  bo th  were s t i l l  s ig n i f i c a n t .
p . 2 4 7 .
********
Minor changes occur in  th e  age d if fe re n c e s  fo r  th e  g en era l 
school s e l f  sco res  when th e  e f f e c t  o f r e l a t iv e  a b i l i t y  i s  c o n s id e re d . 
For example, a lthough  th e  low est g en era l school s e l f  sco res  a re  s t i l l  
o b ta in ed  by th e  f i r s t  and fo u r th  y e a r s ,  th e  h i p e s t  g en era l school 
s e l f  sco res  ten d  to  occur w ith  th e  second y e a r and no t w ith  th e  
t h i r d  y e a r  as in d ic a te d  in  th e  two way a n a ly s is .  This i s  p a r t i c u l a r ly  
c le a r  f o r  r e l a t iv e  a b i l i t y  group 1 in  Table 75*
The r e s u l t s  f o r  academic s e l f  sco res  in  Table 76 and 77 in d ic a te  
th a t  f o r  r e l a t iv e  a b i l i t y  group 3 th e  g en era l tre n d  shown in  th e  two 
way a n a ly s is  i . e .  Tables 28 and 29, does n o t fo llo w . The l a t t e r  show 
th a t  academic s e lf -c o n c e p t sco res  in c re a se  from f i r s t  to  t h i r d  y e a r .
In  th e  th re e  way a n a ly s is ,  t h i s  t re n d  i s  r e f le c te d  f o r  r e l a t i v e  
a b i l i t y  groups 1 and 2,. b u t no t fo r  th e  c h ild re n  in  r e l a t i v e  a b i l i t y  
group 3 . In  th i s  group, th e  f i r s t  y e a r  c h ild re n  produce th e  h i p e s t  
s c o re s .
There a re  no re se a rc h  f in d in g s , to  my knowledge, to  compare th e  
r e s u l t s  o f th e  e f f e c ts  o f r e l a t iv e  a b i l i t y  w ith . However, t h i s  
stud j’’ does show th a t  th e  use o f r e l a t iv e  a b i l i t y  i s  f e a s ib le  when 
d e a lin g  w ith  s e lf -c o n c e p t re s e a rc h . IT irtherm ore, la rg e r  and more 
s ig n i f ic a n t  r e s u l t s  a re  found when grouping i s  based upon a b i l i t y  
r e l a t iv e  to  th e  r e s t  o f th e  c la s s  and n o t sim ply on a b i l i t y  w ith o u t 
reg a rd  to  th e  a b i l i t y  d is t r ib u t io n  o f the  c l a s s .
SUMMARY OF TABLES 68 TO 79.
1 . No s ig n i f ic a n t  d if fe re n c e s  f o r  c h ild re n  in  r e la t iv e  a b i l i t y  
groups were found w ith  re sp e c t to  beh av io u ra l s e l f ,  g en era l schoo l 
s e l f  and p a re n ta l  s e l f  s c o re s .
2 . S ig n if ic a n t  d if f e re n c e s  f o r  r e l a t iv e  a b i l i t y  groups were found 
f o r  g lo b a l s e lf -c o n c e p t s c o re s . R e la tiv e  a b i l i t y  group 1 had th e  
h i p e s t  mean g lo b a l s e lf -c o n c e p t s c o re s , w hile r e l a t iv e  a b i l i t y  
group 3 had the  lo w e s t.
p . 248.
*********
3 . S ig n if ic a n t  d if fe re n c e s  fo r  r e l a t iv e  a b i l i t y  groups were found 
fo r  s o c ia l  s e l f  sco res  « The h ig h e s t r e l a t iv e  a b i l i t y  group had 
th e  h i p e s t  mean s o c ia l  s e l f  s c o re , w hile th e  low est r e l a t i v e  
a b i l i t y  group had th e  low est mean s o c ia l  s e l f  s c o re .
4 . S ig n if ic a n t  d if fe re n c e s  f o r  th e  r e la t iv e  a b i l i t y  groups were 
found f o r  academic s e l f  s c o re s . The h ig h e s t r e l a t iv e  a b i l i t y  group 
had. the  low est mean academic s e l f  s c o re s , w hile th e  low est r e l a t iv e  
a b i l i t y  group had th e  h i p e s t  mean academic s e l f  s c o re .
5 . I t  was con sid ered  f e a s ib le  th a t  " r e la t iv e "  a b i l i t y  r a th e r  th an  
"ab so lu te"  a b i l i t y  would be a  u s e fu l v a r ia b le  fo r  fu tu re  s e l f -  
concept re s e a rc h .
EFFECT OF FM3LY VARIABLES ON SELF-CONCEPT. 
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
A sample o f 706 c h ild re n  were used  to  s tudy  th e  e f f e c t s  o f  th e  
number o f s ib l in g s  in  a  fam ily , and th e  o rd in a l p o s i t io n  o f  th e  
c h ild  in  a  fam ily , on th e  g lo b a l se lf -c o n c e p t and f iv e  s p e c i f ic  
s e lf -c o n c e p t s c o re s .
The r e s u l t s  o f th e  s e r ie s  o f th re e  way an a ly ses  o f v a r ia n c e  o f 
age, sex and number o f s ib l in g s  w ith  re sp e c t to  g lo b a l s e l f  and 
f a c to r  s p e c i f ic  sco res  a re  shown in  Tables 80-91*
The r e s u l t s  o f th e  s e r ie s  o f th re e  way an a ly ses  o f v a r ia n c e  o f  
age, sex and o rd in a l p o s i t io n  in  fam ily  w ith  re sp e c t to  g lo b a l s e lf -  
concept and th e  f iv e  s p e c i f ic  s e l f —concept sco res  a re  shown in  
Tables 92 to  103.
TiiBLE 80 .
RESULTS OF THE 3' WAY ANOVAR OR/GLOBAL SELF-CONCEPT 
BY SIBLINGS, SEX, AGE.
P . 2 4 9 .





MAIN EFFECTS 18336 7 2619 8 .8 0.000
SIBLINGS 814 3 271 0 .9 0 .40
SEX 10338 1 10338 34.7 0.000
AGE 8139 3 2713 9 .1 0.000
2 WAY MTERAGTIONS 4207 15 280 0 .9 Û.50
SIBLINGS SEX 492 3 164 0 .6 0 .65
SIBLINGS AGE 1403 9 156 0 .5 0 .85
ISEX AGE 1957 3 653 . 2 .2 0 .09
|3  WAY INTERACTIONS 1466 9 163 0 .5 0 .85
ISIBS. SEX AGE 1466 9 163 0 .5 0 .85
j EXPLAINED 24010 31 774 2 .6 0.000
1 RESIDUAL 200644 674 298
iTOTAL 224653 705 319
ta b le  81 . ' MEANS ON GLOE/iL SELF-CONCEPT FOR THE GROUPS SHOWN IiJ THE
3 ~ aÿ”ânüv/iR ii'i table 80 .
TOTAL SAMPLE BOYS GIRLS
AGE 1 MEAN N MEAN N MEAN N
1 118.0 15 106.7 7 127. 9 "^ Ü
2 105.6 19 104.5 11 107.1 0
3 106.6 15 96.3 6 113.4 9
4 109.5 15 101 6 115.1 9
1 ’ 111.3 89 105.4 51 119.1 38
2 106.3 99 102.9 58 111.0 41
102.6 66 97.5 31 107.1 35
4 110.3 97 109.5 49 l l l o l 48
1 1 113.6 36 111.5 19 1160O 17
2 108.1 48 103.9 27 113.5 21
3 100.6 41 96 .4 20 104.6 21
4 105.5 ^ 57 104.2 27 106 .6 30
1 112.1 22 108.2 13 117.7 9
2 108.8 27 105.2 19 117.5 8
3 105.4 20 102.0 10 108.8 
2 8 j  110.7
10













TOTAL N = 706.
TABLE 82j,
RESULTS OF THE 3 WAY AI'IOVAR OF BEHAVIOURAL SELF BY
P . 250.





MABI EFFECTS 78.7 7 11.2 17 .6 0.000
SIBLINGS 2.3 3 0 .8 1 .2 0 .3 0
SEX 46 .6 1 46 .6 73,1 0.000
AGE 34.1 3 11 .4 17.8 0.000
2 WAY INTERACTIONS 11.2 15 0 .7 1 .2 0 .30
SIBLINGS 8EK lo2 3 0 .4 0 .7 0 .60
SIBLINGS AGE 4 .4 9 0 .5 0 .8 0 .65
1 SEX AGE 4 .9 3 1 .6 2 .6 0 .05
! 3 WAY INTERACTIONS 2 .9 9 0 .3 0 .5 0 .90
i SIBLINGS SEX AGE 2.9 9 . 0 .3 0 .5 0 .90
I EXPLAINED 92.7 31 3.0 4 .7 0.000
1 RESIDUAL 430.0 674 0 .6
TOTAL 522.7 705 0 .7
TABLE 83 . MEANS ON BEHAVIOURAL SELF FOR THE GROUPS SHOWN IN THE 
J IÏR T W Ô IAR IN ta b le  82 .
TOTAL SAMPLE BOYS GIRLS
” " T ----------"
AGE j MEAN N MEAN N MEAN N
SIBLmGS 1. 1 I .65 15 .47 7 .81 8
MEAN = .16 2 1 - .0 7 19 - .3 3 11 .28 8
N = 64 3 1 .09 15 - .2 1 6 .29 9
4 1 .01 15 - .3 1 6 .23 9
SIBLINGS 2 . 1 i .30 89 - .0 3 51 .75 38
MEAN = .01 2 -.0 0 1 99 — .25 58 .35 41
N = 351 3 - .3 8 66 — .81 31 .004 35
4 - .0 0  J 97 - .1 3 49 ^ .13 48
SIBLINGS 1 .33 36 .06 19 .63 17
MEAN = - .0 5 2 .06 48 - .2 9 27 .51 21
N = 182 3 - .3 7 41 — .66 20 - .1 0 21
4 - .1 6  I 57 27 - .0 8 30 „
SIBLINGS 4o 1 .24 22 .03 13 .53 9
MEAN = 0O3 2 .02 27 - .1 1 19 .32 8
N = 109 3 - .0 9 20 - .1 3 10 - .0 6 10
__4_J __ r_«PO__ __40_ ____—
T o ta l = 706 .
TABLE 84.
RESULTS OP 'IHE 3 WAY ANOVAR OP SOCIAL SELF BY 
SIBLINGS, SEX, AGE.
P .251.
->r ^  'X'
SOURCE OF VARIATION. SUM OF SQUARES D .F .
MEAN
SQUARE
F. SIGN. OF F
MAIN EFFECTS 4.2 7 0 .6 0 .8 0.60
SIBLINGS 0 .9 3 0 .3 0 .4 0 .75
SEX 1.5 1 1 .4 1.9 0 .12
AGE 1.5 3 0 .5 0 .6 0 .60
2 WAY INTERACTIONS 13.7 15 0 .9 1.2 0 .30
SIBLINGS SEX 5.5 3 1 .8 2 .4 0 .0 6
SIBLINGS AGE 8.1 9 0 .9 1.2 0 .30
SEX age 0 .0 3 0 .0 0 .0 0 .99
1 3 WAY mTERACTIONS 12.3 9 1 .4 1 .8 0 .0 6
! SIBLINGS SEX AGE 12.3 9 1 .4 1 .8 0 .06
1 EXPLAINED 30.2 31 1 .0 1 .3 0 .15
j RESIDUAL 513.7 674 0 .8
! TOTAL 543.9 705 0 .8
TABLE 8^2 means ON SOCIAL SELF FOR THE GROUPS SHOWN IM THE 
3 WAY ANOVAR IN TABLE 84 .
TOTAL SAMPLE
AGE MEAN
’ BOYS G IR L S
N MEAN N MEAN N
15 — .4 4 7 .4 9 8
19 .19 11 .0 4 8
15 - . 5 7 6 .2 5 9
15 - . 1 7 6 .2 8 9
89 .0 4 51 .0 4 38
99 .0 2 58 - . 1 0 41
66 .27 31 - . 1 9 35
_ 9 7 _ _ _ _ j 0 9 _ _ .- 4 9 _ _ _ - ^ q o _ ^ _ 4 8 _
3 6 .40 19 - . 3 0 17
4 8 .2 1 27 .1 1 2 1
41 - . 2 0 20 - . 2 0 21
57 — .2 4 27 - . 2 4 30
22 .0 0 13 - . 0 3 9
27 - . 1 5 19 .2 3 8
20 — .4 1 10 - . 1 9 10
40 .3 6 2 8 - . 2 0 1 2
SIBLINGS 1 




3 - .0 8
4 .10
1 .04






















RESULTS OP THE 3 WAY ANOVAR OP GENERAL SCHOOL SELP
P .252.
X - X - X  X  X - X  X-X-





MAIN EFFECTS 56.2 7 8 .3 10.9 0.000
SIBLINGS 4 .1 3 1 .4 1 .9 0 .1 4
SEX 40.9 1 40.9 56.0 0.000
AGE 12.6 3 4 .2 5.7 0.001
2 WAY INTERACTIONS 12.1 15 0 .8 1 .1 0 .35
SIBLINGS SEX 1 .6 3 0 .5 0 .7 0 .50
SIBLINGS AGE 4.5 9 0 .5 0 .7 0 .70
1 SEX AGE 6.1 3 2.0 2 .8 0 .0 4
; 3 WAY INTERACTIONS 5.5 9 0 .6 0 .8 0 .60
1 SIBLINGS SEX AGE 5.5 9 0 .6 0 .8 0 .60
1 EXPLAINED 73.8 31 2 .4 3 .3 0.000
1 RESIDUAL 492.5 674 0 .7
! TOTALI 566.3 705
0 .8
TABLE 8 7 . MEANS ON GENERAL SCHOOL SELF FOR THE GROUPS SHOWN IN THE 
  —  ^ WAY ANOVAR lî-f TABLE 86.
TOTAL SAMPLE BOYS GIRLS
- - - 1 ----------- "
AGE. 1 MEAN N MEAN N MEAN N
SIBLINGS 1 1 j - .3 3  1 15 .23 7 - .8 3  1 8
MEAN = .02 2 1 .34 19 .25 11 .47
N = 64 3 .11 15 .76 6 - .3 2
4 1 - .1 4 15 .05 6 — .26 1 9
SIBLINGS 2 1 — .04 89 .28 51 — .47 38
MEAN = .02 ' 2 .13 99 .34 58 - .1 7 41
N = 351 3 .24 66 .45 31 .06
4 - .1 9 97 - .0 7 49 - .3 1 48
SIBLINGS 3 1 —. 20 36 .16 19 - .6 1 17
MEAN = - .0 0 2 • .18 48 .37 27 - .0 7 21
N = 182 3 .11 41 .27 20 - .0 5 21
4 - .1 1 57 - .0 5 27 - .1 6 30
SIBLINGS 4 1 - .2 7 22 - .0 2 13 - .6 2 9
MEAN = —.15 2 - .1 0 27 .18 19 - .7 7 8
N = 109 3 - .1 9 20 .25 10 — .64 10
4 —. 10 40 .03 28 - .4 1 12
TOTAL N = 706
TABLE 8 8 .
RESULTS OF THE 3 WAY ANOVER OF AGADSI^ IC SELF BY 
SIBLINGS, SEX, AGE.
P .253.
SOURCE OF VARIATION. SUM OF SQU/iRES D .F .
MEAN
SQUARE
F. SIGN. OF F
MAIN EFFECTS 14.3 7 2.0 2.7 0.009
SIBLINGS 2.0 3 0 .7 0 .9 0.50
SEX 0 .2 1 0 .2 0 .2 0 .65
AGE 11.3 3 3.7 4 .9 0.002
2 WAY INTERACTIONS 13.4 15 0 .9 1 .2 0 .30
SIBLINGS SEX 7 .4 3 2 .5 3.3 0 .02
SIBLINGS- AGE 2.6 9 0 .3 0 .4 0 .90
1 SEX AGE 2.7 ' 3 0 .9 1 .2 0.30
j 3 WAY INTERDICTIONS 6.5 9 0 .7 0 .9 0 .50
j SIBLINGS SEX AGE 6.5 9 0 .7 0 .9 0.50
1 EXPLAINED 34.1 31 1 .1 1 .4 0 .05
! RESIDUAL 511.1 674 0 .7
i‘ TOTAL 545.1 705 J 0 .8
TABLE 89 . ' MEANS ON ACADMIG SELF FOR THE GROUPS SHOWN IN THE
3 WAY ANOVAR JŒ TABLE 88 .
TOTAL SAMPLE BOYS GIRLS
AGE
1
MEAN N MEAN N MEAN N
SIBLINGS 1 1 .03 15 .65 7 - .5 1 8
MEAN = .14 2 .16 19 .32 11 - .0 5 8
N = 64 3 .34 15 .74 6 .63 9
4 - .0 0 15 .17 6 - .1 1 9
SIBLINGS 2 1 - .1 6 89 - .1 1 51 - .2 3 38
MEAN = - .0 5 2 - .1 0 99 - .1 3 58 - .0 6 41
N = 351 3 .15 66 .14 31 .16 35
4 — .04 97 - .2 9 49 .21 48
SIBLINGS 3 1 - .2 3 36 - .3 9 19 - .0 6 17 1
MEAN = .04 2 - .1 0 48 - .0 8 27 - .1 3 21
N = 182 3 .39 41 .40 20 .37 21
4 .10 57 .18 27 .03 30
SIBINGS 4 1 - .0 2 22 .08 13 - .1 7 9
MEAN = - .0 3 . 2 - .1 2 27 -o22 19 .11 8
N = 109 3 .11 20 .04 10 .19 10
4f - .0 5 40 - .1 2 28 •11 12
TOTAL N = 706<
TABLE 90 .
RESULTS OF THE 3 WAY ANOVAR OF PARENTAL SELF BY SIBLINGS, 
SEX, AGE.
P .254.





m iN EFFECTS 19.2 7 2.7 3 .9 0 .000
SIBLINGS 2 .5 3 0 .8 1 .2 0 .30
SEX 10.4 1 10 .4 14.9 0 .000
AGE 6.4 3 2.1 3 .1 0 .03
2 WAY INTERACTIONS 5.9 15 0 .4 0 .6 0 .90
SIBLINGS SEX 1.2 3 0 .4 0 .6 0 .60
SIBLINGS AGE 3 .8 9 0 .4 0 .6 0 .8 0
SEX AGE 0 .5 3 0 .2 0 .2 0 .90
13 WAY INTERACTIONS 4*6 9 0 .5 0 .7 0 .70
Siblings sex age 4*6 9 0 .5 0 .7 0 .70
jEXPLAlNED 29.7 31 0 .9 1 .4 0 .0 9
iRESIDUAL 471.3 674 0 .7
TOTAL 500.9 705 J 0 .7
TABLE 91. MEANS ON PARENTAL SELF FOR THE GROUPS SHOVJN IN THE 
3~WÂY"ÂNÔVAR IN TABLE 90.
TOTAL SAMPLE BOYS GIRLS
!
AGE 1 MEAN N MEAN N MEAN N
SIBLINGS 1 1 1 .51 15 o39 7 .61 8
MEAN = .20 2 .14 19 .20 11 *07; 8
. N = 64 3 .20 15 .33 6 .11 9
4 - .0 5 15 - .5 7 6 .29 9
SIBLINGS 2 1 .04 89 - .1 3 51 .26 88
MEAN = - .0 2 2 - .1 3 99 - .2 5 58 .03 41
N = 351 3 - .1 3 66 - .4 0 31 .11 35
4 .11 97 .02 49 .20 48
SIBLINGS 3 1 .22 36 .19 19 .25 17
MEM = - .0 1 2 - .0 6 48 - .1 5 27 .05 21
N = 182 3 - .1 5 41 - .3 1 20 .01 21
4 — .01 57 .031 27 - .0 3 30
SIBLINGS 4 1 .15 22 .02 13 .33 9
MEAN = - .0 0 2 .01 27 - .1 0 19 .27 8
N = 109 3 — .16 20 —.19 10 - .1 4 10
4 - .0 2 40 —.09 28 J .16 12
TOTAL N = 706
TABLE 92 .
RESULTS OF THE 3 WAY ANOVAR OF GLOBAL SELF CONCEPT BY
P .255.
* * * * * * * * *





MAIN EFFECTS 17985 7 2569 8 .8 0.000
FAI^ IILY POSITION (P .P .) 463 3 154 0 .5 0 .65
SEX 10144 1 10144 34.6 0.000
AGE 8410 3 2803 9 .6 0.000
2 WAY INTERACTIONS 5025 15 335 1 .1 0 .30
P .P . SEX 597 3 199 0 .7 0 .55
P .P . AGE 2291 9 255 0 .9 0 .55
} SEX AGE 2218 3 739 2.5 0 .0 5
! 3 WAY INTERACTIONS 4206 9 467 I 06 0.10
1 P .P . SEX AGE 4206 9 467 1 .6 0.10
j EXPLAINED 27217 31 878 2 .9 0.000
j RESIDUAL 197436 . 674 292
i TOTAL 224653 705 318
TABLE 93 . MEANS ON GLOBAL SELF CONCEPT FOR THE GROUPS SHOWN IN THE 
3"WÂŸ~ÂNÔ7AR IN TABLE 92 .
TOTAL SAMPLE BOYS GIRLS
- - " 1 --------------
AGE 1 MEAN N MEAN N . MEAN «
’ FAM. POSITION 1 1 112.5 68 105.8 37 120.5 31
MEAN = 108.3 2 105.6 89 103.7 50 108.2 39
N = 315 3 i 104.2 66 96.3 32 111.8 34
4 110.6 92 111.5 46 109.7 46
FAM. POSITION 2 1 113.0 65 107.3 35 119.7 30
MEAN = 107.7 2 108.5 66 103.4 40 116.4 26
N = 248 3 101.3 47 100.3 22 102.2 25
4 106.4 70 100.9 34 111.6 36
FAM. POSITION 3 1 111.5 20 111.1 13 112.4 7 1
MEAN = 106.7 2 103.6 23 100.5 15 109.4 Ü
N = 86 3 100.4 16 93.3 8 107.5 8
4 109.5 27 111.5 15 107 12
FAM. POSITION 4 1 111.6 9 107.2 5 117 4
MEAN = 109 2 113.8 15 109.9 10 121.8 5
N = 57 3 104 13 102.8 5 104.7 8
4 107.9 20 107.4 15 109.4 5
TOTAL N = 706.
TABLE 9 4 .
RESULTS OP THE 3 WAY ANOVAR OF BEBIVIOURAL SELF BY 
FAI4ILY POSITION, SEX, AGE,
P .256 .
* * * * * * * * * *





MAIN EFFECTS 78.0 7 11.1 17.8 0.000
PAI I^LY P0SITI0N(P.P.) 1 .7 3 0 .6 0 .9 0 .45
SEX 46.3 1 46.3 73 .8 0.000
AGE 34.9 3 11.7 18 .6 0.000
2 WAY INTERACTIONS 15.3 15 1 .0 1 .6 0 .0 6
P .P . SEX 3 .4 3 1 .1 1 .8 0 .15
P .P . AGE 6.8 9 0 .8 1 .2 0 .30
SEX AGE 6.0 3 2.0 3 .2 0 .02
1 3 WAY INTERACTIONS 6.6 9 0 .7 1 .2 0.30
I P .P . SEX AGE 6.6 9 0.7 1 .2 0.30
I EXPLAINED 99.8 31 3.2 5 .1 0.000
j RESIDUAL 422.9 674 0 .6
1 TOTAL . 522.7 705 0 .7
Table 95. MEANS ON BEH/iVIOURAL SELF FOR THE GROUPS SHOWN IN  THE 
3"ÜÂŸ"ÂNÜVaR in  TABLE 94.
TOTAL SAMPLE BOYS GIRLS
AGE
r
MEAN N MEAN N MEAN N
FAIÏ, POSITION 1. 1 .31 68 .02 37 .66 31
MEAN = .05 2 .02 89 - .2 5 50 .38 39
N = 315 3 - .2 3 60 - .6 7 32 .18 34
4 .08 92 .00 46 .16 46
FAM. POSITION 2 . 1 o41 65 .05 35 .82 30
MEAN = - .0 3 2 - .0 5 66 - .3 6 40 .41 26
N = 248 3 - .4 5 47 -  .66 22 - .2 6
4 — .14 70 — .41 34 .10 3b
YAM. POSITION 3 . 1 .07 20 - .0 6 13 : .33
MEi\I\f = —.02 2 - .0 2 23 - .1 7 15 .28
N = 86 3 - .1 1 16 - .5 8 8 .36 8
4 - .0 4 27 .14 15 - .2 7 12
F m . POSITION 4 . 1 .50 9 .36 5 .67 4
MEIN = - .0 1 2 .24 15 .16 10 .40 5
N = 57 3 - .2 5 13 - .1 4 5 - .3 2 8
4 - .2 8 20 - .3 6 - .0 0 5
TOTAL N = 706 .
TjiBLE 9 6 .
RESULTS OF THE 3 WAY Al'IOViiR OF SOCIAL SELF BY FMILY
P .257.
* -X- i ;■ •>.■ X- •5.- * * *





Mate EFFECTS 3*6 7 0 .5 0 .7 0 .70
FAIÙILY POSITION (F .P .; 0 .4 3 0 .1 0 .2 0 .90
SEX 1 .3 1 1 .3 1.7 0 .20
AGE 1 .6 3 0 .5 0 .7 0 .50
2 WAY INTERACTIONS 6 .6 15 0 .4 0 .6 0 .90
F .P . SEX • . 0 .2 3 0 .1 0 .1 0 .90
F .P . AGE 6.0 9 0 .7  ■ 0 .9 0 .5 5  .
! SEX AGE 0 .1 3 0 .0 Ool 0 .9 5
I 3 WAY INTERACTIONS 12.3 9 1 .4 1 .8 0.07
j F .P . SEX AGE 12.3 9 1 .4 1 .8 0.07
1 EXPLAINED 22.5 31 0 .7 0 .9 0 .55
j RESIDUEL 521.4 674 0 .8
1 -TOTAL 543.9 705 0 .8
TABLE 97. MEANS ON SOCIAL SELP FOR TEIE GROUPS SHOWN IN THE 3 WAY
7ÊÎÔVÂR-I7"TABLE 96.
TOTAL SAMPLE BOYS GIRLS
AGE
1
MEAN N MEAN N MEAN
FiiMiLY POSITION 1 . 1 .00 68 - .0 9 37 .12 1
MEAN = - .0 0 2 .00 89 .05 50 - .0 6 39
N = 315 3 - .0 2 66 .03 32 - .0 6 34
4 - .0 1 92 .06 46 - .0 8 46
FAI'I. POSITION 2 . 1 .02 65 .12 35 -o lO 30
HEM = - .0 2 23 , z 'M
. N = 248 4 - .0 8 70 —.14 34 - .0 1 36
J
FAM. POSITION 3 . X ! .38 20 .67 13 - .1 6 7
MEM = .03 2 - .0 2 23 - .2 1 15 .33 8
N = 86 3 - .3 1 16 - .5 5 8 - .0 7 8
• 14 .00 27 .16 15 - .1 9 12
FM , POSITION 4 . 1 - .2 5 9 - .5 9 5 .17 4
MEAN = .06 2 .14 15 .10 10 .23 5
N --= 57 3 - .1 5 13 .11 5 - .3 2 8
4 .29 20 .44 15 - .1 5 5
TOTAL N = 706.
Taels  98_.
RESULTS OF THE 3 WAY ANOVAR OF GENERAL SCHOOL SELF BY
P .258 .
*********





MADi EFFECTS 54.8 7 7 .8 10.8 0.000
FAMILY POSITION (F .P .) 2.7 3 0 .9 1 .2 0.30
SEX 39.5 1 39.5 54.6 0.000
AGE 13.4 3 4 .5 6 .2 0.000
2 WAY INTERACTIONS 14.8 15 1.0 1 .4 0 .16
F .P . SEX 3.7 3 1.2 1.7 0 .16
P .P . AGE 5.3 9 0 .6 0 .8 0 .60
! SEX AGE '5 .9 3 1.9 2 .7 0 .0 4
1 3 WAY INTERACTIONS 8.5 9 0 .9 1 .3 0 .20
1 P .P . SEX AGE 8.5 9 0 .9 1.3 0 .20
1 EXPLAMED 78.1 31 2 .5 3 .5 0.000
I RESIDUAL 488.3 674 0 .7
1 TOTAL 566.3 705 0 .8
ta b le  99. MEAITS ON GENERAL SCHOOL SELF FOR THE GROUPS SHOWN IN THE 
3“ WÂŸ~ÂNÔVAR Ji] TABLE 98 . ,
TOTAL SAMPLE BOYS GIRLS
- - " I -----------
AGE 1 MEAN N MEAN N MEAN N
p7jI.T7(TSITYDB Ï I - .2 0  1 68 .15 37 - .6 3 31
MEAN = - .0 2 2 .22 89 .26 50 .17 39
N = 315 3 ol3 66 .49 32 - .2 1 34
4 1 - .2 4 92 - .2 2 46 - .2 5 46
FÂM. POSfTION 2 1 — .06 65. ..3 1 35 - .5 0 30
MEAN = .01 2 .04 66 .41 40 -o53 26
N = 248 3 .16 47 .31 22 .04 25
4 - .0 5 70 .22 34 - .3 1 36
FAM. POSITION 3 1 - .1 0 20 .15 13 . - .5 8 7
MEAN = .06 2 o24 23 .36 15 .01 8
N = 86 3 .32 16 .35 8 .28 8
4 — .14 27 — .04 15 - .2 6 12
FMA. POSITION 3 1 . - .2 1 9 .01 5 - .4 8 , 4
MEAN = - .1 7 2 - .1 6 15 .14 10 - .7 5 5
N = 57 3 - .2 3 13 .25 5 - .5 4 8
4 - .1 1 20 - .0 3 15 — .34 5
TOTAL N = 706 .
TABLE 1 0 0 . P .259.
********
RESULTS OF THE 3 WAY ANOVAR OF A.GADEM1G SELF BY FMILY POSITION, SEX, AGE,





MAIN EFFECTS 12.4 7 1 .8 2 .3 0.02
FAMILY POSITION (P .P . ) 0 .1 H 3 0 .0 0 .1 0 .95
SEX 0 .2 1 0 .2 0 .3 0 .60
AGE 11.7 3 3 .9 5 .2 0.002
2 WAY INTERACTIONS I 8.7 15 lo 2 1.6 0 .05
F .P . SEX 1 .6 3 0 .5 0 .7 . 0 .50
F .P . AGE 13.4 9 1 .5 2 .0 0 .0 4
SEX AGE 3 .2 3 1 .1 1 .4 0 .20
3 WAY INTERACTIONS 8.1 9 0 .9 1 .2 0o30
F .P . SEX AGE 8.1 9 0 .9 1.2 0 .30
1 EXPLAINED 39.1 31 1 .3 1.7 0.01
RESIDUAL 506.0 674 0.75
TOTAL 545.1 705 0.77
TABLE lO lo MEANS ON ACABMIC SELF FOR THE GROUPS SHO# IN THE 
3"'wIT'AN0VIR M  TABLE 100.
TOTAL SAMPLE BOYS GIRLS
AGE MEAN N MEAN N MEAN 1 N
FAIÎILY POSITION 1 1 - .0 9 68 .14 37 - .3 6 31
MEAN = —.01 2 - .0 0 89 .04 50 - .0 6 39
N = 315 3 .16 66 .33 32 .01 34
4 ! - .1 0 92 - .3 1 46 .12 46
FAI'l. POSITION 2 1 — .14 65 — .17 35 - .1 1 30
MEAN = - .0 0 2 - .2 4 66 - .3 0 40 . - .1 4 26
N = 248 3 .25 47 .10 22 .37 25
4 .19] 70 .19 3 4 . V -IS 36
FM . POSITION 3 1 —.50 20 - .6 2 ,13 - .2 4 7
MEAN = - .0 1  . 2 .23 23 .18 15 .32
N = 86 3 .42 16 .44 8 .41 8
4 - .1 2 , 27 - .1 2 15 - .1 2 12
FM . POSITION 4 1 .31 9 .33 5 .28 4
MEAN = .03 2 - .2 7 15 - .2 9 10 —.24 5
N = 57 3 .31 13 .18 5 .39 8
4 •r.04 20 - .1 1 15 .18 5
TOT/L N = 706 .
T\BLE 1 0 2 .
RESULTS OF THE 3 WAY ANOVAR OF PARENTiL SYJLF BY F M A J L Y
P .2 6 0 .
*********





MAIN EFFECTS 17.9 7 2 .6 3.7 0.001
FAMILY POSITION 1.2 3 0 .4 0 .6 0.60
SEX 10.6 1 10 .6 15.3 0.000
AGE 6.1 3 2.0 2 .9 0.03
2 WAY INTERACTIONS 5.8 15 0 .4 0 .6 0.90
F .P . SEX 1.9 3 0 .6 0 .9 0 .40
P .P . AGE 3 .4 9 0 .4 0 .5 0.80
SEX AGE 0 .7 3 0 .2 0 .3 0.80
i 3 WAY DÎTERACTIONS 8 .3 9 0 .9 1 .3 0 .20
j F .P . SEX AGE 8.3 9 0 .9 1 .3 0.20
i EXPLAINED 31.9 31 1 .0 1 .5 0 .0 4
1 RESIDUAL 469.0 674 0 .7
1 TGTAL 500.1 705 0 .7
Table 103.  MEANS on PARENTAL SELF FOR THE GROUPS SHORN IN  THE 
T*WÂY"ÂNÔVIR B'I TABLE 102.
TOTAL SAMPLE BOYS GIRLS
- - - 1 -----------------
AGE j MEAN N MEAN N MEAN H
F A ï. POSITION 1 1 1 .14 68 .07 37 .22 31
MEAl'I = —.02 2 ! - .1 1 89 — .11 50 - .1 1 39
N = 315 ■ 3 - .0 9 66 — .40 32 .19 34
4 1 .01 92 .00 46 .01 46
FAM. POS. 2 1 .19 65 - .0 5 35 .47 30
MEAN = .06 2 - .0 1 66 - .2 0 40 . .28 26
N = 248 - 3 ' - .1 1 47 - .0 8 22 — .13 25
4 .12 70 - .1 2 34 .34 36
FA'i. POS. 3 1 - .0 9 20 - .1 0 13 - .0 6 7
MEAN = - .0 8 2 - .2 3 23 - .3 1 15 - .0 8
N = 86 3 - .0 5 ■ 16 - .3 8 8 .29 8
4 .04 27 .12 15 - .0 5 12
FM . POS. 4 1 .25 9 .09 5 .45 4
HEiN = .00 2 .20 15 .04 10 o53 5
N = 57 : 3 - .2 4 13 - .2 8 5 - .2 2 8
4 - .1 0 '20 - .1 8 i ol3 5
'TOTilL N = 706 .
P .2 6 lo
*********
RESULTS AND DISCUSSION.
From Tables 80 to  103 i t  can be seen  th a t  no s ig n i f ic a n t  d i f f ­
erences a re  found f o r  e i th e r  o f th e  fam ily  v a r ia b le s  w ith  re g a rd  
to  mean g lo b a l s e lf -c o n c e p t and th e  f iv e  su b sca le  s c o re s .
Thus, th e  s iz e  o f th e  fam ily  has no s ig n i f ic a n t  e f f e c t  on any 
o f the  v a rio u s  s e l f —concept s c o re s .  C h ild ren  who a re  th e  on ly  c h i ld  
in  th e  fam ily  produce no s ig n i f ic a n t  d if fe re n c e s  in  t h e i r  mean s e l f -  
concept sco res  than  do c h ild re n  in  la r g e r  f a m il ie s .  F urtherm ore , 
th e  o rd in a l p o s i t io n  o f th e  c h i ld  in  th e  fam ily  f o r  th i s  sample 
produced no s ig n i f ic a n t  r e s u l t s  f o r  any o f th e  s e lf -c o n c e p t s c a le s .
The age and sex  d if fe re n c e s  found were s im ila r  to  th o se  o b ta in e d  
in  th e  two way a n a ly s is  o f v a ria n ce  as d iscu ssed  in  C hapter 15*
I t  was no ted  th a t  some o f th e  c e l l s  in  th e  ta b le s  f o r  number o f  
s ib l in g s  and fam ily  p o s i t io n  co n ta in ed  only sm all numbers, f o r  
example: few boys and g i r l s  in  s ib l in g  group 1 ,  few g i r l s  in  s ib ­
l in g  group 4 , few boys and g i r l s  in  fam ily  p o s i t io n  4 group and 
few g i r l s  in  fam ily  p o s i t io n  3* This could  e f f e c t  th e  i n te r p r e ta t io n  
o f the  r e s u l t s .  However, s in ce  no s ig n i f ic a n t  d if fe re n c e s  were 
found in  th e  group means th e  problem was re so lv e d .
There i s  s u f f ic ie n t  evidence in  p a s t  re se a rc h  to  i l l u s t r a t e  th e  
im portance o f p a re n ta l  p e r s o n a l i ty ,  fam ily  in te r a c t io n ,  p a re n ta l  
a t t i tu d e s  and p a re n ta l  s e lf -c o n c e p ts  on c h i ld r e n 's  s e lf - c o n c e p ts .
The re se a rc h  on th e  number o f s ib l in g s  in  a  fam ily  and th e  o rd in a l 
p o s i t io n  o f a  c h ild  in  a  fam ily  and t h e i r  e f f e c t s  on s e lf -c o n c e p t  
a re  n o t so w ell documented. Some s tu d ie s  w i l l  be b r i e f ly  summarised 
below to  g iv e  an in d ic a t io n  o f th e  r e s u l t s  p re s e n tly  a v a i l a b le .
Rosenberg ( 1965) ( 24) in  h is  s tu d y  o f a d o le sc en ts  co n s id e rs  t h a t  
i t  i s  l e s s  im portan t w hether one i s  f i r s t  o r  second o r t h i r d  in  
th e  fam ily  than  w hether one has any s ib l in g s  a t  a l l*  This i s  n o t 
r e f le c te d  in  th e  p re s e n t s tu d y . In  h is  in v e s t ig a tio n  Rosenberg 
found th a t  whereas 51% o f th e  only  c h ild re n  had h igh  s e lf -e s te e m  
only  44^7 o f c h ild re n  w ith  s ib l in g s  had h igh  s e lf -e s te e m . However, 
no evidence o f s ig n if ic s in ce  was p u b lish e d .
( 24) .  Rosenberg, M. ( 1965) Soc ie ty  and th e  A dolescent S e lf-Im age  
P r in c e to n  U n iv e rs ity  P re s s :  P r in c e to n , New J e r s e y .
p . 2 6 2 .
* * * * * * * * *
C ontrary  to  th e  f in d in g s  o f t h i s  s tudy  Sears (l970) ( 25) ,  in  
h is  sample o f 84 g i r l s  and 75 Boys in  th e  s ix th  g rade, found th a t  
f o r  Both sexes h igh  s e lf -c o n c e p ts  were s ig n i f ic a n t ly  a s so c ia te d  
w ith  a  sm all fam ily  and e a r ly  o rd in a l p o s i t io n .  Coopersmith ( 1967)
( 26) a lso  dem onstrated th a t  B ir th  o rd e r has a  s ig n if ic a n t  e f f e c t  on 
th e  s e lf -c o n c e p t .
However, u s in g  o ld e r  s tu d e n ts  N ystul (l974) ( 27) found th a t  h i r t h  
o rd e r d id  n o t have a s ig n i f ic a n t  e f f e c t  on s e lf -c o n c e p t f o r  th e  I 68 
u n iv e r s i ty  s tu d en ts  in  h is  sam ple. L a te r , N ystul (1976) ( 28) 
d iv id ed  I 80 suB jec ts  in to  e ig h t groups th a t  re p re se n te d  th e  suB jects*  
B ir th  o rd e r and fam ily  s i z e .  These 18 to  25 y e a r o ld  s tu d e n ts  were 
g iven  th e  Tennessee S e lf  Concept S ca le  (T .S .C .S .) .  He found no 
d if fe re n c e  occurred  Between mean sco res  o f f i r s t  horns and l a t e r  Borns 
f o r  any o th e r  th e  T .S .C .S . s c o re s , and no d if fe re n c e  was found Between 
th e  T .S .C .S . sco res  o f su B jec ts  from two, th r e e ,  fo u r , f iv e  o r  more 
s ib l in g  f a m il ie s .  These su b je c ts  a re  f a r  o u ts id e  th e  age range o f 
th e  sample in  th e  p re se n t s tu d y , b u t th e  r e s u l t s  a re  s im i la r .
These in c o n s is te n t r e s u l t s  cou ld  le a d  to  th e  su g g estio n  th a t  b i r t h  
o rd e r and fam ily  si&e i s  o f secondary im portance in  a s s e s s in g  s e l f -  
co n cep ts . More value  may perhaps be g a ined  by examining fam ily  
s t r u c tu r e ,  sex o f s ib l in g s ,  number and c lo sen ess  in  age o f s ib l i n g s .
The r e s u l t s  o f K idw ell ( 1982) ( 29) in d ic a te  th a t  m iddlebom s have 
s ig n i f ic a n t ly  lower s e l f  esteem th an  f i r s t  o r  l a s t  bom s and th a t  t h e i r  
s e l f  esteem i s  e f fe c te d  n o t only  by th e  average age sp ac in g  o f  t h e i r  
im m ediately ad jacen t s ib l in g  b u t a lso  th e  sex o f th e  s ib l in g s .  Her 
s tudy , however, was w ith  te n th  grade boys o n ly . I t  does se rv e  to  
i l l u s t r a t e  th e  p o in t th a t  th e  e f f e c t  o f th e  fam ily  i s  more com plicated  
th an  p rev io u s  re sea rc h  would su g g es t.
SUlViMARY OF TABLES 80 TO 103.
1 . No s ig n i f ic a n t  d if fe re n c e s  were found in  any o f th e  s e lf -c o n c e p t
( 25) .  S e a rs , R.R. (l970) "R e la tio n  o f e a r ly  s o c ia l iz a t io n  ex p er­
ien ces  to  s e l f  concepts and gender r o le  in  m iddle ch ild h o o d ."
C h ild  Developm ent. 41» 267-289©
('26) .  Coopersm ith, S . ( 1967) The A ntecedents o f S e lf  Esteem .
W.H. Freeman Co; San F ra n c isc o .
( 27) .  N y stu l, M.S. ( 1974) "The e f f e c t s  o f b i r t h  o rd e r and sex  on
s e lf -c o n c e p t ."  J .  In d iv id u a l Psych o l .  30, 211-215.
( 28) .  N y stu l, M.S.”*7(197^ ^ h e " e f f e c t s  o f b i r t h  o rd e r and fam ily
s iz e  on s e lf -c o n c e p t"  Au s t r a l i a n  Ps y c h o lo g is t .  11, 197-201.
( 29) .  K idw ell, J .S .  {T982) "The n e g le c te d  b i r t h  o rd e r: m id d ie b o m s."  
J .  M arriage and th e  Fam ily . 44» 225-235#
p . 263.
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sco res  f o r  th e  e f f e c t  o f  o rd in a l fam ily  p o s i t io n  o r number o f 
s ib l in g s .
2 . The e f f e c t  o f fam ily  v a r ia b le s  on s e lf -c o n c e p t i s  more com plicated  
than  a  sim ple c o n s id e ra tio n  o f b i r t h  o rd e r and fam ily  s i z e .
CONCLUSION.
* * * * * * * * * * * *
This c h ap te r  has re p o r te d  th e  e f f e c t  o f s e le c te d  v a r ia b le s  on th e  
s e lf -c o n c e p t sco res  o f  ju n io r  aged c h ild re n . S ince th e  f in d in g s  
have been b r i e f ly  summarised in  each su b se c tio n , i t  i s  s u f f i c i e n t  
to  mention h e re  only  two g en era l p o in ts .  F i r s t l y ,  th e  advantage 
in  co n sid e rin g  th e  s e lf -c o n c e p t as f a c to r  s p e c i f ic  in  n a tu re  has 
been c le a r ly  i l l u s t r a t e d .  Secondly, th e  u se  o f r e l a t iv e  a b i l i t y  
groups, as co n sid ered  in  t h i s  s tu d y , have produced more p o s i t iv e  
r e s u l t s  than  sim ply u s in g  th e  normal grouping p rocedures o f p rev io u s  
s tu d ie s .
The nex t and f i n a l  c h ap te r  w i l l  summarise th e  f in d in g s  o f C hapter 
15 and 16 . In  a d d it io n , i t  w il l  co n sid e r th e  conclusions and 
recommendations o f th e  p re se n t s tu d y .
p . 208.
* * * * * * * *
CHAPTER SIXTEEN. DATA ANALYSIS: THE EFFECT OF SELECTED VARIABLES
ON SELF-CONCEPTo
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
INTRODUCTION.
* * * * * * * * * * * * * * * *
The g lo b a l s e lf -c o n c e p t sco re  and th e  f iv e  f a c to r  sco re s  o b ta in e d  
f o r  th e  sample o f 742 ju n io r  school c h ild re n  were su b je c te d  to  a  
s e r ie s  o f th re e  way an a ly ses  o f v a rian ce  f o r  age, sex  and th e  
fo llo w in g  v a r ia b le s  in  tu rn :
1 . S o c ia l C la ss .
2 . P ee r S ta tu s .
3 . A b il i ty  Group.
4* Rel-atlve A b il i ty  Group©
5o Number o f S ib lin g s  in  Fam ily .
6 . Family P o s i t io n .
The number o f c h ild re n  in  each a n a ly s is  v a r ie d  acco rd in g  to  th e  
sub samples o b ta in ed  f o r  each v a r ia b le .  The e f f e c t  o f age and sex  
has a lread y  been d iscu ssed  in  C hapter 15 and to  a  la rg e  e x te n t 
th ese  r e s u l t s  a re  m erely re p e a te d  in  th e  s e r ie s  o f th re e  way an a ly se s  
o f  v a r ia n c e . They were inc luded  again  to  examine t h e i r  in f lu e n c e  
when th e  above v a r ia b le s  were co n sid ered  in  r e l a t io n  to  se lf-co n cep t©  
Some excep tio n s  to  th e  more g en e ra l age and sex f in d in g s  o f  C hapter 
15 were found in  th e  th re e  way a n a ly s is .  However, th e  m ajor d isc u ss ­
ion  w ill  c e n tre  upon th e  e f f e c t  o f th e  v a r ia b le s  w ith  th e  s e lf -c o n c e p t 
s c o re s . Age and sex  d if fe re n c e s  w i l l  only be m entioned when th ey  
a re  d i f f e r e n t  to  th o se  o b ta in ed  in  C hapter 15* The r a t io n a le  f o r  
in c lu d in g  th e  ta b le s  f o r  th e  th re e  way an a ly ses  o f v a ria n ce  in  th e  
main p a r t  o f th e  s tu d y , and no t in  an appendix , i s  th e  same as  f o r  
th e  in c lu s io n  o f th e  two way a n a ly s is  o f v a ria n ce  r e s u l t s  i . e .  th ey  
a re  c e n tr a l  to  th e  f  ind ings o f th e  p re se n t s tu d y .
EFFECT OF SOCIAL CLASS ON SELF-CONCEPT. 
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
A sample o f  58I  c h ild re n  were used  to  foim th e  th re e  s o c ia l  c la s s  
groups as ex p la in ed  in  C hapter 14, page 179 .% e  r e s u l t s  o f th e  th re e
p . 2 0 9 .
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way an a ly ses  o f  v a rian ce  o f age, sex  and s o c ia l  c la s s  w ith  th e  
v a rio u s  s e lf -c o n c e p t m easures a re  shown in  th e  Tables 32 to  43 .
TABLE 3 2 .
RESULTS OF THE 3 WAY ANOVAR OF GLOBAL SELF CONCEPT BY
SOCIAL CLilSS, SEX, AGE.
P . 2 10 .
*********
SUM OF D.F.- MEAN SIGN. OFSOURCE OF VARIATION. SQUARES SQUARE F. F
MAIN EFFECTS 18098 6 3016 10 .4 0.000
SOCIAL CLASS (S .C .) 783 2 391 1 .3 0.25
SEX 7290 1 7290 25.2 0.000
AGE 10712 3 3570 12.3 0.000
2 WAY mTERACTIONS 3629 11 330 1 .1 0 .30
S.C . SEX 362 2 181 0 .6 0.50
S.C . AGE 1658 6 276 0 .9 0 .45
SEX ' AGE 1372 3. 457 I 06 0.20
! 3 WAY INTERACTIONS 4128 6 688 2 .4 0.03
S.C . SEX AGE 4128 6 688 2 .4 0 .03
: EXPLAINED 25855 23 1124 ' 3 .9 0.000
i RS8ZDUAL 161192 557 289
i total 187048 580 322
TABLE 33 ME/iNS ON GLOBAL SELF-CONCEPT FOR THE GROUPS SHOWN M 
THE 3 WAY ANOVAR IN table 32.
TOTAL SAMPLE BOYS GIRLS
AGE MEAN N MEAN N MEAN N
SOCIAL CLASS 1 1 113.3 25 105.9 12 120.1 13
2 109.6 22 107.9 15 113.4 7
mean = 110.5 101.4 22 104.4 12 97 .9 10
N = 104- 4 114.7 35 113.8 21 116.2 14
SOCIAL CLASS 2 1 113.4 52 108.6 31 120.5 21
2 108.8 83 105.1 51 114.6 32
MEiuN. = 107.6 3 102.7 81 96.8 39 IO80I 42
N = 334 4 107.5 118 107.0 61 108.1 57
SOCIAL CLASS 3 1 118.7 27, 120. 7 . 16 115.8 11
2 113.2 40 108.2 18 117.4 22
MEAN = 110.3 3 102.1 38 91.0 17 111.1 .21
N = 143 4 109.5 38 104 c7 18 113.9 20.
TOTAL N = 581
p . 211.
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TiiELE 3 4 .
RESULTS OF THE 3 WAY ANOVAR OF BEHAVIOURAL SELF BY SOCIAL CLASS,
SEX, AGE.
SUM OF D.F.. MEAN SIGN. OFSOURCE OF VARIATION. SQUARES SQUARE F. F
MAIN EFY'ECTS 68.6 6 11.4 18 .0 0.000
SOCIAL CLASS (S .C .) 0 .9 2 0 .5 0 .7 0 .50
SEX 32.9 1 32.9 52.0 0 oOOO
AGE 37.7 3 12 .6 19.9 0.000
2 WAY INTERACTIONS 6 .6 11 0 .6 0 .9 0 .500.80S.C . SEX 0 .2 2 0 .2 0 .2
S.C . AGE 2 .5 6 0 .4 0 .6 0 .70
SEX AGE 3 .6 3 1-2 1.9 0.10
3. WAY niTERACTIONS . 3 .9 6 0 .6 1.0 0 .40
S.C . SEX AGE 3.9 6 0 .6 1.0 0.40
EXPLAINED 79.1 23 3 .4 . 5 .4 0 .000
RESIDUAL 352.9 557 0 .6
TOTAL 432.0 580 0 .7
TABLE 35>
MEANS ON BYJILWIOURAL SELF FOR THE GROUPS SHOWN IN THE 3 WAY 
ANOVAR IN TABLE 34..
TOTAL SAI-IPLE BOYS GIRLS
AGE MEAN N MEAN. N MEAN N
SOCIAL CLASS 1 . 1 .32 25 - .0 2 12 .64 13
2 .19 22 - .0 2 15 .64 7MEAN = .07 3 - .3 6 22 - .4 8 12 - .2 2 10N = 104 4 .07 35 - .0 0 21 .20 14
SOCIAL CLASS 2 . 1 .46 52 .22 31 .80 21
MEAN = - . 03. 2 .06 83 - .1 8 51 .44 32
N = 334 3 - .3 1 81 - .6 1 39 - .0 3 42
4 - .1 3 118 - .2 5 61 - .0 0 57
SOCIAL CLASS 3 . 1 .50 27 .49 16 •51 11
MEAN = 0O9 2 .16 40 - .1 9 18 .46 22
N = 143 3. - .2 3 38 - .7 9 17 .22 21
_______________________ _ 4 .07 38 - .1 5 18 .27 20
TOTAL N = 5 8 1 .
TABLE 3 6 .
RESULTS OP THE 3 WAY ANOV/Jl OF SOGÏiïL SELF BY SOCIAL GLASS,
SEX, AGE.
P . 2 1 2 .
**********





MAIN EFFECTS 2.5 6 0 .4 0 .5 0 .80
SOCIAL CLASS (S .C .) 0 .3 2 0 .1 0 .2 0 .8 5
SEX 1.4 1 1 .4 1 .8 0 .20
AGE 0 .7 3 0 .2 0 .3 0 .80
2 WAY IijTERACTIONS 5.4 11 0 .5 0 .6 0 .80
S.C . SEX lo5 2 0 .8 0 .9 0 .40
S.C . AGE 3.9 6 0 .6 0 .8 0 .50
SEX AGE Ool 3 0 .1 0 .0 0 .9
3 WAY INTERACTIONS 4 .6 6 0 .8 loO 0 .4 5
S.C . SEX AGE 4*6 6 0 .8 1.0 0 .45
EXPLAMEB 12.5 23 0 .5 0 .7 0 .8 5
1 RESIDUAL 438.5 557 0 .8
1 TOTAL 450.9 580 0 .8
TABLE 37 . KEiHJS ON SOCI/iL SELF Y'Oïi THE GROUPS SHOWN IN THE 
3 WAY ANOVAR IN TABLE 36.
TOTAL SAMPLE BOYS GIRLS
AGE MEAN N MEAN N MEAN N
SOCLiL CLASS 1 . 1 .10 25 .12 12 .08 13
MEAl\f = .06 2 - .1 1 22 - .0 6 15 - .2 0 7
N = 104 3 - .0 9 22 .29 12 - .5 5 10
4 .23 35 .35 21 .05 14
SOCIAL CLASS 2 1 .00 52 - .0 3 31 .05 21
MEAN = .00 2 — .01 83 .03 51 - .0 6 32
N = 334 3 - .0 3 81 - .0 1 39 - .0 5 42
4 - .0 3 1x8 .06 61 - .0 0 57
SOCIAL CLASS 3* 1 .04 27 .25 16 - .2 6 11
MEAN = .03 2 .21 40 .27 18 .16 22
N = 143 3 - .0 6 38 - .2 0 17 0O5 21
4 - .0 9 38 - .0 0 18 — .16 20
'TOTAL N = 581.
TABLE 3 8 .
P . 2 1 3 .
* * * * * * * * *
RESULTS OP THE 3 WAY AïTOVAR OF GENERAL SCHOOL SELF BY SOCIAL





MAIN EFFECTS 45.9 6 7 .6 12.0 0.000
SOCIAL CLASS (S .C .) 3 .6 2 1.8 2.9 0 .05
SEX 26.2 1 26.2 41 .2 0.000
AGE 17.4 3 5 .8 9 .1 0.000
2 WAY INTERACTIONS 13.6 11 1.2 lo9 0.30  •
S.C . ' SEX 2.1 2 1.1 1.7 0 .20
S.C. AGE 7.7 6 lo3 2.0 0 .0 6
SEX AGE 3 .4 3 1 .1 1.7 0 .15
3 WAY INTERACTIONS 8.7 6 1 .4 2 .3 0 .0 4
S.C . SEX AGE 8.7 6 1 .4 2 .3 0 .0 4
1 EXPLAINED 68.1 23 2.9 4 .7 0.000
: RESIDUAL 354.1 557 0 .6
! ÏOTiïL 422.2 580 0 .7
TdYBLE 39 . ME/iNS ON GENERAL SCHOOL SELF FOR THE GROUPS SHOI# 
THE 3 WAY iUJOV/VR M TABLE 38.
TOTAL SAI4PLE BOYS GIRLS
AGE MEAN N MEAN N MEAN N
SOCIAL CLASS 1 . 1 - .0 1 25 .47 12 — ©45 13
MEAN = - .0 8 2 .02 22 .08 15 - .1 2 7
N = 104 3 .30 22 .20 12 .40 10
4 - .4 2 35 - .3 2 21 -©56 14 .
SOCIAL CLASS 2 . 1 - .2 0 52 olO 31 -063
MEAil = - .0 1 2 - .0 3 83 .11 51 - .2 5 32
N = 334 3 .20 81 .49 39 — .07 42
4 — .0 6 118J
- .0 0 61 - .1 2 57
SOCIAL CLASS 3 . 1 - .5 6 27 - .5 2 16 — . 64 11
MEAI\f = - .2 2 2 - .3 6 40 - .0 1 18 - .6 5 22
N = 143 3 .13 38 •75 17 — 37 21
4 - .1 8 38 .13 18 - .4 7 20
TOTAL N = 581.
TABLE 40*
RESULTS OF THE 3 HAY AlTOViiR OF A0ADM4IG SELYVBY
SOCIAL CLASS, SEX, AGE.
P o214 .
* * * * * * * * * *
.SOURCE OF VARIATION. SUM OF SQUARES D.F..
MEAN
SQUARE F.
MAIÎT EFFECTS T 8 .5 G 3 .X 4 .1
SOCIAL CLASS (S .C .) 2.7 2 lo 3 1.8
SEX 0 .0 1 0 .0 0 .0
AGE 15ol 3 5.0 6.7
2 WAY INTERACTIONS 9.3 11 0 .8 1*1
S.C . SEX 0 .9 2 0 .4 0 .6
S.C . AGE 6.4 6 l o i 1 .4
SEX AGE 2.1 3 0 .7 0 .9
3 WAY DJTERACTIONS 10.1 6 1 ©7 2.2
S.C . SEX AGE 10.1 6 1.7 2.2
EXPLAB^ED 37.9 23 1 .6 2 .2
RESIDUAL 418.1 557 0 .7




0 .1 5  • 
0.80  
0.000 
0 .35  
0 .60 
0 .20  
0 .40  
0 .0 4  
0 .0 4  
0 .001
TiYBLE 41. ME/HÎS ON ACABMIG SELY‘ FOR THE GROUPS SHOWN BI iHE 
3 WAY ANOVAR Ii'I T/iBLE 40.
TOTAL SAMPLE BOYS GIRLS
AGE MEAN N MEAN N MEAN N
SOCIAL CLASS 1 . 1 - .2 6 25 0O7 12 - .5 6 13
MEAN = - .1 6 2 - .3 6 22 - .3 9 15 — . 30 T
N = 104 3 .08 22 - .2 8 12 .50 10
4 - .1 2 35 - .1 5 21 - .0 9 14
SOCIAL CLASS 2 1 - .0 3 52 - .0 3 31 - .0 4 21
MEAN = .04 2 .02 83 .09 51 •- *11
32
N -  334 3 .26 81 .34 39 .18 42
4 - .0 6 118 - .2 1 61 o i l 57
SOCIAL CLASS 3 1 - .4 8 27 - .5 8 16 - .3 5 11
MEAN = .01 2 - .1 1 40 — .06 18 - .1 5 22
N = 143 3 .41 38 066 17 0 21 21
.10 38 .23 18 - .0 2 20
TOTAL N = 581
Table  42 .  .
RESULTS OF THE 3 WAY ANOVAR OF FAREITTAL SELF BY
SOCIAL CLASS, SEX, AGE.
P o215 .
* * * * * * * * * *





MAIN EFFECTS. 15-5 6 2 .6 4 .0 0.001
SOCIAL CLASS (S .C .) 0 .3 2 0 .2 0 .3 0 .80
SEX 7 .4 1 7 .4 Ll©5 0.001
AGE 8 .3 3 2.8 4 .3 0.005
2 WAY INTERACTIONS 4 .2 11 0 .4 0 .6 0 .80
S.C . SEX 0 .4 2 0 .2 0 .3 0 .10
S.C . AGE 3.1 6 0 .5 0 .8 0 .5 5
SEX AGE 0 .7 3 0 .2 0 .3 0.80
3 WAY INTERACTIONS 3.0 6 0 .5 0 .8  • 0 .60
IS.C. SEX AGE 3.0 6 0 .5 0 .8 0 .60
! EXPLAINED 22.7 23 1.0 lo5 0 .05
; RESIDUAL 359*4 557 0 .6
: TOTAL 382.1 580 0 .6
ta b le  43 . MEANS ON PARENTAL SELF FOR THE GROUPS SHOWN IN THE 3 
WAY ANOVAR IN TABLE 42©
TOTAL SAMPLE BOYS GIRLS
- -------- ----- -------- ---------------
AGE MEAN N MEAN N MEAN N
SOCIAL CLASS 1© 1 .27 25 .22 12 .31 13
MEAN = 0O9 2. - .0 2 22 - .0 9 15 .11 7
N = 1 0 4 3 - .2 2 22 - .2 9 12 —.14 10
4 .24 35 .15 21 .37 14
SOCIAL CLASS 2 . 1 .22 52 .06 31 .46 21
MEAN = .02 2 .07 83 — .05 51 .27 32
N = 334 3 - .0 7 81 - .2 7 39 .11 42
4 —.05 118 - .1 1 61 .01 57
SOCIAL CLASS 3 . 1 .27 27 .39 16 .08 11
MEAN = 0O7 2 .06 40 .02 18 .10 22-
N = 143 3 - .1 4 38 - .3 3 17 .01 21
4 .14 38 - .0 6 18 .33 20
TOTAL N = 581
p . 216.
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RESULTS AND DISCUSSION.
I t  can be seen from th e  r e s u l t s  o f  th e  Tables 32 to  43 th a t  
s o c ia l  c la s s  fo r  th i s  sample o f  ju n io r  school c h ild re n  has no 
s ig n i f ic a n t  e f f e c t  on t h e i r  g lo b a l, b e h a v io u ra l, s o c ia l , academic 
o r  p a re n ta l  s e lf -c o n c e p ts .
In  term s o f th e  g lo b a l s e lf -c o n c e p t ,  th e  f in d in g s  o f no s ig n i f i ­
can t d if f e re n c e  between th e  s o c ia l  c la s s e s  would appear to  be 
s im ila r  to  th o se  o f Day and B rice  (l977) ( l ) *  They were in v e s t ig a t in g  
s e lf -c o n c e p t development in  classroom s o f  v a ry in g  degrees o f "open­
ness"  and found no s ig n i f ic a n t  d if f e re n c e  f o r  s e lf -c o n c e p t develop­
ment by socio-econom ic s t a t u s .  Coopersm ith ( 1967) ( 2) a lso  found 
no s ig n i f ic a n t  r e la t io n s h ip  between se lf -e s te e m  and s o c ia l  c la s s .
In  c o n tr a s t ,  however, Trowbridge (l972) (3) found th a t  c h ild re n  o f 
low socio-econom ic s t a t u s ,  who were o f te n  c a l le d  c u l tu r a l ly  d isa d ­
van taged , c o n s is te n tly  h e ld  a  h ig h e r s e lf -c o n c e p t than  c h ild re n  
o f m iddle socio-econom ic s t a t u s .
A F r a t i o  o f 2 .9  w ith  p < .05 in  Table 38 in d ic a te s  th a t  s o c ia l  
c la s s  does have a  s ig n i f ic a n t  e f f e c t  on g en e ra l school s e lf - c o n c e p t .
In  t h i s  s tu d y , th e  c h ild re n  in  th e  low est s o c ia l  c la s s  group had 
th e  low est g en era l school s e lf -c o n c e p t s c o re . I t  i s  reaso n ab le  
to  assume th a t  p a re n ts  from th e  low er s o c ia l  c la s s e s  would have 
d i f f e r e n t  v a lu es  and b e l ie f s  concern ing  th e  w orth o f s c h o o ls . Many, 
no doubt, would be co n sid ered  th e  f a i lu r e s  o f such system s. The 
above r e s u l t  could be ex p la in ed  by assum ing th a t  th e  c h ild re n  from 
th e  low est s o c ia l  c la s s  in  th i s  sample a re  r e f l e c t in g  th e  op in ions 
o f  t h e i r  p a re n ts  tow ards sch o o l.    .
( 1) .  Day, B. and B ric e , R. (l977) "Academic achievem ent, s e l f  
concept developm ent, and behav io r p a t te rn s  o f s ix  y e a r o ld  c h i ld ­
ren  in  open c lassroom s."  E lem entary School J o u rn a l .  78, 132-139*
( 2) .  Coopersm ith, S . ( 1967J  The A ntecedents o ï  S e lf  Esteem .
W.H. Freeman Co; San Francisco©
( 3)© Trowbridge, N. (l972) "Socio economic s ta tu s  and s e l f  
concept o f ch ild ren "  J .  o f Teacher E d u ca tio n .
p . 2 1 7 .
* * * * * * * * *
I t  i s  in te r e s t in g  to  no te  th a t  s o c ia l  c la s s  does no t have a  
s ig n i f ic a n t  e f f e c t  on th e  c h ild re n ’ s academic s e lf -c o n c e p t ,  as can 
he seen  from Tables 40 and 41 . A lthough th e re  i s  a  d if f e re n c e  in  
th e  mean sco res  i . e . t h e  c h ild re n  from th e  h ig h e s t s o c ia l  c la s s  have 
th e  low est academic s e lf -c o n c e p ts ,  i t  i s  no t s t a t i s t i c a l l y  s ig n i f i ­
can t o These fin d in g s  a re  in  c o n tra s t  to  those  o f Brookover e t a l  
( 1967) ( 4) who found in  t h e i r  s tu d y  o f  seven th  g rad e rs  th a t  th e  
fam ily  socio-econom ic s ta tu s  was p o s i t iv e ly  r e l a t e d  to  th e  ch ild ren s*  
s e lf -c o n c e p t o f a b i l i t y .  Wylie (1963) (5 ) ,  in  s tu d y in g  c h i ld re n ’ s 
e s tim a te s  o f  t h e i r  school work a b i l i t y ,  re p o r te d  th a t  c h ild re n  from 
lower socio-econom ic le v e ls  made more modest e s tim a te s  o f  t h e i r  
a b i l i t y  th an  d id  c h ild re n  from h ig h e r socio-econom ic l e v e l s .
SUMMARY OP ta b le s  32 TO 43.
1 . The only  s ig n i f ic a n t  f in d in g  f o r  th e  e f f e c t  o f s o c ia l  c la s s  
was fo r  g en e ra l school s e l f —concept# The c h ild re n  in  th e  low est 
s o c ia l  c la s s  group had th e  low est g en era l school s e lf - c o n c e p ts .
2 . S o c ia l c la s s  fo r  th i s  sample o f c h ild re n  has no s ig n i f ic a n t  
e f f e c t  on t h e i r  g lo b a l, b e h av io u ra l, s o c ia l ,  academic o r p a re n ta l  
s e lf -c o n c e p t s c o re s .
EFFECT OF PEER STATUS ON SELF-GONGlPTo 
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
A sample o f 684 c h ild re n  were u sed  in  t h i s  a n a ly s is  to  form th e  
th re e  p e e r s ta tu s  groups as ex p la in ed  in  C hapter 14> pe^© 178.
The th re e  way a n a ly s is  o f v a rian ce  r e s u l t s  f o r  age, sex  and p e e r  
s ta tu s  w ith  g lo b a l s e lf -c o n c e p t and th e  f iv e  f a c to r  sco res  a re  shown 
in  th e  Tables 44 to  55.
( 4) .  Brookover, W#B., E rickson , E.L* and J o in e r ,  L*M* ( 1967)
'•Self concept o f a b i l i t y  and school achievem ent: r e la t io n s h ip , o f
s e lf -c o n c e p t to  achievem ent in  h igh  school" C o-o p era tiv e  R esearch 
P ro je c t  N o.2831, E as t Lansing, M ichigan S ta te  U n iv e rs ity .
( 5) .  W ylie, R.C. (l963) "C h ild ren ’ s e s tim a te s  o f t h e i r  school 
work a b i l i t y ,  as a  fu n c tio n  o f sex , ra c e  and socio-econom ic l e v e l ."  
J .  o f  P e r s o n a l i ty .  31, 203-224.
TABLE 44 ._
RESULTS OP THE 3 WAY ANOVAR OP GLOBAL SELP CONCEPT
BY PEER STATUS, SEX, AGE.
P . 2 1 8 .
************





MAIN EFFECTS 18,354 6 3059 10.5 0.000
PEER STATUS 1,599 2 799 2.7 0 .0 6
SEX 7,921 1 7921 27.2 0.000
AGE 8,946 3 2982 10.3 0.000
2 WAY INTERACTIONS 2,145 11 195 0 .7 0 .80
PEER STATUS', SEX 395 2 . 197 0 .7 0 .50
PEER STATUS, AGE 282 6 47 0 .2 0 .99
SEX AGE 1,360 3 453 1 .6 0 .20
I 3 WAY INTERACTIONS 2,592 6 432 lo5 0 .18
1 PEER SEX AGE 2,592 6 432 1 .5 0 .18
; EXPLAINED 23,091 23 1004 3 .4 0 .000
: RESIDUAL 191,891 660 291
I TOTiiL 214,982 683 314
TABLE 45 . MEANS ON GLOB/Oj SELP CONCEPT POR THE GROUPS SHOl# IN THE
3 WAY ANOVAR IN TABLE 44 .
TOTAL SAI4PLE BOYS GIRLS
AGE MEAN N MEAN N MEAN N
PEER STATUS 1 . 1 116.8 49 110.0 21 121.9 28
MEAN = 110.5 2 110.5 69 107.4 35 113.7 34
N = 234 3 103.2 49 93.2 24 112.8 25
4 111.2 67 111.4 35 110.9 32
PEER STATUS 2 . 1 110.7 57 108.2 37 115.5 20
MEAN = 107.1 2 105.6 56 101.6 36 112.8 20
N = 242 3 103.4 55 101.4 .23 104.8 32
4 108.2 74 104.6 38 112.0 36 ..
PEER STATUS 3 . 1 112.6 « 108.5 22 117.3 19
MEAN = 106.5 2 104.6 62 103.0 42 108.0 20
N = 208 3 101.5 38 98.9 20 104.4 18
4 —  iQ lid - 67 J 7 — J
TOTÆ N = 684 .
TABLE 4 6 . P . 219.
-X -X -* *  -X' *  -A -*  *
RESULTS OP THE 3 WAY iU'IOVAR OP BEHjU/IOURmL SELP BY PEER STATUS,
SEX, AGEo





MAM EFFECTS 71. 8 ' 6 11.9 19.1 0.000
PEER STATUS (P .S .) 0 .1 2 0 .0 0 .1 0.90
SEX 41.9 1 41 .9 66.9 0.000
AGE . 33.4 3 11.1 17,8 0.000
2 WAY MTER/iCTIONS 9.4 11 0 .8 1 .4 0.20
P .S . SEX 2.6 2 1 .3 2.1 0.10
P .S . AGE 1.2 6 0 .2 0 .3 0 .90
SEX AGE 4 .9 ■ 3 1 .6 2 .6 0 .05
3 WAY INTERACTIONS 4.9 6 0 .8 1*3 0 .25
1 P .S . SEX AGE 4.9 6 0 .8 1 .3 0 .25
EXPLjMIMD 86.2 23 3 .7 60O 0.000
RESIDUiiL 412.7 660 0 .6
TOTAL 498.8 683 . . . A i L J
TiiBLE 47 . MEANS ON EEHiU/IOURi SELP FOR THE GROUPS SHOWN IN THE 
3 WAY ANOVAR IN TABLE 4 6 .
TOTAL SAI4PLE BOYS GIRLS
AGE MEAN N MEAN N MEAN N
PEER STATUS I . 1 .52 49 .06 21 .86 28
MEM = .03 2 .05 69 - .2 8 35 .39 34
N = 234 3 - .3 6 49 - .9 5 24 .20 25
4 - .0 7 67 - .1 7 35 32
PEER STATUS 2 . 1 o21 57 .03 37 .56 20
ME/OI = —.01 2 - .0 1 56 - .1 8 36 .31 20
N = 242 3 - .2 2 55 - .4 7 23 — 0O4 32
4 — .04 74 - .2 0 ^8 .12 ^6 ..
PEER STATUS 3 . 1 .31 : 41 .14 22 .51 19
MEAN = .01 2 .02 1 62 - .2 1 42 .52 20
N = 208. 3 - .2 9 38 - .3 7 20 -o20 18
4 - .0 3  J 67 - .1 0 37 0O5 30
TOTAL N = 684.
T able 48 . -
RESULT'S OP THE 3 WAY ANOVAR OF SOCIAL SELF BY PEER STATUS,
SEX, AGE.
P . 220 .
***********





MAIN EFFECTS 26.4 6 4 .4 6.0 0.000
PEER STATUS (P .S .) 23.0 2 11.5 15.7 0.000
SEX 2.7 1 2.7 3 .6 0 .05
AGE I 06 3 0 .5 0 .7 0 .50
2 WAY MTERiiCTIONS 3 .6 11 0 .3 0 .4 0 .90
P .S . SEX 0.7 2 0 .3 0 .5 0 .60
P .S . AGE 3.0 6 0 .5 0 .7 0 .65
AGE 0 .0 3 0 .0 0 .0 0 .99
3 WAY INTERACTIONS 2 .6 6 0 .4  ' 0 .6 0.70
! P .S . SEX AGE 2 .6 6 0 .4 0 .6 0 .70
: EXPLAINED 32.6 23 1 .4 1.9 0 .01
: RESIDUAL 483.3 660 0 .7
TOTM J 515.8 683 0 .7  J
TABLE 49. LEMS ON SOCIAL SELF FOR THE GROUPS SHOWN IN THE 3 
WAY ANOVAR IN , TABLE 48 .
TOTAL SA14PLE BOYS GIRLS
AGE MEAN N MEAN N MEAN N
PEER STATUS 1. 1 .16 49 .10 21 .20 28
MEAN = .20 2 o23 69 .28 35 .18 34
N = 234 3 .20 49 .25 24 .15 25
4 .21 67 .31 35 .11 32
PENH STATUS 2 . 1 0O6 57 .11 37 - .0 2 20
MEiNI = - .0 0 2 .12 56 .16 36 .05 20
H = 242 3 - .1 2  • 55 - .0 0 23 - .2 1  , 32
4 - .0 5 74 - .0 9 38 - .0 0 36
PEER STATUS 3 . 1 - .1 4 41 .05 22 - .3 6 19
MEAN' = - . 2 4 2 - .2 9 62 - .2 3 42 - .4 0 20
N = 208. 3 — .44 38 -  .46 20 — .42 18
4 - .1 2 67 - .0 0 37 - .3 1 30
TOTAL N = 684.
TABLE 50 .
RESULTS OF THE 3 WAY ANOVAR OF GENERAL SCHOOL SELF BY PEER
st a t u s , SEX, AGE.
P . 221 .
*********





MAIN EFFECTS, 49.9 6 8 .3 11.6 0.000
PEER STATUS (P .S .) 1 .6 2 0 .8 1 .1 0 .30
SEX 32.6 1 32 .6 45.4 0 .000
AGE 15.2 3. 5.1 7 .1 0 .000
2 WAY INTERACTIONS 6.8 11 0 .6 0 .9 0 .5 5
P .S . SEX 1.1 2 0 .6 0 .8 0 .4 5
P .S . AGE 1.5 6 0 .2 0 .4 0 .90
! SEX AGE 3 .8 3 1.3 1.8 0 .15
3 WAY INTERACTIONS 6.9 6 1.1 1 .6 0 .15
I  P .S . SEX AGE 6.9 6 1.1 1 .6 0 .1 5
EXPLAINED 63.6 23 2 .8 3 .8 0.000
RESIDUAL 473.7 660 0 .7 ,
; TOTAL 537.3 683 0 .8
TABLE 51. MEANS ON GEî-IERAL SCHOOL SELF FOR THE GROUPS SHOWN DT THE 
3 WAY ANOVAR IN TABLE 50. .
TOTAL SAI^PLE BOYS GIRLS
AGE MEAN N MEAN N MEAN N
PEER STATUS 1 . - 1 - .3 3 49 - .0 7 21 - .5 2 28
MEAN = - .0 7 2 .09 69 .22 35 - .0 5 34
N = 234 3 .21 49 .62 24 - .2 0 25
4 —. 24 67 - .1 3 35 - .3 6 32
PEER STATUS 2. 1 - .0 5 57 .17 37 - .4 7 20
MEAN = .04 2 .24 56 .56 36 - .3 2 20
N = 242 3 .13 55 .32 23 - .0 1 32
4 - .1 0 74 olO 38 - .3 2 36
PEER STATUS 3 . 1 - .2 2 41 .23 22 - .7 3 19
MEfN = - .0 5 2 .08 1 62 0I 4 42 - .0 4 20
N = 208 3 .02 38 .20 20 - .1 7 18
__4_J _az_J _---------- _3I_J - - i a J
Total n = 6 8 4 .
TABLE 52. P . 222 .
*********
RESULTS OF .THE 3 WAY AITOVAR OF AGADMIG SELF BY PEER STATUS,





MAB^  EFFECTS 17.6 6 2.9 3 .9 0.001
PEER STATUS (p .S .) 4 .9 2 2 .5 3 .3 0 .0 4
SEX 0 .8 1 0 .8 1.1 0 .30
AGE 11.7 3 4.0 5 .2 0.001
2 WAY INTERDICTIONS 4.9 11 0 .4 0 .6 0 .80
P .S . SEX 0 .2 2 Ool 0 .1 0 .90
P .S . AGE 3.0 6 0 .5 0 .7 0 .70
SEX AGE 1 .4 3 0 .5 0 .6 0 .60
3 WAY INTERACTIONS 4.1 6 0 .7 0 .9 0 .50
P .S . SEX AGE 4.1 6 0 .7 0 .9 0 .50
i . EXPLAINED 26.6 23 1.1 1 .5 0 .0 5
RESIDUAL 494.3 660 0 .7
520.9 ^ 683 J 0 .8
Table 53o MEANS ON ACADEMIC SELF FOR THE GROUPS SHOWN BI THE
3 WAY ANOVAR 3N TABLE 52.
TOTAL SAÎ4PLE BOYS GIRLS
AGE MEAN N MEAN N MEAN N
PEER STATUS 1 . 1 - .2 6 49 - .2 7 21 - .2 5
MEAN = - .1 2 2 - .2 1 69 - .2 6 35 - .1 6 34
N = 234 3 .18 49 .34 24 .03 25
4 - .1 5 67 - .4 0 35 .13 32
PEER STATUS 2 . 1 - .0 0 57 - .0 2 37 .02 20
MEAN = .04 2 - .0 8 56 - .0 9 36 - .0 7 20
N = 242 3 .18 55 .06 23 .27 32
4 .06 74 .05 38 .07 36
PEER STATUS 3 . 1 - .2 3 41 - .2 5 22 - .2 0 19
MIAN = .07 2 .08 62 .08 42 .09 20
N = 208, 3 .37 38 .38 20 .36 18
4 .06 67 .01 37 .12 30
TOTAL N = 6 8 4 .
TABLE 54c P . 223 .
********
RESULTS OF THE 3 WAY ilNOVAR OP PARENTilL SELF BY PEER STATUS,





MABT EFFECTS 17.6 6 2.9 4 .3 0.000
PEER STATUS 0.7 2 0 .3 0 .5 0 .60
SEX 8.9 1 8 .9 13.1 0 .00
AGE 7 .8 3 2 .6 . 3 .8 0 .01
2 WAY INTERilCTIONS 5.9 11 0 .5 0 .8 0 .65
P .S . SEX 1.2 2 0 .6 0 .9 0 .40
P .S . AGE 4 .1 6 0 .7 1.0 0 .40
SEX AGE 0 .6 3 0 .2 0 .3 0 .80
3 WAY INTERACTIONS 5.8 6 0 .9 1 .4 0 .20
P .S . SEX AGE 5c8 6 0 .9 1 .4 0 .20
: EXPLAINED 29.3 23 1.2 1.9 0 .01
; RESIDUAL 448.8 660 0 .7
TOTAL 478.1 683 j 0 .7  J
T/\BLE 55 o MEATS ON PARMTTiYL SELF FOR 'THE GROUPS SHOWN IN THE 
3 WAY ANOVAR IN TABLE 54.
TOTAL SAI4PLE BOYS GIRLS
AGE MEAN N MEAN
,
N MEAN N
PEER STATUS 1 . 






























PEER STATUS 2 . 1 .21 57 cl7 37 .28 20
MEM = oOO 2 - .2 4 56 — .39 36 .02 20
N = 242 3 - .0 9 55 - .1 3 23 - .0 6 32
4 .10 74 - .0 4 38 «35 36
PEER STATUS 3 . 1 .07 41 - .0 7 22 .24 19
MEAN = - .0 3 2 - .1 0 62 - .0 9 42 - .1 3 20
N = 208 3 - .0 7 38 - .0 8 20 - .0 5 18
4 - .0 1 67 - .0 8 37 .07 30
TOTTlL N = 6 8 4 .
p . 224 .
* * * * * * * *
RESULTS AND DISCUSSION.
R esu lts  shown in  Tables 44 to  55 in d ic a te  th a t  p ee r s t a t u s ,  
as m easured by a  th re e  cho ice so c io m etric  techn ique  w ith  th e  c r i t e r ­
ion  of. "Who a re  your b e s t  f r ie n d s  in  c la s s ? "  has no s ig n i f ic a n t  
e f f e c t  on b eh av io u ra l s e l f ,  g en era l school s e l f ,  and p a re n ta l  s e l f  
sco res  o f  th e  c h ild re n  in  th e  sam ple, b u t does f o r  s o c ia l  and 
academic s e l f  s c o re s .
The a n a ly s is  o f v a r ia n c e , as summarised in  Tables 44 a-iid 45, 
shows th a t  th e re  a re  g lo b a l s e l f —concept d if f e re n c e s  in  term s o f 
th e  p e e r  s ta tu s  group ^ e .  F = 2 .? .  However, th e se  d if fe re n c e s  were 
ju s t  sh o r t  o f a t t a in in g  s t a t i s t i c a l  s ig n if ic a n c e  s in c e  p = .0 6 .
These non s ig n i f ic a n t  d if fe re n c e s  suggested  th a t  c h ild re n  who were 
in  th e  h ig h e s t  p ee r s ta tu s  group tended  to  have th e  h ig h e s t g lo b a l 
s e lf -c o n c e p t s c o re s .
This proposed r e la t io n s h ip  between s e lf -c o n c e p t and so c io m etric  
cho ice  s ta tu s  is  one t h a t  has produced many in c o n s is te n t  f in d in g s  
in  th e  l i t e r a t u r e .  Coopersmith (1959) (6) found a  s ig n i f ic a n t  
c o r r e la t io n  o f r  = .37 w ith  p ^  .01 between so c io m etr ic  cho ice  s t a t ­
u s  and s e lf - c o n c e p t .  Using a  r a t in g  s c a le  Reese ( 196I )  (7 ) re p o r te d  
a  c u r v i l in e a r  r e la t io n s h ip  between th e  p e e r s ta tu s  and s e lf -c o n c ­
e p t .  The c h ild re n  w ith  th e  h ig h e s t so c io m etr ic  s ta tu s  o ccu rred  in  
th e  group w ith  m oderate s e lf -c o n c e p t s c o re s .
In  a  s tudy  w ith  fo u r th , f i f t h  and s ix  g rad e rs  Horowitz ( 1962) (8) 
found a  s ig n i f ic a n t  c o r r e la t io n  between s e lf -c o n c e p t and so c io m etric  
s ta tu s  f o r  th e  c h ild re n  in  th e  fo u r th  g rad e , b u t n o t f o r  th e  o th e r  
two g ra d e s . A s ig n i f ic a n t  l in e a r  r e la t io n s h ip  was found t h o u ^  by 
Guardo ( 1969) ( 9) in  h e r  study o f 114 s ix th  g ra d e rs .
( 6) .  Coopersm ith, S .a .  (l959) "A method o f d e term in ing  ty p es  o f 
s e lf -e s te e m ."  J . Abnormal and Soc. P sy ch o l. 59, 87-94 .
( 7) .  R eese, H.Wl ( I 96I ]  ^ E e la tio n sE ip  B i^ e e n  s e l f  accep tance  and
so c io m etric  cho ices" J .  Abnormal and S o c ia l P sy ch o l. 62, 472—474.
( 8 ) .  H orow itz, F.D . (1962) ^'*ïhê r e la t io n s h ip  o f a n x ie ty , s e l f  
concep t, and so c io m etric  s ta tu s  among fo u r th , f i f t h  and s ix th  grade 
c h i ld re n ."  J .  Abnormal and S o c ia l P sy ch o l. 65 , 212-214.
( 9) .  Guardo, G .J. X l9 ^ )  '‘Sociom etric  s ta tu s  and s e lf -c o n c e p t in
s ix th  g rad e rs"  J .  E duca tiona l R esearch 62, 320-322.
p . 225.
* * * * * * * *
B radley and Newho.use (l975) (lO) u s in g  a lso  a  sample o f  I 58 s ix th  
g rad e rs  concluded th a t  th e  concept o f s e l f  i s  a  f a c to r  h ig h ly  
r e la te d  to  how elem entary  school c h ild re n  a re  p e rce iv ed  by t h e i r  
p e e r s .  Cham bliss (1978) ( l l )  u s in g  c id e r  c h ild re n  in  th e  seven th , 
e ig h th  and n in th  grades found only  a  modérante r e la t io n s h ip ,  r  = . 29, 
between s e lf -c o n c e p t and p o p u la r i ty . Rudner e t a l  (1976) ( l2 )  w ith  
c h ild re n  from a  ru r a l  and an urban school found th a t  c h ild re n  who 
were i s o la te d  o r  r e je c te d  by t h e i r  c lassm ates  d id  no t p o ssess  low er 
s e lf -c o n c e p ts  than  n o n -re je c te d  c h i ld re n .
The s tu d ie s  review ed above a re  in d ic a t iv e  o f  th e  in c o n s is te n t  
f in d in g s  concern ing  s e lf -c o n c e p t and so c io m etr ic  ch o ice . The s e l f -  
concept m easures used  in  th e se  s tu d ie s  tended  to  be g lo b a l in  n a t­
u r e .  The f in d in g s  o f th e  p re se n t s tudy  re g a rd in g  g lo b a l s e lf -c o n ­
cep t and p e e r  s ta tu s  a re  no t s t a t i s t i c a l l y  s ig n i f i c a n t .  However, 
s ig n i f ic a n t  f in d in g s  were o b ta in ed  when th e  e f f e c t  o f  p e e r  s ta tu s  
was co n sid e red  on two o f the  s p e c i f ic  s e l f  sub s c a le s .  These s c a le s  
were s o c ia l  s e l f  and academic s e lf -c o n c e p t .
A P r a t i c  o f 15.7 w ith  p .001 in d ic a te s  a  h ig h ly  s ig n i f ic a n t  • 
e f f e c t  o f p e e r s ta tu s  on s o c ia l  s e lf -c o n c e p t as shown in  Tables 
48 and 49 . The c h ild re n  in  th e  h ig h e s t p e e r  s ta tu s  group a lso  had 
very  h igh  s o c ia l  s e lf -c o n c e p ts .  The s tr e n g th  o f  t h i s  r e la t io n s h ip  
d e c lin e s  as p e e r  s ta tu s  d e c lin e s . The low est p e e r s ta tu s  group 
in  th e  sample have very  low and n eg a tiv e  s o c ia l  s e lf -c o n c e p t s c o re s .
These f in d in g s  s tro n g ly  suggest th a t  f o r  t h i s  p a r t i c u la r  
measure th e  c h ild re n  in  th e  sample have t r u e  and r e a l i s t i c  p e rc e p t­
ions o f t h e i r  s o c ia l  s tan d in g  among t h e i r  p e e r s .  Furtherm ore, 
they  a lso  h ig h lig h t  th e  advantage o f u s in g  a  f a c to r  s p e c i f ic  model 
as th e  s e lf -c o n c e p t measure in  c o n tra s t  to  a  g lo b a l s e l f  m easure.
C o n sid e ra tio n  of Tables 52 and 53 show th a t  p e e r  s ta tu s  i s  
s ig n i f ic a n t ly  r e la te d  to  academic s e lf - c o n c e p t .  A F r a t i o  o f 3 .3
( 10)0 B rad ley , F.O . and Newhouse, R.C. (l9 7 5 ) "S ociom etric  cho ice  
and s e l f  p e rc e p tio n s  o f  upper e lem entary  schoo l c h ild re n "
Psychology in  th e  Schools 12, 219- 222.
( 11) .  C ham bliss, J . ,  M u lle r, D ., H uln ick , R. and Wood, M, (1978) 
" R e la tio n sh ip s  between s e lf -c o n c e p t, s e lf -e s te e m , p o p u la r i ty , and 
s o c ia l  judgements o f ju n io r  h igh  school s tu d e n ts "  The Jo u rn a l
o f  P sy ch o l. 98, 91- 98.
(1 É ). Rudner, H .L ., M arkoff, M .  and Westwood, M. (1976)
"The r e la t io n s h ip  between i s o la t io n  and s e l f  concept in  th e  elem entary  
school classroom* an ex p lo ra to ry  study" Canadian C o u n se llo r .
10, 110- 115.
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CHAPTER SEVENTEEN. SUMMARY, APPRAISALS AND RECOMMENDATIONS. 
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RESUI'IE. A fte r a  su ccess io n  o f f a c to r  an a ly ses  o f  th e  responses
********* o f d i f f e r e n t  samples o f c h ild re n  a  s e lf -c o n c e p t s c a le  
was fo rm ulated  th a t  a sse sse d  f iv e  a reas  o f th e  s e lf - c o h c e p t.  The 
f in a l  s c a le  co n ta in ed  21 item s and gave a  measure o f th e  b eh av io u ra l 
s e l f ,  s o c ia l  s e l f ,  g e n e ra l school s e l f ,  academic s e l f  and p a re n ta l  
s e l f —co n ce p t.o f  th e  re sp o n d en ts . A g lo b a l s e lf -c o n c e p t sco re  was 
achieved  by to ta l in g  th e  sco res  f o r  th e  f iv e  su b sc a le s .
A sample o f 742 c h ild re n , aged seven to  e leven  y ears  o ld , com pleted 
th e  s e lf -c o n c e p t s c a le  and th e  fo llo w in g  d a ta  was c o l le c te d  f o r  
each c h i ld .
1 . E ng lish  P ic tu r e  Vocabulary T est Score
2 . S e lf-co n c e p t s c a le  sco res
3 . Sociom etric  sco re
4 . Number o f s ib l in g s  in  fam ily
5. P o s it io n  o f  b i r t h  in  fam ily
6 . P a re n ta l  occupation
The d a ta  c o lle c te d  was coded and analysed  u s in g  two main p ro c e d u re s . 
The f i r s t  was a two way a n a ly s is  o f v a rian ce  o f  th e  s e lf -c o n c e p t 
sco res o f th e  742 c h ild re n  w ith  re s p e c t to  age and sex . Secondly,
^ s e r ie s  o f th re e  way an a ly ses  o f v a rian ce  o f  th e  s e lf -c o n c e p t sco re s  
were perform ed w ith  re s p e c t to  age, sex  and th e  fo llo w in g  s e le c te d  
v a r ia b le s
1 . S o c ia l C lass
2 . P eer S ta tu s
3 . A b il i ty  Group
4 . R e la tiv e  A b il i ty  Group
5 . Number o f S ib lin g s  in  Family
6 . Family P o s i t io n
p . 265.
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SUimàRY OF MAIN FINDINGS.
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The r e s u l t s  o f th e  p re se n t s tudy  a re  summarised in  th e  fo llo w in g  
p ag es . For ease o f re p o r t in g , th e  r e s u l t s  o f th e  two main analy ­
t i c a l  p rocedures as d e ta i le d  in  C hapters 15 und l6  have been amal­
gamated* The comparison o f th e  r e s u l t s  o f th i s  s tudy  w ith  th o se  o f 
p rev ious re sea rc h  have a lread y  been d iscu ssed  in  th e se  two c h a p te rs .
GLOBAL SELF-CONCEPT.
1 . S ig n if ic a n t  sex d if fe re n c e s  were found in  favou r o f th e  g i r l s ;
F = 3 5 .6 , P .001 .
2 . S ig n if ic a n t  age d if fe re n c e s  were observed; F = 1 0 .3 , p .001 . 
The f i r s t  y ea r c h ild re n  p o ssessed  th e  h ig h e s t  mean sco re  and th e  
th i r d  y e a r c h ild re n  had th e  low est mean s c o re .
3 . No s ig n if ic a n t  d if fe re n c e s  were found w ith  re sp e c t to
a .  s o c ia l  c la s s
b . p ee r s ta tu s
c .  a b i l i t y  group
d . s ib l in g s
e . fam ily  p o s i t io n .
4 . A sig n ifican t d if fe re n c e  was observed w ith  re s p e c t to  r e l a t i v e  
a b i l i t y ;  F = 5 .6 , P ^  .001.
The h ig h e s t r e l a t i v e  a b i l i t y  group had th e  h ig h e s t mean g lo b a l 
s e l f —concept s c o re , and th e  c h ild re n  in  th e  low est r e l a t i v e  
a b i l i t y  group had th e  low est mean g lo b a l s e lf -c o n c e p t s c o re .
BEHAVIOURAL SELF-CONCEPT,
1 . Sex d if fe re n c e s  in  favou r o f th e  g i r l s  were s ig n i f i c a n t .  
F = 7 4 .8 , p ^  .001a
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2 . Age d if fe re n c e s  were found th a t  were s ig n i f ic a n t ;
P = 18. 2; p <  . 001.
The f i r s t  y ea r c h ild re n  had th e  h ig h e s t mean score  and th e  t h i r d  
y e a r c h ild re n  had th e  low est mean s c o re .
3 . No s ig n i f ic a n t  d if fe re n c e s  were observed w ith  re sp e c t to
a .  s o c ia l  c la s s
b .  p ee r s ta tu s
c . a b i l i t y  group
d . r e la t iv e  a b i l i t y  group
e . s ib l in g s
f .  fam ily  p o s i t io n .
SOCIAL SELF-CONCEPT.
1 . No s ig n i f ic a n t  age o r  sex  d if fe re n c e s  were found.
2 . No s ig n i f ic a n t  d if fe re n c e s  were observed w ith  re s p e c t to
a .  s o c ia l  c la s s
b . s ib l in g s
c .  fam ily  p o s i t io n
3 . A s ig n i f ic a n t  d if fe re n c e  was found w ith  re s p e c t to  p e e r  s t a tu s ;
F = 15. 7 , P < -0 0 1 .
"The c h ild re n  in  th e  h ig h e s t p ee r s ta tu s  group p o ssessed  th e  
h ig h e s t mean s o c i a l . s e l f  sc o re , and th e  c h ild re n  in  th e  low est 
p ee r s ta tu s  group had th e  low est mean s o c ia l  s e l f  s c o re .
4 . A d i f f e r in g  sex r e s u l t  was o b ta in ed  to  th a t  o f th e  two way 
a n a ly s is  o f v a r ia n c e . A s ig n i f ic a n t  sex  d if fe re n c e  in  fav o u r 
o f th e  boys was ap p aren t; F = 3 .6 , p ^ .05#
5. A s ig n i f ic a n t  d if fe re n c e  was observed w ith  re sp e c t to  a b i l i t y  
grouping; F = 4#0, p X "05#
The c h ild re n  in  th e  h ig h e s t a b i l i t y  group had th e  h ig h e s t  mean 
s o c ia l  s e lf -c o n c e p t s c o re , and th e  c h ild re n  in  th e  lo w est a b i l i t y  
group had the  low est mean s o c ia l  s e lf -c o n c e p t s c o re .
p . 267 .
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6 . S ig n if ic a n t  d if fe re n c e s  f o r  r e l a t iv e  a b i l i t y  groups were 
found; F = 5*6; p <^.005*
The h ig h e s t r e l a t iv e  a b i l i t y  group had th e  h ig h e s t mean s o c ia l  
s e l f  s c o re , and th e  low est r e l a t iv e  a b i l i t y  had th e  low est mean 
s o c ia l  s e l f  s c o re .
GÉNÉRAL SCHOOL SELF-CONCEPT.
1 . A s ig n i f ic a n t  sex  d if fe re n c e  was found in  fav o u r o f th e  boys;
F = 5 9 .0 , p ^ .001 .
2 . S ig n i f ic a n t  age d if f e r e n c e s , F = 6 . 6  and p ^  .001 , were found 
w ith  th e  f i r s t  y e a r  and fo u r th  y e a r  c h ild re n  having  th e  low est 
mean g en e ra l school s e l f  s c o re , w hile th e  t h i r d  y e a r c h ild re n  
had th e  h ig h e s t mean s c o re s .
3 . No s ig n i f ic a n t  d if fe re n c e s  Were observed  w ith  re sp e c t to
a .  p ee r s ta tu s
b . a b i l i t y  group
0 . r e l a t i v e  a b i l i t y  group
d . s ib l in g s
e .  fam ily  p o s i t io n
4 . A s ig n i f ic a n t  d if fe re n c e  f o r  th e  e f f e c t  o f  s o c ia l  c la s s  was 
found; F = 2 .9 , P *05*
The c h ild re n  in  th e  low est s o c ia l  c la s s  had th e  low est g en era l 
school s e lf -c o n c e p ts .
ACADMIC SELF-CONCEPT.
1 . No s ig n i f ic a n t  sex  d if fe re n c e  was observed .
2 . S ig n if ic a n t  age d if fe re n c e s  were ap p aren t, F = 6 .6  and p <^.001, 
w ith  th e  f i r s t  y e a r  c h ild re n  having  th e  low est mean academic 
s e l f  sco res  and th e  th i r d  y e a r  c h ild re n  hav ing  th e  h ig h e s t  
academic s e l f  s c o re .
p . 268 .
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3 . No s ig n i f ic a n t  d iffe re n c e s  were found w ith  re sp e c t to
a .  s o c ia l  c la s s  
h . s ib l in g s
c . fam ily  p o s it io n
4* A s ig n i f ic a n t  d if fe re n c e  was observed w ith  reg a rd  to  p e e r  s ta tu s ;  
F = 3 .3  and p *05*
The c h ild re n  in  th e  h ig h e s t p ee r s ta tu s  group hsU. th e  low est 
academic s e l f  s c o re s . The c h ild re n  in  th e  o th e r  two p e e r  s ta tu s  
groups had s im ila r  mean academic s e l f  s c o re s .
5 . A s ig n i f ic a n t  d if fe re n c e  was found w ith  re s p e c t to  a b i l i t y  
grouping; F = 10.5  and p ,001 .
The c h ild re n  in  th e  h ig h e s t a b i l i t y  group had th e  low est mean
academic s e l f  s c o re s , and the  c h ild re n  in  th e  low est a b i l i t y
groups had the  h ig h e s t mean academic s e l f  s c o re s .
6 . S ig n i f ic a n t  d if fe re n c e s  f o r  th e  r e l a t iv e  a b i l i t y  groups were 
found to  e x is t ;  F = 15*1 and p .001 .
The c h ild re n  in  th e  h ig h es t r e l a t iv e  a b i l i t y  group had th e  low est 
academic s e l f  sco res  and the  c h ild re n  in  th e  low est r e l a t i v e  
a b i l i t y  group had th e  h ig h e s t academic s e l f  s c o re s .
PAREInTTvL SELF-CONCEPT.
1 . S ig n i f ic a n t  sex d if fe re n c e s  were apparen t in  favou r o f th e  g i r l s ;  
F = 15 .5  and p <^.001.
2 . S ig n i f ic a n t  age d if fe re n c e s  were found; F = 2 .7 and p < .0 5 .  
The c h ild re n  in  th e  f i r s t  y e a r  had th e  h ig h e s t  mean p a re n ta l  
s e l f  sco re  and th e  c h ild re n  in  th e  th i r d  y e a r  had th e  low est 
mean p a re n ta l  s e l f  s c o re . ,
3 . No s ig n i f ic a n t  d iffe re n c e s  were observed  w ith  re s p e c t to
a . s o c ia l  c la s s
b . p ee r s ta tu s
p . 269 .
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c . a b i l i t y  group
d . r e la t iv e  a b i l i t y  group
e . s ib l in g s
f .  fam ily  p o s i t io n .
GENERAL FINDINGS,
The use o f s p e c if ic  s e lf -c o n c e p t s c a le s  were found to  
be more v a lu ab le  than  th e  g lo b a l s e lf -c o n c e p t s c a le  when a s se s s in g  
th e  r e la t io n s h ip  of s e le c te d  v a r ia b le s  w ith  s e l f —co n cep ts . Consid­
e ra t io n  o f th e  g lo b a l s e lf -c o n c e p t o f te n  obscured th e  presence  o f 
s ig n i f ic a n t  re la t io n s h ip s  th a t  e x is te d  w ith  s p e c if ic  s e lf -c o n c e p t 
s c a le s .  For in s ta n c e , th e  g i r l s  were found to  have s ig n i f ic a n t ly  
h ig h e r g lo b a l s e lf -c o n c e p t sco res  th an  boys. However, c o n s id e ra tio n  
o f th e  f iv e  su b sca les  f u r th e r  in d ic a te d  th a t  th e  g i r l s  had s ig n i f i c ­
a n tly  h ig h e r sco res than  boys on th e  b eh av io u ra l and p a re n ta l  s e l f  
s c a le s ,  b u t s ig n i f ic a n t ly  low er sc o re s  on th e  general school s e l f  
s c a le .  No sex d if fe re n c e s  were observed  f o r  th e  s o c ia l  o r academic 
s e l f  s c o re s .  This in fo rm atio n  i s  much more d e ta i le d  and w orthw hile 
than  m erely m easuring g lo b a l s e lf - c o n c e p ts .
The v a lu e  in  examining s p e c i f ic  a sp e c ts  o f th e  s e l f —concept was 
a lso  i l l u s t r a t e d  when th e  v a r ia b le s  o f age, s o c ia l  c la s s ,  p e e r s t a t u s ,  
a b i l i t y  and r e la t iv e  a b i l i t y  were co n sid e re d . Once again  r e la t io n ­
sh ip s  were found w ith  th e  s p e c i f ic  s e l f  s c a le s  and th e se  v a r ia b le s  
th a t  were n o t apparen t w ith  th e  g lo b a l s e lf -c o n c e p t s c a le  « These 
d if fe re n c e s  have a lread y  been summarised in  th e  l a s t  s e c t io n .  I t  
i s  s u f f ic ie n t  to  say th a t  th i s  s tudy  has c le a r ly  i l l u s t r a t e d  th e  
va lue  o f s p e c if ic  s e lf - c o n c e p ts .
D if f ic u l ty  f re q u e n tly  a r i s e s  in  th e  l i t e r a t u r e  on th e  s e l f  when 
academic a b i l i t y  i s  r e la te d  to  s e lf - c o n c e p t .  Many measures th a t  
have been used  to  a sse ss  a b i l i t y  a re  n o t e q u iv a le n t. Furtherm ore, 
com parison o f s tu d ie s  th a t  have u sed  e x is t in g  a b i l i t y  groups w ith  
s tu d ie s  th a t  have formed a b i l i t y  groups f o r  s t a t i s t i c a l  a n a ly s is  
a re  o f l im ite d  v a lu e . This study advocated  th e  use  o f "relative**
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a b i l i t y  groups. These groups g ive  due regard to  the spread o f  
a b i l i ty  w ith the c h ild 's  c la s s .  In genera l, the r e su lts  obtained  
u sing "relative"  a b i l i t y  were more valuable than those a tta in ed  
w ith the more usual a b i l i t y  groupings.
One in d irec t fin d in g , or confirm ation, r e su lt in g  from th is  
study i s  the n ecess ity  o f  fa c to r  analysing any proposed se lf-co n cep t  
s c a le . This teclihique ca st ser iou s doubts on one proposed s e l f -  
concept sc a le  in  th is  stud y. This s c a le  was devised  from a pool o f  
items which were very s im ila r  to  th ose contained in  many other  
sc a le s , both published and unpublished. I t  thus suggests th at any 
se lf-co n cep t sca le  that has not been fa c to r  analysed i s  h i ^ l y  
qu estion ab le .
SOME CRITICISM S OP THIS STUDY.
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The m ethodological l im ita tio n s  o f the present study need to  be 
examined so that a r e a l i s t i c  p ersp ective  i s  afforded to the r e s u lt s .  
Although carefu l a tten tio n  was given to  d ev isin g  the se lf-co n cep t  
sca le  and to  the design o f the research many fa c e ts  o f the study
require refinem ent.
The construct v a lid ity  o f the se lf-c o n c ep t sca le  would have 
been enhanced i f  i t s  r e s u lt s  had been correla ted  w ith another proven 
se lf-co n cep t s c a le . The d i f f ic u l t y  here, o f course, i s  f in d in g  
an acceptable s c a le . N ev erth e less , the comparison would have been 
worthwhile and would have been a fu rther stage  in  the v a lid a tio n  o f
the present instrum ent.
The r e l ia b i l i t y  of th e se lf-c o n c ep t sc a le  was te s te d  u sin g  a 
t e s t - r e t e s t  r e l i a b i l i t y  c o e f f ic ie n t .  However, the sample was drawn 
from only one school and the ch ild ren  in  the sample were academ ically  
the poorest o f the four schools in  the main sample. This could  
introduce b ias into the r e s u lt s .  I t  would have been preferab le  
to  use a sample rep resen tative  o f the main population th at were 
te s te d . Lack o f time and opportunity prevented me from u sin g  such
p . 271.
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a sample.
The general problems r e la t in g  to  s e l f  report sca le s  as d iscu ssed  
in  Chapters 7 and 8 were considered in  the preparation and admin­
is tr a t io n  o f the present s c a le s .  The problems o f so c ia l d e s ir a b il i ty  
and response s e t  are always present in  the type o f instrument used  
in  th is  stud y. Although attempts were made to minimise th e ir  e f f e c t s ,  
i t  i s  im possible to  s ta te  th^t they were overcome. Furthermore, 
the seven ca tegories used along a continuum th at separates a p a ir  
o f b i-p o la r  statem ents may have asked the children to  malce f in e r  
d is t in c t io n s  about them selves than they were capable o f ach iev in g . 
However, th is  point could provide a recommendation fo r  fu tu re research
and w i l l  be d ea lt w ith again in  the next s e c t io n .
The o r ig in a l aim o f the study to  devise  f iv e  subscales th at a ssessed  
academic, parenta l, em otional, s o c ia l  and p h ysica l s e lv e s  required  
major m od ifica tion . In p a r tic u la r , the attempt to  measure physical, 
and emotional se lv e s  was abandoned. My in i t i a l  estim ates as to  the  
areas relevan t to  a c h ild 's  se lf-co n cep t were not confirmed by the
subsequent fa c to r  a n a ly ses .
The main c o lle c t io n  o f a pool o f items to be used in  the s e l f -  
concept s c a le  could have been improved. The sample o f 49 ch ild ren
was too sm all and they were a l l  taken from the same year group.
A larger sample taken from the four year groups may have provided
a more relevan t pool o f item s.
The construction  o f the se lf-c o n c ep t sca le  was a lengthy p ro cess .
The use o f a sample of only 59 ch ild ren  with a sca le  conta in ing  
56 v a r ia b le s , as described in  Chapter 10, was qu estion ab le . I t  
was . a sample o f convenience, but a much larger  sample may have 
produced more r e lia b le  fa c to r  a n a ly s is  r e s u lt s .  The f in a l  s c a le  
o f 21 items used with the main sample had only approximately 4 
items per su b sca le , and some o f th ese  c o -id  be regarded as s im ila r .
The in ten tio n  was to produce s p e c if ic  subscales but not ones th at
could be considered r e s t r ic t iv e .
The measurement o f s o c ia l  c la s s  as reported in  Chapter 14 was 
somewhat su sp ect. B ias in  the r e s u lt s  could have been introduced
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at th is  stage  because o f the d if f ic u lt y  in a sse ss in g  parental 
occupations'O f the younger ch ild ren . The ch ildren  in  the f i r s t  and 
second year were unable to  give accurate inform ation and many were 
om itted from the s o c ia l  c la s s  a n a ly ses.
In contrast to  the above, the coding of the peer s ta tu s  groups 
resu lted  in  too many ch ildren  being used . Some o f the to ta l  
sample o f 742 ch ildren  were assigned  to one o f the three peer s ta tu s  
groups. S ig n ific a n t d ifferen ces  in  se lf-co n cep t scores were a tta in ed  
with th ese large  groups. However, i f  the c r ite r io n  fo r  in c lu sio n  
in  a p a r ticu la r  group had been s t r ic t e r ,  perhaps more s ig n if ic a n t  
r e su lts  may have been a tta in ed .
The use o f the fam ily variab les o f b ir th  order and number o f  
s ib lin g s  in  a sse ss in g  se lf-co n cep t d ifferen ces  was too s im p lis t ic .  
Other fa c to r s , as d iscu ssed  in the next s e c t io n , would o ffe r  more 
inform ation concerning the e f fe c t  o f the fa m ily . In ad d ition , 
many o f the analyses were of doubtful value because o f the low 
numbers o f ch ildren  in some o f the groups &
In conclusion  to  th is  sec tio n  i t  should be s ta ted  th at the use  
o f a s e l f  rep ort, adm inistered to a group o f ch ild ren , does have 
i t s  l im ita t io n s . However, i t  does provide a quick measurement o f  
group d ifferen ces  and i t  i s  u sefu l to  id e n t ify  those ch ild ren  
w ith in  the group who have unusually high or low se lf -c o n c e p ts .
The group measure could then lead to ind iv idu al assessm ents.
REC0m4MMTI0NS FOR FUTURE RESEARCH. 
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
I t  has been a cen tra l part o f th is  study th a t s p e c if ic  s e l f -  
concepts are more meaningful than g lob al s e lf -c o n c e p ts . This has 
been i l lu s tr a te d  by the r e su lts  reported in  th is  study. However, 
d if f ic u lt y  was frequently  encountered in  obta in in g  stu d ies  which 
purported to  measure some o f the s p e c if ic  se lf-c o n c ep ts  e sta b lish ed  
in  th is  stud y. The use o f c lea r ly  defined s p e c if ic  se lf-c o n c ep t  
sca le s  should be encouraged in  future research .
The re la tio n sh ip  o f  a academic a b i l i ty  and se lf-c o n c ep t has 
received  great a tten tio n  over the y ea rs . However, two areas need 
to  be examined in  greater  d e t a i l .  F ir s t ly ,  the use o f r e la t iv e  
a b i l i t y  groups has produced some success in  th is  study, but fu rth er
p . 2 7 3 .
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work i s  necessary to  e s ta b lish  i t s  u se fu ln ess . Secondly, the 
e f fe c t s  o f over and under-achievers a t a l l  le v e ls  o f  a b i l i t y  requires  
exam ination.
Greater a tten tio n  should be g iven  to  cer ta in  fam ily v a r iab les  
when examining se lf -c o n c e p ts . One area fo r  fu ture research i s  
the e f f e c t  o f perceived s ib lin g  a f fe c t io n . S tudies have a ssessed  
the e f f e c t  o f  s ib l in g  d is tr ib u tio n , spacing and sex  but none to  
my knowledge have attempted to  measure how the c h ild  p erceives  
the warmth and a ffe c t io n  o f h is  s ib l in g s .
Another area for  further con sid eration  w ith in  the fam ily i s  the  
parental s e l f  s c a le . In th is  study i t  r e f le c t s  the c h ild 's  per­
cept icn  o f  h is  parents as auth oritarian  f ig u r e s . I t  would be 
very in te r e s t in g  to  compare the sex and age d ifferen ces  found fo r  
the present sample o f  young ch ildren  with the fin d in gs obtained  
u sing  a sample comprising a d o lescen ts, in  p a r ticu la r , would adole­
scent g ir l s  view th e ir  re la tio n sh ip  with th e ir  panents in  a 
s ig n if ic a n t ly  more p o s it iv e  way than aoolescent boys? Furthermore, 
would fe e lin g s  towards parents become even more negative during 
adolescence?
The s c a le  in  th is  study u t i l i s e d  b i-p o la r  statem ents separated  
by seven c ro sse s . I t  would be p ertin en t to se lf-co n cep t measure­
ment i f  the pattern o f  response in  th is  type o f sca le  was evaluated  
with regard to age and a b i l i t y .  Although the children found l i t t l e  
d if f ic u lt y  in  completing the s c a le s , on scoring th e ir  responses I  
f e l t  th at fu rther research into th e ir  d is tr ib u tio n , with p a r ticu la r  
regard to age and a b i l i iy ,  would be p r o f ita b le .
p . 274.
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L is t  o f t r a i t s ,  a rranged  in  o rd er o f t h e i r  frequency o f m ention, 
ob ta in ed  from th e  sample o f 49 c h ild re n  during  th e  item  c o l le c t io n  
s tag e  o f th e  f iv e  proposed s e l f  concept s c a le s .
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* * * * * * * *
ACADEIÏG SELF ITE4S.
* * * * * * * * * * * * * * * * * * * * * * * * * *
C onstructs  ap p lied  to  c h ild re n  
who do w ell a t  sch o o l.
C o n stru c ts  a p p lie d  to  
who do n o t do w ell a.t
c h ild re n  
sch o o l.
C lever 20 . Does no t pay a t te n t io n 22.
Pays a t te n t io n 18 . Lazy 12.
Hardworker; t r i e s  t h e i r  b e s t 12 . No good a t  school work 10.
Neat worker 6 . Not c le v e r 6 .
Good a t  school work 6 . Badly behaved 10.
Enjoys school work 5 . Not n ea t 8 .
L ikes school 5 . D is lik e s  school work 2 .
F a s t w orker 2 . Gets low marks 2 .
Slow worker 2 .
F riends in te r r u p t  them 2 .
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
SOCIAL SELF ITM S.
**************************
C onstructs  ap p lied  to  c h ild re n  
who g e t on w ell w ith  o therso
C o n stru c ts  a p p lie d  to  c h ild re n  
do no t g e t on w ell w ith  o th e rs
who
P lay s  w ith  me 18. B ully 10.
Generous 7 . Always in  tro u b le  ( f ig h t in g ) 9 .
Never f a l l s  out of f r ie n d s 6. Refuses to  p la y 7 .
Kind 6 . F a l ls  ou t o f f r ie n d s 6 .
"Get on" w ith  them 4 . Bossy 3 .
D oesn 't f ig h t 4© Stay by them selves 2 .
C a lls  f o r  me 3 . Unkind 2 .
F rien d ly 3 . Big head 2 .
N ice 3 . D on 't lilce  them 2 .
H elpfu l 2o
Talks to  me 2 .




* * * * * * * * * *
C o n structs  a p p lie d  to  fa m ilie s  
th a t  c h ild re n  l ik e d  o r re sp e c te d .




Get on w ell w ith  each o th e r  8 . 
Clean 4*
Good behav iour 4*
Well d re sse d  3*
Happy , 4.,
D on 't f ig h t  2 .
Well mannered 2 .
H elpfu l 2 .
C o n stru c ts  a p p lie d  to  fa m il ie s  
th a t  c h ild re n  d i s l ik e d .
D on 't g e t  on w ith  each o th e r  12 .
T e ll o th e r  c h ild re n  o f f  5 .
S c ru ffy  5 .
D on 't share  4 .
Trouble makers 4*
Noisy 4 .
Not f r ie n d ly  w ith  o th e rs  3 .




Not n ic e  2 .
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * ' ) ^ ' ) r * * * * * * * * * * * * * * * * * * * * * * * * ' X * * * * * * ' * ^
EIOTIONflL SELF ITEIS. '
*************************
C onstructs  ap p lie d  to  c h ild re n  
w ith  adm irable q u a l i t i e s .
T ru th fu l 
F rien d ly  












C o n stru c ts  a p p lie d  to  c h ild re n  
w ith  u n d e s irab le  q u a litie s©
Cheats
L ia r
S te a ls
F i ^ t s












C onstructs  a p p lie d  to  c h ild re n  
considered  p h y s ic a lly  su p e rio r ,
C o n structs  ap p lied  to  c h ild re n  
co n sid ered  p h y s ic a lly  in fe r io r *
Well d re ssed  
Good a t  games 
F as t runner 
Nice face  
Clean
Good look ing  
Nice h a i r  
Nice eyes
T ries  b e s t  a t  sp o rt 












U ntidy c lo th e s  
Slow
No good a t  games 
D irty
Untidjr h a i r
Not good lo ok ing
D o esn 't t r y  a t  sp o r t
M is-shaped nose
Sm ells
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A b r ie f  c ro ss  s e c t io n  o f the item s used  in  p rev io u s  re se a rc h , 
p u b lish ed  and un p u b lish ed , th a t  r e l a t e  to  th e  proposed s c a le s  o f 
academic, s o c ia l ,  fa m ily , em otional and p h y s ica l s e lv e s .
******#*#*#*********************************************************^^^^^
SCHOOL; ACADMIC SELF I ÏM S . 
*********************************
P .315.
Happy a t  s ch o o l.
Top o f c la s s .
Lessons a re  im portan t 
I  have good id e a s . 
L ike sch o o l.
L ike school work. 
Lessons a re  easy* 
C lev er.
Never copy.
L is te n  to  te a c h e r .
Work h a rd .
Like hard  work©
Good a t  school work. 
Get good r e p o r ts .
Want to  do w e l l . 
School u p se ts  me. 
T ests  worry me.
I  g ive up e a s i ly .
Not a  tro u b le  c a u se r .
I  am good a t ;  o r en joy; o r am b e t t e r  than  most o th e r  c h ild re n  a t
a.) draw ing, p a  in t  ing
b) sums, ta b le s
c) maths
d) read in g
e) en g lish
f )  w ritin g
g) games
Teachers a) a re  k in d
b) a re  h e lp fu l
c) make me f e e l  in f e r io r
d) l ik e  me
e) annoy me
f)  malce me nervous
g) a re  n ic e




C hild ren  want to  p lay  w ith  me. 
D on 't g e t in to  t ro u b le .
Argue w ith  o th e r  c h ild re n .
Shy.
Have l o t s  o f f r ie n d s .
C hild ren  l i k e  me.
Never f i g h t .  '
Get on w ell w ith  everyone.
I'm  f r ie n d ly .
P o p u la r .
D on 't annoy c h ild re n . 
R ather be by m y se lf. 
I 'm  le a d e r .
Never so rry  f o r  o th e rs  
Sometimes lo n e ly .
Good m ixer.
F/iI-l]LY SELF i m i S .
*************************
My mum; dad; s i s t e r ;  o r  b ro th e r  makes me happy. 
Get on w ell w ith  my fam ily .
My fam ily  a re  n ic e .
L ike; d i s l ik e  my p a re n ts ; home; fam ily .
I'm  c o -o p e ra tiv e  a t  home.
I  have a  b ro th e r ;  s i s t e r  th a t  I  d o n 't  l i k e .
My p a re n ts  l e t  me decide f o r  m y se lf.
My p a re n ts  expect too  much o f me.
I'm  easy to  l iv e  w ith .
My p a re n ts ;  b ro th e rs ;  s i s t e r s  a re  l o t s  o f fu n . 
My p a re n ts  u n d e rs tan d  me.
I  ge t u p s e t e a s i ly  a t  home.
No one pays a t te n t io n  to  me.
I 'd  l ik e  to  leav e  home.
My p a re n ts  th in k  I'm  a l r i g h t .
My p a re n ts  a re  as n ic e  as any o th e r s .
I'm  a b ig  help  a t  home.





I  am: generous
honest 
sym pathetic  
sp e c ia l  
je a lo u s  
tru s tw o rth y  
good tem pered 
a  l i a r  
h e lp fu l 
a  show o f f  
nervous 
obed ien t 
k in d
I  am: shy
p a t ie n t
s e n s ib le
a  happy person
p o l i t e
brave
lazy
th o u ^ it fu l
mean
u se fu l
f a i t h f u l
a  daydreamer
bossy
c h ee rfu l
I  do what i s  r i g h t .
I  f e e l  so rry  when o th e rs  a re  in  tro u b le .  
I  cry  e a s i ly .
1 fo rg iv e  e a s i ly .
I'm  a  w orthw hile p e rso n .
People f in d  me in te r e s t in g .
I'm  proud o f m yself.
I  wish I  were someone e l s e .
1 never w orry .
I  always g e t my own way.
O ften  my fe e l in g s  a re  hurt©
I'm  a f r a id  people  w i l l  laugh  a t  me.
I  do many bad th in g s .
p . 318.
*********
PHYSICAL SELF ITMvIS. 
*********************************
I  am: n ic e  look ing
n e a t 
c lean  
f a t  
t a l l
I  am: b e a u t i fu l
s tro n g
f a s t
sp o rty
a c tiv e
I'm  th e  b e s t  a t  s p o r t;  games; runn ing ; P.E, 
I  l ik e  my f a c e .
Have a good com plexion.
B e tte r  a t  sp o r t  than  school work.
I  l ik e  games; s p o r t;  P .E .
I'm  in  good h e a l th .
I  g e t t i r e d  q u ick ly .
I  d re ss  w e l l .
I  am a  good ru n n e r.
Always s ic k .
Like th e  way I  lo o k .
My looks u p se t me.
I  have n ic e  h a i r .
*** * ****-
APPENDIX 3 .
The i n i t i a l  form of th e  s e l f  concept s c a le s  c o n ta in in g  $6 ite m s .
p . 320.
**********
B o y /G irl..................  Date of B ir th , Age.................. y ears
X X X X X X X
1 . I  am s tro n g  f o r  my age X X X X X X X
2 . I  o f te n  do what I  know X X X X X X X
to  he wrong.
3 . I  l ik e  school work X X X  X X X X
4* I  am n o t easy to  l iv e  X X X X X X X
w ith .
5* I  am a  b ig  he lp  a t  
home
6 . l-iy h a i r  i s  always 
t i d y .
7* I  always l i s t e n  to  
the  te a c h e r  in  
c la s s
8 . I  never lo se  my tem per X X X X XX X 
9• I  never worry about 'X X  X X X X X
an y th in g  
10o I  always cheat
11. I  l ik e  to  share
ev ery th in g  w ith  my 
fam ily
12. My school i s  n ic e
13. My fam ily  makes me
happy
14. I  n ev er have any
energy
15 . My school work i s
always n ea t
16 . I  have p le n ty  o f c h i ld -  X X X X X X X
ren  to  p lay  w ith
17. I  d o n 't  care  i f  I  look X X X X X X X
d i r t y .
18 . I  am a  happy person  X X X X X X X
I  am no t s tro n g  f o r  my age 
I  always t r y  to  do what is  
r i g h t .
I  h a te  school work.
I  am easy to  l iv e  w ith .
X X X X X X X I  never h e lp  a t  home.
X X X  X X X X My h a i r  i s  never t id y
X X X X X X X 
X X X X X X X
X X X X X X X
XX X X X X  X
X X X X X XX
X X X X X X X
I  never l i s t e n  to  th e  te a c h e r  
in  c la s s
I  o f te n  lo se  my temper 
I  always seem to  w orry .
I  never chea t
I  n ever share  th in g s  w ith  my 
fam ily
1 h a te  my school 
My fam ily  makes me sad
1 always have p le n ty  o f 
energy
My school work i s  always 
u n tid y
O ften  no one w i l l  p la y  w ith  
me.
I  always l ik e  to  be clean©
I  am o f te n  unhappy.
19 . C h ild ren  o f te n  t a lk  to  X X X X X X X No one ta lk s  to  me in  th e  























I  am h e lp fu l to  o th e rs  X X X X X X X
I  can never he t r u s te d  X X X X X X X
I  am n o t n ic e  lo o k in g  X X X X X X X
I  always seem to  he X X X X X X X
i l l
I  am no good a t  school X X X X X X X 
work
I  always f i n i s h  my X X X X X X X 
schoo l work qu ick ly  
My p a re n ts  t e l l  o th e r  X X X X X X X 
c h ild re n  o f f
X X X X X X X 
X X X X X X X
X X X  X X X X
X X X X X X X
X X X X X X X
X X X X X X X
I  am a shy c h ild  
I  am never w ell 
d re sse d  
I  always t e l l  th e  
t r u t h  
I  am a  very  good 
runner 
There i s  no one I  
g e t on w ell w ith  
My p a re n ts  d is l ik e  
my fr ie n d s  
At home we a re  always X X X X X X X 
k in d  to  one an o th er 
I  am nev er hossy w ith  X X X X X X X 
o th e r  c h ild re n  
I  annoy o th e r  c h ild re n  X X X X X X X 
I  th in k  I  am c le v e r  X X X X X X X
I  o f te n  b r in g  my 
f r ie n d s  in to  our 
house 
I  d o n 't  l ik e  my face  
I  o f te n  b u lly  o th e r  
c h ild re n  
I'm  no good a t  P .E .
and games.
My home i s  c le a n e r  
than  m ost.
X X X X X X X
X X X X X X X
X X  X X X X X
X X X X X X X
X X X X X X X
p .321.
I  r a r e ly  b o th e r to  he lp  anyone. 
I  can always be t r u s te d .
I  am n ic e  lo o k in g .
I  am never i l l .
I  am ver^' good a t  school work.
I  am slow in  my school work
My p a re n ts  never t e l l  o th e r  
c h ild re n  o f f .
I  am never shy 
I  am always w ell d re s se d .
I  n ever t e l l  th e  t r u t h
I  c a n 't  run w ell a t  a l l
1 g e t on w ell w ith  l o t s  o f 
c h ild re n .
My p a re n ts  l ik e  my f r ie n d s
At home we a re  o f te n  unk ind  to  
one an o th e r .
I  am alvjays b o ssy .
I  never annoy o th e r  c h ild re n  
I  am n o t c le v e r  a t  a l l .
1 c a n 't  bring my f r ie n d s  in to  
our house.
I  l ik e  my fa c e .
I  never b u lly  c h i ld re n .
I  am v e i y  good a t  P .E . and 
games.
My home is  n ever c le a n .
p . 322.
*********
42o In  c la s s  I  am n o t w ell X X X X X X X 
behaved.
43 . I  am n o t k in d  to  o th e rs  X X X X X X X
44. I  t r j ’’ to  be f r ie n d ly  to  X X X X X X X
e v e iy o n e 'in 'c la s s
45. I  am always f ig h t in g .  X X X X X X X
46. At home we a re  always X X X X X X X
th e  b e s t  o f f r ie n d s .
47. 1 always t i y  to  do X X X X X X X
what I  am to ld .
48. No one pays a t te n t io n  X X X X X X X
to  what I  say a t  
home.
49. 1 never f a l l  ou t o f  X X x X X X X
f r ie n d s  w ith  o th e r  
c h ild re n .
50. 1 o f te n  wish I  were X X X X X X X
someone e ls e .
51. I  am nev er w ell behav— X X X X X X X
ed a.t home.
52. 1 always share  th in g s  X X X X X X X
w ith  o th e r  c h ild re n
53. 1 nev er work h a rd  in  X X X X X X X
c la s s
54. I  l i k e  th e  way I  lo o k . X X x X X X X
55. 1 nev er t r j ’’ my b e s t  X X X X X X X
in  c la s s
56. I  nev er t r y  a t  s p o r t .  \X X X X X X X
In  c la s s  I  am always w ell 
behaved.*
I  am always k in d  to  o th e r s .
I  am n o t f r ie n d ly  a t  a l l  to  
anyone.
I  never f ig h t  w ith  o th e r  
c h ild re n .
We a re  always f a l l i n g  o u t 
w ith  one an o th er a t  home.
I  never do a.s 1 am to ld .
Everyone pays a t te n t io n  to
me a t  home.
1 am always f a l l i n g  ou t o f 
f r ie n d s .
I  never wish to  be someone 
else©
1 am always w ell behaved a t  
home.
I  never share  th in g s  w ith  
o th e r  c h ild re n .
I  always work h a rd  in  c la s s
I  d o n 't  l i k e  th e  way I  lo o k .
1 always tv y  my b e s t  in  class©
I  a l:  ays t r y  my b e s t  a t  s p o r t .
p .323.
********
APPMDÏX 4 . 
****************
TABLES Al to  A5 showing th e  in t r a - e c a le  p roduct moment c o r r e la t io n  
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APPENDIX 5 .  
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P . 329 .
* * * * * * * * * * *
The form o f  the s e l f  concept sc a le s  contain ing 32 item s.
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
B o y / G i r l . . . . . . . . . .  Bate o f  B ir th , Age.
P .330. 
.years
I .  I th ink I  am n ice  X X X X X X X
look ing
2o At home we are X X X X X X X
always kind  
to  one another 
3* 2 o ften  wish Ï were X X X X X X X
someone e ls e  
4* I  never get "in a X X X  X X X X
mood"
5* I  don't l ik e  my X X X X X X X
face
6 . My school i s  n ice  X X X X X X X
7* My fam ily  o ften  X X X X X X X
makes-me sad 
8 . I  always share X X X X X X X
th in gs with other  
ch ild ren
I never seem to X X X X X X X
have any energy
10. I  never l i s t e n  to X x X X X X X
the teacher in  
c la s s
I I .  I  always seem to XXX'  X.-.X X X
g et upset e a s i ly  
12# I  am always w ell X X X X X X X
behaved at home
13. I'm no good at - X X X X X X X  
school work 
14o I  have p len ty  o f X X X X X X X
child ren  to play  
w ith
15 . I  am a happy person X X X X X X X
16. I  never b u lly  other X X X X X X X
child ren
I  am not n ice  look in g .
At home we are o ften  unkind to  
one another
I  never wish I  were someone e ls e
I always seem to be "in a mood"
I l ik e  my face
I hate my school
My fam ily always makes me happy
I  never share th ings with other  
ch ild ren
I  always have p len ty  o f energy•
I  always l i s t e n  to the teacher in  
c la ss
I  never get upset over anything  
I  am never w ell behaved a t home 
I  am v e r y  good a t school work 
Often no-one w il l  play with me.
I  o ften  seem to be unhappy 
I  o ften  b u lly  ch ildren
17» I  l ik e  the way I  look X X X X X X X  
18• My parents l ik e  X X X X X X X
a l l  my fr ien d s  
19# I  rarely  bother to  X X X X X X X  
help anyone
20. I  am always f a l l in g  X X X X X X X
out o f  fr ien d s w ith  
other ch ild ren
21. My h a ir  i s  always . X X X X X X X
tid y
22. I  never f ig h t  with X X X X X X X
other ch ildren
23. At home, everyone X X X X X X X
pays a tten tio n  to  
what I  say
24. I  always work hard X X X X X X X
in  c la ss
25. I seem to annoy X X X X X X X
other ch ildren
26. We are always f a l l in g  X X X X X X X
out w ith one
another a t home
27. I  am always w ell X X X X X X X
dressed
28. In c la s s  I  am w e ll-  X X X X X X X
behaved
29. I  am very good a t X X X X X X X
P.E . and games
30. I  o ften  seem to  be X X X X X X X
bad tempered
31 . I  l ik e  to  share X X X X X X X
everything w ith my 
fam ily
32. I  hate school work X X X X X X X
P . 331 .
*********
I  don't l ik e  the way I  look  
My parents d is l ik e  my fr ien d s
I  am always h e lp fu l to others
I never f a l l  out o f fr ien d s with  
other children
My h a ir  is  never tid y
I  always seem to be f ig h t in g  
w ith other ch ildren  
No-one pays any a tten tio n  to  
what I  say a t home
I never woik hard in  c la ss
I  never annoy other ch ild ren
At home we are always the b est  
o f fr ien d s
I am never w ell dressed
In c la s s  I  am not w ell-behaved
I'm no good a t P .E . and games
I  am never bad tempered
I  never share th in gs w ith  my 
fam ily
I  l ik e  school work.
p . 332.
* * * * * * * *
APPENDIX 6 . 
* * * * * * * * * * * * * * * *
TABLES B1 to  B5 showing the in tr a -sc a le  product moment co rre la tio n  
c o e f f ic ie n ts  fo r  each o f the f iv e  proposed su b sca les .
Item Numbers 32.
Sample: 100.
table B ï .  P»333.
— — — — — — — —  **********
I n te r - it e m product  moment cor r e la t ion c o e f f ic ie n ts  between 
items on the proposed academic s e l f  s c a le .
I T E  M S .  1 2  3 4 5 6
1 . My school i s  n ic e .
2 . L isten  to teach er. .46
3 . Good a t school work. .17 .08
4 . Work hard. .50 .39 .32
5 . Well behaved. .43 .47 .06 .48
6. Like school work. .46 .35 .14 .43 .29
TABLE B2. •
In ter-item  product moment co rre la tio n  c o e f f i c i e n ts between 
items on the proposed so c ia l s e l f  s c a le .
I T E M S .  I 2 3 4 5  8
1. Share with o th ers.
2 . Ghildren to  play w ith . - .0 1
3 . B u lly . .12 .02
4 . F a l l  '.out with fr ie n d s . .01 - .0 3  *^4
5 . F ig h t. .40 - .1 9  .47 .09
6. Annoys o th ers. .09 .19 .33 .21 .34
p . 334.
**********
TABLE B 3 .
In ter-item  product moment co rre la tio n a l c o e f f ic ie n ts  between 
items on the proposed physical sca le .
I T E M S .  I 2 3 4 Î
I .  N ice look ing.
2 . Like my fa c e . .22
3. P len ty  o f energy. .05 .27
4 . Like way I look . .44 .20 .04
5. Hair i s  tid y . ,07 .16 —.01 .04
6. Well dressed. .17 .40 .15  .16  .37
7 . Good at games. .23 .24 «47 *05 *Ï2
TABLE B 4 .
,26
In ter-item  product m om e^_correlation_coefficients_b^
items on the proposed emotional s c a le . 
I T E M S .  1 2 3 4 I
I .  Wish i  were someone e ls e .
2 . Get in  a mood. - .1 5
3'. Upset e a s ily , .24 —.01
4 . Happy person. - .0 6  .08 - .0 9
5 . Rarely help others, .05 .06 —.04 *G2
6. Bad tempered, - .0 3  .25 ,07 -30 .17
p .335.
* X 1 iî -X * * * * *
TABLE B 5 .
In ter-item  product moment co rre la tio n  c o e f f ic ie n ts  between 
items on the proposed fam ily s e l f  s c a le s .
I  T E M S . I 2 3 4
1 . Kind to one another.
2 . Family makes me happy. .12
3 .Well behaved. .35 .01
4 . P. l ik e  my fr ie n d s . .22 .01 .22
5 . Pays a tten tio n  to  me. - .0 2  .13 .27 .01
6. Never f a l l  out o f .15 .24 .31 .10 .03
fr ie n d s .
7 . Share everyth ing. .25 .24 .14 - .0 5  .23 .13
APPENDIX 7 .  
* * * * * * * * * * * * * * * * * * * *
P.3360
* * * * * * * *
The form o f  the s e l f  concept sc a le  contain ing 38 item s.




lo  I have p len ty  o f  X X X X X X X  
ch ild ren  to play  
w ith
2 . I  l ik e  the way I  X X X X X X X
look
3 . I'm no good a t X X X X X X X
school work 
4* I  always seem to  X X X X X X X  
he f ig h t in g  w ith  
other ch ild ren  
5* I  l ik e  school work X X X X X X X  
6o I  o ften  wish I  X X X X X X X  
were someone 
e ls e
7 . I get most o f my X X X X X X X
sums r ig h t
8 . I o ften  seem to  X X X X X X X
b u lly  other  
ch ild ren
9* I'm not as cheer^ X X X X X X X  
fu l  as other 
children
10. Nothing malces me X X X  X X X X
cry .
11. I  th ink I am vei^’’ X X X X X X X
popular with other  
ch ildren
12. I o ften  f e e l  , X X X X X X X
gloomy
13. My parents o ften  X X X X X X X
smack me u n fa ir ly
14. I  don't enjoy any X X X X X X X
school lesso n s
15. I  th ink I  am n ice  X X X X X X X
looking
I  never have anyone to  p lay  w ith
I  don't l ik e  the way I look
I'm very good at school work
I  never f ig h t  with other ch ild ren
I hate school work 
I never wish I  were someone e ls e
I always seem to get a lo t  o f  stuns 
wrong
I never b u lly  other ch ild ren
I am more cheerfu l than most other  
ch ildren
Even l i t t l e  th ings can o ften  make 
me cry
I am not popular a t a l l  w ith other 
ch ildren
I  never f e e l  gloomy
My parents never smack me u n fa ir ly
I  enjoy school le sso n s
la m  not n ice  looking
p . 3 3 8 .
*****
16. I am never badly X X X X X X X
behaved.
17 . I  think I'm near X X X X X X X
to the bottom 
o f the c la ss
18 . I  never get upset X X X X X X X
a t a l l
19 . I  seem to annoy X X X X X X X
other children
20. I  never do w ell X X X X X X X
in  school t e s t s
21. My parents always X X X X X X X
l i s t e n  to  what I  
say
22. I don't have any X X X X X X X
problems with my 
reading
23 o I always work X X X X X X X  
hard in  c la ss
24. I seem to  argue X X X X X X X
with ever;yone
25. My parents always X X X X X X X
seem to  be 
'p ick in g  on me*
26. I don't seem to X X X X X X X
sm ile much
27. I wouldn't change X X X X X X X
any part o f the 
way I look
28. I ' l l  be glad when X X X X X X X
I leave th is  school
29. I  have p len iy  o f X X X X X X X
frien d s
30. My parents always X X X X X X X
seem to be c r i t i ­
c is in g  me
31. My school i s  n ice  X X X X X X X
I  always seem to  be bad ly  behaved
I'm  n ear to  th e  top  o f th e  c la s s
I  seem to  g e t u p se t e a s i ly
I  never annoy o th e r  c h ild re n
I  always do very  w ell in  school 
t e s t s
My p a re n ts  never l i s t e n  to  what I  
have to  say
I  seem to  have a  l o t  o f problem s 
w ith  m3’' read in g
I  never work hard  in  c la s s
I  never argue a t  a l l
p a re n ts  d o n 't  ' p ick  on me' a t  a l l
I'm  always sm ilin g
I  would l ik e  to  change many o f  th e  
ways I  look
I  w il l  be ver^r so rry  when I  le av e  
th i s  school
I  d o n 't  seem to  have any f r ie n d s  
a t  a l l
My p a re n ts  never c r i t i c i s e  me
1 h a te  m^r school
p . 339.
******-voH.
32. I malce f r ie n d s  X X X X X X X  I  f in d  i t  verj*" hard  to  make f r ie n d s
e a s i ly  w ith  
o th e r  o h ild ren
33. My p a re n ts  al-,- X X X X X X X  My p a re n ts  a re  never angry w ith  me
we^rs seem to  he 
angry w ith  me
34. 1 always g e t X X X X X X X  1 3.1 ways g e t very  low marks f o r  my
very  good marks school work
f o r  my school 
work
35. 1 th in k  a  l o t  X X X X X X X  H ardly any c h ild re n  lilce  me
of c h ild re n  
l ik e  me
36. I  seem to  g e t X X X X X X X  I  never g e t angry
angry v e r y  ■ 
e a s i ly
37. I  f e e l  o th e r  X X X X X X X I  f e e l  o th e r  c h ild re n  th in k  I'm
c h ild re n  th in k  good lo o k in g
I'm  ugly
38. My p a re n ts  X X X X X X X  Uy p a re n ts  t r e a t  me too  much l ik e  a
n ev er t r e a t  me ha ly




* * * * * * * * * * * * * * * * * * * * * * *
TABLES Cl to  C7 showing th e  in t r a - s c a le  p ro d u c t moment c o r r e la t io n  
c o e f f ic ie n ts  fo r  each o f th e  seven proposed  su h sc a le s .
Item numbers 38.
Samples 110.
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
p . 341 .
********
TABLE C l .
In te r - i te m  product moment c o r r e la t io n  c o e f f ic ie n ts  between item s
on th e  proposed g en e ra l school s e l f  s c a le .  
I T E M S  1 2 3 4 5
1 . L ike school w o rk ..
2 . Don’t  enjoy le s s o n s . .61
3. Work hard.- .18 .33
. 4» Clad to  le av e . .65 .45 -99
5 . School i s  n ic e . .61 .55 .04 .74
_TA1LE__C_2_._
In te r - i te m  product moment c o r r e la t io n  c o e f f ic ie n ts  between item s 
on th e  proposed academic s e l f  s c a le .
I  T E M S . 1 2 3 4  5 6
1 . i'lo good a t  school work.
2 . Sums r ig h t .  .36
3 . Near bottom o f c la s s .  .55 .49
4 . Do w ell in  t e s t s .  «52 .34 .66
5 . No problem in  re a d in g . .36 .19 .35 .46
6. Good marks. .64 .49 .61 .56 .43
p .342.
* * * * ■*• * "X *
TABLE Ü 3 .
I n te r —item  product moment c o r r e la t io n  c o e f f ic ie n ts  between 
item s on th e  p roposed so c ia l  s e l f  s c a le .
I  T K M S . 1 2 3 4 5
1. C h ild ren  to  p lay  w ith .
2. P o p u la r. . .12
3. P le n ty  o f f r ie n d s .  .71 .20
4 . Make f r ie n d s  e a s i ly .  .50 .23 .49
5 . _ C h ild ren  l ik e  me. .19 .40 .27 .43
Table c_4_._
In te r - i te m  product moment c o r r e la t io n a l  c o e f f ic ie n ts  between
item s on th e  proposed b eh av iou ra l s e l f  s c a le .
I T E M S  1 2 3 4 5
1 . F ig h t in g .
2. B u lly . .35
3 . Badly behaved. .39 .34
4 . Annoys o th e rs . .39 .35 .49
5 . Argue w ith  o th e r s .  .41 .21 .39 .54
6. Get angry e a s i ly .  .43 .37 .52 .49 .59
p . 343.
*********
TABLE Ü 5 .
In te r - i te m  product moment c o r r e la t io n a l  c o e f f ic ie n ts  between 
item s on th e  proposed p a re n ta l s e l f  s c a le .
I  T E M S 2
1 . Smack me u n fa ir ly .
2 . L is te n  to  me. .44
3 . P ic k in g  on me. .49 .64
4 . C r i t i c i s in g  me. .30 .33 .43
5 . Angry w ith me. .32 .35 .36 .35
6. T rea t me liiee a  hahy. .19 .14 .14 .08 .12
Table c 6.
In te rs ite m  product moment c o r r e la t io n  c o e f f ic ie n t s  between 
item s on the  proposed em otional s e l f  s c a le .
I T E M S  1 2 3 4 5 6
1. Wish someone e l s e .
2. Not c h e e rfu l .
3 . Cry e a s i ly .
4 . F ee l gloomja
5 . U pset e a s i ly ,




,01 .23 .44 .22
.27 .48 .16 .38 .19
p . 344 .
**********
TABLE 0 7 .
In te r - i te m  p roduct moment c o r r e la t io n  c o e f f ic ie n ts  between
item s on th e  proposed p h y sica l s e l f  s c a le
I  T E M S
1. L ike way I  look
2. Nice lo o k in g .
3. V /ouldn't change me.
4 . O thers th in k  I ’m ugly,
. 58
.30 .30
. 37 .56 .19
APPMDDC 9 . 
***************************
p . 345 .
* * * * * * * *
ïh e  form o f th e  s e l f  concept s c a le  c o n ta in in g  26 item s.
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
p . 34 6 .
B o y /G irl....................  Bate o f B i r th ............... . Age,
1 . I  always have X X X X X X X  I  never have anyone to  pla^r w ith .
p le n ty  o f 
c h ild re n  to  p la y  
witho
2 . I  l i k e  th e  way X X X X X X X  I  d o n 't  l ik e  th e  way I  looko
I  l ooko
3 . I  always seem X X X X X X X  I  never f ig h t  w ith  o th e r  c h i ld re n .
to  he f ig h t in g  
w ith  o th e r c h i l -  
dreno
4o 1 l ik e  school X X X X X X X  I  h a te  school work,
work o
5. I  g e t most o f X X X X X X X 1 always seem to  g e t a  l o t  o f sums
my sums r i g h t .  wrong.
6 . I  th in k  I  am XX X X X X X I  am no t p o p u la r a t  a l l  w ith  o th e r
ver^r popu lar c h ild re n ,
w ith  o th e r c h i ld re n .
7 . My p a re n t o f te n  X X X X X X X  My p a re n ts  never smack me u n f a i r ly .
smack me un­
f a i r l y .
8o I  d o n 't  enjoy X X X X X X X  I  enjoy school le s s o n s ,
any school 
le s s o n s .
9 . I  am never X X X X x x X I  always seem to  he had ly  behaved.
bad ly  behaved.
10. I  th in k  I'm  X X X X X X X  I'm  n ear to  th e  top  o f th e  c l a s s .
n e a r to  the  
bottom o f the  
o la s s .
11. I  seem to  annoy X X X X X X X I  never annoy o th e r  c h i ld re n .
o th e r  c h ild re n .
12 . 1 never do w ell X X X X X X X  I  always do very  w ell in  school t e s t s .
in  school t e s t s .
13. My p a re n ts  a l - - X X X X X X X My p a re n ts  never l i s t e n  to  what I  have
ways l i s t e n  to  say .
to  what I  have 
to  say .
14. I  always work h ard  X X X X X X X
in  c la s s .
15. I  seem to  argue X X X X X X X
w ith  everyone.
16. 1-13^ p a re n ts  always X X A X X X X
seem to  he 'p ic k in g  
on m e '.
17. I ' l l  he g la d  when X X X X X A X
I  le av e  th i s  
sch o o l.
18. I  have many fr ien d s .X  X X X XX X
19. My schoo l i s  n ic e . X X X X X X X
20. I  make f r ie n d s  X X X X X X X
e a s i ly  w ith  o th e r 
c h i ld re n .
21. My p a re n ts  always X X X X X X X
seem to  he angry 
w ith  me.
22o I  always get very X X X X X a X 
good marks for  
my school work.
23. Ï  th in k  a  l o t  o f X a X A X A X
c h ild re n  l ik e  me.
24. I  n ever g e t angry . X X X X X X X
25. I  f e e l  o th e r  c h i ld -  X X X X X X X
re n  th in k  I'm  u g ly .
26. I'm  a  f r ie n d ly  s o r t  X A X X X a X
o f p e rso n .
P .347.
I  never work hard  in  c l a s s .
I  never argue a t  a l io
My p a re n ts  d o n 't  'p ic k  on me' 
a t  a l l .
1 w i l l  he vexy so rry  when I  
le av e  th i s  sch o o l.
I  d o n 't  seem to  have any f r ie n d s  
a t  a l l .
I  h a te  my sch o o l.
I  f in d  i t  very h a rd  to  make 
f r ie n d s .
My p a re n ts  a re  never angry w ith  me,
I  always g e t ver3’' low marks f o r  
my school work.
H ardly any c h ild re n  l ik e  me.
I  seem to  g e t angry very e a s i l y .  
I  f e e l  o th e r  c h ild re n  th in k  I 'm  
good lo o k in g .
I'm  n o t a  f r ie n d ly  p e rso n .
p . 348 .
*********
APPEL^ BIX 10 . 
* * * * * * * * * * * * * * * * * * * * * * * * * * * *
Tables D1 to  B6 showing th e  in t r a - s c a le  p roduct moment o o r r e la t io n  
c o e f f ic ie n ts  f o r  each o f th e  s ix  proposed su h sc a le s .
Item number: 26.
Samples 742.
TABLE D 1 .
I n te r - i t em product moment c o r r e l a t ion  c o e f f io ien t s  bet ween 
item s on th e  proposed academic s e l f  s c a le .
I  T E M  S .
P . 3 4 9 .
1. Sums r ig h t .
2 . Bottom o f c la s s . .40
3 . Do w ell in  t e s t s .
4» Work h a rd  in  c la s s ,
5# Good m arks.
.40 .39
.31 .28 .29
.49 -43 .43 .48
TABLE D 2 .
In te r - i te m  product  momen t c o r r e la t io n  coe f f i c ie n ts  between 
item s on th e  proposed gen e ra l  school s e l f  s c a le .
I  T E M S . 1 2 3 4
1 . L ike school work.
2 . Enjoy le sso n s
3 . Glad to  leave  sch o o l.





In te r - i te m  product moment co rr e l a t i o n coef f i c i e n t s  betw een 
i t e ms on th e  proposed pa re n ta l  s e l f  s c a le .
I  T E M S  31 2 3 4
1 . P a re n ts  smack u n f a i r ly .
2 . P a re n ts  l i s t e n  to  me. .27
3 . P a re n ts  p ick  on me .40 .34
4 . P a re n ts  angry w ith  me .31 .34 .42
p . 35 0 .
TABLE D 4 .
” “ ********** 
In te r^ ite m  product moment c o r r e la t io n coef f i c i e n t s bet ween 
item s on th e  proposed b eh av io u ra l s e l f  s c a le .
I  T E M 8 . 1 2 3 4 5
1. Always f ig h t in g .
2. Badly behaved. .39
3. Annoy o th e rs . .33 .33
4 . Argue w ith  everyone. .37 .33 .41
5. Never g e t angry. .32 .32 .31 .35
TABLE D 5
In te r - i te m  product moment c o r r e la t io n  c o e f f ic ie n ts  between
item s on th e  proposed s o c ia l s e l f  s c a le .
I  T E M S . 1 2 3 4 5
1 . C h ild ren  to  p lay  w ith .
2 . P o p u la r . .31
3. Many f r ie n d s . .54 .31
4 . Makes f r ie n d s  e a s i ly . .38 .26 .43
5 . C h ild ren  liice me. .40 .43 .47 .49
6 . F r ie n d ly  p e rso n . .16 .22 .18 .22 .27
TABLE D 6 .
In te r - i te m  product moment c o r r e la t io n  c o e f f ic ie n t  b e tween 
item s on th e  proposed phys ic a l  s e l f  sca l e .
• I T E M S .  1 2
1 . Liice th e  way I  lo o k .
2 . C h ild ren  th in k  I ’m u g ly . .31




TABLES E l to  E5 showing th e  in t r a - s c a le  p roduct moment c o r r e la t io n




TABLE E l .  *********
In te r - i te m  product moment c o r r e la t io n  c o e f f ic ie n ts  between 
item s on th e  proposed academic s e l f  s c a le .
I  T E M S . 1 2 3 4
1-i Sums r i g h t .
2. Bottom o f  c la s s .  .40
3 . Do w ell in  t e s t s .  .40 .39
4 . Good rnsTks. .49 .43 .43
TABLE E 2 .
In te r - i te m  product moment c o r r e la t io n  c o e f f ic ie n ts  between 
item s on th e  proposed gene ra l  school  s e l f  s c a le .
I T E M S .  1 2 3 4
1. L ike school work.
2. Enjoy le s s o n s . .58 ■
3 . Glad to  leave  sch o o l. .48 .47
4 . Nice sch o o l. .54 .48 .58
t ^ l e _  e  3 .
In te r - i te m  product moment c o r r e la t io n coef f i c i e n ts  between 
item s on th e  proposed p a re n ta l  s e l f  s c a le .
I  T E M S . 1 2 3
1 . P a re n ts  smack u n f a i r ly .
2 . P a re n ts  l i s t e n  to  me. .27
3 . P a re n ts  p ick  on me. .40 .34
4 . P a re n ts  angry w ith  me. .31 .34 .42
p . 353.
********
TABLE E 4 .
In te r - i te m  product moment c o r r e la t io n  c o e f f ic ie n ts  between 
item s on th e  proposed b eh av io u ra l s e l f  s c a le .
I T E M  S .
1 . Always f ig h t in g .
2. Badly behaved.
3 . Annoy o th e rs .
4 . Argue w ith  everyone,




32 .32 .31 .35
TABLE E 3.
In te r - i te m  product moment co rr e l a t ion  c o e f f ic ie n ts between 
item s on th e  proposed soc ia l  s e l f  s c a le .
' I T E M S .  1 2 3 4
1 . C h ild ren  to  p lay  w ith
2 . Many f r ie n d s .
3. Make f r ie n d s  e a s ily .
4 . C h ild ren  l i k e  me.
.54
.38 .43
.39 .47 .49
